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Abstract 

Child sponsorship programs are one of the most popular funding methods used by 

non-governmental organizations (NGOs) that aim to enhance children’s rights and 

well-being. Their success in raising funds over the past decades has placed them 

among the largest and most common aid organizations in general. The concept of child 

sponsorship has attracted criticism, and concerns have been raised about the practices 

and oversight of the NGOs involved. 

In this thesis, children’s homes in two states in India that receive funding from 

foreign sponsors are examined. The purpose of the study is twofold: first, to look at 

how the sponsorship model is employed at the receiving end and how interviewed 

participants – consisting of administrators, caretakers, and residing children over the 

age of 18 – working and living there view it. And second, to get insight into the 

background that allow children to enter the homes along with what kind of 

opportunities they have as a result of living there. Data was collected through a total of 

fourteen interviews conducted during a seven-week period in 2013, with participants 

from five separate children’s homes. Four additional interviews were conducted with 

informants who had valuable knowledge about the subject, in addition to informal 

conversations with many external individuals concerned about the subject. 

The participants generally agree that child sponsorship is an effective way of 

funding, although there is varied understanding of the purpose of any further 

relationship with sponsors. The homes are at times seen as a community project, 

where foreign funding is useful but, in some cases, not essential. The reason for the 

children being admitted to the homes is complex, but usually a result of poverty and 

social problems. The children’s stay at the homes is seen as beneficial both for 

themselves and the community. 
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Útdráttur 

Barnastyrktarverkefni eru á meðal vinsælustu fjáröflunaraðferða sem notaðar eru af 

frjálsum félagasamtökum á sviði barnahjálpar. Velgengni þeirra á liðnum áratugum 

hefur skipað þeim í hóp stærstu og algengustu hjálparsamtaka. Þetta hefur kallað á 

gagnrýni á hugmyndina sjálfa, sem og starfshætti og eftirlit með þeim stofnunum sem 

nýta hana. 

Í þessari rannsókn eru barnaheimili í tveimur ríkjum á Indlandi sem þiggja 

fjármagn frá erlendum styrktarforeldrum athuguð. Tilgangur rannsóknarinnar er 

tvíþætt, í fyrsta lagi að skoða hvernig barnastyrktaraðferðin er framkvæmd á 

viðtökustað og hvaða viðhorf þátttakendur – sem samanstanda af umsjónarmönnum, 

starfsmönnum og börnum sem hafa náð 18 ára aldri á heimilunum – þar hafa til 

hennar. Í öðru lagi að fá innsýn í bakgrunn þeirra barna sem búa á heimilunum og 

hvaða aðstæður og tækifæri þau lifa við af þeim sökum. Til að ná þessu fram voru 

samtals fjórtán viðtöl tekin á sjö vikna tímabili árið 2013, við þátttakendur frá fimm 

aðskildum barnaheimilum. Til viðbótar voru samtals fjögur viðtöl tekin við 

viðmælendur sem bjuggu yfir gagnlegri þekkingu á viðfangsefninu, sem og nokkur 

óformleg samtöl við einstaklinga sem umhugað var um málefnið. 

Samhljómur ríkir meðal þátttakenda um að barnastyrktarverkefni séu árangursrík 

leið til fjáröflunar, en mismikill skilningur er á tilganginum með frekari samskiptum við 

styrktarforeldra. Heimilin eru álitin samfélagsverkefni, þar sem erlend fjármögnun er, í 

sumum tilfellum, gagnleg en ekki nauðsynleg. Ástæður þess að börnin eru tekin inn á 

heimilin eru margslungnar, en yfirleitt eru þær afleiðing fátæktar eða félagslegra 

vandamála. Dvöl barnanna á heimilunum er talin bæði þeim sjálfum og samfélaginu til 

hagsbóta. 
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Introduction 

Child sponsorship programs (CSPs) have been described to be one of the most 

enduring triumph in private aid fundraising (Watson and Clarke, 2014, p. 1). Already in 

the late 1990s, child sponsorship programs were described as “not only the most 

successful fundraising tool in the North, but the pre-eminent lens through which a very 

large and growing majority of northern citizens view the South” (Smillie, 1998, p. 30). It 

is estimated that 8-14 million children are being sponsored through NGOs all over the 

world, which means that approximately 3.4 billion USD are transferred every year 

(Glewwe, Ross, & Wydick, 2014). Even though the CSP projects are similar in context, 

they are not projected in the same way everywhere (Watson and Clarke, 2014). 

According to Mittelman and Neilson (2011), it was around 1970 that NGOs began 

to focus mainly on children, and it was a turning point that defined the beginning of 

child sponsoring programs that today make up the enterprise of helping children in 

developing countries. This kind of sponsorship projects has gained immense popularity 

in the last decades, and the focus on child welfare in the developing countries has 

proved to be very successful, especially in creating personal and emotional 

connections between sponsored children and sponsors (Mittelman & Neilsson, 2012). 

In the 1990s, a lot of NGOs were very successful in using CSP for funding. Many of 

them were earning well between years, and the number of children being admitted 

and sponsored increased significantly (Watson and Clarke, 2014).  

Usually these programs are based on regular remittance, typically a monthly 

payment of about 25-40 USD. These contributions are paid through some of the NGOs 

offering child sponsorship and then the organization is responsible for getting the 

contribution to the child (Stalker, 1982; Glewwe, Ross, & Wydick, 2014). The 

remittance then helps to provide the child with basic necessities such as access to 

healthcare, meals, clothing, and school tuition, as well as other support when needed 

(Glewwe, Ross, & Wydick, 2014). According to Watson and Clarke (2014) the main 

appeal is that child sponsorship programs work, therefore more and more 

organizations start to use them, which explains their success in the past. In addition, 
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the reason for the popularity of CSPs is most likely the attraction provided by children. 

The bond with the child is a reason for individual donors to continue to donate. 

Like many others, I sponsor a child, and I have been doing so for approximately 7 

years. She is now 11 years old and she has been living at a children’s home in India 

since she was only a couple of months old. This experience is the inspiration for 

choosing both the topic and India as a setting. For those years I have sponsored her I 

have always felt some kind of connection to her. I usually send her birthday- and 

Christmas presents, and in return I get pictures of her every year along with a status 

update of her life. Therefore, I have always been in some kind of correspondence. 

When experiencing the connection for the past years, I have often wondered about 

her situation and awareness. I asked myself, does she know who I am? What happens 

when I send her presents or letters and how does she and the other children perceive 

the image of the sponsor abroad? 

The overall aim of this thesis is to examine children’s homes in India that use 

sponsorship programs for funding. I will situate the children’s home within the scope 

of their surroundings, both within the sponsorship model and within the local 

community, and explore their practice. I will then take a closer look at the lives and 

background of the children, the nature of the connection they have with their sponsors 

and the local community, and the conditions and opportunities they face living in the 

homes. 

The thesis is based on interviews taken on-site with individuals related to five 

different children’s homes, located in the concurrent Indian states of Andhra Pradesh 

and Tamil Nadu. The participants include administrators, caretakers and residing 

children over the age of 18. The majority are related to the homes, while others are 

informants who hold valuable knowledge of parts of the subject without being directly 

connected to the homes. A combination of semi-structured and unconventional 

interviews makes up the core of the data collection, with the addition of participant 

observation during visits to the five homes. 

This thesis is divided into six chapters. In the first chapter, I will outline the 

theoretical framework around child sponsorship programs. At first, I will discuss NGOs; 

the term, their strength and criticism on them, as well as ethics in development 
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studies. Then, the origin of child sponsorship programs will be explained; how they use 

the model for increased funding. 

In the second chapter I will outline the setting of the study, India’s history and 

demography, the history of children’s rights in India, and rules and regulations 

regarding children’s homes. I will explain the term “orphans and vulnerable children” 

and touch upon the conditions of children in India and related issues such as 

elementary education and poverty.  

In the third part of the thesis, the methods used to collect data for the study and 

analyze them are outlined. 

The fourth chapter will demonstrate the findings of the thesis. At first I will 

situate the home within its surroundings, explain the communication that the 

administrators and children have with the community, how they conduct the 

admission process, and their view on the importance of children’s homes in India. In 

the second subchapter, I will discuss the participants’ view of the sponsorship concept, 

followed by the children’s background, status and issues. In the final subchapter I 

outline the factors that the participants focused on regarding children’s needs while 

growing up. 

In the fifth chapter, I will discuss my findings in relation with theoretical 

framework and field setting. The conclusions are then presented in chapter six. 
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1 Theoretical framework and state of the art 

Here I will outline from where child sponsorship programs originated, along with their 

history. I will also reveal its practices and problems as well as methods for funding and 

usage of children’s images in the media. I will explain what theories exist about giving, 

and at last, explain why helping children in need is as popular as it has proven to be. 

