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Abstract 

This thesis examines the notion of Cosmopolitan Capital in relation to educational 

opportunities of Icelandic youth. Cosmopolitan Capital is the transnational resources, such as 

language skills, openness towards cultural diversity and international experience that help 

people with intercultural learning and to acquire the skills needed in the modern globalized 

world. The notion of Cosmopolitan Capital is explored on two levels. Firstly, the role of 

immigrant children in the Cosmopolitan Capital of the country as a whole and secondly, 

whether Icelandic youth can attain Cosmopolitan Capital through student exchange programs 

and/or study abroad. This is a qualitative study involving semi-structured and semi-open 

interviews. The study focuses on secondary school students in the Reykjavík area and two 

groups of students were interviewed. The first group is made up of students that went through 

AFS as exchange students and spent a full year in their respective countries. The latter group 

partook in a short student exchange, they spent a week in Iceland hosting a French student and 

then went to France to participate in an Erasmus+ project whilst staying with the student they 

previously hosted. The overlooked capital Iceland possesses in immigrants is discussed as 

well as the options the educational system has to utilize that capital. The conclusion of the 

study is that Cosmopolitan Capital can be increased through exchange programs, such as 

student exchanges and study abroad. The length of the stay abroad has little significance for 

the attainment of Cosmopolitan Capital. There were no significant differences in the answers 

between the two groups interviewed except in terms of identity or noticeable changes within 

oneself and independence.  
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Ágrip 

Þessi lokaritgerð rannsakar hugtakið heimsborgaraauður (e. Cosmopolitan Capital) í sambandi 

við menntunartækifæri íslenskra ungmenna. Heimsborgaraauður er þá þær fjölþjóðlegu 

bjargir, eins og hæfni í tungumálum, jákvæðni gagnvart menningarlegri fjölbreytni og 

alþjóðleg reynsla sem gerir fólki kleift að afla sér því menningarlæsi og hæfni sem að 

nútímahnattvæðing krefst. Hugtakið er kannað á tveimur grundvöllum, það er í fyrsta lagi 

hlutverk innflytjenda á heimsborgaraauð landsins í heild og í öðru lagi, hvort að íslensk 

ungmenni geti aflað sér heimsborgaraauði í gegnum skiptinám og/eða námsdvöl erlendis. 

Rannsóknin er eigindleg með hálf-skipulögðum og hálf-opnum viðtölum. Rannsóknin beinir 

athygli sinni að menntaskólanemum í Reykjavík og eru tveir hópar rannsakaðir. Fyrri 

hópurinn inniheldur nema sem fóru sem skiptinemar á vegum AFS og dvöldu í eitt ár, seinni 

hópurinn tók þátt í stuttum nemendaskiptum, þeir nemar hýstu franska nema í viku og fóru 

svo til Frakklands til að taka þátt í verkefni á vegum Erasmus+ á meðan að þeir dvöldu hjá 

nemanum sem að þeir áður hýstu. Hin ónýtti auður sem að Ísland býr yfir fyrir tilstilli 

innflytjenda er ræddur auk úrræða til þess að nýta þann auð. Niðurstaða rannsóknarinnar er að 

heimsborgaraauður getur aukist við þátttöku í skiptinámi eða námsdvöl erlendis. Lengd 

dvalarinnar hefur lítil áhrif á þann auð sem að nemendur afla sér. Enginn marktækur munur 

var á svörum hópanna tveggja nema þegar kom að sjálfsmynd eða eftirtektarverðum 

breytingum á persónu þeirra og auknu sjálfstæði. 
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Introduction 
 

In August of 2013 I was given an opportunity to travel to Cyprus and become a teaching 

assistant of English at a private school. The opportunity arose through the Comenius program, 

which is now named Erasmus+. These programs are a part of the cooperation agenda of the 

European Commission. 

After handing in an application in January 2013 and being interviewed later in the spring I 

was approved for a grant and a placement in a school in the capital city of Nicosia. My 

placement was at an English speaking private school. The school was modeled after an 

English Grammar School. The school was inherently an immersion program, i.e. English was 

the medium of instruction and communication in all classes except for religious studies and 

Greek.  

The parents of the students in the school where I was placed were very concerned with their 

children´s future and their prospects in Cyprus, especially in the aftershock of the economic 

crisis that took place just a few months prior to my arrival. These parents wanted to give their 

children access to the best resources available for them to have every opportunity to travel the 

world and become successful wherever they ended up. The Grammar School was their key to 

the world. These five months I spent in Nicosia were the spark of this thesis on the value of 

Cosmopolitan Capital and ways to gain it.  

After I returned from my unique and life-changing experience in Nicosia, I worked with 

immigrant teenagers this summer in Reykjavík in a special Icelandic language and culture 

program. This program is a part of the Reykjavík Municipal Work School. That experience 

was the final push that I needed to fully dive into the idea of cosmopolitanism and how one 



Developing Cosmopolitan Capital 
 

2 
 

attains Cosmopolitan Capital. Cosmopolitan Capital is according to Weenink, who shaped the 

term, transnational resources, such as language skills, openness towards cultural diversity and 

international experience that help people with intercultural learning and to acquire the skills 

needed to be competitive in today’s globalized labor market (2007, 2008).  

After modeling this research project on this idea it soon took a turn, as these research projects 

usually do. In the end the project ended up being about whether or not and, if so how, study 

abroad as an exchange student or participation in student exchanges between schools affect 

the student’s cosmopolitan outlook and if they gain Cosmopolitan Capital by these 

international experiences (Weenink 2007, 2008). I took into consideration the competencies 

gained by these experiences as well as the effect on their sense of identity. Identity is your 

perception and expression of yourself. Our identity is flexible, made up of characteristics, 

values and beliefs and is influenced by many factors and all of our experiences, in this case 

study abroad, student exchanges and different cultural experiences. Identity is therefore 

important to the study as it gives insight into the values and beliefs of the interviewees and 

how their identity was shaped by their stay abroad and consequently shaped their 

cosmopolitan outlook.  

This thesis will examine the notion of Cosmopolitan Capital in relation to educational 

opportunities of Icelandic youth abroad. The notion of Cosmopolitan Capital will be explored 

on two levels. Firstly at the national level, or the linguistic and cultural resources immigrant 

children bring to the Cosmopolitan Capital of the country as a whole, and secondly, on an 

individual level, whether Icelandic youth can attain Cosmopolitan Capital through student 

exchange programs and/or study abroad.  

This thesis begins with the introduction of Bourdieu and his idea on the forms of capital and 

Weenink’s theory of Cosmopolitan Capital as it relates to the education system. We examine 
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Bourdieu’s (1986) work on social and cultural capital and their respective relation to the 

education system in terms of academic achievements and class standing. We then discuss 

Weenink’s (2007, 2008) studies on how parents prepare their children for the globalized 

world in terms of education and resources. These are the theoretical foundations of this study.  

The specific goal of this study is to explore whether or not student exchanges and study 

abroad in secondary school increases a person’s Cosmopolitan Capital.  

The next chapter provides an overview of the theories and research of Bourdieu and Weenink 

as well as other studies in addition to explaining the importance of Cosmopolitan Capital. The 

study itself is described in chapter 3. Chapter 4 contains a discussion of the findings and their 

implications and chapter 5 contains a final conclusion.  
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Chapter 2. Forms of capital in a globalized world 

2.1 Bourdieu and forms of capital. 

In his article from 1986 Bourdieu introduced the notion of economic, cultural and social 

capital. According to Bourdieu capital is accumulated labor which when granted on a private 

or exclusive basis, enables those who were granted the labor to appropriate social energy in 

the form of living labor (Bourdieu, 1986). Essentially Bourdieu states here that capital is what 

you gain when you put in any kind of labor. When you have significant capital, economic, 

cultural or social, you acquire a certain power. All forms of capital can be traded for one 

another so when you possess some kind of capital you have the power to change it into 

another.  Bourdieu argues as well that capital is a force graved in both subjective and 

objective structures as well as it is a principle in the social world (Bourdieu, 1986). Capital is 

something that takes time to accumulate and has the capacity to produce a profit, whether that 

is in the same form as the startup capital or in another form (Bourdieu, 1986). Bourdieu 

recognizes that it is impossible to talk about capital without expanding the term beyond the 

obvious economic theory to which everyone relates the term. Economic theory has a 

connection with capital because of capitalism and therefore it has defined other forms of 

exchange (Bourdieu, 1986). What Bourdieu points out here is that everything revolves around 

this general science of the economy. That objectively economic things, i.e. things that are not 

seen as socially economic, have to grasp profit and capital in all forms and then we have to 

establish laws where people can change them into different kinds of capital so all these 

capitals can change into one another (1986). All these affect a person’s standing in society.  

Bourdieu (1986) further explains that capital can have three different forms. They are 

economic, cultural and social capital and the three types can be converted in numerous ways, 

changing into one another fluidly. Economic capital can be directly converted into money and 
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may also be in the form of property rights, cultural capital which converts on certain 

conditions into economic capital and in the form of education, and then finally social capital, 

which is made up of social connections or obligations, which is again convertible in certain 

conditions into economic capital and sometimes in a title of nobility which can be cultural 

capital in some instances (Bourdieu, 1986). 

Bourdieu explicitly describes how the notion of cultural capital came to him in relation to his 

research and made it possible to account for, amongst other things, the unequal academic 

achievements of children from different social classes (1986). Bourdieu explains this by 

comparing the: 

specific profits which children from the different classes and class fractions can obtain in 

the academic market, to the distribution of cultural capital between the classes and class 

fractions. This starting point implies a break with the presuppositions inherent both in the 

commonsense view, which sees academic success or failure as an effect of natural 

aptitudes, and in human capital theories” (Bourdieu 1986, p. 47).  

Bourdieu points out that there is economic, social and cultural capital behind education, as 

well as academic achievements. Economic, cultural and social capital is therefore gained from 

academic achievements but they are also the basis of the profits which children form different 

classes can obtain in the academia, as explained in the quote above. In modern day society 

schools are government or privately funded and cannot be run without funds, i.e. economic 

capital, the social factor lies in the productivity of a nation and the ability and talent that 

people produce after being educated is an investment of time and is a product of cultural 

capital (1986). So inherently all of Bourdieu´s forms of capital are present in education as 

well as academic achievements. 
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The focus of this study is on how Bourdieu´s cultural capital relates to the educational system. 

Bourdieu’s take on the creation of social capital is the foundation for Weenink’s (2007, 2008) 

notion of Cosmopolitan Capital. According to Bourdieu the institutionalized state of cultural 

capital takes the form of an academic qualification. It is a certificate of cultural competence 

which gives to its holder a conventional and constant legally guaranteed value in respect to 

culture. In addition to this certificate of cultural competence the institutional recognition on 

cultural capital also makes it possible to compare qualification holders and to exchange them 

(Bourdieu, 1986). Social capital and the extent of it depends on the networking abilities and 

connections of the person who possesses it. Social capital is essentially how well connected 

you are, whether that is by a family name, friends or acquaintances or some sort of 

membership. Social capital is how this connection or membership gives its members a 

“backing in the collectively-owned-capital, which then gives the member some sort of 

credentials” (Bourdieu 1986, p. 51). Bourdieu elaborates on this point by using upper class 

families as an example and how their social capital is based on their family name and heritage 

(1986). The upper classes social capital is connected to their economic and cultural capital. 

This social order has been difficult to change. Recently Weenink (2008) has suggested that it 

is possible for middle or even lower class families to seek out social capital by making 

connections through different channels than the upper class families. Social capital is 

therefore attainable for everyone today, not just an elite few. Social capital is never a separate 

entity, it is always connected to the economic or cultural capital in some way. We will focus 

on the connection between social and cultural capital and how by combining the two we can 

attain Cosmopolitan Capital (Weenink 2007, 2008).  

Education was for a very long time associated with the upper classes of society, or up until the 

20
th

 century when education was a luxury mainly intended for the upper classes. The upper 

classes had the resources available to attain and utilize their education. Today the higher 
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social classes in an effort to maintain their higher social capital have looked outside national 

boundaries, e.g. by giving their children an international education so they can be more 

competitive in the shrinking modern world. One of Weenink’s suggestions is that the benefits 

afforded to the upper class through international education is also available to others (2007, 

2008). This will be discussed in the next section.   

2.2 The Importance of Cosmopolitanism 

In todays globalized world the ability to communicate and interact with people from all over 

the world is necessary. Companies are becoming increasingly international and transnational 

cooperation is an everyday reality. One of the prerequisites for this transnational and 

international era is that people develop a certain cosmopolitanism or intercultural resources 

that can be drawn on in international settings. Weenink (2007, 2008) has called this 

Cosmopolitan Capital. Cosmopolitan Capital is cultural and social capital, as introduced by 

Bourdieu, combined into a resource that serves a more functional purpose in today’s modern 

transnational reality and gives those who control these resources an advantage. 

Weenink (2008) states that cosmopolitanism is a set of cultural competencies that are a 

powerful tool in the modern world. He refers to Hannerz (2002) who states that 

cosmopolitanism is the willingness to explore outside of the norm, to explore the Other. In 

addition to this Hannerz states that cosmopolitanism is a certain openness towards different 

cultural experiences, “a search for contrast rather than uniformity” (Hannerz 2002, p. 103). 

Beck and Szneider (2006) explain the term Cosmopolitan Capital as the ideal of a world 

citizenship. The concept relates to the fact that boundaries as we know them, i.e. social, 

economic and cultural boundaries, are disappearing in the modern world. Cosmopolitan 

Capital is essentially social and cultural capital that enables you to engage and be competitive 

in the global world.   
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These cultural competencies that Weenink refers to are a set of things that essentially make 

you a member of humanity rather than a citizen of a particular country. Cosmopolitan Capital 

is firstly a tendency to engage in a globalizing social arena according to Weenink (2008). 

Cosmopolitan Capital also provides a competitive edge, a certain head start on your 

competitors who do not possess the same capital (2008). Weenink states that Cosmopolitan 

Capital is acquired through living abroad, visiting friends in other countries, reading and 

engaging in international matters and discussions, e.g. reading newspapers that reach a global 

audience, as well as possessing a native-like competency in English and at least one other 

language (2008). Anyone can possess Cosmopolitan Capital and it is acquirable for anyone 

that has access to the resources needed to achieve it. These resources used to be exclusive to 

those who had the means to achieve it through international education or by living abroad for 

long periods of time but Weenink has recently suggested that it is available for everyone 

(2007).  

However, Weenink (2007) points out that there have been numerous claims that there is a 

“new international class” emerging (Weenink, 2007, p. 493). Weenink states that with the 

increasing economic integration currently happening on a global level and specifically in 

Europe, the importance of cosmopolitan resources of power in regards to obtaining and 

maintaining the upper-middle class position are no longer exclusive to those at the top of the 

social order. What follows this rise in importance is a certain demand for education that 

provides middle class students with these cosmopolitan assets (2007). Cosmopolitan 

competencies can be viewed as assets that give those who possess them a competitive edge in 

a transnational market, where there is fierce competition for privileged positions. In this sense 

cosmopolitanism or Cosmopolitan Capital is a form of social and cultural capital (Weenink, 

2007). Middle class parents are becoming increasingly aware of the needs for their children to 
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attain this new capital in order for them to compete in the increasingly international labor 

market (Weenink, 2007).  

Weenink’s (2008) survey of Dutch parents’ views on Cosmopolitan Capital supports this 

notion of increased awareness. He explored how aware they were of global 

interconnectedness and their orientation towards cultural diversity, which he called the Other. 

The Other being attitudes and tendencies outside the norm. The main focus of the study was 

to examine how parents perceived the relevance of cosmopolitanism to the future of their 

children.  