 

1.1 Non-governmental organizations  

The term non-governmental organization, or NGO is widely defined as: 

independent development actors existing apart of governments and 

corporations, operating on non-profit or for profit basis, with emphasis on 

some degree of voluntary involvement and pursues a mandate of providing 

development services, undertaking community development work or 

advocating on development issues. (Michael, 2004, 4)  

NGO refers to organizations that are considered free to some extent, independent of 

state intervention and revenues, and largely rely on voluntary contributions. The 

overall purpose of NGOs is not financial gain but to work systematically on a particular 

issue (Martinussen and Pedersen, 2003). The term is considered to be a postwar 

expression created by the United Nations (UN) due to a stipulation in article 71 that 

NGOs could be recognized to the UN for consulting purposes (p. 271). Willetts (2002) 

states that the concept NGO was created around 1945, when the UN felt the need to 

define global organizations working on development and humanitarian aid. As 

previously indicated, all types of NGOs can be recognized as such: they only need to be 

independent of government control, they must not try to challenge state control by 

any means, and finally, they may not be operating for profit. NGOs can be located in 

one country and work in another; the possibilities are endless. Over the years, or ever 

since the 1980s the term has disseminated from being associated with the UN into 

being a popular term for all sorts of collective agents all over the world (Martens, 

2002).  

There are some differences in definitions of the term NGO and it has often been 

unclear in the past (Tvedt, 1998). Martens (2002) states that the term is a terra 
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incognita, that it has been accepted but it is unclear what it actually stands for. 

According to Tvedt (1998), it is problematic to generalize NGOs. He also mentions that 

the definition that we know is distorted because it is only viewed from the perspective 

of the West. Therefore, there is something lacking when the term is defined, but since 

NGOs’ operations are so extensive, it might be understandable since a general 

meaning on such a vast phenomenon cannot be agreed upon.  

 Hilhorst (2003) mentions that in order to understand the concept of NGOs’ 

organizations and processes, one will need to start by looking at them with an open 

mind and as a moving force as they have no fixed boundaries and have many facets. 

Projects that NGOs partake in can be diverse in both scope and location, and the 

magnitude of their work can range from small grassroots organizations to major 

international networks (Kaldor, 2003; Martinussen & Pedersen, 2003).  

These organizations are diverse and at the same time controversial. It is not 

really possible to be for or against all NGOs, whether the focus is on the concept or 

their work. Willetts also states that no specific definition exists, and that the term 

presents a variety of meanings in different situations. Lewis and Kanji (2009) take a 

similar stance, saying that although NGOs seem to be everywhere, it is quite a hard to 

keep track of the concept and define them, as they are numerous and varied. Because 

of their numbers, it is difficult to find a specific meaning that expresses them in explicit 

terms. Boundaries can sometimes be unclear, and there are examples of activities that 

fall within a fairly gray area. Willetts (2002) points out for example, that NGOs are 

often seen working in close collaboration with political parties, and some would 

conclude that they obtain income from consulting and sales. In addition, a small part of 

NGOs has been associated with violent political protests. 

There is variation in where NGOs operate and what they do exactly; the 

possibilities are endless. The classical regime is an establishment, which is coordinated 

in a geographically defined hierarchy where individuals work in groups and spread over 

multiple geographical subdivisions, but are based in a certain place for the country as a 

whole. Their role is also varied, but NGOs work with issues such as relief, democratic 

structure, mediation, human rights, environmental protection and many more 

(Willetts, 2002). 
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Lewis and Kanji (2009) report that it is impossible to say how many NGOs are 

operating in the world, since there are no statistics documented about the subject. The 

UN estimate that approximately 35 thousand larger NGOs are active worldwide and a 

lot of smaller ones remain. Some have even put the numbers to a total of million 

including both formal and informal organizations (Lewis, 2010). The number of NGOs 

has grown rapidly since 1980 and Lewis and Kanji (2009) believe that they have 

become a major part of modern reality in different ways. According to Turner (2010) 

the rapid growth of NGOs is related to three key factors, “decolonization, global issues 

and progress in technology” (p. 85). Those factors, especially rapid growth in 

technology are connected to the transformation of the world of NGOs and how it has 

become a part of the modern world. These factors include advertisements from 

different organizations prominent in television, movies, and newspapers and on signs 

around the world, and it can therefore be said that NGOs have become a major part of 

the culture of each country (Lewis & Kanji, 2009: Turner, 2010; McGann & Johnstone, 

2006). Hilhorst (2003) mentions that people do not always agree on policy formulation 

and methods of NGOs, where some say they are primarily controlled by the people 

that keep track of them, but others say they are molded from comprehensive 

approaches, along with historical and political processes. 

 In terms of financing, some NGOs receive funding from abroad, while others 

rely on national contributions. Similarly, it is very different how organizations fund 

their projects, while some have many backers and are successful, others can be in an 

endless struggle year after year to meet the financial requirements. But what all NGOs 

have in common is that they need to have a solid money source in order to operate. 

Globalization has a great impact of the funding NGOs and a lot of them get funding 

from industrialized countries (Lewis & Kanji, 2009: MacGann & Johnstone, 2006). The 

same goes for the staff, but often there are volunteers and sponsors who work at the 

NGOs, while others can afford to hire educated and skilled individuals to perform their 

functions and duties (Lewis & Kanji, 2009). Most of the staff working at NGOs are more 

focused at the cause rather than financial gain and a lot of them operate with a 

minimum amount of staff (MacGann & Johnstone, 2006; Werker & Ahmed, 2008). 
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1.1.1 Civil society  

In order to identify the underlying factors of humanitarian aid and NGOs, it is 

necessary to define and discuss the concept of civil society. The term is relatively new, 

despite it originating in the era of Aristotle. It has had many different definitions 

through time, but plays a significant role, especially in relation to NGOs. Kaldor (2003) 

lists the definitions of the term in her book Global civil society: an answer to war. In 

the book, she says that the concept revolves around at what level development 

communities are. She categories civil society into five groups according to how ideas 

have changed over time. The first two groups are ideas of moral community and the 

dominant society, but these concepts match the older versions of civil society. The 

latter three groups show better historical context of the term, to which the categories 

mentioned are termed action group, neoliberalism and postmodernism.  

  Researchers made virtually no distinction between society and state in the past 

according to Kaldor (2003). It was not until after the nineteenth century that civil 

society became separated from the state. It was Hegel who defined civil society as a 

kind of field between the state on one hand and on the family and the people of the 

country on the other. According to Hegel, society was a territory of the whole 

community, and the individual as a result, a part of the social community. This previous 

definition of Hegel's civil society is characterized by economy and it was the dominant 

reason why Marx and Engels followed Hegel and saw civil society as a historical stage.  

Since 1989, modern definitions of civil society emerged. This modern definition 

of civil society had a changed meaning. First and foremost, the term was used 

worldwide and adopted by adherents of liberalism which emphasized the new issues 

that had previously not been seen such as human rights, peace, women's affairs, the 

environment, and more. This group reflects the opinion of the people regardless of 

politics and government. With the emergence of transnational activists, ideas and 

opinions on shared responsibility by people on a worldwide basis began to spread. 

These movements of liberalism, coupled with postmodernism, had a strong influence 

on developments in enhancing the process of global governance, especially in the field 

of humanitarian awareness campaign that began as a result (Kaldor, 2003). 
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 Kaldor (2003) outlines how, following liberalism, civil society began to spread, 

and a new concept emerged called the third sector, outside state involvement. 

Subsequently, non-governmental organizations’ role strengthened along with their 

relationship with civil society. The involvement of NGOs in civil society plays a huge 

role in development and will be a dominant force for the rights of people around the 

world as they provide various assistance to achieve their objectives, apply pressure 

and get things in better order. Overall, civil society is a certain forum that shapes 

international development. 

 

1.1.2 Strengths of NGOs  

NGOs are considered to play an important role in development and humanitarian 

action, and they have certainly played a role in changing various processes and 

governance in a short period of time. NGOs are involved in working toward a certain 

goal no matter how big or small it may be (Martinussen & Pedersen, 2003). Although 

NGOs have been around for a long time, they did not become a crucial part of 

development aid until after 1980 (Lewis & Kanji, 2009).  

The reason for the increased popularity of NGOs during this time is that they are 

considered to have a superior approach to servicing various challenges, including their 

ability to demonstrate innovation and flexibility (Lewis & Kanji, 2009). Sparr (1994) 

states that the reason for increasing number of NGOs in the 1980s were influenced by 

neo-liberal theories which consists of structuralized private and public organizations as 

well as the free market. NGOs also have extremely strong links to the grassroots 

organizations, which offers an engagement with work and other projects within them, 

including contributing to subsistence and sustainability. Banks and Hulme (2012) 

report that it is widely believed that these strengths of associations will contribute to 

more structure, a more humane approach, and increased sustainable development. 

These links to the grassroots, are after all one of the reasons why NGOs work with local 

partners, as well as to recognize that the aims, principles and priorities of international 

institutions may not fully reflect the perspective of the grassroots. At this level, it is 

necessary to implement an effective plan and schedule to reach even higher for the 

goals.  
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According to Desai and Kharas (2008), private associations’ donating of foreign 

aid has altered the perspective of international aid. Since 1998, donations from 

international corporations and private sectors have nearly doubled in amount and are 

now contributing, along with NGOs, over 30 billion USD in funding project every year. 

Werker and Ahmed (2008) point out that the largest financial sources are from 

national governments; the other are private sources and individuals. In 2004 alone a 

total of 87.7 billion USD were donated from national governments worldwide. Private 

sources come mostly from large companies such as Gates, Ford and Kellogg, donating 

millions of dollars in 2005. Individual donors are all the individuals’ worldwide donating 

money to NGOs all over the world. Wealthy people are well known individual donors, 

such as Ted Turner donating 1 billion dollars to the UN (Werker & Ahmed, 2008). 

Desai and Kharas (2008) believe that official development assistance will soon be 

overshadowed by private aid, as a result that many people are unhappy with the 

performance of official contributions and performances. Developmental activists have 

long argued that public global aid is ineffective, even harmful and not able to meet the 

needs of the poorest in the world. They also state that private aid delivers more and 

better results than official development assistance for many reasons. One of them is 

that because NGOs do not participate in complex decision-making in government 

agencies and participate in maintaining bilateral relation. Nunnenkamp, Wein Garth 

and Weisser (2009) agree, but they mention that in most cases, NGOs may provide 

better and more efficient assistance than official development aid. They claim that the 

reason is obvious: NGOs’ aid is not under the influence of political agents and not 

under any governmental control. They also claim that NGOs got a comparative 

advantage in working in difficult situations where access may be bad.  

In terms of operating costs of NGOs, Desai and Kharas (2008) claim that overall, 

the total cost is lower among NGOs compared to government agencies. One of the 

reasons is that most NGOs do not spend money on nice offices and do not keep staff at 

astronomical salaries, but instead trust and make bonds with the locals and build a 

close partnership with the grassroots. However, NGOs take notice that their image is 

strengthened by keeping costs to a minimum. A very small percentage of private aid 

goes to consultants and contractors in rich countries, instead it goes to the people in 



  

18 

 

 

need in development countries. Nunnenkamp and Öhler (2012) do not agree and say 

that the administrative costs of NGOs have been more than 6.1% of the total budget of 

more than 550 organizations that were studied in the United States for 2007 alone. 

They say that when these data were compared with administrative costs of public 

institutions, it was quite a close call, but the costs were 5.7% out of the organizations 

that were studied in the United States. Nunnenkamp and Öhler (2012) also say that 

NGOs have recently been under heavy pressure to limit all expenses not related to the 

operations or activities they conduct directly. While official government aid is 

influenced by political alliances, colonial ties, and more, it is expected that NGOs are 

dictated more by where trouble is each time.  

There are certainly reasons to estimate that the private method is more cost-

effective and that the majority of public aid goes to poor countries (Desai & Kharas, 

2008). Nunnenkamp and Öhler (2012) agree and say that NGOs play an important role 

because they are often much more efficient than government agencies regarding 

bringing aid to the right places and where it is most needed. But there is actually little 

evidence as well as very little argument and statistical sources that private aid is more 

cost-efficient. NGOs are collecting over a billion USD annually from the private sector, 

independent contributions, as well as individuals and businesses. But in general, this 

criterion is not accepted in terms of assessing the success of NGOs in their projects, 

and they are also not subject to the same standards as official aid along with budgeting 

and administrative supervision as official aid has to answer to (Desai & Kharas, 2008).  

 

1.1.3 Criticism on NGOs  

Banks and Hulme (2012) state that the first criticism against NGOs began around the 

mid-eighties. They claim that due to overwhelming expectations towards NGOs, it was 

inevitable that some sort of disappointment and criticism would arise. Not everyone 

agrees on the effectiveness of NGOs and many critics have come forward regarding the 

matter. Nunnenkamp, Wein Garth and Weisser (2009) say that despite the number 

and importance of NGOs, little is known about how well aid is distributing and what 

path it has taken. 
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Tvedt (1998) says Western discourse is the reason for the dominant justification 

of the immense growth of NGOs over the past decade. Willetts (2002) states that 

before it was widely believed that NGOs were inspired by the West. He believes that 

this theory is based on ignorance, because NGOs operate in all societies, whether it is 

domestic or foreign. Out of the thousands of NGOs working internationally, only 15 

have been assessed according to Desai and Kharas (2008).  

Edwards and Hulme (1996) draw attention to the risks involved in increased 

expansion of NGOs. Increased interest and support for NGOs, by public institutions can 

create changes in setup and operation. This massive expansion must be treated with 

caution because decisions to increase government funding can have various 

consequences, for example, they may block possible actions or make NGOs vulnerable, 

and let them feel responsible for official funding from the state (Pearce, 2000).  

NGOs’ accountability raises additional difficulties because international 

regulations for practices are not available. In Britain and the United States, there are 

fairly strict requirements for NGOs and donor agencies, but in many other countries 

there is almost none. Because so many of the larger NGOs have strong internal rules, 

they are usually much less transparent than companies or governments. In fact, there 

is no requirement of any standard. Contributors are increasingly becoming aware of 

the importance of transparent and controlled working procedures for global 

institutions (Desai & Kharas, 2008).  

Another common criticism for NGOs is that they are too small and fragmented to 

achieve the crucial international standards needed (Desai & Kharas, 2008). Streeten 

(1997) also mentions that the NGOs often have little or no effect, and cannot spread 

far enough, or reach to the poorest sections of society. He also says that it is common 

for organizations to face problems within, which results in bringing harm to their work, 

for example dishonesty, stratification and more. Nunnenkamp and Öhler (2012) 

criticize the governance of NGOs and state they impose too much work in fundraising 

and as a result minimizes the time that could be spent in controlling and monitoring 

the work.  

According to Desai and Kharas (2008), corruption is a major part of the alleged 

problems of NGOs. However, there are valid reasons why NGOs are so vulnerable to 
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corruption, although there are several reasons that need to be avoided. First, the 

history of charity work in the past has shown that scandals follow donations, as well as 

theft and misuse of funds. A study conducted in 2003 by Harvard University showed 

152 incidents where misconduct was found within NGOs, between 1995-2002, 

including 104 involving criminal activity (Desai & Kharas, 2008). Since NGOs are starting 

to work in greater numbers as a company, the rules need to me stricter and enforced 

in a better way than it currently is (Desai & Kharas, 2008).  

Those who criticize public development aid say that the allocation of funds is 

under the influence of external factors, not related to needs of the poor and helpless. 

Furthermore, it has been said that the increased competition between NGOs for more 

funding has resulted in a tendency to exploit the misery of the poor for increased 

promotion, and therefore getting more coverage in the media and better resources. 

For this reason, NGOs are in a constant conflict, always looking for the next project or 

some kind of humanitarian disaster that is likely to attract more funding (Desai & 

Kharas, 2008). 

 

1.2 Child sponsorship programs  

A Child sponsorship program (CSP) is a “humanitarian phenomenon, and its broad 

popularity combined with prodigious ability to mobilize funds for international non-

governmental organizations (INGOs) is unique in the humanitarian aid sector” 

(Watson, 2014, p. 1). The origin of CSPs is not clear, although the Britain-based Save 

the Children Fund (SCF), founded in 1919, should be cautiously accorded credit for 

being pioneers of individual CSP as it is known to be today (Ove, 2013; Watson, 2014). 

CSP was used by SCF as early as 1920 when it started as a “response to post world war 

one poverty and famine in Europe” (Watson, 2014, p. 20). In the beginning, CSPs were 

known under the name adoption scheme were an individual subscriber paid 2 shillings 

a week to provide meals for children in the famine area (Watson, 2014, p. 21). In 

November 1920, it was announced that around 15 thousand children in Hungary, 

Germany, Slovakia and Serbia were part of the adoption scheme getting sponsored 

from Britain. Between 1940 and 1980, CSPs were mostly composed of INGOs who 

collected money and then donated it directly to the child. Those children were mostly 



  

21 

 

 

orphans living in orphanages but also children living at home with their family or in 

boarding schools. The payment was usually a hand out going directly to the child and 

their families either in the form of money or bank transfer (Watson, 2014). In the 

1970s CSPs started to increase and spread across Europe and USA operating in third 

world countries following decolonization (Rabbitts, 2014). Over time CSPs went from 

only focusing on orphans or abandoned children to sponsoring children’s families and 

communities. Furthermore, it went from only taking place in Europe to reach children 

in all parts of the world. Part of the reason was that of rising criticism towards CSPs at 

the beginning of 1980, discussed later (Ove, 2013).  