The data was collected in 2001 and 2002 through a survey that applied to both parents and 

students. The sample was made up of students in the regular Dutch pre-university stream as 

well as students in the internationalized stream. 535 parents returned the questionnaire and 

consequently 19 interviews were conducted with parents who had a child in the 

internationalized stream of education. From the data two types of parents emerged, dedicated 

and pragmatic cosmopolitans (Weenink, 2008). In 7 of the 19 interviews conducted parents 

showed themselves to be dedicated cosmopolitans, i.e. they spoke at least two foreign 

languages fluently and had lived abroad, sometimes multiple times in various countries. They 

were willing to look beyond borders and they were teaching their children to become flexible 

and open-minded towards the Other (Weenink, 2008). Weenink states that he encountered ten 

pragmatic cosmopolitans. They often had international work experiences and thus saw the 

advantages of international orientation. They stressed the importance of an international 

attitude for the future of their children in regards to furthering their education or their career 

(Weenink, 2008). Weenink explains that pragmatic cosmopolitans restrict cosmopolitanism to 

learning English and speak about converting that asset into a competitive edge. They see 

learning English as a competitive edge and that is their notion of cosmopolitanism. What both 

pragmatic and dedicated cosmopolitan parents have in common is that they are ambitious for 
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their children and they want to prepare their children for the competitive globalized world as 

well as infusing in them the need to participate in the global social arena (Weenink, 2008). 

Weenink concludes that parents are inclined to provide their children with Cosmopolitan 

Capital, which might be seen as giving them the means to extend their horizon from the local 

to the international. This is related to their own Cosmopolitan Capital and their ambitions but 

not their social class, as Bourdieu suggests. Weenink states that he relates this finding to the 

fact that the global social arenas are more open structures and no longer confined to specific 

social classes (2008). 

New educational initiatives are being launched to meet the demand for increased 

cosmopolitanism. The new transnational structure makes it possible for everyone to reach 

above their class and with the right education and opportunities attain cosmopolitan assets. 

The new educational institutions that cater to those who want to take the transnational path 

and become competitive in the global arena are becoming more prominent all over Europe 

and the rest of the world. These changes in educational options for both parents and students 

follow the grand scale globalization that we are witnessing in modern times. The main focus 

of these new educational institutions is on providing the assets and skills that are necessary to 

become globally competitive, both in terms of education and employment and thus a part of 

the “new international class” (Weenink, 2007, p. 493). The focus of parents preparing their 

children for the future is on the international instead of the local, parents seem to want their 

children to do better and go further than they did themselves. They tend to want to send their 

children to international schools where they can gain international experience as well as have 

the resources to develop Cosmopolitan Capital (Weenink, 2007).  

The correlation between globalization and the growing demand for people with a more 

cosmopolitan outlook that will thrive in an international environment is clear. A cosmopolitan 

outlook as well as Cosmopolitan Capital are as aforementioned the keys to being competitive 



Developing Cosmopolitan Capital 
 

11 
 

in the global arena, especially in the field of education as well as when it comes to 

employment. Global knowledge holds a certain power over the local knowledge, because this 

type of global knowledge is scarce and the individual that possesses it acts as a medium or a 

broker between the global and the local. In that regard cosmopolitanism is also a source of 

power, a social and cultural capital which when combined make up Cosmopolitan Capital 

(Weenink, 2008). 

The openness of a transnational opportunity structure might encourage parents from non-

established backgrounds or even the lower classes to motivate their children to take the 

transnational path and aim higher than they themselves did. They perhaps want to provide 

them with cosmopolitan assets rather than have them aim for domestic positions which relate 

to the national cultural and social order (Weenink, 2007). 

The focus of education is thus shifting. The new focus of educational institutions is to provide 

students with the resources and competencies to thrive and engage in the modern globalized 

world. Cosmopolitan Capital is what it takes to be competitive in the global arena. The 

growing globalization of the world means that we need a different approach to learning so 

that the coming and current generations can thrive in the new globalized, transnational world. 

This new approach to education will mean increased focus on global knowledge, languages 

and a better access to resources to be able to keep up with the growing interconnectedness of 

the world. The benefits and gains of Cosmopolitan Capital for present and future students is 

that they can achieve world citizenship and realistically become transnational with the 

resources that Cosmopolitan Capital provides them. All around the world this is registering 

with scholars, parents, students and educational institutions and changes are being made to 

education practices and education policies in accordance. These changes include more 

educational possibilities for students and their parents as well as an increase in subjects 
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relating to the global/transnational aspect as well as languages, which are a key element to 

globalization. 

A good example of this appeared in The Guardian on November 3
rd

 2014 with the headline: 

“Angela Merkel has exposed David Cameron’s gravest failing as a politician. The Prime 

minister suffers from an inability to ‘read’ foreigners – and it could lead to Britain leaving the 

EU”. The article itself covers matters of the European Union and how Germany is willing to 

do whatever it takes to prevent the United Kingdom from leaving the Union. The article 

revolves around the interaction between David Cameron, UK’s Prime minister, and 

Germany’s Chancellor, Angela Merkel, concerning the matter of migration in the UK and 

Germanys disposition on the matter (Dejevsky, 2014). The author Dejevsky states:  

If Cameron has a failing as a politician it is in his ability to “read” foreigners. He does 

not travel well, and that even includes to the United States. In this respect, he has been 

fortunate in his coalition partner. Nick Clegg is the consummate cosmopolitan, and he 

has been able to pick up much of the slack. But Clegg cannot replace the prime minister 

in Europe, nor can he help Cameron in the run-up to an election in which a rightwing 

Eurosceptic party is snapping at the Tories’ heels and the outcome is one of the least 

predictable on record (Dejevsky, 2014). 

The article explicitly states the importance of cosmopolitanism in the global arena and how 

the lack of Cosmopolitan Capital can undermine a leader of a nation and make him look ill-

equipped for his status. Cosmopolitanism is a necessity when you are a prominent figure that 

is involved in transnational and international cooperation as well as functioning and being 

successful in the modern world. 

Munk, Poutvaara and Foged (2012) investigated the reasons for Danish families’ decision for 

their children to obtain a university education abroad. They examined how family background 
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affects the likelihood of students obtaining a degree from an elite or non-elite university 

abroad and compared it to the likelihood of obtaining university education at home as well as 

obtaining no degree at home.  

The term cultural capital is addressed and clarified in relation to Munk, Poutvaara and 

Foged’s research. They state that the term has been used primarily in a national context but in 

the globalized modern world education is often acquired or applied abroad. So this kind of 

transnational cultural capital should be called Cosmopolitan Capital (2012). Munk, Poutvaara 

and Foged (2012) stress that transnational cultural capital goes beyond national boundaries. 

That means that emigrants are investing in capital outside their national context by obtaining 

education abroad and thus underpin education in an international context. 

Munk, Poutvaara and Foged connect their study to Weenink’s (2007, 2008) previous studies 

on the topic. They state that from the perspective of cultural capital the obtainment of a 

university degree abroad can be viewed as a social reproduction strategy. This seems to be 

especially true for those who have been abroad with their parents, as it can be said that they 

have already accumulated transnational cultural capital or even that they have become more 

disposed to invest in cultural capital abroad (Munk, Poutvaara and Foged, 2012).   

Munk, Poutvaara and Foged (2012) found in their research that children with highly educated 

and well positioned parents are more likely to seek out educational capital, whether that is at 

colleges abroad or in Denmark. The difference is especially significant when they looked at 

elite education abroad. Around half of those pursuing an education abroad had parents who 

had studied or worked abroad. The findings show that those who have lived abroad before the 

age of 18 are more likely to obtain university education than those who have not, even after 

controlling for parental education and occupation. So it can be deducted that parents who live 

with their children abroad or even send them abroad seem to stimulate their children to adopt 
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an international outlook early in their life, which becomes clear through superb language 

skills, international networks and likely the motivation to acquire valuable skills. Munk, 

Poutvaara and Foged state that the reason for this could either be a conscious strategy in 

families with high levels of Cosmopolitan Capital or that children of families that are more 

used to the global scene choose foreign education because it is easier and more natural to 

them compared to someone who does not have international experience. The main finding 

seems to be that parent’s pass on their transnational cultural capital to their children, including 

a willingness and ability to look beyond borders and thus instill in them a cosmopolitan 

outlook (Munk, Poutvaara and Foged, 2012). Munk, Poutvaara and Foged establish in their 

research that people that seek out education opportunities abroad, whether it is elite education 

or not, do indeed possess Cosmopolitan Capital and a certain mindset for operating abroad 

(2012).  

These studies all show that parents are becoming more aware of the globalization and that the 

national education context is not enough for their children if they are to be competitive in the 

modern world. Parents are seeking out a more international education as well as equipping 

their children with the resources and skills needed for the transnational employment market as 

well as higher education. Parents seem to be encouraging their children to achieve more than 

they did themselves and are consequently taking the steps necessary in order for their children 

to succeed. One aspect of this is achieving a sense of identity as a cosmopolitan person.  

2.3 Identity, globalization and language 

Identity is your perception, conception and expression of yourself. Our identity is flexible, 

made up of characteristics, values and beliefs and is influenced by many factors and all of our 

experiences (Eriksen, 2002). This includes study abroad and different cultural experiences. 

Identity is important to the study as it gives insight into the values and beliefs of the 
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interviewees and how their identity was shaped by their stay abroad and consequently their 

cosmopolitan outlook.  

Identity is the complete idea of who you perceive yourself to be, including all your feelings, 

attitudes and the knowledge you have of yourself. Identity is however both subjective and 

social. An individual forms his own identity but his identity is also shaped by society, i.e. 

through the values and opinions of the group he belongs to in society (Elsa Sigríður 

Jónsdóttir, 2010; Eriksen, 2002). 

Language and identity are closely knit and today globalization has a huge impact on how 

language and cultural experiences shape our identities. Globalization is, as we know, 

multifaceted and one of the facets of globalization is multilingual societies. Because of 

increased multilingualism, scholars have become increasingly interested in how language use 

affects identity. This new academic interest in identity can be directly linked to the impact of 

globalization and transnationalism. Identities are constructed through discourse but also 

embedded in social practices and our ideology (Miller, 2004). 

In the introduction to their book, Negotiation of Identities in Multilingual Contexts, Pavlenko 

and Blackledge (2004) illustrate the fact that in a multilingual setting language choice and 

language attitudes are inseparable from politics, power and one’s view of one’s own identity 

and how one sees others. Social, economic and political changes affect how we see ourselves 

and certain ideologies value some identities more than others. A number of things have 

brought on a range of identities available to people, e.g. globalization, media technology, 

coalitions like the European Union and increasingly transnational migration. Alongside the 

growing cultural and linguistic diversity in the field of employment as well as education the 

range of exchange options grow that can affect how we see ourselves (Pavlenko and 

Blackledge, 2004). Pavlenko and Blackledge discuss how imagination plays a crucial role in 
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constructing new identity options and one chapter in particular portrays a study abroad 

situation (2004).  

Kinginger (2004) describes Alice, a young American who goes to study French abroad to gain 

cultural capital, consciousness and refinement. Her journey involves the negotiation of many 

parts of her identity, social and linguistic but also class and gender. Alice’s mission was to use 

her resources to gain cultural capital by learning French in France, as well as moving away 

from her existing social identity in the United States where she was a low-income earner from 

a family of migrant workers. Her personal mission is clearly connected to her professional 

goals (Kinginger, 2004). Alice is essentially looking for cultural and social capital whether 

she is aware of it or not. The prestige of French in America is what draws Alice to it and the 

possibility attached to it to change her identity (Kinginger, 2004).  

The example of Alice shows that identity is affected by new experiences in another country. 

While the participants of this research project were not explicitly going abroad as exchange 

students to negotiate a new identity but their identity was certainly affected by their 

experiences and the capital they had access to while abroad. In addition to that their ideology 

was affected as well as their cosmopolitan outlook as one can read more on in the interview 

and conclusion chapter.  

This study focuses on students and their attainment of Cosmopolitan Capital through study 

abroad and student exchanges. However, Iceland has considerable Cosmopolitan Capital in 

the form of immigrants and the linguistic and cultural capital immigrants bring with them. 

Most research point to immigrant students not being enculturated in the school system and 

thus are more likely to drop out of secondary school. 
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2.4 Overview: languages, number of speakers and relevant policies 

One way to attain Cosmopolitan Capital, on a national and international level, is to nurture the 

linguistic resources of children who move to a country already speaking other languages. 

Iceland has an abundance of multicultural capital. The multicultural society is a reality in 

Reykjavík and in Iceland as a country. The number of immigrants has grown significantly and 

now about one in every ten students in the primary school system is a first or second 

generation immigrant so the opportunity for the educational system to improve in the matters 

of immigrants is definitely present (Reykjavík City, 2014). In the school year 2011-2012 there 

were 378 students in secondary school learning Icelandic as a second language (Iceland’s 

Bureau of Statistics, 2012) out of 29,389 registered students at the secondary level (Iceland’s 

Bureau of Statistics, 2015). 

In the annual report from the Reykjavík’s Municipal field of education from 2010 there is an 

overview of the languages and nationalities of students learning Icelandic as a second 

language from 2002 to 2011 in primary schools (Reykjavík City, 2011). These students have 

the potential to become bilingual, being fluent in their native language as well as Icelandic. 

These numbers are not available for secondary schools. 
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This table shows the diverse language background of students learning Icelandic as a second 

language. Most immigrants in the primary schools are from Poland and the Philippines as 

well as a substantial amount from Lithuania, Thailand and Vietnam. In the year 2006 

immigrants from 57 different nationalities were being taught Icelandic as a second language. 

These nationalities are not all reflected in the table above because the minimum shown is 6 

students of a particular nationality (Reykjavík City, 2011). This table shows the great 

potential Iceland has in terms of the diverse capital available from immigrants but the 

linguistic resources of these children need to be nurtured in order to attain Cosmopolitan 

Capital on a national as well as international level.  

2.4.1 Immigrant students in Icelandic secondary schools 

The National Curriculum Guide has a special section on students who are of foreign origin. 

Scant attention is paid to mother tongue maintenance. The chapter states that schools should 
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make an effort to meet the needs of these students through teaching of Icelandic as well as by 

educating them on Icelandic culture and society. Further assistance should also be provided 

through peer-assisted learning and help with homework. The guide clearly states that every 

school is to issue a reception plan defining the main aspects of school activities in a language 

that the students in question and their parents or custodians understand. This reception plan is 

to include an individual curriculum guide that takes into account the background and 

language competence of the student and organize the cooperation between them and school 

personnel. In the reception plan the students and his or her guardians can find information on 

the assistance the school supplies, such as homework assistance and interpretation if needed 

(Ministry of Science, Education and Culture, 2011). 

Secondary schools have the permission to accredit the native language of students as an 

elective or instead of another foreign language. Secondary schools can offer such studies as 

class-based learning or distance learning or even accept credits taken elsewhere. Each school 

has to approve the studies if a student wishes to have them accredited. The secondary school 

is not responsible for these studies but can serve as a medium through data bases, libraries, 

associations or others that offer students access to education in their native language (Ministry 

of Science, Education and Culture, 2011).  

The United Nations Rights of the Child protects children from any kind of discrimination. 

Articles 28 through 30 are dedicated to education and matters connected to education and 

equality.  

Article 28 states that the all parties will recognize the right of the child to education, and that 

this right should be achieved on the basis of equal opportunity and in particular the state 

parties shall take measures to encourage regular attendance at schools and the reduction of 

drop-out rates. Article 28 also states that states parties shall promote and encourage 
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international cooperation in matters relating to education (UN Convention on the Rights of 

the Child, n.d). 

Article 29 reads that all states parties agree that the education of the child shall be directed to 

the development of the child’s personality, talents and mental and physical abilities to their 

fullest potential as well as the development of respect for human rights and fundamental 

freedoms. The article also reads that the child’s education shall be directed towards the 

development of respect for the child’s parents, his or her own cultural identity, language and 

values, for the national values of the country in which the child is living, the country from 

which he or she may originate, and for civilizations different from his or her own (UN 

Convention on the Rights of the Child, n.d). 