From the beginning, CSPs have been based on communication between sponsor 

and child. In 1920, SCF sent out letters to sponsors demonstrating how the relationship 

should be: 

Those people who promise to pay their 2S. Regularly for a whole year 

become ‘god-parents’ and they write to the little children they are saving. 

At Christmas, some of the ‘god-parents’ sent presents to their ‘adopted’ 

sons and daughters, and they replied very nicely... (SCF, 1921c, p. 176) 

The process is still similar, although the phrasing has shifted from “adopting” children 

into “sponsoring.” There are many organizations offering CSP method and these days 

one can choose from a multitude of child sponsorship organizations. Despite their 

numbers, the process of sponsoring is usually very similar (Watson, 2014). It starts by 

prospective sponsor putting himself in contact with a specific organization. For some 

organizations one can choose the age of the child, gender or country, and in others 

one can even choose a child from a large database containing pictures and information 

about the child. Once approval has been received as well as information for the 

payment, the sponsor receives a picture of the child, basic information along with how 

the process is (Stalker, 1982). Continuous communication then starts and that usually 

involves personal relationship between sponsored child and sponsor. The 

communication is usually based on some letter correspondence, sending pictures or 

gifts. Some organizations even offer sponsors the opportunity to visit their sponsored 

child, and therefore develop stronger a relationship (Rabbitts, 2013). Bornstein (2001) 



  

22 

 

 

states that the NGO's offering CSP are seeking to ignore the economic differences and 

build personal relationships between individuals in developed countries and children in 

developing countries. These organizations also seek to eliminate poverty, improve the 

lives of the children, and unite both sponsors and sponsored children in an 

international context. 

In the 1980s, CSP was criticized following an article by Stalker (1982) in the New 

Internationalist, titled Please do not sponsor this child. He criticizes the CSP method as 

well as the impact of colonial elements rooted to the third world needing to rely on 

the west to survive (Watson, 2014). In the next years, both 1985 and 1989, follow-up 

articles were published criticizing CSPs and their problems discussed (Ove, 2013). The 

things that were widely criticized during that time was the administrative cost, role of 

religion as well as how CSP create disparity and inequality (Watson, 2014; Ove, 2013). 

 

1.2.1 Problems and practice 

Ennew (1996) argues that using CSPs does not only make the gap wider between both 

donors and the children but also between families and communities. Consequently, 

child sponsorship programs cause inequalities and inequities in so many ways. 

Bornstein (2001) agrees and argues that there is a certain irony in terms of how these 

kind of sponsorship programs connects different people on a global scale, they may 

disintegrate people in the local sense, and also provoke jealousy and other problems 

regarding inequality. This has created a debate about what kind of veracity and 

effectiveness CSPs have, and whether they portray the population of developing 

countries with respect and dignity (Mittelman & Neilson, 2012).  

 Stalker (1982) mentions that the process is very expensive, particularly the cost 

of correspondence, photography of the children and everything that involves trying to 

establish a close bond between the sponsored children and sponsors. These methods 

are also still criticized for spending too much money and time on taking pictures of the 

children, sending sponsor’s updates, which makes the process even more costly than it 

needs to be (Ennew 1996). Smillie (1998) agrees and states that although CSPs have 

been very successful in the past and have raised a lot of money, letter correspondence 
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is very expensive and in this term it is kind of reversed, to raise money and getting it 

from donors just in order to use some of it to send back to the donor (Watson, 2014). 

Stalker (1982) mentions that sending gifts to can form a certain tension between 

children within the organization, whether it is a home, village or other, when some 

children get gifts from sponsors but not others. It can be painful for a child to be a part 

of the whole and not enjoy the same benefits as other children. Along with this, he 

mentions that it is very strange that a child who might live in a rural setting, and 

children who have different backgrounds and histories, are reading letters and looking 

at pictures from their sponsors who have completely different lives than they do. It 

creates a gap between the child and the sponsors, because the child may not 

understand why their lives are different from their own. This kind of communication 

creates generally visible inequality between continents. Bornsten (2001) agrees and 

adds that sponsors sending gifts to the child may cause havoc within the group of 

children, mainly when one child receives a gift but the others do not. Also, it causes 

confusion among the children and raises a lot of questions. They might not understand 

who the sponsors are and that they live oversees, and why the child itself is connected 

with that person. Also it is common for people in the west to send their sponsored 

child a Christmas gift, which can create confusion in those countries where Christianity 

is not practiced and therefor Christmas might not be celebrated. Buchanan (2011) 

agrees and states that it builds up some kind of high and low emotions for the children 

when some of them receive letters and gifts which can cause rejection. The children 

might be in correspondence with their sponsors for many years and when they move 

out of the home they want to continue the relation so they ask for their sponsors’ 

email addresses, although most NGOs do not recommend it. 

In their article, Development porn? Child sponsorship advertisement in the late 

1970s, Mittelman and Neilson (2011) take a look at child sponsorship advertisement 

since the 1970s. They focus on an organization named Plan Canada and they make an 

extensive summary from all their advertising from that time. The results were very 

clear and they took notice that all the ads had a definite stylistic approach, which 

consisted of a dramatic expression of the child. All the pictures were taken by a certain 

angle which saw how the child was postured, most commonly without shoes, dirty etc. 
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Manzo (2008) wonders why so many NGOs use this particular representation for their 

ads to attract people to the cause. She also mentions similar things as Mittelman and 

Neilson (2011) that more often than not it is a close-up of a child aged 10 to 11 years 

old looking at the camera with dramatic expression on their face. Although in over half 

of the images Mittelman and Neilsson inspected, the child was not dirty or in situations 

of suffering or violence. The child was usually a girl standing alone with a neutral 

expression on her face (Mittelman & Neilson, 2011). It seems that images of female 

children are more often used for these ads. Zarzycka (2015) suggests that in this 

context images of female children are relied on cultural misconception of gendered 

inequality. The photos Mittelman and Neilson (2011) analyzed were most often 

graphics with an underlying story, a hidden meaning behind it, for example if this child 

would not get support, it’s future is not looking promising. A text was often 

underneath the pictures declaring that the child needed love and affection (Mittelman 

& Neilson, 2011). Zarzycka (2015) mentions that since children’s faces are such eye 

catchers, NGOs often make photographs of children a symbol of need, war or injustice. 

Manzo (2008) says that it is noticeable how the ads are stereotyped. She talks about a 

starving child, or when a helpless little African child’s hand is resting on a larger hand 

of a white person. She asks for the purpose of the image and states that they are one 

way to show the humane side of NGOs. She also says that these ads can be called a 

manifestation of childhood, a symbol of NGOs. It's kind of a trademark, a marketing 

mechanism for humanitarian projects. Researches suggests that this type of 

advertising is very paradoxical in its nature. Mainly because the representation anodes 

a wide range of meanings and mixed messages to the community. Thus we can see the 

various contradictions when these images are viewed, both the image itself, along with 

text and infrastructure. This theory is supported by two related factors. First that the 

idea of the child in the photo is interpreted as a controversial analogy comparing the 

majority of the world, but on the together hand as an icon for humanitarian identity. 

Mixed messages are involved in the marketing of children’s sponsorship 

programs, they largely demonstrate that people in developing countries need an 

infinite amount and increasing aid, and without charities and aid the poor people in 

Africa and Asia will soon be extinct due to disease and famine (Mittelman and Neilson, 
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2012). According to Mittelman and Neilson (2012) this message promote racism, 

stereotypes and encourage prejudice. Furthermore, the focus is steered away from the 

cause and speculations about human rights issues, and to focus is set on love and 

compassion. That defines and supports the idea and belief that the north is on one 

hand higher rated where residents are generous and can save poverty by providing 

assistance, and on the other hand the south is helpless and powerless. Essentially, 

these critics say that the images used for advertising campaigns lead to negative 

outcomes in social exchanges (Mittelman & Neilson, 2012). The images of children 

used for advertising the various organizations, are similar of methods that missionaries 

used in colonial times. Manzo (2008) states that the manifestations of childhood are 

used in the same way as missionaries sold statues of starving African children to collect 

money. What makes these images interesting is the nature of dualism, the same image 

shows meaning and metaphor. For example, a picture of a starving child can represent 

shared values and norms, represent one part of the world and established it as 

inferior, helpless and naïve. It is unclear whether conventional images of African 

children would serve the same purpose for NGOs. It depends also on the manifestation 

of the image, what kind of text, captions and background it has (Manzo, 2008). NGOs 

using CSP often use stories to advertise the program, some individual stories about 

how the CSP changed the child’s life and a picture of an indigenous child follows 

(Watson & Ware, 2014). Mittelman and Neilson (2011) say that the consumer's 

perception of reality becomes distorted where he has little or no contact or experience 

of the people shown in the pictures. Therefore, the need to shed light on the kind of 

contradictory effects such images have is important, along with showing how 

inequality between two parts of the world is portrayed. The question is whether the 

poor in the South are demonstrated in a well-deserved honor when pictures of 

starving children are constantly shown in advertising to try to collect the most 

donations (Manzo, 2008). 

 

1.3 Orphans and vulnerable children  

The CSPs are aimed to help a group of children referred to as orphans and vulnerable 

children (OVC). Approximately 1.7 billion children are considered to be orphans 
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worldwide. The definition of an orphan is “a child who is below 18 years of age and has 

lost one or both parent” (Naqshbandi, Sehgal, & Hassan, 2012, p. 55). The definition is 

then divided into maternal orphan when a child has lost its mother, and a paternal 

orphan if it has lost its father. Orphans who have not lost their parents but are still 

living without them due to abuse, poverty or other factors are considered social 

orphans (Naqshbandi, Sehgal, & Hassan, 2012). A child who does not have access to its 

basic needs and rights, adequate care or secure living situation is considered 

vulnerable (Skinner et al., 2006; Kirera, 2012). Vulnerable children face threat to their 

safety and wellbeing and are at risk due to lack of care and parental guidance (Kirera, 

2012), are more likely to suffer from abuse and neglect (Levine, 2001), and can easily 

be victims of crimes (Wakhweya, Dirks, & Yeboah, 2008). Vulnerable children often 

need to face more responsibilities, like support for the family, helping with the 

household, care for siblings or sick relatives and therefore this situation often results in 

the children dropping out of school (Levine, 2001, p. 2). Kumar and Schofield (2008) 

point out that it is incorrect to place both orphans and vulnerable children into the 

same category due to their great diversity and difference in characteristics. He 

mentions to truly understand the situation of OVCs and their risks, predominant 

factors should be taken into consideration, such as gender, living environment, family 

structure and health. OVCs are a group of children who are more vulnerable than other 

children of society, and have a high possibility of a negative outcome in life (World 

Bank, n.d.).  

Children who do not live with their parents, either orphans or vulnerable 

children, are often placed in what is known as alternative care (Engle, Groza, Groark, 

Greenberg, Bunker, & Muhamedrahimov, 2011). Orphanage is a placement where an 

OVC are taken to when a child loses its parents or if they are not able to support it, a 

housing where children are taken care of from the time of entrance until they become 

adults (Akram, Anjum, & Akram, 2015). The reasons for children being located in 

alternative care is not necessarily because of loss of their parents (Kumar & Schofield, 

2008). Engle et al. (2008) describe it to be due to “familial or community violence, 

poverty, disability, abuse, loss of family, neglect, HIV disability or death from AIDS, and 

exploitation” (p. 191). Naqshbandi, Sehgal and Hassan (2012) agree and say that the 
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main reason for orphans being institutionalized is “poverty, loss of family or family 

breakdown” (p. 61). Kang (2007) states that poverty to blame for the growing 

population of OVCs, as it is the most common reason for inappropriate use of 

institutional care. “Parents who are unable to provide basic food, accommodation, 

education, and health care for their children may look to institutional care as an 

environment where these needs will be met” (p. 10). Another reason is HIV; orphans 

with HIV are considered extremely vulnerable and many face discrimination, abuse or 

are victims of violence because of the decease (Pandve, Bhawalkar, & Bhuyar, 2008).  

 Children are made vulnerable because of poverty and parents do not see 

another alternative than sending them away. They suggest that the family support 

system is underdeveloped and therefore many cases of children being put into 

alternative care could have been avoid. They suggest that some sort of support, such 

as school fees or cash transfer, would be enough for many families not to send their 

children to orphanages or children’s homes. Kang (2007) agrees and says that the best 

option to prevent OVC needing alternative care is to have a family support system. In 

many countries, children are living in orphanages who could easily live with their next 

of kin (Engle et al., 2011). Kang (2007) states that in many cases family separation 

could be prevented, and adds that in some countries in Asia more than 80% of the 

children living in institutions have a surviving parent. In addition, due to the high 

number of orphans, caregivers are often not prepared or equipped to meet such high 

demands of orphans (Sinha, Lombe, Saltzman, Whetten, & Whetten, 2016). 

Naqshbandi, Sehgal, and Hassan (2012) say that institutionalized orphans face 

many problems and difficulties. Not only do they need to cope with the loss of their 

parents, either both or one, but instead they suffer from post-traumatic stress 

disorder, depression, insomnia, and other psychological factors. These children are 

often having problems adjusting to their new environment and missing their siblings if 

they had ones not following them to the new place (Naqshbandi, Sehgal, & Hassan, 

2012; Zhou, 2012). Naqshbandi, Sehgal, and Hassan (2012) suggest that proper 

psychological care for these children should be a priority for any institution or a home 

accepting these children, and Zhou (2012) adds that proper support for these children 
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is necessary because many of them end up being delinquent, violent, withdrawn or 

anti-social. 

 

1.4 Giving 

It is considered an important milestone when former president Harry Truman spoke 

publicly in 1949 about the importance of development aid. He used the word 

underdevelopment for the first time, suggesting the world’s nations under USA 

control, using their resources and modernize the underdeveloped countries. This has 

caused a clear image of the nations considered needing help, and aiding in creating a 

gap between the wealthy and poor on a global scale. Escobar (1995) presents 

development aid from the west is used to withhold power over underdeveloped states 

and therefore it is one way of maintaining inequality (Peet & Hartwick, 2009; Gardner 

& Lewis 1996 

Giving to charity is “traced back to philanthropy practices in Britain and the 

colonies, and is associated with interrelating political concerns for social reform, the 

societal consequences of industrialization, liberal notions of freedom and progress” 

(Rabbitts, 2013, p. 49). Aid is frequently portrayed as a form of altruism, “a charitable 

act that enables wealth to flow from rich to poor, poverty to be reduced and the poor 

to be empowered” (Manji & O’Coill, 2002, p. 2). There is considered to be a link 

between religious beliefs and practice with giving to charity. Several motives are linked 

to giving to charity, including “belief in the cause, joy of giving, liking to be asked, 

altruism, sympathy, pride, obligation, reciprocity, nostalgia, and commemoration” 

(Van Slyke & Brooks, 2005, p. 203). 

 According to Maus (1970), giving gifts is not only an act between two persons, 

it is a way for persons, groups and communities to connect, and establish trust and 

unity. Giving is a part of social norm, and everyone is required to give, receive and 

repay. When not abiding to those norms, it is considered being rejecting traditional 

social norms. Mauss (1970) also pointed out that a person giving a gift possesses a 

great deal of power. The giver possesses power over the receiver until the gift has 

been repaid. Michael Foucault is premier theorist about power; he claims that power is 
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a large system working with the social self (Rabinow, 1984). What makes power so 

dominant and accepted within societies is that it is not a force with inhibitory effect, 

but creates knowledge, wellbeing and discussion (Rabinow, 1984). When persons do 

not follow the rules of giving, they are undermining their power and social status 

(Mauss, 1970). 

Bekkers and Wiepking (2010) have identified eight categories as a major factor 

that determines and drives charitable giving. The eight mechanisms are: “awareness of 

need, solicitation, costs and benefits, altruism, reputation, psychological benefits, 

values and efficacy” (p. 924). Here I will discuss four mechanisms by Bekkers and 

Wiepking (2010) related to giving as it applies to the study; awareness of need, 

altruism, reputation and psychological benefits. 

 

1.4.1  Awareness of need 

Awareness of need, displays, that in order to be able to give, people need to be aware. 

Awareness is largely controlled by the media showing people in the south as needy 

and vulnerable. (Tallon & Watson, 2011) These methods are used to develop “global 

awareness” to portray the global south as needy victims to the northern donors (p. 

299). Like discussed in chapter 2 of this thesis, children and the citizens of poorer 

countries are used in advertisement to promote compassion to increase funding. 

Therefore, the people are represented as helpless, passive and childlike. (Manzo, 2008; 

Smillie, 2000; Dogra, 2012). Van Ekelen (2013) suggests that people find it easier to 

donate when the project has an image connected to it, and find it often more 

promoting to connect a face to the cause. As Kogut and Ritov (2005) suggest, it is more 

common for people to be willing to donate to an individual then to a large group. Also, 

in some cases the portrayal of need might cause the donor depression and in those 

cases the pictures of need do not work on that potential donor (Thornton, Kirchner; & 

Jacobs, 1991). 

According to Riddell (2007), the discourse is displayed incorrectly by focusing on 

the wrong perspective of developing countries. In those circumstances people from 

the outside can only view a small part of what takes place every day in the developing 
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countries of the world. For example, voluntary contributions from individuals and 

corporations to certain countries are very common when the emergency occurs. 

Riddell (2007) has strong views on the approach NGOs use to reach people through the 

media when a disaster occurs. For example, common collection begins when a natural 

disaster strikes, but he says there is a certain contradiction in such collections. The 

reason for this contradiction is that many more die of other causes than natural 

disasters and it is strange that it is more effective when nature makes a go for it, but 

not something else. 