Article 30 explicitly states that in those party states in which ethnic, religious or linguistic 

minorities or persons of indigenous origin exist, a child belonging to such a minority or who 

is indigenous shall not be denied the right, in community with other members of his or her 

group, to enjoy his or her own culture, to profess and practice his or her own religion, or to 

use his or her own language (UN Convention on the Rights of the Child, n.d). The rights of 

children are protected with this document and all member states of the United Nations swear 

to uphold them accordingly (UN Convention on the Rights of the Child, n.d). The Rights of 

the Child was set as law in Iceland on February 20
th

 2013 but there are some matters, i.e. 

regarding natives languages of immigrants as well as drop-out rates, that need to be addressed 

in the secondary schools as Solveig Brynja Grétarsdóttir (2007) points out.  

One aspect of Cosmopolitan Capital is language skills and language skills can open doors to 

numerous opportunities if given the right resources. The immigrant students in secondary 

school in Iceland seem to have an abundance of Cosmopolitan Capital that Iceland could 

benefit from in a national and transnational context (Berglind Rós Karlsdóttir, 2013).  
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2.5 Overlooked capital – children of foreign origin  

In 2004 a total of 175 immigrant students enrolled into secondary schools in Iceland. Four 

years after enrollment, in 2008, a total of 109 immigrant students had dropped out. In 2011 a 

total of 113 immigrant students, that were freshmen in 2004, had dropped out. This number 

drops significantly to only 3 students when we look at students that are second generation 

immigrants dropping out after either 4 years or 7 (Iceland’s Bureau of Statistics 2014). On 

January 1st 2012 there were 25.442 immigrants in Iceland or about 8% of the total population. 

Approximately 19.000 first or second generation immigrants were living in Reykjavík or in 

the capitol region or about 66.9% of all immigrants currently residing in Iceland (Iceland’s 

Bureau of Statistics, 2014). An immigrant is an individual that is born outside of Iceland and 

has parents that are also born elsewhere, as well as grandparents on both sides. Second 

generation immigrants are individuals born in Iceland that has parents born elsewhere, i.e. 

immigrants. People are considered having a foreign background if one parent is born in a 

foreign country (Iceland’s Bureau of Statistics, 2014). The total percentage of people born in 

the years 1988 to 1994 that were attending secondary school between the years 2004-2010 

was 93.5% (Iceland’s Bureau of Statistics, 2011). These numbers reflect those children that 

are starting their secondary education, at age 16. Approximately 90% of children that have 

one foreign parent attend secondary school and 85% of those who are born in a foreign 

country with one foreign parent. 83% of second generation immigrants were attending 

secondary school at age 16 but only about 75% of first generation immigrants. At the age of 

18, a mere two years later, 75% of second generation immigrants remain in secondary 

education but only about 50% of first generation immigrants are still attending school 

(Iceland’s Bureau of Statistics, 2011). 

A major concern is that up to 90% of students that have a foreign background drop out of 

secondary schools (Reykjavík City, 2014). These statistics suggest that a language barrier 
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seems to be what is stopping these immigrant students from finishing their secondary 

education. A study that Solveig Brynja Grétarsdóttir conducted in 2007 examined the 

scholastic achievements of 119 young people of foreign origin. The results of the study were 

that most of them had a very difficult time in the secondary schools and about 63% of them 

never attended or dropped out after numerous failed attempts (2007).  

Berglind Rós Karlsdóttir wrote her M.Ed. research thesis on why children of foreign origin 

drop out of secondary school. She interviewed immigrants that had dropped out, a teaching 

coordinator of an immigrant section in a large secondary school and two guidance counselors. 

All these interviews and data gathering gave her a comprehensive picture of why these 

students are dropping out. The main findings are that insufficient knowledge in Icelandic, a 

student’s previous studies, reception plans and support given by the school, social isolation, 

the communication between the school and home as well as lack of professional knowledge 

about multicultural education are the factors that hinder these students from being successful 

in completing their secondary education (Berglind Rós Karlsdóttir, 2013). Secondary school 

teachers and other staff are lacking the knowledge to successfully take on multicultural 

education and teachers seem unprepared for teaching diverse groups of students (Berglind 

Rós Karlsdóttir, 2013). According to Icelandic policies on education, teachers and schools 

should be prepared for diverse groups of students and therefore those who are involved in 

educating children and teenagers should be knowledgeable and trained in how to meet the 

demands made by such a diverse group (Birna Arnbjörnsdóttir, 2000). Berglind Rós 

Karlsdóttir also touches upon some criticism concerning teaching in Icelandic schools, i.e. 

that teaching in schools is solely focused and based upon Icelandic culture (2013). In the 

National Curriculum Guide there is a specific chapter on one of the fundamental pillars of 

education, i.e. equality. The guide states that one of the subjects of equality education is 

developing Iceland as a multicultural society (Ministry of Science, Education and Culture, 
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2011). These students are an untapped resource in terms of capital and as the focus of 

education shifts towards transnationalism, there must be a way to utilize that capital.   

There is potential Cosmopolitan Capital that these immigrant students bring to their schools 

and their new communities in general. Their disadvantages could be seen as advantages if 

embraced and nurtured. The immigrant students bring new experiences and cultures, new 

languages and an outlook completely different from the native population and that could serve 

them well in an increasingly international labor market.  

In order to tackle the high dropout rate and its consequences for Icelandic society in general, 

the Icelandic government has taken measures with recent reforms throughout the entire 

education system. These reforms regard teacher education, compulsory and secondary 

education and the development of a new national curriculum and a national qualifications 

framework (OECD, 2012). What is needed now is to work on implementing these reforms 

and continue to consolidate secondary education in addition to improving as well as investing 

in other education levels to increase education attainment in Iceland in general (OECD, 

2012). Iceland’s economy and social development will benefit if we are able to prevent 

students from dropping out of secondary schools as well as encouraging its completion 

(OECD, 2012). 

In accordance with the globalization and transnationalism of today perhaps the Cosmopolitan 

Capital that these students bring to the country could be useful to us as a society and our 

world outlook. The shift of focus in education towards cosmopolitanism and internationalized 

streams, that is currently taking place all over the world, seems to be a wakeup call for 

everyone involved in education. Education institutions need to start looking towards utilizing 

globalization towards a comprehensive education. There has to be the option of developing 

and implementing ways to utilize this abundance of overlooked capital that we possess 
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towards a similar education in Iceland. As Weenink (2007, 2008) and Munk, Poutvaara and 

Foged (2012) mention in their research people go abroad to study and acquire new 

experiences as well as Cosmopolitan Capital. However, immigrants already have acquired 

these things through the transition of emigration as well as the assimilation into the country in 

addition to already having native insight into customs, experiences and beliefs and native like 

proficiency in a different language than Icelandic. 

2.6 International schools and secondary education 

Another way of developing skills in a foreign language is attending an international school or 

bilingual school where linguistic resources are plenty. Some international schools offer 

immersion schools where a target language is the medium for all studies. Students can thus be 

immersed in the foreign language and gain a native-like competency in the target language. It 

is also very important to maintain the mother tongue of the students who choose to enroll in 

these types of schools so that their mother tongue is not affected or worse, lost. Iceland does 

not have many international schools. There are two institutions currently available, The 

International School of Iceland and Reykjavík International School. However, these 

institutions only offer primary education, i.e. up to the 10
th

 grade. The International School of 

Iceland offers an international education in English to children who are in the Greater 

Reykjavík area for a limited period as well as an international bilingual education for children 

who live in Iceland. The website of the International School of Iceland states that they value 

multilingualism and encourage international-mindedness (Mission, Vision and Purpose, 

2014). The website of Reykjavík International School states that their aim is the pursuit of 

excellence in education in a truly international environment for students of all nationalities 

based on an accredited global curriculum. Their core values, diversity, openness and creativity 

among others, is how the school encourages critical and creative thought and problem solving 
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abilities. Reykjavík International School fosters global awareness and understanding of 

international interdependence alongside supporting a productive dialogue on issues 

concerning social and democratic matters (Our mission, n.d.). 

The only international option in secondary schools Reykjavík is the IB program at 

Menntaskólinn in Hamrahlíð or Hamrahlíð College. The IB Diploma Program is a 

comprehensive pre-university curriculum. The program is taught in English and ends with 

standardized exams recognised by universities worldwide. However, the programs duration is 

only two years but the school offers a preliminary year as well for younger students before 

they start the IB program (IB studies, 2015). 

The college states in their description that most IB students are either Icelanders who have 

returned back home after several years abroad or foreigners with a residential permit in 

Iceland. A fraction of the students are simply Icelandic students who aim to work or study in 

an international atmosphere in the future (IB studies, 2015).  

The parents of children in primary schools that are aware of the possibilities that lie within the 

international stream of education and want to pursue that type of education in Iceland have at 

least two possibilities. There is however a shortage of options when it comes to secondary 

education with the only option being IB studies at Hamrahlíð College.  

2.6.1 The impact of the financial crisis and budget cuts on education in Iceland  

The economic crisis hit Iceland in the latter part of 2007 and ever since the educational 

system has been receiving reduced funding each year. Economizing has been the main focus 

of the government in all sectors of society and the education sector is no exception. School 

administrators and teachers have been very vocal about the effects of this economization on 
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the schools, the value of education and the consequent stress for both staff and students. There 

is some research on the effects of an economic crisis on educational outcomes. 

Shafiq (2010) examined the effects of an economic crisis on educational outcomes. He states 

that during an economic crisis, the slowdown of the economy is associated with the amount of 

public and private funds available for schools. The funding affects children’s educational 

outcomes such as school enrollment, attainment, attendance, and performance (Shafiq, 2010). 

Shafiq differentiates the negative effects from the positive effects on learning outcomes. The 

negative effects are that the reduction in income makes it harder for the parents to bear the 

direct costs of education. Educational outcomes are consequently at risk because the child is 

taken out of school or inadequately prepared for it. In addition the reduction in income may 

affect the educational outcomes because the child starts to work part-time and thus leaves 

fewer hours for studying. The income reductions may also effect the working hours of the 

child’s parents forcing them to work longer hours which consequently takes from the time 

that parents would use to help their child with schoolwork. The last negative effect has to do 

with the labor market. Parents may sense weaker labor market prospects from a decline in 

school quality and may even withdraw their child from school or become less supportive of 

their child’s education (Shafiq, 2010). The results are not all negative as Shafiq also states the 

possible positive effects of an economic crisis. The reduction of wages may make the option 

of the child working less attractive for parents and as a result, parents may encourage their 

child to focus all their energy on their education which in turn can potentially improve 

educational outcomes. Finally, parents may become more supportive of their child’s 

education if the crisis convinces them that less-educated workers suffer more than educated 

workers (Shafiq, 2010). Shafiq states however that all these effects are contextual. It is very 

unlikely but still possible that a child is unaffected by all five negative effects and two 

positive effects. This may however apply to children whose parents and perhaps communities 
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are entirely self-sufficient which is out of the ordinary for most people. Shafiq further 

explains that social norms about schooling may also change during an economic crisis and 

that those changed norms can affect educational outcomes positively or negatively (2010). 

There are reasons for protecting educational outcomes during a crisis period. Educated 

individuals become workers who are better at coping with crises and protecting their families 

from poverty (Shafiq, 2010). Shafiq states that the evidence suggests that the negative effects 

are stronger than the positive, causing national educational outcomes to decline during a 

crisis. In particular the decline and lack of opportunities in the employment market as well as 

the deterioration of school quality may also steer parents away from supporting their child‘s 

education (Shafiq, 2010). 

In relation to secondary education the only evidence available are the numbers issused by 

Iceland’s Bureau of Statistics regarding the increase in the student population. This may stem 

from the lack of employment opportunities for young people. According to Iceland’s Bureau 

of Statistics there were 20.099 students enrolled in secondary school in 2005 but that number 

rises to 23.309 in 2009 (2015).  

In the year 2011 a six percent budget cut was announced for secondary school in the national 

budget for the year 2012. That meant a reduction of the appropriation of approximately 1.200 

million Icelandic króna. School administrators subsequently publicly declared that basic 

services were being encroached (Anna Lilja Þórisdóttir, 2010). 

The educational system in Iceland has taken a great blow after the economic crisis and basic 

services are being encroached. Thus the quality of education may not be the same as before 

the crisis. If we are to develop and implement ways to nurture the overlooked capital schools 

in Iceland possess there has to be funding available. In recent years funding has been 
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subsidized significantly and thus little changes seem to be on the horizon to nurture this 

overlooked capital in the school system. 

2.7 International mobility – identifying skills and competencies  

There is an increased demand for people with international and intercultural experiences and 

competencies in today’s globalized world. As we have touched upon previously numerous 

educational institutions around the world have already registered this increased need and are 

making changes to their curriculum in accordance. But what is the value of the international 

and intercultural experience in the job market? 

In 2005, CIMO (Center for International Mobility) investigated the attitudes of Finnish 

employers on international competences. Then in 2013, CIMO conducted a research project 

on the matter in cooperation with Demos Helsinki. In the latter survey, the attitudes of 

students on international experience and its potential benefits was also investigated. Both 

studies found that international experience is not important for employers in their recruitment 

of new employees. Students however value international competence highly and believe their 

own international experience will be useful in their career (Centre for International Mobility, 

2014).  

Demos Helsinki and CIMO organized an expert workshop in May 2012, which determined 

the reference frame for international expertise. Two workshops, with more than 130 

participants, in October 2012 enabled them to survey the influences of megatrends on 

working life and on changing needs for knowledge (Centre for International Mobility, 2014). 

Their research project was then a survey conducted through interviews, questionnaires for 283 

Finnish employers and 1.770 Finnish students (Centre for International Mobility, 2014). Their 

findings were that 90% of employers had a positive view of international experience. They 

valued international experiences such as language skills and living and studying abroad. Their 
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findings and inherent conclusion was that international mobility produces the kind of 

competences that the employers seek but they are not able to link these competences to 

people’s international experiences at recruitment. A surprising result was that the 

competences acquired through study or work periods abroad are hidden, i.e. we are not able to 

express or recognize them. These are competencies like tolerance, openness and knowledge of 

global demand (Centre for International Mobility, 2014). 

In the last few years we have witnessed how European cooperation has made learning 

mobility a major factor within the fields of education, training and youth so the fact that these 

competencies are hidden is a definite drawback considering all the efforts behind acquiring 

them (Centre for International Mobility, 2014). Studying abroad is an important factor in 

gaining these competencies mentioned by Demos Helsinki and CIMO. International 

cooperation is viewed as being an important means to improve the quality and outcomes of 

education and training within Europe. One of the most effective ways of helping young 

people develop personally while also improving their employability is international mobility. 

These improvements are even more crucial is todays globalized world as media technologies 

and other megatrends change and connect the world more every day (Centre for International 

Mobility, 2014). 

Approximately two decades ago international experiences were easily identified according to 

structure, i.e. education, employment and relations between countries, but the situation is very 

different today. An international outlook is part of everyday life as it means using the Internet, 

watching television, sharing pictures and videos and stories on social media or reading a 

newspaper. The media provides the opportunity for people to live, read and experience events 

across the globe from the comfort of their home. So for a large part of the day, we are 

international in some way (Centre for International Mobility, 2014).  
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CIMO and Demos Helsinki state how learning mobility improves students’ language skills 

and intercultural competences and the commonly acknowledged belief that international 

experiences make students more tolerant and broad-minded. They state that the learning 

outcomes that are associated with learning mobility are language skills, intercultural 

competences, tolerance and broad-mindedness. In addition they want to add three new skill 

areas to the international competencies acquired through learning mobility, they are 

productivity, resilience and curiosity (Centre for International Mobility, 2014). 

CIMO and Demos Helsinki state that they were able to recognize the notion of international 

skills and competences by combining efficiency, analytical ability, problem-solving ability 

and credibility to their previous knowledge through workshops and interviews. Then this new 

factor was identified as productivity. The obvious value is connected to working life and the 

connection to international experience seems obvious as well. Students or employees that are 

coming across new cultures and societies have to develop and exercise their ability to 

efficiently come up with solutions (2014). 