 

1.4.2 Altruism, reputation, and psychological benefits 

The idea of altruism is derived from the philosopher Auguste Comte; he believed that 

individual’s motives were split between altruism and egoism (Batson, 2014). Batson 

(2014) defines the term as “a motivational state with the ultimate goal of increasing 

another’s welfare” (p.6). Altruism has been associated with definitions as charity and 

compassion, an integral part of human nature. People are considered to have no 

choice but to help, it is expected and in their own best interest (Batson, 2014, p. 1). 

Andreoni (1990) provides a mathematical model on the reasons for private 

donations. Traditionally, the model of “pure altruism” has been assumed, but this has 

proven problematic as donations by individuals and governments to the public good 

are very inconsistent. The process is not as simple as a distribution from rich to poor 

and few people care to give to the public good. His improved model makes way for 

“impure altruism” factors where people may gain something from giving, such as 

respect, friendship or other social status. These are so-called “warm glow” factors 

which apply when people have internal motives for giving, donating in order to obtain 

the warm glow feeling for being the kind of person who gives and helps. 

Vesterlund (2006) compares giving to a basic consumer product, some people 

give in order to raise their own social acclaim. Bekkers and Wiepking (2011) suggest 

that the need for social approval is strong with many people, and gives example that 

people with higher social status are more likely to give because “the norm to give is 
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stronger.” Also religious individuals are considered to be more generous, as well as 

people who are accompanied by others. 

Bekkers and Wiepking (2011) add that giving is related to contribution to “one’s 

self-image as an altruistic, empathic, socially responsible, agreeable, or influential 

person.” Giving helps the donor to achieve “automatic emotional response, producing 

a positive mood, alleviating feelings of guilt, reducing aversive arousal, satisfying a 

desire to show gratitude, or to be a morally just person” (p. 938). 

Singer (2009) explains that it is the moral duty of each member of the world to 

help their fellow men in one way or another. He says that it is the moral duty of all 

citizens of the world to help as long as its own morals and or life won’t be sacrificed. In 

other words, he means that aid or assistance cannot reduce their own happiness, or be 

on the expense of others. Be doing this, he thinks that the happiness index changes in 

the world and with unity it is possible to modify and deploy happiness to more people 

and affect the world as a whole. Thus he believes that by participating in the 

development aid it is possible to overcome various problems by relying on the 

prevailing happiness 

Rabbitts (2013) states that charity in one form or another is now considered to 

be common sense, and a great part of people’s daily lives. Riddell (2007) agrees and 

states that people might have a moral obligation to help others who are in worse 

situations than themselves because people should help to improve human rights for 

others and help them. The reason for why people donate varies, but a moral obligation 

is the most common reason. Riddell mentions that NGOs are in most cases financed by 

individuals who want to contribute to promote and show solidarity.  

Riddell (2007) also mentions that the public generally does not consider itself to 

be required to provide funding to development aid. He mentions that people generally 

agree on its own duty to assist friends and relatives in various situations, but they do 

not necessarily associate the concept with foreign funding. He also points out that a 

large number of people are not fully aware of where exactly financial contributions go, 

and are not necessarily preoccupied with knowing whether the aid has resulted in 

anything particular or it has any alleged effect. He also mentions that is it not 

necessarily the result that people are seeking, just the idea that the have made a 
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difference. This indicates that participation in development aid is partly to appease the 

conscience, and justify that now they have the right to live in good conditions because 

one has already given to the poor. 

 

1.5 Helping children 

One of the main priorities of NGOs is to reduce poverty, and their methods of 

achieving that goal is often directed towards children. UNICEF (2000) expresses that 

the reason is that children are usually the main victims of poverty, and that it damages 

children’s bodies and souls for life. Children who grow up in poverty are therefore 

much more likely to bring poverty onto their own children in the future who will 

repeat the vicious circle of poverty itself. People of all ages are in desperate need of an 

opportunity, but it is important to promote children who are just beginning their life 

and are incredibly sensitive to external influences. Children also have a lot of 

possibilities if they get the right opportunity; they can transform their lives before 

reaching the long-term consequences of poverty (De Raad, 2011). Glewwe, Ross and 

Wydick (2014) agree and state that internal constraints of the poor may be manifested 

in these children which results in hopelessness and low self-esteem among other 

things, which can effect in their future lives. They take an example from an 

organization called Compassion, where the emphasis is not only on external needs as 

housing and such, but this program claims to empower aspiration and empowerment. 

In their analysis they indicate that a compassionate child sponsorship program has 

succeeded in empowering the children, witch has largely resulted in hopefulness, 

higher self-esteem, and happiness about the future.  

Ove (2013) states that it is a powerful feeling to be able to transform the life of a 

child with so little effort, as a monthly contribution does. The feeling of knowing that 

one is able to help, feed, clothe, heal and educate a child is indescribable and gives one 

fulfillment. The personal relationship one gets is the vital factor of the appeal of child 

sponsorship programs, as it leads to a satisfying feeling of knowing that doing this, one 

has made a difference (Rabbitts, 2013). Sigurðardóttir (2011) states that personal 

relationships are thought to increase the satisfaction from the support. Ove (2013) 

states that the expectations that people have is high and seems to build up on getting 
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constant updates of the child, receive images and such. It seems that some people are 

more interested in this correspondent relationship they get themselves than actually 

the help that the child has obtained. It seems that the pictures, letters, etc. are the 

proof people need to get to believe that they are doing something good and that they 

are really changing a child's life for good. 

 Ove (2013) believes that when people sponsor a child it is not only striving to 

meet the needs of the children, but the roles have reversed and now the children are 

just as important to the correspondent, but in a different way. It gives them a certain 

status in society, fulfillment and positive emotion resulting from having done 

something good for the forgotten child. He also mentions that by sponsoring the child, 

the sponsor is buying emotional well-being and deep satisfaction. He also mentions 

that by supporting children, people find the importance to build their future and 

provide for them for some time so they can have a bright future. He noticed that many 

interviewers he spoke to said that in their research, money was no problem, but it is 

important to keep in mind the notion that this small amount can save so much in 

developing countries. Consequently, it is not moral to stop sponsoring a child after 

some time, because people can easily skip some consumer goods and instead feel 

good about themselves and their contribution. Sigurðardóttir (2011) agrees and says 

that due to the personal relationships, her informants were planning on continuing 

supporting the children as they feel obligated to follow the child while in care of the 

NGO. 
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2 Setting: India 

The research takes place in India, to be exact, in the two concurrent states of Andhra 

Pradesh and Tamil Nadu. I will start by discussing the history and geography of India as 

well as its demography and poverty status. I will then move on to childrens rights and 

regulations regarding children and children’s homes. At last I will discuss children in 

India – orphans, vulnerable children and the elementary education system. 

 

2.1 History and geography 

The Republic of India consists of 29 states and seven union territories. Of those, the 

five states of Karnataka, Kerala, Tamil Nadu, Andhra Pradesh, and Telangana make up 

the region of South India, along with the small exclaves of Puducherry and the outlying 

Lakshadweep Islands and Andaman and Nicobar Islands. Language mainly distinguishes 

the continental part of South India as the region is dominated by the Dravidian 

language family, unlike neighboring areas dominated by Indo-European languages 

(Witzel, 2006). The region was an agricultural powerhouse in the middle ages and was 

controlled by long-lasting local empires (Walsh, 2006, p. 71-82). The Pallava Empire 

lasted from the 7th to the 10th century, followed by the Chola Empire, which lasted to 

1279. The Vijayanagar Empire controlled the area from the 14th to the 16th century. 

Under British rule, most of the south and east of the region belonged to the 

Madras Presidency, which became Madras State when India became independent in 

1947. Andhra was later split from Madras State and merged with Hyderabad State to 

form the Telugu-speaking Andhra Pradesh (Rothermund, 2006). In 1956, more of 

India's states were reorganized based on language divisions. The west coast became 

the Kannada-speaking Karnataka and Malayalam-speaking Kerala, while the eastern 

part of Madras State became the Tamil-speaking Tamil Nadu (Walsh, 2006, p. 227). In 

2014, Andhra Pradesh was split into two states: Andhra Pradesh and Telangana 

(Andhra Pradesh Reorganization Act, 2014). In the rest of this thesis, all information on 

Andhra Pradesh refers to the state prior to the split. 
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2.2 Demography 

Of the five children’s homes visited in this study, three are located in Tamil Nadu (TN) 

and two are located in Andhra Pradesh (AP), including one in what is now Telangana 

(TG). Table 1 shows the overall population of the two states according to the 2011 

census, along with the population of children aged 0-17. It indicates that the male to 

female ratio is close to even. Andhra Pradesh has slightly more male children than 

female, but Tamil Nadu has more female children than male. Children make up 31.3% 

of the population of Andhra Pradesh and 28.6% in Tamil Nadu, compared with 36.7% 

in the whole of India. It should be noted that 4,490 thousand people did not state their 

age, including 771 thousand in Andhra Pradesh and 67 thousand in Tamil Nadu. 

 

Table 1. Population (in thousands) of Andhra Pradesh and Tamil Nadu with population 
of children under the age of 18. Source: Census of India (2011). 

 All ages 

total 

All ages 

male 

All ages 

female 

Under 18 

total 

Under 18 

male 

Under 18 

female 

AP+TG 84,581 42,442 42,139 26,485 13,672 12,814 

TN 72,147 36,138 36,009 20,662 10,654 11,051 

India 1,210,855 623,270 587,585 444,153 232,469 211,685 

 

The Sample Registration System (2011) provides additional demographic indicators. 

The total fertility rate, or the average number of children born to a woman, was 

estimated to be 2.6 in 2009, down from 3.8 in 1990. In urban areas, the rate went 

down from 2.8 to 2.0 in the same period, and from 4.1 to 2.9 in rural areas. Andhra 

Pradesh had an estimated total fertility rate of 1.9 in 2009, and Tamil Nadu had 1.7, 

the lowest in the country. The infant mortality rate, or the number of infants under 

one year of age dying per thousand live births, was estimated to be 50 in 2009, down 

from 80 in 1990. In urban areas, it was lower, or 34, but 55 in rural areas. The under-

five mortality rate, or the number of children under five years of age dying per 

thousand live births, was estimated to be 64 in 2009, down from 118 in 1990. In urban 

areas, it had fallen from 71 to 41, and from 128 to 71 in rural areas. Both infant 

mortality and under-five mortality is higher for girls than boys. 
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2.3 Poverty in India  

There has been a significant transformation in the Indian economy during the past 

decades, growing from a colonial to a modern economy. In spite of this enormous 

economic growth and a decrease in both rural and urban poverty, millions of people 

remain poor compared to international standards. According to an Oxford University 

study, about one-third of the world’s poor live in India (OPHI, 2016). Around 260 

million Indians are living under the poverty line, which means that 20% of the world 

population living on 1 USD per day resides in India (Gupta, 2008). According to 

international standards, millions of Indians are considered extremely poor, and the gap 

between the wealthy and poor is extremely broad (Deaton & Kozel, 2005; Himanshu & 

Sen, 2014). Although India’s poverty rates have in fact decreased significantly, experts 

say that it is not happening fast enough and not at all in contrast with India’s high rate 

of economic growth (Biswas, 2012). 

 Poverty has decreased in India, going from 37.2% during 2004-05 to 29.8% 

during 2009-2010, which makes the total number of poor people 354.68 million during 

2009-2010 (UNDP, 2011). The number of the poor in India varies, and no exact final 

number is known. The proportion of the poor might be higher. It might be as high as 

77% as suggested by Biswas (2012). In 2013, poverty estimates for 2011-2012 were 

released by the government of India. Based on the Tendulkar methodology, the 

proportion of people below the poverty line during 2011-2012 was 25.7% in rural areas 

and 13.7% in urban areas, making the total number 21.9% for the whole country 

(Biswas, 2012; World Bank, n.d.). 

According to Panagariya and Mukim (2014), poverty rates have dropped 

enormously in India, both at the national level and in religious and minority groups in 

the years 2004-2005 and 2009-2010. In that period, there was also a rapid decrease in 

poverty among scheduled castes and scheduled tribes, and the gap between upper 

and lowest caste groups has also narrowed (Panagariya & Mukim, 2014). Even though 

the rates have dropped, Alkire & Seth (2013) state that the process has been much 

slower than in the neighboring countries. From 1999-2006, the proportion of poor 

people dropped down by 1.2% in India per year but by 4.1% per year in Nepal and 3.2% 

per year in Bangladesh (Alkire & Seth, 2013). 
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Poverty counts depend mostly on results of household survey measurements in 

forms of consumption and expenditure (Alkire & Seth, 2013). The National Sample 

Survey Organization (NSSO) is responsible for the Indian poverty monitoring system. 

The NSSO conducts extensive surveys every 5 or 6 years for households with total 

expenditures below the poverty line defined by each state (Deaton & Kozel, 2005). The 

poverty line is considered to be just as important as measuring household 

expenditures. The base poverty line is therefore adjusted over time using price 

indexes. “From the late 1970s to the mid-1990s, the Planning Commission used two 

poverty lines for per capita household expenditure, 49 rupees for rural households and 

57 rupees for urban households” (p. 191). In 1993, new poverty lines were adopted, 

and they vary between states (Deaton & Kozel, 2005). Based on the Global Hunger 

Index (GHI), India is considered to be the home to one of the largest number of hungry 

people in the world. When it concerns hunger, India was ranked number 67 out of 81 

countries and was, for example, below many countries in the Sub-Saharan area (UNDP, 

2011). 

Those Indians belonging to scheduled castes and tribes are generally located in 

the poorest areas. The so-called Dalits are categorized as scheduled castes, and it is 

believed that they constitute 16.23% of the Indian population. The Dalits live all over 

the country but are largely located in rural areas. Scheduled castes were measured at 

36.8% under the poverty line in rural areas compared to 28.3% of those not belonging 

to the caste system. A wider gap was noticeable in urban areas with 39.2% of 

scheduled tribes below the poverty line compared to 25.7% of other Indian 

households. In this survey conducted in 2004-2005, 50% of those living under the 

poverty line were Dalits. There are also many Adivasi scheduled tribes and Muslims 

living under the poverty line. Approximately 8.2% of the nation belongs to Adavasi, and 

52% of them are considered to live below the poverty line. The UNDP report also 

states that 31% of Muslims in India live below the poverty line (UNDP, 2011). In 2000, 

approximately 75% of those living below the poverty line in India came from rural 

areas of the country. Poverty in rural areas is caused by several factors such as small 

land holdings and low productivity of poor farmers, lack of education, and a poor 

physical and social capital base (Gupta, 2008). 
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 There are several cultural reasons contributing to the poverty problem in India. 

John, Sung, and Ross (2011) mention three main factors such as tobacco use, lack of 

education, and the caste system. The caste system categorizes people into different 

social statuses based on several factors, such as religion and occupation. People born 

into the lower castes are not likely to get work in higher paying jobs or in the same 

fields as higher castes, so they are forced to do minimum wage jobs as servants or 

laborers. In those circumstances, the lower castes are denied the opportunity to work 

their way up in life and are doomed to live in poverty (Boroah, 2005; John, Sung, & 

Ross, 2011). 

 

2.4 History of children’s rights 

The first known legal act to consider the views and protection of children in India was 

the Guardian and Wards Act (1890). It is considered to be the legislation that urged 

Indian courts and governments to start making children's welfare a priority. At the 

beginning of the 20th century, various Indian states enacted different types of 

children's acts. The most notable ones were the Madras Children Act of 1920, the 

Bengal Children Act of 1922, and the Bombay Children Act of 1924 (Kakar, 2015). 

However, the Bombay Children Act was widely considered to be the first one to 

become functional (Adenwalla, 2006).  

Due to multiple laws across India’s states, it was difficult to keep the judicial 

process for children separate from adults; therefore, the laws that applied to 

protecting children were commonly not followed (Yale Law School, 2006). This was 

considered a major concern as it applied to the safety and protection of children. It did 

not change until the UN Convention on the Rights of the Child (CRC) was adopted 

during the 1950s. India’s government accepted the declaration in 1960 and passed the 

Children’s Act of 1960. Its content was to “provide for the care, protection, 

maintenance, welfare, training, education, and rehabilitation of neglected or 

delinquent children and for the trial of delinquent children in the Union Territories” 

(Kakar, 2015). In addition, a position of a probation officer was created as well as a 

separate children’s court for cases related to neglected children. The probation officer 

was to have a special role for children’s protection as his purpose was to assist and 
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help delinquent children (Yale Law School, 2006). During that time, children were 

defined as children if a boy was under 16 years of age and a girl was under 18 years of 

age. There were some differences between states regarding who was considered to be 

a child. The government of India adopted a national policy for children in 1974 aiming 

at children’s nurturing and solicitude and in which children were defined as important 

assets for India’s future (National Policy for Children, 1974). 

 In November 1985, the General Assembly adopted the United Nations standard 

minimum rules for the administration of juvenile justice, followed by the JJA 1986 

(Juvenile Justice Act) the year after. This marked a turning point in that children were 

defined for the first time as juveniles in the national laws, and young offenders were to 

be handled differently than adults in all sorts of circumstances. The act divided young 

offenders into two different categories: neglected juveniles and delinquent juveniles 

(Adenwalla, 2006; Childline India, n.d. a; Childline India, n.d. b). In 1985, the 

Department of Women and Child Development was set up in the Ministry of Human 

Resource Development in order to serve and monitor the needs of women and 

children (Rao, 2007). 