Resilience means that people are able to adapt, they know their limits and strengths. In 

addition resilient people are persistent and confident. Resilience guarantees that people, 

students or employees are able to recover and keep going in the face of adversity. 

International experiences often require adapting to as well as persistence and reflective 

abilities. These are all things that help us learn about ourselves and develop into more resilient 

individuals (Centre for International Mobility, 2014). 

CIMO and Demos Helsinki identified through a factor analysis attributes such as tolerance, 

interest towards new issues, intercultural knowledge, cooperation and networking ability as 

elements of curiosity. Curiosity also forms the basis for many attributes linked with 
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international experiences: the urge to learn, search and experience. Today the world is full of 

information and possibilities for the exchange of knowledge so curiosity is essential (2014). 

The conclusion of CIMO and Demos Helsinki research is that we need to expand our view of 

international skills and competencies and how they are viewed in the field of employment as 

well as other social structures, i.e. schools. Their proposed approach still includes the 

traditional language –and communication skills, intercultural knowledge and tolerance, but 

productivity, resilience and curiosity complete how we must see these international skills and 

competencies in the globalized world (2014). In addition CIMO and Demos Helsinki state 

that educational institutions need to have an understanding with employers in order to make 

the hidden competences visible and understood as well as students needing some tools to 

recognize their hidden competencies and make them visible. Learning outcomes have to be 

discussed and defined more broadly to cover the new competencies discussed here so 

employers can see the value of these experiences for their respective workplace (Centre for 

International Mobility, 2014). 

Some steps have been taken to achieve a paradigm where degrees, vocations and educational 

outcomes can be compared across Europe. In 2003 the European Commission composed a 

proposition for the European Parliament’s and European Council’s decision to clarify the 

requirements of a common degree and qualification requirements and this proposition was the 

Europass. The aim of the Europass is to contribute to the mobility of students and workers in 

Europe and in their own country by making it easier to compare their skills and qualifications. 

The European Parliament and European Council accepted this proposition, i.e. the Europass, 

in December of 2004. The Europass is a good tool for highlighting this new kind of 

international competence. The Europass CV allows you to comprehensively illustrate the 

kinds of skills and competences you have learned, even in non-traditional ways. The Europass 

Language Passport enables the job-seeker to accurately describe their competence in different 
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languages, regardless of how the language has been learnt. The Europass is therefore an 

excellent tool for highlighting these previously hidden skills and competences (Europass, n.d). 

Inherently the Europass highlights skills such as language skills and makes it easier for people 

to have their degrees and qualifications valued in another country. The Europass is a common 

European document where you can list all your experiences, degrees and informal learning, 

skills and qualifications making it an excellent tool to identify hidden competencies as well 

Cosmopolitan Capital.  

2.8 Research on the effects of study abroad 

Participation in student exchanges and study abroad equips students with numerous 

competencies that may or may not be available to them at home. These competencies are 

among others language skills, tolerance, openness and the ability to adapt easily. Learning 

outcomes of study abroad are however somewhat determined by the length of one’s stay.  

Sutton and Rubin (2002) presented their research on the learning outcomes of study abroad. 

The study is the first step in a long-term, comprehensive approach to assessing student 

learning outcomes from studying abroad as a part of their American University Education. 

The programs range from short summer programs, one term or a whole academic year. It 

constitutes the first component of a much more comprehensive evaluation project in the 

University System of Georgia, and it complements a variety of other research initiatives in the 

U.S. and in other countries on the effects of study abroad programs on students (Sutton and 

Rubin, 2002). Sutton and Rubin’s respective research was aimed at students attending college 

and university but still gives a clear image of what learning outcomes should be expected 

when students study abroad, such as functional knowledge, knowledge of geography, 

knowledge of global interdependence, knowledge of verbal acuity, knowledge of 
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accommodating to others, cultural sensitivity knowledge and knowledge of cultural relativism 

(Sutton and Rubin, 2002)  

Their results show that those who studied abroad scored higher on Sutton and Rubin’s scale in 

terms of having functional knowledge, a knowledge of world geography, knowledge of 

cultural relativism as well as the knowledge of global interdependence than those who did 

not. Sutton and Rubin also tested students from the same majors, i.e. education, business, 

journalism and media and social sciences, to see if there were differences between those who 

studies abroad and those who did not that shared a major. The results were that even when 

taking students’ majors into consideration experience in study abroad exerted an independent 

and especially potent impact on four of the seven learning outcomes tested, i.e. functional 

knowledge, knowledge of geography, knowledge of global interdependence, knowledge of 

verbal acuity, knowledge of accommodating to others, cultural sensitivity knowledge and 

knowledge of cultural relativism. The most impact was found in knowledge of cultural 

relativism and then functional knowledge, knowledge of global interdependence and 

knowledge of geography. There was no statistically significant main or interaction effects in 

knowledge of verbal acuity, knowledge of accommodating to others or cultural sensitivity 

knowledge (Sutton and Rubin, 2002).  

The GLOSSARI project by Sutton and Rubin attempts to demonstrate to students inclined 

towards study abroad in measurable ways the value added to their education. For those who 

are resistant to studying abroad the project seeks to present proof of return on the investments 

of time, money, and energy required for study abroad (Sutton and Rubin, 2002). Furthermore 

the project attempts to answer the question if students who study abroad achieve learning 

outcomes that are significantly better than those who do not? The results of Sutton and Rubin 

demonstrate that studying abroad does add value to a student’s academic achievements and 

thus making it desirable to study abroad (2002). 
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Dwyer (2004) investigated the longitudinal impact of study abroad programs. Dwyer 

mentions the conventional wisdom that the longer you stay, the more you benefit from the 

experience. However, significantly fewer students have been choosing to study abroad for a 

full year because of academic, social, and economic reasons. In fact the Institute for 

International Education, which computes the number of students that study abroad, has seen a 

decline in students studying abroad for a full year, from 72% in the 1970’s to approximately 

20% in the 1990’s (Dwyer, 2004).   

Dwyer’s longitudinal study was undertaken with the intent of comparing end of academic 

term evaluation results with longitudinal results. The survey was sent to 17.000 alumni of the 

Institute for International Education that had varying term lengths between the years 1950 and 

2000. The survey consisted of 28 questions, some with additional sub-questions. The 

questions were divided into 3 types: basic demographics, impact of key study abroad elements 

and impact of study abroad on select behaviors, attitudes and specific achievements. The 

results were divided into five areas: general findings, academic attainment, intercultural 

development, career impact and personal growth (Dwyer, 2004). 

The findings of Dwyer’s study were that those students that spent a full year abroad gained 

more than those who only spent a semester or a summer term abroad.  In conclusion Dwyer 

found that the beliefs that studying abroad for a full year has more significant and enduring 

impact on students. While it has been long believed that study abroad changes people’s lives, 

little evidence exists to explain what kinds of tangible changes occur and for how long. This 

study shows that study abroad has a significant impact on students in the areas of continued 

foreign language use, academic attainment measures, intercultural and personal development, 

and career choices (Dwyer, 2004). 
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95% of all respondents reported that studying abroad had a lasting impact on how they view 

the world (Dwyer, 2004). Thus it is safe to assume that those who choose to study abroad can 

easily acquire what Weenink (2007, 2008) calls Cosmopolitan Capital and the stay abroad 

will only enhance their Cosmopolitan Capital as well as their cosmopolitan outlook as these 

include transnational resources, such as language skills, openness towards cultural diversity 

and international experience. 

2.9 Other ways to gain Cosmopolitan Capital 

Snee (2013) tries to answer the question if a gap year in an ongoing education can broaden 

young minds and aid them in becoming a citizens of the world. Snee’s study focuses on 

British students but is definitely applicable to many countries. Snee states that the gap year is 

not a uniquely British phenomenon, however, gap years have become a recognized, 

identifiable social practice in the UK and are encouraged by the education sector as well as 

the government (2013). Jones defines a gap year as “any period of time between 3 and 24 

months which an individual “takes out” of formal education, training or the workplace, and 

where the time sits in the context of a longer career trajectory” (as cited in Snee 2013, p. 143). 

Snee focuses on a particular form of the gap year, i.e. spending time overseas between school 

and university in the form of travelling on your own or an organized placement. Gap years 

can be used for volunteering, gaining skills otherwise unobtainable to you or perhaps just 

experiencing the world (2014). This final point highlights the benefits of taking a gap year 

overseas. Thus by taking a gap year students can enhance their employability in addition to 

exploring new cultures and countries. King argues that gap years often take place in a 

transitional moment in life, i.e. between school and university (qtd. in Snee, 2013). Snee also 

tries to answer the question why taking a gap year overseas is seen to be beneficial? Snee’s 

answer is that travel is often associated with its extent to broaden the mind and also that the 
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gap year is associated with exposure to difference, which is beneficial to everyone that wants 

to be culturally competent in an increasingly globalized world (2013). Johan argues that a gap 

year abroad enables young people to engage with different cultural contexts and learn through 

new experiences and interactions with the Other (as cited in Snee, 2013).  

Snee identified four themes in her study, i.e. defining exotic places, feeling “out of place” (p. 

143), the importance and outcomes of local interaction and the historical legacies that are 

implicated in constructing places as “different” (Snee, 2012, p. 143). Snee’s study was an 

exploration of the gap year through a qualitative analysis of 39 travel blogs and in addition to 

that, nine of the bloggers were also interviewed. The prerequisites for a blog being included in 

the study were those that the author had to be from the UK and taking their gap year between 

school and university, with some time spent overseas (Snee, 2013).  

Snee’s findings are that the majority of the students taking a gap year are using the experience 

to understand the local held in tension with highlighting the value of being “away”. 

Difference is something that is desirable but it is not placed in a global context but draws 

upon binary oppositions between home and away (Snee, 2013). There is on the other hand 

also present a desire to learn about and understand the local, reflect on global issues and 

experience the Other. In order to describe places, we need to draw on the resources available 

to us and the frames in the gap year narratives portrayed on the blogs Snee studied tend to 

correspond with dominant meanings and values, i.e. in this case Western values (Snee, 2013). 

In conclusion the gap year students may adopt a cosmopolitan identity and are attracted to the 

idea of appreciating global culture but ultimately their gap year stories are framed by the 

references of home and undertaken as part of an experience that will be advantageous in home 

contexts (Snee, 2013).  
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Realistically the gap year may spark an interest in gaining Cosmopolitan Capital but the 

students that take a gap year need to ignite that spark to acquire Cosmopolitan Capital. They 

need to actively seek it out through other intercultural experiences and learning if they feel 

they want to do so. Acquiring Cosmopolitan Capital takes a certain outlook, to feel at home in 

the world and that all cultures are equal in the transnational context. The gap year, according 

to Snee (2013), mainly fuels the home context and not the global one.  

In their article from 2002, Szerszynski & Urry argue that cosmopolitanism involves a kind of 

love of or a taste for places, people and cultures. They suggest that cosmopolitan 

predispositions and practices involve some or all of these things: extensive mobility, the 

capacity to consume many places and environments while on their way and in addition a 

certain curiosity about many places, people and cultures (Szerszynski & Urry, 2002). 

Furthermore they list the willingness to take risks by encountering the Other and the ability to 

known one's own society and its culture in terms of a historical and geographical knowledge 

(2002). Szerszynski & Urry add that semiotic skills to be able to interpret images of various 

others is another indicator of cosmopolitan predispositions and practices as well as the 

openness to other people and cultures and a willingness and ability to appreciate some 

elements of the language or culture of the Other (Szerszynski & Urry, 2002). In addition to 

this statement Johan Lindell states that certain cosmopolitan dispositions and transnational 

social practices can enhance people’s attainment of Cosmopolitan Capital. These dispositions 

are among others the contribution to global humanitarian causes, feeling empathy for distant 

sufferers, the daily consumption of international culture and world politics. Lindell also adds 

that the feeling that the world is small and graspable as well the belief that one’s local culture 

is not superior to others are clear indicators of the dispositions that enhance the attainment of 

Cosmopolitan Capital (Lindell, 2014). 
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Urry (2000, cited in Szerszynski, Bronislaw & Urry, John, 2002) states that contemporary 

cosmopolitanism has evolved in and through imaginative travel while watching television in 

your living room. People can experience things from television programs, i.e. become 

interested in the Other; attitudes and tendencies outside the norm (Weenink, 2008). Everyone 

that has these dispositions and beliefs mentioned by Szerszynski & Urry (2002) and Lindell 

(2014) can acquire Cosmopolitan Capital.  

Needless to say if one can gain Cosmopolitan Capital from the television in one’s living room 

the opportunities to acquire Cosmopolitan Capital are all around us in media, technology, 

communication and globalization. The fact is that Cosmopolitan Capital is an asset everyone 

can acquire if they apply themselves and not just through study or experiences abroad 

although they tend to be significant factors in the attainment of Cosmopolitan Capital. 

2.10 Exchange programs 

Exchange programs are another form of study abroad that a student can gain Cosmopolitan 

Capital by participating in. Whether that is as an exchange student or simply participating in a 

project that requires transnational cooperation and even shorter student exchanges. There are 

several ways to participate in international educational student exchanges. 

2.10.1 AFS Intercultural Programs. 

AFS Intercultural Programs is an international educational organization that operates in over 

50 countries all over the world. The history of the organization spans over 50 years but 

officially student exchanges began in 1947. AFS began its operations in Iceland in 1957 when 

eight of the first exchange students left for America. AFS in Iceland sends approximately 

100-120 Icelandic exchange students each year and receives about 20-30 foreign students 

which is the biggest percentage per capita for any AFS field office. The main focus of AFS in 
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Iceland are student exchanges for teenagers from 15 to 18 years of age. The main goal of AFS 

is to offer intercultural exchanges for young people, to expand understanding and connections 

between the nations of the world as well as people from different origins, to broaden the 

horizon of young people and further their education (AFS, n.d). AFS enables people to act as 

responsible citizens for peace and understanding in a diverse world. AFS also encourages 

respect for human rights and fundamental freedom without distinction (AFS, n.d). AFS offers 

many choices when it comes to going abroad through them. You can become an exchange 

students for a full school year or just one term (six months), you can participate in their two or 

four weeks summer camps or even participate in their European Citizenship Trimester 

Program or ECTP which lasts three months. AFS offers plenty of options depending on your 

interests and capability (AFS, n.d). This program is introduced here as some of the 

interviewees in this study have spent time abroad through this program.  

2.10.2 Erasmus+. 

Another program that encourages intercultural exchange is Erasmus+. Erasmus+ provides 

opportunities for over 4 million Europeans to study, train, gain work experience and volunteer 

abroad, mostly in other European countries. The program states that Europe must equip its 

citizens with the education, skills and creativity that they need in a knowledgeable society. 

The world is changing fast and thus education systems need to modernize and adapt to new 

ways of teaching and learning in addition to embracing the new opportunities that exist. 

Education, training and non-formal youth learning are key to creating jobs and improving 

Europe's competitiveness (Discover Erasmus+, 2015). 

Rannís is the National Agency for Erasmus+, Education and Training in Iceland. The aim of 

Rannís is to help Icelandic organizations to make the most of the opportunities provided by 

the program so that Erasmus+ can have a positive impact on education and training provision 
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in Iceland (Erasmus+ in Iceland, n.d). Rannís coordinates and promotes Icelandic 

participation Erasmus+. Rannís gives grants for youth exchanges, European cooperation 

projects and even for exchange students through the Erasmus+ program (Erasmus+ in Iceland, 

n.d.). 

2.11 Summary 

All the aforementioned research demonstrates how attainable Cosmopolitan Capital is for 

everyone. Cosmopolitan Capital is attainable for everyone regardless of class standing and 

can be attained through numerous ways, i.e. nurturing the linguistic resources a multicultural 

society has, through a television set in one’s living room, through study abroad, living abroad 

or even a gap year. Certain Cosmopolitan dispositions and transnational social practices can 

enhance people’s attainment of Cosmopolitan Capital so identity is a big factor in the 

attainment of Cosmopolitan Capital. This study however, aims to answer the question whether 

or not the Cosmopolitan Capital of Icelandic youth can be increased through student exchange 

programs and/or study abroad. The themes that were used to analyze the interviews were 

taken and shaped from the aforementioned research and they are listed in detail below.  

Curiosity 

CIMO and Demos Helsinki (2014) mention in their research that curiosity should be one of 

the things that are added to the competencies and skills gained by international mobility. 

Curiosity, they state, is the fuel of motivation (Centre for International Mobility, 2014). 

Curious individuals are interested in what happens globally and how those things can have a 

bigger effect (Centre for International Mobility, 2014). International experience seems to 

correlate with interest in the world and therefore curiosity.  



Developing Cosmopolitan Capital 
 

41 
 

Openness towards the Other 

Weenink (2007) quotes Hannerz’s description of what he calls genuine cosmopolitanism in 

order to explain the term. Hannerz (2002) states that this genuine cosmopolitanism is “an 

orientation, a willingness to engage with the Other. It entails an intellectual and aesthetic 

openness toward divergent cultural experiences, a search for contrasts rather than uniformity” 

(Hannerz 2002, p. 103). Openness towards different cultural experiences and the need to 

engage with the Other was something that all the interviewees portrayed.  

Language skills 

The traditional traits that are associated with international mobility and study abroad among 

others are language skills. Extended stays abroad will allow you to explore and learn 

languages in a new way. Exchange students are immersed in the culture and language of their 

host country. They attend school and participate in everyday life for the durance of their stay 

so they are a part of their host society. In order to communicate with locals as well as 

participate in school and live a full life during their stay, exchange students have to learn the 

native language if they are not already skilled in it.  

Tolerance and broad-mindedness 

Tolerance is another traditional trait that is associated with international mobility and study 

abroad. When people experience something new and different from what they are used to in 

their comfort zone, they tend to become more broad-minded because of that experience. All 

of the interviewees showed that they were broad-minded and tolerant. 

Identity (noticeable changes within oneself) 

Identity is something that is social and subjective so therefore an experience like becoming an 

exchange student is something that will definitely affect you and the way you see yourself. 
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The experience of immersing oneself into a new culture and being on your own in a new 

country there are definitely some effect on your identity. Your beliefs and dispositions change 

in accordance to the social sphere you are in. Although the interviewees were not asked 

explicitly about changes to their identity some distinct answers were still found when 

analyzing the interviews.  

Independence 

What struck the researcher while analyzing and reviewing the interviews was that the majority 

of the interviewees mentioned that they had become more independent during their stay 

abroad. Four out of six long term interviewees that stayed for a full year mentioned 

independence when they were asked about the main thing that they had learned from the 

experience of being an exchange student.  

Familial international experience or outlook  

Lastly Weenink’s (2008) connection to parental or familial international outlook and 

experience and their inclination to provide their children with Cosmopolitan Capital. This 

inclination according to Weenink is related to parent’s own Cosmopolitan Capital and their 

ambitions but not their social class. Weenink states that he relates this finding to the fact that 

the global social arena is a more open structure and there are opportunities for everyone to 

acquire Cosmopolitan Capital. 
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Chapter 3. The Study 

3.1 Introduction 

As it has been described and demonstrated in the previous chapter there seems to be an 

undeniable advantage to participating in student exchanges or studying abroad in order to gain 

Cosmopolitan Capital. This is a qualitative study that interviewed Icelandic students on their 

views and experience gained in exchanges abroad. The research question that this study aims 

to answer is whether or not the Cosmopolitan Capital of Icelandic secondary school students 

is increased through student exchange programs and/or study abroad. Sub-questions are 

whether or not the length of stay influences how they view the world, whether they 

themselves had changed, their familial international experiences and outlook, if they saw 

themselves studying or living abroad as well as their views towards the Other, such as their 

views on the rights of immigrants and immigrant cultural enrichment in Iceland.  

3.2 Participants 

Participants in the study were firstly, six Icelandic secondary school students that had 

participated in AFS intercultural exchanges and had been abroad for a whole school year. The 

students had been living with families and going to school in five different countries. The 

second group included four secondary school students that participated in a week-long student 

exchange program. The latter program is a part of the Erasmus+ project and is a 3 year 

initiative focused on democracy. The students hosted students from France for a week and 

then stayed with them in France for a week while working on several projects concerning 

European cooperation and democracy. The program involves nine countries so they got a very 

diverse intercultural experience within the week spent in France. The participating countries 

were France, Iceland, Romania, Turkey, Greece, Bulgaria, Italy, Spain and Germany. 

Participants from these nine countries were all working together on various projects 
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concerning democracy. This distinction between the duration and nature of the study abroad 

programs was made in order to see if any difference was to be found in the answers between 

the two groups as the length of their stay differed significantly. 

3.2.1 Accessing participants 

The researcher began contacting AFS in Iceland. After a meeting with the intercultural 

learning (ICL) expert at the AFS (AFS Intercultural Learning Programs) office in Iceland the 

ICL expert sent an e-mail to the students that had returned from their year-long exchanges. 

This e-mail was sent on behalf of the researcher where the research subject was introduced as 

well as some prerequisites for participating as well. Aforementioned prerequisites were that 

participants had to be at least 18 years of age and still attending secondary school in 

Reykjavík. Six responses were received and interviews were set up with those who contacted 

the researcher and were willing to share their experiences. All those who replied had spent a 

full school year in their respective countries.  

The researcher also contacted numerous secondary schools in order to get participants that 

had been a part of shorter student exchange programs. The Commercial College of Iceland 

replied positively to the aforementioned e-mail, where the research subject was introduced 

and some prerequisites for participating as well. The same prerequisites applied to this group 

as the AFS students. The researcher got contact information of four students attending the 

Commercial College of Iceland willing to participate and made contact with them to set up 

interviews. All of the interviewees from the Commercial College are in a sociology stream 

with a focus on international affairs. These students went to France to partake in a European 

co-operative project overseen by the Erasmus+ program which is a part of the European 

Union cooperation agenda. The Icelandic students hosted French students for a week this 

winter and then the roles were reversed this March. 
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All of the interviews took place at café’s in downtown Reykjavík so the atmosphere would be 

relaxed in order to get authentic answers and useable material for the study. Participants were 

all 18 years of age. The majority of participants were female or eight women and two men. 

3.3 The interviews  

This is a qualitative study involving semi-structured and semi-open interviews. Interviewees 

were asked about their experiences with some focus questions from the interviewer. These 

focus question were e.g.: Do you feel that the stay abroad changed you in anyway? Do you 

see yourself studying abroad in the future? Would you like to work for an international 

company? In addition to the interview the researcher used some statements regarding 

cosmopolitan outlook to test the interviewee’s outlook after their stay abroad to see if it 

correlated with their interview as well as their predispositions mentioned in the interview. 

These statements were e.g.: Cooperation between countries and states is a good thing, 

immigrants in Iceland should have the same rights as native Icelanders, I would like to be in 

contact with people who live in other countries, all the world’s cultures are equally 

interesting, the world is interconnected and modern day problems are not solvable by one 

state or country but the world as a whole has to be responsible for finding solutions. See 

appendix for statements.  

The interview focus questions, as well as the statements concerning the interviewees 

cosmopolitan outlook, were derived from Johan Lindell’s paper from 2014; A Methodological 

Intervention in Cosmopolitanism Research: Cosmopolitan Dispositions Amongst Digital 

Natives, with the help of Birna Arnbjörnsdóttir, Professor of Second Language Acquisition 

and Pedagogy at the University of Iceland. 

The interviews were on average 30 minutes, the shortest being 22 minutes and the longest 44 

minutes. The intention was to continue to interview students until saturation was reached. 
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This was not possible due to the difficulty in accessing students. However, it soon became 

apparent that students expressed very similar and consistent views about their experiences 

abroad. They have been categorized to the most prominent themes in the next section. 

3.4 Methods of analysis 

To analyze the responses themes were identified and adopted from Weenink’s (2007) notion 

taken from Hannerz (2002) about 1) the openness towards the Other and 2) the familial 

international experience and outlook, Pavlenko and Blackledge’s (2004) 3) attitudes towards 

their own identity and 4) curiosity about the world, 5) language skills and 6) broad-

mindedness identified in CIMO and Demos Helsinki’s (2014) research. In addition the author 

added a theme that appeared throughout the interviews, that of 7) a sense of independence. 

All names of participants have been changed. First the AFS students, that stayed for a full 

year in their respective host countries, will be analyzed and then the shorter student exchange 

students. 

3.5 Results: Interviewees that stayed for a full year 

Curiosity  

The majority of the interviewees in this study showed signs of being curious about other 

cultures, countries and people. Explicitly they were asked if they followed world politics, 

which correlates with an interest in what is happening in world. An interest in international 

affairs and its effect as stated above in CIMO and Demos Helsinki’s research (2014). Five out 

of six interviewees did state that they did follow world politics. The statement was a part of 

the cosmopolitan outlook statements that all the interviewees answered. Curiosity came up 

several times when the interviews were analyzed.  
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Anna stated that her stay as an exchange students in the United stated was “what I was 

looking for, being a part of something new in a way” (Anna, personal communication, 

November 24, 2014). Anna with this answer about her reasons for becoming an exchange 

student through AFS tells us that she was curious about what her stay would mean for her. 

Anna goes on to say that she is curious about the world when she compares herself to her 

peers and friends while talking about how she feels she has changed after her stay. 

 “… I want to know so much more about the world and I feel that I have experienced more of 

the world. My girlfriends want to go on vacation to Spain but I am thinking more like what 

about Venezuela? You know? I think farther than them now I guess..” (Anna, personal 

communication, November 24, 2014). 

Hugrún explicitly states that she was curious about South America and trying out something 

unfamiliar to her, “yes I went to Argentina, I wanted to try out South America and something 

completely different” (Hugrún, personal communication, November 24, 2014). Sandra also 

describes her need for something new and unfamiliar when asked why she made the decision 

to become an exchange student. She says “it was mostly just a need for an adventure, going 

somewhere and doing something new” (Sandra, personal communication, January 26, 2015). 

Karl, one of the interviewees, went as an exchange student to Malaysia. When he was asked 

why he chose to go all the way to Malaysia, his reply was “just because that was the country I 

knew the least about” (Karl, personal communication, November 27, 2014). 

Five out of the six interviewees that spent a full year abroad clearly show signs of being 

curious about the world and some even contribute their stay abroad, or the country they chose 

to stay in, to their interest in the world. 

Nína states that her interest was sparked after her stay abroad and she feels inclined to explore 

more cultures.  “I like…I have not stopped thinking about going to school abroad, like you 
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know university” (Nína, personal communication, November 21, 2014). She also feels that 

her experience as an exchange student has paved the way for her to explore more and leave 

her comfort zone. “For sure and also what makes it so much easier is that you have stepped 

way out of your comfort zone so it becomes a lesser issue to study abroad than maybe 

someone that has not been an exchange student” (Nína, personal communication, November 

21, 2014). Nína likes the thought of exploring and then coming back “home”, as she puts it. “I 

am thinking about studying English and I have been wondering what I could do with that and 

stuff and I would be up for working abroad but also having the option of coming back home” 

(Nína, personal communication, November 21, 2014). She is not fully committed to staying 

abroad but likes the idea of having a safe haven in Iceland.  

Openness towards the Other 

Anna states that her eyes were opened after her stay in the United States. “I think that now 

after I went as an exchange student the world opened up more and I see that there are 

opportunities in other places than Iceland and, you know, Norway. But I also think I pay more 

attention to the opportunities that other countries have to offer” (Anna, personal 

communication, 24 November, 2014). She is however aware of the disadvantages of getting 

an education in the United States which may not be accredited in the Nordic Countries.  

…before I went I was going to go to school in California to become a nurse but now I 

know that if you study to become a nurse in the United States you can’t be certain of 

getting a job in the Nordic countries but if you study in Iceland you can basically get a job 

anywhere. So now I am thinking about studying here and then maybe going somewhere to 

work. Different from what everyone else in doing maybe but yeah maybe that (Anna, 

personal communication, 24 November, 2014).  
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Anna believes that staying in Iceland will get her a more comprehensive and globally 

acknowledged education. She knows that she wants to travel and explore other cultures as 

well as helping others that are less fortunate. She says she is set on becoming a midwife and 

joining Doctors and Nurses Without Borders in order to help people, especially in third world 

countries (Anna, personal communication, 24 November, 2014). 

Hugrún recognizes that her stay and the people she met while abroad have changed her 

perspective on the unknown and now she is now more aware of it. She also feels like the 

world is more open and that she has experienced new things through her friends and their 

respective cultures.  

Yes definitely opened. You realize it more like okay when you are in the program you get 

to know so many other exchange students. Just in my city there were 20 other exchange 

students and you know my best friend was from Japan and I got to experience their 

culture too. Everyone is from a different country and you start to realize what is what. 

Just in Asia like you know it is a completely different world (Hugrún, personal 

communication, November 24, 2014). 

In addition Hugrún also states explicitly that her stay has made her more open-minded 

towards the world as well as new and different experiences. “I am much more open towards 

going abroad more, I know what it is to go abroad you have already tried it you know. You 

know a little bit more what it is about” (Hugrún, personal communication, November 24, 

2014). When asked about studying abroad Hugrún states that she feels like Europe is more 

exciting after her stay in South America and that she wants to study somewhere in Europe in 

addition to learning another language. She says that her experience as an exchange student 

has helped her achieve a clear vision of what she wants to do. 
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Yeah definitely. I am very excited about Europe, I think Europe is so fascinating after 

being in South America. Yes maybe Denmark or something, I also want to learn another 

language. When you have done something like this you see how important it is to learn 

languages. Yes definitely that is what I really want to do. I want to become a nurse or a 

doctor so yeah yeah yeah I am sure there will be an opportunity. I always wanted to study 

abroad before I went as an exchange student but now I have a more realistic vision of 

what I really want to do. Now I know what is right for me you know? (Hugrún, personal 

communication, November 24, 2014) 

Margrét’s reply when asked if she wants to live or study abroad is that she is committed to 

living abroad and that she might see herself studying abroad.  

Yes I know I am going to. Work here (in Iceland) and then go abroad, not to work but 

just to have fun or work and just be. I have been thinking about the south of France, I 

have not discovered that yet but yeah that is definitely something that is in the picture. I 

am not sure what I want to study though and the Icelandic school system is total crap... I 

feel like the world has opened. Like what you get out of being an exchange student that 

you do not get here at home at this age is living and learning and just existing somewhere 

else. You figure out the world better and circumstances so yeah I feel like the world 

opens up (Margrét, personal communication, November 27, 2014). 

Karl, the interviewee that went to Malaysia, states that his reason for choosing that country 

was that he knew next to nothing about it. Karl shows the most openness towards the Other by 

giving this explicit answer. “Yeah I went to Malaysia. Just to get to know the world better and 

yeah… Just it was the country I knew the least about…Well yeah, at first I was going to go to 

South America to learn Spanish but then I thought South America was too much like Europe 
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so I decided to go to Malaysia and yes it was a different experience” (Karl, personal 

communication, November 27, 2014).  

Karl also feels that the world has opened up, much like the other interviewees. He states that 

his experience made him understand how small the world actually is and that revelation has 

made him realize that he wants to travel and explore more of the world.  

Yes the world is in some way a lot more open. After meeting different people from 

different countries I feel like I understand how small the world is. I am also more open-

minded I think…I want to travel a lot more, the experience has ignited this insatiable urge 

to travel (Karl, personal communication, November 27, 2014). 

Karl aims to go abroad, to live and study (Karl, personal communication, November 27, 

2014). When Karl was asked if he could name the biggest thing that he learned from his 

whole experience he gave an answer that obviously shows his openness towards new people, 

cultures and experiences.   

The main thing I learned is that people are basically the same everywhere, values, friends 

and family, they like to have fun it is the same everywhere. Also that the environment 

does not matter that much yeah you can connect with people everywhere despite different 

cultures and languages (Karl, personal communication, November 27, 2014).  

Sandra looks at her time as an exchange student as something that will be beneficial in the 

future. She also states that the experience and the relationships she has formed have made her 

aware of her potential to explore further and given her the confidence to do so. 

…I see a lot more open doors. For employment and just having been an exchange student 

and a volunteer creates a lot of opportunities for your résumé. The possibility to go 

abroad and now I know that is something I can do. Now I also have friends from all over 
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the world, just like America I have friends in every other country there and just that opens 

up a door there (Sandra, personal communication, January 26, 2015).  

Almost all interviewees clearly state that their experience has made them more open and has 

left them wanting more similar experiences. The definition of Cosmopolitan Capital as 

explained above by Hannerz (2002) is clearly something that was found in these young 

people. The international experience that the interviewees gained by their stay as exchange 

students only served to enhance their Cosmopolitan Capital and left them wanting more. 

Language skills 

Nína, who went to the United States, says that her English improved so she can understand 

complex, specialized language and that she has mostly shed her Icelandic accent. “Yeah I 

learned like you know when people talk about bank stuff or politics in English that will be 

beneficial in the future. And my accent improved a lot that is what I hear” (Nína, personal 

communication, November 21, 2014). 

Hugrún says that her stay in Argentina made her realize the importance of speaking another 

language and states that she wants to learn more languages. Her stay in Argentina resulted in 

her fluency in Spanish despite not knowing any Spanish before her departure.  

In a year I was fluent. You can see now how important it is to speak another language, if I 

meet some Spaniards it is super fun to be able to talk to them…I also want to learn 

another language. When you have done something like this you see how important it is to 

learn languages (Hugrún, personal communication, November 24, 2014). 

Margrét, who went to the French speaking part of Belgium, states that she did not expect to 

learn the language as well as she did. Despite this she rates her English language skills higher 
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than her French language skills and perhaps that is because of the status of these two 

respective languages here in Iceland.  

Just that I did not expect to be able to learn the language that well…Yeah all my English 

got evaluated for credits so I have finished all the college credits for English but I would 

say that my English skills are slightly higher (Margrét, personal communication, 

November 27, 2014). 

Karl was introduced to the most complex language situation. In Malaysia there is a cluster of 

languages spoken by indigenous people as well as immigrants from the neighboring countries. 

English however, is the lingua franca in Malaysia. Karl therefore did not acquire the same 

language skills as his fellow exchange students but his experience exposed him to more 

languages and linguistic diversity. 

It is a little complicated, there are so many languages there. The family I was with spoke 

Malay or Malaysian which is the official language but then there are lots of Indians and 

Chinese people that speak some sort of a mixed language and then there are indigenous 

people that speak I do not know what language but the uniting language between all these 

people is English….Yes the English proficiency level is very high, everyone speaks some 

English. Which is good and bad because everyone speaks English to you which in return 

means that you do not learn the language as such (Karl, personal communication, 

November 27, 2014).  

Sandra states that she learnt German in a mere 6 weeks despite her only having minimal 

exposure to the language before her departure. The German lessons she partook in were 

intense, in her words, several hours a day for the better part of the week. 

Yes I did not know any German at first, just like saying good morning and counting to a 

100. So at first I did not understand anything but I had intensive German lessons the first 
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weeks, 4 hours a day 4 days a week. But first I was just communicating in English. It 

took me 6 weeks to get a handle on the German but that is very fast, people have the goal 

to be good before Christmas so I was very fast (Sandra, personal communication, January 

26, 2015). 

Language skills are an essential part of international mobility and study abroad and the 

interviewees as exchange students were all immersed in their respective languages. Their 

language skills have improved and there are some examples of their knowledge of the 

importance of languages for the mobility they all expect in their future.  

Tolerance and broad-mindedness 

Sandra stayed in Germany, which she states is a diverse multicultural country which is 

accepting of the Other. She states that her experience in Germany changed her and her view 

of how Iceland, and Icelanders in general, treat foreigners.  

Also with foreigners, we are not nice to foreigners here. We do not allow them to be a 

part of our society because we fear the unknown and uncomfortable. These are people 

that have gold and wisdom to share with us and we are not even giving them the 

opportunity to do so.…We allow ourselves to be too judgmental and narrow-minded here 

(Sandra, personal communication, January 26, 2015).  

Anna made the decision before she left for the United States that she would disregard her 

preconceived ideas about the people she met and that benefitted her, because of this she states 

that she made friends in different social circles.  

…I decided before I left that I would not judge anyone before getting to know them. This 

also contributed to the fact that I made friends in a lot of different groups while I was 
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abroad, because I was ready to try anything and give everyone a shot (Anna, personal 

communication, 24 November, 2014). 

Anna expresses that she also experienced prejudice that she did not anticipate coming across 

in the United States.  

Yes, it was different, I also experienced weird prejudice. See my mom is black and in 

school we got these dolls that cry and stuff that we were supposed to take care of and I 

picked a black doll, I just thought it was cute and I picked it. But then I could not have 

the doll in certain neighborhoods because there was so much prejudice against black 

people in some places. I was just like I do not understand, I am in the United States. 

Often I also heard similar talk about Mexicans that were construction workers in town or 

something (Anna, personal communication, 24 November, 2014). 

Hugrún says that her experience as an exchange student has made her more open towards 

people she would not have given a chance before her stay, e.g. foreigners or people who 

dressed a certain way. 

I also find it easier to make friends and more diverse friends. You do not focus on one 

group, you look at people differently. Anyone can be fun. Before it was maybe like that 

you thought oh yeah this person is probably nothing special because they dress this way 

or something. But now you are more open towards everyone, also foreigners. You never 

actually thought about the foreigners, it was just like tourists or whatever but now you get 

it. It is hard being a foreigner in Iceland, Icelanders are not excited about foreigners that 

is just the way it is. Very few people actually talk to them and stuff (Hugrún, personal 

communication, November 24, 2014).  

Karl expresses that because of his experience and after meeting different people from 

different countries, he feels like he understands how small the world is and that people are the 
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same everywhere. He also feels that he is more open-minded (Karl, personal communication, 

November 27, 2014). 

The interviewees were asked if they agreed or not with statements concerning cosmopolitan 

outlook. When asked if immigrants in Iceland enriched the country with new ideas and 

culture five out of six replied that they did. Sandra further elaborated on her answer by 

saying; 

Yes and I think we should allow then to enrich it more, we are so stuck in the thought that 

foreigner are just some Poles doing organized crime or something and that is just not the 

case. These are great people from all kinds of countries and we should be more open to 

them, allow them to enrich our country some more. Yeah we have a crappy attitude 

towards foreigners (Sandra, personal communication, January 26, 2015).  

Karl said that he wholeheartedly agreed and added that he thinks “Icelanders are full of 

nationalism and narrow-mindedness” (Karl, personal communication, November 27, 2014). 

The interviewees were also asked if they thought that immigrants in Iceland should have the 

same rights as native Icelanders. All of the interviewees said that they agreed with this 

statement.  

Tolerance and broad-mindedness is a trait that every interviewee displayed. The more diverse 

and multicultural their host country, the more tolerant they seem. Karl and Sandra even go to 

the extent of criticizing Iceland and Icelanders for their lack of tolerance.   

Identity  

Anna states that she feels that she matured and her friends are still the same. “Yeah, after I got 

home I feel that my friends are still on the same level in life but I feel like I matured…” 

(Anna, personal communication, 24 November, 2014). 
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Hugrún says that the whole experience affected her tremendously. “It just had an amazing 

effect on me. I became more independent, I have like more structured opinions and yeah just a 

lot more open, I used to be ridiculously shy but now it is not a problem” (Hugrún, personal 

communication, November 24, 2014). 

Margrét agrees with Hugrún about how the experience made her more confident and less 

affected by the small things. 

..Also I am never embarrassed anymore, well I have always been open and tried to make 

things less embarrassing but like when I was abroad you were always having this or that 

problem concerning the language, concerning cultural differences that were more 

embarrassing than anything so you just get over being embarrassed (Margrét, personal 

communication, November 27, 2014).   

Sandra was the interviewee that recognized the change in her identity the most after her stay. 

I just to be narrow minded no not narrow minded – determined. I see now that there are 

other routes to take and stuff. Communication is also a main point that I learned, good 

communication, how you treat people and appreciate what you have. I also learned a lot 

about being flexible and ready to do things, that was something I struggled with because I 

was very stubborn and can still be but not in the same way… but yeah the biggest thing I 

learned was communication. Yes I also matured a lot and also I feel like I grew wiser in a 

way (Sandra, personal communication, January 26, 2015). 

The changes in the interviewee’s identities also affected their tolerance, as you can see above. 

Identity includes all of your predispositions and beliefs as well as your self-knowledge, so 

becoming more tolerant and more open towards new things are also considered changes in 

one’s identity. 
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Independence  

Nína believes that there is nothing that can teach you better how to become independent than 

going abroad as an exchange student or doing something similar. “Probably just 

independence. Being independent. I think there is nothing else that can teach you better than 

going and doing something like this, you are completely on your own” (Nína, personal 

communication, November 21, 2014). 

Hugrún feels like she has become more independent and a more mature individual. “It just 

had an amazing effect on me. I became more independent, I have more structured opinions 

and yeah just a lot more open…” (Hugrún, personal communication, November 24, 2014). 

Karl feels that if he got through his stay in Malaysia he can do just about anything. “Yes I am 

more independent after I got home and also I feel like if I could do this I can do anything” 

(Karl, personal communication, November 27, 2014).  

Sandra also expresses how being on her own through hard times has made her more 

independent and strengthened her. “Stand by myself and being on my own. That was a totally 

new experience, being alone through hard times” (Sandra, personal communication, January 

26, 2015).  

Familial international experience and outlook 

Nína and Sandra’s parents or family members have not lived abroad. Both of them mention 

how it took some convincing on their part to get the permission to go as exchange students 

but in the end their families saw the benefits of such an experience.  

Yeah they were very nervous. At first they knew so little about it, we do not know 

anyone that has gone abroad as an exchange student. Then we all went to this open house 

at the AFS offices and they found it very exciting but were not so sure if they trusted me 
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to be on my own for a whole year. They were not sure if I could do it but I convinced 

them that it was something that I really wanted to do so in the end the agreed that it 

would be a good thing for all of us (Nína, personal communication, November 21, 2014). 

Sandra shares a similar experience.  

They were mostly just like wow, see I am the first person in my whole family to ever go 

abroad for something like this. Sure everyone has traveled someplace but I was the first 

to actually take the step and I am somewhat of a pioneer in that way. They also thought I 

was quite bold to go (Sandra, personal communication, January 26, 2015). 

The other interviewees all have someone in their family that has been internationally mobile. 

Anna’s mother is originally from South Africa but decided to stay in Iceland with Anna’s 

father when they met. 

…See my mom is from South Africa and she has lived here in Iceland for 22 years now. 

She came here travelling with some friends, met my dad and has lived here ever since… 

But yeah we travel sometimes to Africa and South Africa (Anna, personal 

communication, 24 November, 2014). 

Anna’s Cosmopolitan Capital has been acquired at home as well as through travelling with 

her family, who are culturally diverse. 

When Hugrún was asked why she went as an exchange student she states that after her sister 

went, her parents were always wondering if she would follow in her footsteps. “Why I went? I 

do not know, my sister also went as an exchange student and I was just really interested in it 

and you know there was always this question whether or not I was going to go” (Hugrún, 

personal communication, November 24, 2014). 
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Hugrún’s parents also both lived abroad and she mentions that most of her family members 

have lived abroad. “Yes both my parents have lived in Denmark and I have some cousins 

there studying to so yeah yeah. Most people in my family have at some point lived abroad” 

(Hugrún, personal communication, November 24, 2014). 

Margrét’s parents both have international experience, living and studying abroad. Margrét 

also states that they did travel frequently as a family until the financial crisis hit Iceland. 

Yes my mom bailed on school when she was about 17 and moved to Denmark and lived 

there for a few years, just living and working.…(My dad) finished his studies, he is a 

doctor, in the United States. That was like 4 years and he did not come home for those 4 

years… So yeah they have lived abroad and studied as well…until the financial crisis we 

went abroad every year…so yeah we have travelled a lot as a family (Margrét, personal 

communication, November 27, 2014). 

Karl’s parents have never lived nor studied abroad but his grandfather lives and works in 

China, as a steel supplier (Karl, personal communication, November 27, 2014). 

The majority of the students that were abroad for a full year have a family member or 

someone close to them that has international experience. Four out of six interviewees seem to 

have families who demonstrate cultural awareness and have a cosmopolitan outlook. Sandra 

and Nína’s parents are inclined to equip their daughters with the resources needed to be 

competitive in the transnational arena. By allowing them to go abroad as exchange students 

they prove themselves to have a cosmopolitan outlook and that they recognize the benefits of 

such an experience.  
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3.6 Interviewees that partook in a student exchange for a week 

Curiosity  

Three out of the four interviewees that were abroad for a week mentioned being curious about 

the Other because of the project, as their stay was in relation to a European cooperation 

project about democracy. They are intrigued by other cultures and the differences between 

their norm and the other participants’ norms. They were also asked if they followed world 

politics and followed material from around the world, which correlates with an interest in 

what is happening in world. An interest in international affairs and its effect as stated above. 

All of the interviewees did state that they did follow world politics and two interviewees also 

said that they look at material from all over the world. These statements were a part of the 

cosmopolitan outlook statements that all the interviewees were asked. 

Jóhanna states that “a part of this project made me think more about Europe as a whole. I am 

also more interested and curious about the European Union now, I used to be against it but 

after this experience I feel like I feel more like a European and that I can understand Europe 

better after it” (Jóhanna, personal communication, March 24, 2015).  

Páll states that the project opened up his mind. “It just somehow…I somehow got this 

travelling need…It was just a really fun experience which made you want to travel more and 

experience more” (Páll, personal communication, March 25, 2015). 

Páll also states that he is curious about people in general. “See I am really interested in 

different cultures and wondering about people. Like in the subway just wondering about 

people and what things they have experienced and been through and stuff like that” (Páll, 

personal communication, March 25, 2015). 



Developing Cosmopolitan Capital 
 

62 
 

Lastly there was Jóna, who previous to the exchange had lived abroad and demonstrated a 

greater amount of curiosity than the other interviewees who had gone on the short term 

exchange.  

She stated “I am just really interested in travelling and getting to know new cultures. It was 

very curious getting to know all these countries cultures as well” (Jóna, personal 

communication, March 25, 2015). 

“It is just experiencing something new and not being in the same environment always” (Jóna, 

personal communication, March 25, 2015). 

“I am so much more interested in culture, languages and history – everything that has to do 

with people” (Jóna, personal communication, March 25, 2015).  

Both groups demonstrate considerable curiosity of the world and there does not seem to be 

any significant differences between those who stayed for a year and those who stayed for a 

week. 

Openness towards the Other 

All of the interviewees that stayed for a week abroad showed themselves to be open towards 

the Other. 

Jóhanna states that she is open towards immigrants in Iceland as well as people from all over 

the world. “Yes, I think so. I am open towards new immigrants, I enjoy getting new people 

into the country” (Jóhanna, personal communication, March 24, 2015). 

Jóhanna. “…so I am more open towards other countries and cultures. I also like knowing so 

many people from different countries. I enjoy meeting new people from different countries 

and just getting to know new cultures. That is the best” (Jóhanna, personal communication, 

March 24, 2015). 
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Jóhanna also states that the experience has made her more open towards going abroad, in 

order to further her education and travelling more. 

Yes. I found that I am more open towards going to school. I was actually just mesmerized 

by Europe the whole week after I got home and I think about Interrail every day now. 

Also I have been looking at universities all over Europe and I am ready to try something 

like that, that is something I never thought about before. It used to be just going to school 

in the United States or London but now there is a possibility and just exciting to maybe 

attend university in Rome (Jóhanna, personal communication, March 24, 2015). 

Signý is also open towards new cultures and experiences after her stay abroad. She states that 

her participation in the student exchange and the democracy project helped her learn about 

communication as well as cultural differences.  

I felt it (the participation in the project) increased what I wanted to do and also my 

knowledge about Europe. Yes it always has some effect on you. We were also working 

with people that were younger than us. You get to know and work with and read different 

people in the process (Signý, personal communication, March 24, 2015). 

Signý also states that she feels as there are more opportunities abroad than in Iceland and that 

studying abroad will open more doors.  

Yes definitely. I want to study abroad in the United States and study politics so of course 

every experience is good. If I do go abroad which I feel is likely then more opportunities 

are available (Signý, personal communication, March 24, 2015).  

Yeah. I mean when you have the experience of being abroad in school then it becomes 

easier (to live abroad). But that is something time will tell. I would love to work for an 

international company, then again there are so many more opportunities (Signý, personal 

communication, March 24, 2015). 
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Páll shares Signý’s view in relation to more opportunities abroad than in Iceland.  

Yes completely. I have been thinking that it would be fun to go and study abroad, even in 

the Nordic countries. I am looking at psychology in Sweden for example. It sort of seems 

like the door to a bigger world. I am thinking about psychology and that subject is 

international so you are not tied down to a specific place so yeah I would love to live and 

start a family abroad (Páll, personal communication, March 25, 2015). 

Páll also connects his participation in the student exchange and the democracy project to his 

openness. “It just also opened up my mind and I just become a lot more open” (Páll, personal 

communication, March 25, 2015). 

Jóna explains how the experience affected her and how seeing and comparing cultures made 

the whole experience more interesting. 

Yeah you get to see different opinions from different places all over the world and you 

get to see what kids your age are doing in their countries and in their lives. Then you start 

to wonder how they are doing and how it is being young in another country. Comparing 

their countries and cultures because it is interesting getting to know that (Jóna, personal 

communication, March 25, 2015).  

Jóna elaborates on why she decided to participate in this project and what she has learned 

from it. 

I am just really interested in travelling and getting to know new cultures. It was very 

interesting getting to know all these countries cultures as well.  Yeah and like trying to 

communicate with others in Europe, definitely, learning to communicate despite the 

cultural differences and language differences. Learning how to read others and their 

culture and learning work with different cultures and respecting different cultures (Jóna, 

personal communication, March 25, 2015).   
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Jóna says that she decided that she wanted to study abroad long before participating in the 

student exchange. She feels however, that the experience from the student exchange and her 

participation in the democracy project contributes to her increased knowledge of institutions 

for further study. 

Yes I decided that long ago. I am just so into travelling that I decided it a long time age. I 

might know of more places now yeah. Maybe also building up relationships in these 

countries, now I have numerous friends in different countries which I can contact (Jóna, 

personal communication, March 25, 2015).  

All of the short term interviewees demonstrate an openness towards the Other. All of them 

state that they see opportunities abroad, both in terms of higher education and employment. In 

addition they also state that their experience in the exchange has increased their respect for 

other cultures.  

Language skills 

All of the participants in the Commercial College’s student exchange feel that their week-long 

stay did not affect their language skills in a significant way. They all state that they can speak 

English fluently and the third and fourth language only for basic communicative purposes but 

that was not affected by their stay abroad.  

Signý states “I speak English and Danish and I am learning German but I would not feel 

comfortable with speaking German” (Signý, personal communication, March 24, 2015). 

Jóhanna also very comfortable with English but not the other languages she has learned. “I 

speak English, can babble my way through Danish and Spanish. I also understand a lot of 

German even though I have never learnt it” (Jóhanna, personal communication, March 24, 

2015).  
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Páll also rates his English skills above the other languages he has been learning. “English 

pretty well, Danish and then I am learning French” (Páll, personal communication, March 25, 

2015).  

Jóna is the only one that has spent a significant amount of time in the United States and she 

accredits her English language skills from her stay there. “Uhm I speak Danish okay, English 

very well – I used to live in the States when I was a kid. I also lived in Italy but I sort of lost 

all my Italian but I am sure it comes back to as soon as you stay for some time” (Jóna, 

personal communication, March 25, 2015).  

Tolerance and broad-mindedness 

When it comes to tolerance and broad-mindedness the short term interviewees on all 

demonstrated that they were tolerant and broad-minded.  

Jóhanna states that she learned “basically just that the individuals are different but not the 

cultures, everyone is the same no matter what country they are from” (Jóhanna, personal 

communication, March 24
th

, 2015).  

Jóhanna also feels that some of the participating countries in the democracy project are judged 

by the rest of the world. 

Yes. I do not necessarily look at Iceland differently but some of the participating 

countries (in the Erasmus+ project). I am learning a lot about this in cultural and 

international relations in school and there is so much about eastern European countries 

being underdeveloped or people seem to be getting that information but then being with 

these kids in a project like this it is not what you expected. I know now after having 

talked to these kids that okay the health sector in these countries is not great and there are 

hospitals that have seen better days. But not the people, the people are nothing like…ugh 
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I cannot explain but not underdeveloped or just not the way you expected it (Jóhanna, 

personal communication, March 24, 2015).  

Jóhanna also added that she feels that Icelanders as a nation are very cold and unfriendly to 

people that we do not know personally (Jóhanna, personal communication, March 24, 2015). 

Signý feels that immigrants in Iceland isolate themselves and should try to participate more in 

society, she suggests that the reason for this is a language barrier but she still feels that they 

should have the same rights as Icelanders (Signý, personal communication, March 24, 2015). 

Signý also states that she learned tolerance while abroad and working on the democracy 

project. “…just working with different cultures. Being with different people that have 

different thoughts and opinions than you. It is hard but you learn so much from it” (Signý, 

personal communication, March 24, 2015).  

Páll’s experience was perhaps more affected by tolerance than the other interviewees because 

he stayed with a Muslim family.  

It just happened that I stayed with a Muslim family. It was really interesting because you 

do not know that culture. There I saw maybe some stereotypes, the mom wearing a hijab 

and the dad a mailman that goes every night and prays in some mosque. It was a huge 

change to what you are used to, a huge change (Páll, personal communication, March 25, 

2015).   

Jóna feels that the mix of different cultures she experienced while on the student exchange 

and during her participation in the European cooperation project did not phase her at all.  

To me it was not that big of a deal, I find it easy to bond with people and I tried talking to 

and getting to know everyone. You found that some were shyer than others but that is just 
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more connected to their characters rather than cultures (Jóna, personal communication, 

March 25, 2015). 

The short term exchange interviewees demonstrate significant tolerance and broad-

mindedness like the full year interviewees. The participating countries in their Erasmus+ 

project were France, Iceland, Romania, Turkey, Greece, Bulgaria, Italy, Spain and Germany, 

so they experienced numerous cultures in the week they were abroad. The lingua franca for 

the project was English. The participants gained some insight into these countries cultures as 

each country introduced itself but this was not by any means an in depth insight.  

There is no significant difference between the two groups when it comes to tolerance and 

broad-mindedness. 

Identity  

Only two out of four interviewees mentioned changes to their identity. Signý stated that these 

kinds of experiences “always have some effect on you” (Signý, personal communication, 

March 24, 2015).  

However, Signý thought that there might be some time until she fully recognizes these 

changes. 

“Yeah yeah for sure but that is not something I realize now. Maybe it just takes some time to 

become something that you realize had an effect on you (Signý, personal communication, 

March 24, 2015).  

Jóna was not entirely sure that the experience had changed her because it was only a week. 

“Maybe not directly but of course this was an experience, maybe it did not change me 

because it was only a week” (Jóna, personal communication, March 25, 2015).  
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She did however agree that participating in something like this always has some effect on a 

person and that you end up with some new knowledge, whether that is knowledge about 

yourself or the world around you (Jóna, personal communication, March 25, 2015). 

”Yeah I would say so. But I have often participated in these kinds of projects but every time 

you learn something new” (Jóna, personal communication, March 25, 2015).  

Familial international experience and outlook 

All four interviewees that participated in the student exchange had some familial international 

experience. 

Jóhanna and Jóna lived abroad with their families whilst a family member studied abroad. 

“Yes, my father studied at Bifröst University and went as an exchange student to Canada. So 

the whole family went with him, to Winnipeg for one semester” (Jóhanna, personal 

communication, March 24, 2015). 

I speak Danish okay, English very well – I used to live in the States when I was a kid. I 

also lived in Italy (with my family) but I sort of lost all my Italian but I am sure it comes 

back to as soon as you stay for some time. Mom and dad studied there, so yeah it might 

have caught on to me, the need for travelling (Jóna, personal communication, March 25, 

2015). 

Signý and Páll both have family members that spent a small amount of time abroad while 

obtaining some kind of education. 

“My parents both went to an English language school in Britain but no nothing else except 

maybe some friends” (Signý, personal communication, March 24, 2015). 
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No, it just my mom went as an exchange student for like a week or something when she 

was a kid but no one else no. We have not even travelled much which again might be the 

reason I am getting this need for travelling now (Páll, personal communication, March 

25, 2015). 

Páll and Jóna both express here their need for travelling although they state very different 

reasons for that need to explore the world. 

Independence  

None of the short term interviewees mentioned independence in their interviews unlike the 

interviewees that were abroad for a whole year. 

3.7 Comparing short and long term exchanges 

The responses from the short term interviewees were differed from the long term exchange 

students on three accounts. All of the full year exchange students claimed that the experience 

had significantly changed their identities but only two out of four short term interviewees 

mention identity changes in some way. 

None of the four interviewees that stayed for a week mentioned independence at all in their 

interviews like the interviewees that were abroad for a whole year. The most likely cause of 

this is the length of the stay, significant changes were not going to take place in that amount 

of time. They did however all show interest in going abroad and studying on their own so in 

some way they all share the trait of being independent, whether that trait can be directly 

linked to this specific experience or not.  

In addition the short term interviewees mention that their stay was not long enough to 

influence their language skills and that their language of communication was English, that 
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they all state to be very comfortable with. So we can draw the conclusion that in order to learn 

another language the length of the stay abroad is an important factor.  

The conclusion is that the only significant differences between the two groups are in relation 

to the theme of language skills, identity and independence. Answers concerning the remaining 

four themes, curiosity, openness towards the Other, tolerance and broad-mindedness and 

familial international experience and outlook, were very similar between the two groups. 

3.8 European Citizenship Trimester Program (ECTP) 

The researcher only had one interviewee, Rósa, who partook in the three month long 

European Citizenship Trimester Program (ECTP). Because Rósa was the only interviewee 

that had the experience of the ECTP program, her interview does not affect the study nor are 

they significant, however it is interesting to compare her answers to the rest of the 

interviewees. Rósa went through AFS and participated in their ECTP program. ECTP, or 

European Citizenship Trimester Program, is a different kind of option for exchange students.  

EFIL (European Federation for Intercultural Learning) established ECTP to provide a new 

kind of exchanges student option where Europe is the focal point. Students, ages 15-18, that 

partake in the ECTP program go abroad to another European country, stay with a host family 

for three months and attend school. At the end of their stay the students all go to Brussels to 

partake in a five day course. This course in Brussels focuses on European citizenship and the 

participants get an opportunity to partake in workshops, visit some of the European Union’s 

institutions as well as increasing their own intercultural learning (About EFIL, n.d.).  

Rósa decided to take advantage of this opportunity provided by AFS and lived in Belgium for 

three months. As Rósa stayed for three months with a host family and attended European 

workshops and courses in Brussels on her way back to Iceland, it might seem that her 

experience is the perfect medium between the students that stayed for a full year and those 
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who only stayed for a week. Again because Rósa is the only interviewee that participated in 

this specific kind of student exchange her results and answers are peripheral to this study.  

3.8.1 Themes 

Curiosity 

Rósa shows herself to be curios on a similar level as the students that went abroad for a full 

year. “I knew of some kids that had become exchange students and I thought it was very 

exciting and that is why I decided to go abroad myself” (Rósa, personal communication, 

February 20, 2015). Rósa also feels she got more out of her experience than she expected to. 

“I think I learned more than I expected to and I do not think I have fully realized everything I 

learned right now” (Rósa, personal communication, February 20, 2015). 

Openness towards the Other 

Rósa’s openness towards the Other is evident in her answers. 

“I learned that if I want to I can do whatever I want to do, I learned to be around people that 

had a completely different culture, opinions and attitudes than me” (Rósa, personal 

communication, February 20, 2015). This statement is similar to the answers the students that 

stayed for a week and partook in the European democracy project gave about their experience. 

This is common ground for Rósa and the short term interviewees, as all of them participated 

in a specific European project so this similarity does not come as a surprise.  

Language skills 

In regards to language skills, Rósa states that she knows “English and a little Danish, Spanish 

and some German. I learned Flemish while I was in Belgium but I did not master it or 

anything, it would have taken at least a year I think” (Rósa, personal communication, 
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February 20, 2015). Rósa states here that her stay was not long enough to become fluent in 

Flemish.  

Tolerance and broad-mindedness 

Rósa expresses being tolerant and broad-minded towards immigrants in Iceland but she did 

not express such views when it came to her stay in Brussels. 

“Yes, I think it is very positive that immigrants are coming here so that the people here (in 

Iceland) are more open to new customs and cultures” (Rósa, personal communication, 

February 20, 2015).  

Identity 

In terms of identity Rósa states that her stay changed her in numerous ways and that she 

learned a lot of new things about herself. “Yes I feel that it (the stay) did change me a lot and 

in many different ways. I learned about myself that I have a lot of willpower and in general I 

learned a new language” (Rósa, personal communication, February 20, 2015). These answers 

are also similar to the ones the full year students gave in their interviews. Perhaps the main 

reason why the students that stayed for a week did not detect any changes in their identity is 

because the time they stayed was too short to have a significant effect. 

Rósa feels like the world has opened up because of her stay in Belgium and she does not 

foresee living nor working in Iceland in the future (Rósa, personal communication, February 

20, 2015). “Yes I feel like the world is completely open to me and I have a lot of ideas of 

what I want to do in the future” (Rósa, personal communication, February 20, 2015). 
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Independence 

In regards to independence Rósa states that she “learned that if I want to I can do whatever I 

want to do…” (Rósa, personal communication, February 20, 2015), which is very similar to 

the answers which the full year interviewees gave.  

Familial international experience and outlook 

Rósa has some familial international experience but has not lived abroad herself with the 

exception of her stay in Belgium. “My dad and step-dad have both studied and worked abroad 

but both work in Iceland now. My mom was an au-pair in Germany” (Rósa, personal 

communication, February 20, 2015). 

Summary 

When compared to the two groups, the experience and outlook explained by Rósa seems to be 

more akin to the experience and outlook of the students that stayed for a full year than those 

who stayed for a week. Again this strengthens the argument Dwyer (2004) makes and is based 

on the common belief that more is better when it comes to study abroad and the profit one 

gains from such an experience.   
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Chapter 4. Discussion 

 

The interviews underpin the belief that the longer you stay abroad the more you benefit. 

The length and type of one’s stay is directly related to the outcome. However, the short terms 

interviewees definitely demonstrate the possession of Cosmopolitan Capital and 

cosmopolitanism. In this study the interviewees that stayed for a full year and were immersed 

in their respective countries culture and language gained more, in terms of their identity, 

language skills and independence, than those who participated in the week long student 

exchange and democracy project. This immersion, which is cultural, linguistic and social, in a 

host country seems to be the key to gaining Cosmopolitan Capital in the form of living abroad 

as Wennink (2008) mentions. Weenink states that the attainment of Cosmopolitan Capital is 

achieved through visiting friends in other countries, reading and engaging in international 

matters and discussions, openness towards cultural diversity and international experience as 

well as possessing a native-like competency in English and at least one other language (2008). 

These are things that all the interviewees demonstrated in their interviews. 

The theme of openness towards the Other is the theme that is most explicitly connected to 

Cosmopolitan Capital. Weenink (2007) quotes Hannerz (2002) and his statement that genuine 

cosmopolitanism is “an orientation, a willingness to engage with the Other. It entails an 

intellectual and aesthetic openness toward divergent cultural experiences, a search for 

contrasts rather than uniformity” (Hanners, 2002, p. 103). This openness towards different 

cultural experiences and the need to engage with it was something that all the interviewees 

portrayed and thus by Hannerz definition (2002) they displayed genuine cosmopolitanism. 

The majority of the interviewees stated that they wanted to travel and explore more after their 

respective experiences. All of the interviewees expressed their desire to study abroad and 

some had even made the decision to further their education abroad. Most of them feel like an 
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education abroad will open more opportunities, i.e. employment, personal and educational 

opportunities, for them than otherwise would be available to them here in Iceland and name 

that as the main reason they want to go abroad. 

In regards to family and international experiences four out of six interviewees that stayed for 

a full year had some international experience. Anna’s mother is originally from South Africa 

and decided to stay in Iceland with Anna’s father when they met. When Hugrún was asked 

why she went as an exchange student she states that after her sister went her parents were 

always wondering if she would follow in her footsteps. Hugrún’s parents also both lived 

abroad and she mentions that most of her family members have lived abroad (Hugrún, 

personal communication, November 24, 2014). Margrét’s parents both have international 

experience, by studying and living abroad. Margrét also states that they did travel a 

substantial amount as a family until the financial crisis hit Iceland (Margrét, personal 

communication, November 27, 2014). Karl’s grandfather is currently working in China as a 

steel supplier and that is as far as his familial international experience go. Sandra and Nína 

however had no international experience nor familial international experience. 

All four interviewees that participated in the student exchange had some familial international 

experience. Jóhanna and Jóna lived abroad with their families whilst their parents studied 

abroad. Signý and Páll both have family members that spent a small amount of time abroad 

while obtaining some kind of education although they had never lived abroad themselves.  

These findings further strengthen Weenink’s argument that the global social arenas are more 

open structures today and that there are opportunities for everyone to acquire Cosmopolitan 

Capital. The students that were interviewed all come from different families and have 

different backgrounds and education. These findings support Weenink’s argument about 

parental inclination to provide their children with Cosmopolitan Capital. This inclination 
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according to Weenink is related to their own Cosmopolitan Capital and their ambitions but 

not their social class.  Thus we must assume that international mobility is a tool everyone can 

use as means to acquire Cosmopolitan Capital, whether that is on one’s own as an AFS 

exchange student or through one’s respective college or educational institution. The 

opportunities are available to everyone despite their social class.  

Tolerance is trait that is associated with international mobility and study abroad. When people 

experience something new, different and out of their comfort zone people generally tend to 

become more broad-minded because of that experience. All of the students that were abroad 

for a year showed this trait in their interviews. Sandra stayed in Germany, which is a diverse 

multicultural country. She states that her experience in Germany changed her and that she is 

appalled by how Iceland and Icelanders in general treat foreigners (Sandra, personal 

communication, January 26, 2015). Anna says that she made a conscious decision before she 

left for the United States that she would disregard any preconceived ideas about the people 

she met and she states that the decision benefitted her, she made friends in different social 

circles because of her outlook (Anna, personal communication, November 24, 2014). Hugrún 

says that her exchange student experience has made her more open towards people she would 

not have given a chance before her stay abroad (Hugrún, personal communication, November 

24, 2014). Karl states that his experience and after meeting different people from different 

countries he feels like he understands that people are the same everywhere. He also feels that 

he is more open-minded after his stay in Malaysia (Karl, personal communication, November 

27, 2014).  

The students that stayed abroad for a week also all showed that they were tolerant and broad-

minded. Jóhanna states that she learned that people are the same everywhere. Which Karl also 

stated after his year-long stay in Malaysia. Signý states that she learned tolerance while 

abroad and working on the democracy project. Páll’s experience was perhaps more affected 
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with tolerance than the other interviewees that stayed for a week because his host was a 

Muslim. Jóna however feels that the mix of different cultures she experienced while on the 

student exchange and involved in the European cooperation project did not phase her at all. 

She finds herself to be very tolerant towards all cultures and states that she finds it easy to 

connect with people. All the interviewees, no matter the length of their stay, show themselves 

to be tolerant and broad-minded which is a definite trait that is associated with Cosmopolitan 

Capital.  

Three out of the four short term interviewees mentioned being curious because of the project, 

as their stay was in relation to a European cooperation project about democracy. They are 

intrigued by other cultures and the differences between their norm and the other participants’ 

norms. Likewise, five out of the six interviewees that spent a full year abroad clearly 

demonstrate being curious about the world and some even contribute their stay abroad or the 

country they chose to stay in to their interest in the world. Both short term and long term 

interviewees demonstrate being curios about the world and the Other. 

In regards to language skills the interviewees that were abroad for a week stated that their stay 

did not affect their language skills in a significant way. The interviewees all state that they 

can speak English fluently and then the third and fourth language only for communicative 

purposes. The full year interviewees however, all learned a new language. The majority of 

them, or five out of six state that they speak their host country’s language fluently after their 

stay. Nína, who went to the United States, says that her English improved so much that she 

can understand complex, specialized language and that she mostly shed her Icelandic accent. 

Hugrún states that her stay in Argentina made her realize the importance of speaking another 

language and that she wants to learn even more languages after her experience. Her stay in 

Argentina resulted in her fluency in Spanish despite her not knowing any Spanish before her 

departure. Margrét, who went to the French speaking part of Belgium, states that she did not 
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expect to learn the language as well as she did. Karl was introduced to the most complex 

language situation. Karl therefore did not acquire the same language skills as his fellow 

exchange students but his experience exposed him to more languages and linguistic diversity. 

Sandra states that she learnt German in 6 weeks despite her only having minimal exposure to 

the language before her departure.  

As language skills are an essential part of international mobility it seems as though the 

students that were abroad for a full year have an advantage. Although learning another 

language in a classroom setting is perfectly adequate there are some definitive advantages to 

learning a new language while studying abroad (Segalowitz, Freed, Collentine, Lafford, Lazar 

and Díaz-Campos, 2004). 

The interviewees that stayed for a full year reported changes in their identities as well as a 

majority of them mentioning explicitly that the experience made them more self-assured and 

confident in their beliefs and dispositions. The majority of the interviewees that stayed a year 

also mentioned that they had gained independence during their stay or four out of six 

interviewees. They said that independence was the main thing they had learned from the 

experience of being an exchange student. None of the interviewees that partook in the week 

long student exchange mentioned independence. This might result from the length of their 

stay abroad as well as the nature of it. The students that were abroad for a year immersed 

themselves in a new culture and attended school and participated in everyday life in their host 

country with their host family. This was however not the case for the students that went 

abroad for a week. They went to France in order to partake in a European co-operative project 

overseen by the Erasmus+ program which is a part of the European Union cooperation 

agenda. The Icelandic students hosted French students for a week this winter and then the 

roles were reversed this March. These students were not immersed in the culture like the 

students that stayed for a full year. They did not participate in everyday life but were on a 
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specific project that had a plan for them each day whilst still giving them some free time to 

explore Paris on their own. However, the students that participated in the student exchange 

had the opportunity to meet and interact with numerous cultures and people from different 

countries that the full year students did not. The melting pot of cultures and countries 

participating in the democracy project of the European Union may have had a similar effect 

on the students as the cultural immersion of the full year students. The students that partook in 

the student exchange and Erasmus+ project experienced more cultures in a very short time 

while the full year students got to fully immerse themselves in one culture.  In conclusion the 

nature and length of one’s stay does make a difference in the effect it has on the attainment of 

Cosmopolitan Capital especially in relation acquiring a new language, gaining independence 

and lastly identity. 

In terms of identity all of the students that stayed for a year demonstrated significant changes 

in their identity. They all state that the experience affected their dispositions and made them 

more mature and self-sufficient. Hugrún states that the whole experience “just had an amazing 

effect on me. I became more independent, I have like more structured opinions and yeah just a 

lot more open, I used to be ridiculously shy but now it is not a problem” (Hugrún, personal 

communication, November 24, 2014). Sandra states that she matured a lot and feels like she 

got wiser in a way (Sandra, personal communication, January 26, 2015). Only two out of the 

four short term interviewees mentioned identity changes in their interview and additionally 

they were not sure that the length of their stay would be enough to affect their identity. There 

seems to be a connection between the length of the stay and changes in one’s identity.  

All of the interviewees in this study possess Cosmopolitan Capital, furthermore they all have 

a cosmopolitan outlook which means that they have a certain openness towards cultural 

diversity and see themselves adapting anywhere in the world. Again all of the interviewees 

state that they would like to study and/or live abroad and the main reason they give for this is 
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that they foresee more opportunities and open doors abroad than here in Iceland. In relation to 

this Iceland is a small island in the Northern-Atlantic that is isolated in terms of geography, 

this may be the reason these young people see more opportunities abroad. However, there is a 

need to mention that these students have not entered the employment market and thus may not 

be fully informed on these matters. Furthermore, Iceland suffered an economic crisis in 2008 

and is still facing the consequences of the crisis, in all fields of life while trying to rebuild. 

Political turbulence, budget cuts in almost every aspect of society as well as the isolation and 

the size of the Icelandic society can be accredited for this belief, i.e. that there are more 

opportunities elsewhere for young people. In order to be competitive in the globalized modern 

world students and graduates must possess some transnational resources to even be 

competitive for these opportunities the interviewees mention here. 
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Chapter 5. Conclusion 

 

As the previous chapters have described and demonstrated there is an undeniable 

advantage to participating in educational student exchanges or studying abroad in order to 

gain Cosmopolitan Capital. This study was aimed at whether or not the Cosmopolitan Capital 

of Icelandic youth can be increased through student exchange programs and/or study abroad. 

The study is based significantly on Weenink’s definition of the term Cosmopolitan Capital, 

i.e. the transnational resources, such as language skills, openness towards cultural diversity 

and international experience, that aid with intercultural learning and help to acquire the skills 

needed to be competitive in the global arena. Through a literary review and an overall 

analysis of the appropriate studies six themes were identified and analyzed in order to assess 

the interviewees transnational resources developed through their stay abroad.  

The conclusion of the study is that Cosmopolitan Capital can be increased through student 

exchange programs and study abroad. All the interviewees portrayed an outlook change as 

well as mentioning some of the attributes connected to Cosmopolitan Capital, like openness 

towards the Other, an interest in the world and tolerance and broad-mindedness. Furthermore, 

the findings are that even a short week-long stay will develop a cosmopolitan outlook and 

provide students with the feeling that they need and should seek out acquiring more 

cosmopolitanism. Interviewees all showed themselves to have acquired transnational 

resources through their stay. However, the students that stayed for a full year demonstrated 

themselves to have attained more of Cosmopolitan Capital based on the themes that were 

introduced and analyzed. This finding is in correlation with the common belief that the longer 

you stay the more you benefit from the experience. The interviews also demonstrate that even 

those students that were only abroad for a week attained Cosmopolitan Capital and were eager 

to accumulate more of it. The full year students attained a significant amount of Cosmopolitan 
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Capital and they were determined to keep on accumulating Cosmopolitan Capital. The full 

year students displayed a change in their identity as well as they displayed considerable 

tolerance and broad-mindedness, which the students that stayed for a week also displayed. All 

interviewees demonstrated an openness towards the Other as well as cultural diversity and 

thus participation in a study abroad program or a student exchange program can be seen as 

contributing to intercultural learning. Furthermore all of the full year students mentioned 

independence as a quality they had acquired during their stay abroad. Independence was 

however not mentioned by any of the students that stayed for a week and that can be linked to 

the length of their stay as well as their lack of cultural immersion and participation in daily 

life. The students that partook in the student exchange were participating in an Erasmus+ 

project funded by the European Union while they were abroad that introduced them to various 

cultures and nationalities so their tolerance and openness towards cultural diversity was more 

likely affected rather than their independence.   

When looking at the structure of each exchange, a week long multicultural stay and a full year 

immersed in a specific culture, it is easy to see the benefits of both student exchanges. These 

exchanges help the students acquire resources and skills that they perhaps could not have 

acquired here in Iceland and thus should be viewed as being positive. In recent years there has 

been a rise in international exchanges within the secondary schools in Iceland and the 

educational system in general. This rise can be seen as an awakening because now students 

and school officials are realizing how opportunities abroad that can help the Icelandic society 

prosper in terms of transnationalism.  

In relation to this there is a need to work on how we can gain from the overlooked capital we 

have here in Iceland, namely immigrant children who have the potential to contribute 

linguistic and cultural resources to Icelandic society. Iceland has considerable cultural capital 

in these new citizens and all of them have an abundance of Cosmopolitan Capital which we 
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are completely overlooking and thus could use in regards to equipping our secondary students 

with transnational resources here at home as well as furthering these resources through study 

abroad. The statistics demonstrate that immigrant students are dropping out of secondary 

schools and this is a concern for the whole Icelandic society. Their disadvantages within the 

school system could be seen as advantages if embraced and nurtured in the appropriate way. 

There must be a way for the educational system to utilize these students in a way so they 

participate in the school society and feel as if they are a part of it in order to prevent the 

significant dropout rate for this particular group of students. In addition we must try to 

motivate these students to share their Cosmopolitan Capital with their fellow students and 

school society by acting as some sort of intermediary in the secondary schools intercultural 

learning and wherever school officials and teachers find it appropriate and useful. In the wake 

of the economic crisis and during considerable budget cuts in the field of education we must 

try to take full advantage of the resources we have that are not being utilized such as these 

students. 

The weaknesses of the study are that saturation was not reached due to difficulties in 

accessing students with experiences of study abroad. The sample was relatively small and 

perhaps does not reflect all the types of experiences exchange students and participants in 

student exchanges can have. In regards to the participants it would be beneficial in future 

research to compare those who have participated in study abroad programs to those that have 

not, in order to evaluate cosmopolitanism and Cosmopolitan Capital in both groups. The 

interviewees of this study all demonstrated openness towards the Other and that is evident just 

by them seeking out the opportunity to participate in exchange programs. Therefore it would 

be interesting to see the comparison between those who participate in exchange programs and 

those who do not in relation to cosmopolitanism and Cosmopolitan Capital.  
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In addition further studies should perhaps focus on the length of exchange programs as more 

possibilities are available than were explored in this study, i.e. six months as well as summer 

programs. A bigger sample size again might not produce the same results because of varying 

experiences between students.  

The growing transnationalism and globalization in the world proves that there is a need to 

prepare students and graduates for the transnational arena and based on the findings of this 

study student exchanges and study abroad is a good way to introduce secondary school 

students to the transnational arena and get them engaged as well as equipped with the 

resources and skills needed to be competitive in that arena. Study abroad thus will provide 

students with the resources and competence needed to be competitive in the modern 

globalized world.  
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Appendix 

 

Iceland is the best country in the world.  

Immigrants in Iceland enrich the country with new ideas and cultures. 

Cooperation between countries and states is a good thing.  

Immigrants in Iceland should have the same rights as native Icelanders.  

I would like to be in contact with people that live in other countries. 

All the cultures of the world are equally interesting.  

The world is interconnected. 

Modern day problems are not solvable by one state or country but the world as a whole has to 

be responsible for finding solutions. 

Icelandic culture is the best culture in the world. 

The world is small and within my grasp.  

I look at material from all corners of the world (internet, phones, newspapers and television). 

I know the ideology behind the European Union.  

I feel empathy when disasters or famine occur somewhere.  

I follow world politics. 

I contribute to the best of my abilities when disasters or famine occur somewhere. 

 