 In December 1992, India ratified the Convention on the Rights of the Child 

(CRC), and by doing so the government was obligated to follow the guidelines of the 

convention. The Ministry of Women and Child Development is responsible for 

coordinating of the operations of the convention (Rao, 2007); it “formulates plans, 

policies and programs; enacts/ amends legislation, guides and coordinates the efforts 

of both governmental and non-governmental organizations working in the field of 

Women and Child Development,“ in addition to playing an important role in general 

developmental programs in various fields related to women’s and children’s rights 

(Ministry of Women and Child Development, 2016). 

 

2.4.1 The Juvenile Justice Act 

The Juvenile Justice (Care and Protection of Children) Act (JJ Act for short) forms the 

legal framework for juvenile justice in India; it sets the laws and regulations on 

treatment, rehabilitation, and protection of children in a legal sense. The first version 
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of this piece of legislation was passed in 1986 (Ministry of Law and Justice, 1986). An 

amended version was passed in 2000 (Casebolt, 2011). In the Juvenile Justice Act of 

2000, a child is defined as a person under the age of 18 and includes two target 

audience groups. The first is a group called the children in need and care and 

protection, and second are the ones in conflict with the law (Juvenile Justice Rules, 

2007). 

The JJ ACT defines four main categories of rights: the child’s right to survival, the 

right to protection, the right to development, and the right to participate. It also states 

that a child in need of care and protection is a child who is found with no care or is in 

the care of an unfit person, is in a dangerous situation, is being exploited, are in a 

threatening situation or facing negligence of any kind (Juvenile Justice Rules, 2000). 

What the JJ Act begins to emphasize is to set up the so called JJBs, or juvenile justice 

boards, where each state sets up as many as needed. It is also mandatory for every 

state to set up observation homes, and special homes for the reception and 

rehabilitation of children in conflict with the law. The second part of the Act 

emphasizes that children who get into conflict with the law are treated correctly and 

that a special juvenile police unit gets to the child as soon as possible after any contact 

with the police. A JJB handles all matters regarding the child, such as to determine if 

the child is guilty of a crime, releasing the child, making bail, and what kind of 

counselling, rehabilitation, and arrangements are needed. The third part of the Act 

includes legislation regarding children in need of care. All of India’s provinces are 

required to establish a child welfare committee (CWC), which provides care, 

treatment, protection, and rehabilitation of the child with the child’s best interest in 

mind.  

Children who are brought before a CWC board come from many kinds of 

different situations and are referred to, for example, by the police, public officials, 

social workers, on their own, or civilians. A CWC will find the best suitable place for the 

child either at a temporary shelter, children’s home, or foster care, depending on the 

child’s background and situation. The fourth and last chapter of the JJ Act lays the 

ground rules on the rehabilitation for those children who have had any problems with 

the law, emphasizing social integration which is one of the main purposes of the JJ Act. 
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Various possibilities and resolutions for the child is discussed, and what kind of future 

is available for the child. Resolutions can vary; the most common ones are whether the 

child needs institutional care, foster care, adoption or an alternative option. Overall, 

the JJ Act of 2000 is the legal framework for juvenile justice in India. It sets the course 

for laws, rules and legislation, and provides knowledge on how rehabilitation and 

protection of children should take place. The JJ Act of 2000 was amended twice, in 

2006 and again in 2007 (Juvenile Justice Rules, 2007), and replaced in 2015 (Juvenile 

Justice Act, 2015). 

 

2.4.2 Regulations on monitoring children’s homes 

Certain regulations apply to children’s homes in India, and those regulations are in 

accordance with the JJ Act. Laws regarding children's homes are stated under chapter 

IV of the amended JJ Act 2010 and named children in need of care and protection 

(Juvenile Justice Rules, 2007). The state governments are required to either establish 

these homes or be in association with NGOs to provide them. The main 

objective of these homes is to keep children safe and provide them with proper care 

and nurturing (Mehta, 2008). The state governments are also required to ensure these 

homes follow the rules and requirements of the JJ Act. The JJ Act stipulates that any 

suitable place or institution may be recognized as a home by the state government 

after an investigation of its credentials and reputation. Then, the founder needs to 

meet the requirements of the Act and follow its rules, providing basic service for 

the care and protection of children, keeping them safe from any threat, and abiding by 

the orders of the relevant authority. The state government has the full right to 

withdraw the certification of the organization if it is dissatisfied with its 

living conditions or management, although a thorough inspection must be performed. 

The organization then has thirty days to appeal the verdict in writing (Juvenile Justice 

Rules, 2007. 

Various individuals are involved in monitoring these children's homes. So-called 

inspection committees, appointed by the state governments, are responsible 

for ensuring all rules are followed in running the homes. The inspection team consists 

of five members: a representative of that state government's board or committee; 
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a representative of the state commission for the protection of children's right or the 

state human rights commission; a medical expert; a member of a voluntary 

organization, and a social worker (Juvenile Justice Rules, 2007). Section 63 (2) of the 

amended JJ Act of 2007 states that “the inspection committees shall visit and oversee 

the conditions in the institutions and appropriateness of the processes for safety, 

wellbeing and permanence, review the standards of care and protection being 

followed by the institutions, look out for any incidence of violation of child rights, look 

into the functioning of the Management Committee and Children's Committee set up 

under rules 55 and 56 of these rules and give appropriate directions” (Juvenile Justice 

Rules, 2007, p. 48). The inspection teams are also required to suggest how the homes 

can be improved and developed if needed. The homes should be inspected at least 

once every three years, by at least three members of the representation committee. 

Committee members can visit the home for inspection by notifying the home first or 

by paying a surprise visit (Mehta, 2008; Juvenile Justice Rules, 2007). During the visit, 

the team must interact with the children residing at the home to ensure their 

wellbeing and safety. After the standard visit, they should follow up with suggestions 

and findings and present an action report to the district child protection unit and the 

state government (Juvenile Justice Rules, 2007). The homes for children in need of care 

and protection must be separated from the homes for juveniles in conflict with the 

law. Children below ten years of age of both sexes can live in the same home, although 

children's homes are required to separate bathing and sleeping facilities for this age 

range. If infants need to be located at a home, a separate facility is needed for the age 

group of 0-5 years. For the ages of 10-18 years, boys and girls need separate homes, 

and then further separated into 10-15 and 15-18 years (Juvenile Justice Rules, 2007). 

In the JJ Act of 2007, a child in need of care and protection is defined as a child 

who does not have a home or a parent or a guardian to take care of him or her. The 

child might be living in a dangerous household with the danger of being trafficked, 

abused or of suffering from an exploitation of any kind, or the child may be an orphan 

with no family, or the child's legal guardians cannot be located (Juvenile Justice Rules, 

2007). The Child Welfare Committee ensures that the child is, in fact, in need of care 

and protection. When a child is suspected of being in need, the CWC is contacted, and 
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a social worker is assigned to meet and interview the child (Juvenile Justice Rules, 

2007; Mehta, 2008). The child's background is thoroughly examined, and after further 

investigation, the child is moved to a proper children's home in the same jurisdiction 

(Mehta, 2008). Upon admission to a home, every child is required to be photographed, 

with one photograph for a case file, and another to be fixed with an index card. Lastly, 

a copy of the photograph shall be sent to the board or committee as well as the district 

or state child protection unit (Juvenile Justice Rules, 2007). 

 A safe and secure environment is necessary for the children, but the JJ Act also 

focuses on the social part of children's lives. Daily routine is important, according to 

rule number 43, which states that, in all children's homes, children must follow a 

regulated and disciplined life, be hygienic, exercise, and play games. Every home must 

be free from abuse, and the children must have access to a therapist. Education is a 

requirement, and so are moral education and group activities. The homes must 

provide the children with nutritious meals and follow a balanced diet prepared with 

the help of a professional, either a doctor or a nutritionist. All homes must provide 

exceptional medical care, maintain medical records for all children, and provide them 

with regular health checks (Juvenile Justice Rules, 2007). The children at the homes are 

allowed to go on leaves of absence for a period of time to visit remaining family 

members. The leave should generally not exceed seven days (Juvenile Justice Rules, 

2007). 

 

2.5 Status of children 

India has a growing number of OVC, estimated to be over 25 million orphans, and 

many more who are unaccounted for (Sinha et al., 2016). When focusing on the status 

of children in India, one needs to take inequality into account, especially among 

women and children, castes and scheduled tribes. Disparities occur in various regions 

of India, and the most interesting aspect is gender and social identity. Statistics suggest 

that over 100 million children live in the poorest part of the country, and half of them 

belong to the caste or tribal groups. In addition to the sheer size of this population, 

certain other problems occur. Children in India cannot be described as a homogeneous 

group because of their vast number, the cultural differences between states, children's 
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different class statuses, and many other factors. It is believed that a large proportion of 

India's children are at risk as a result of various factors, and it is necessary to give them 

proper protection from conflict, violence, abuse, exploitation, trafficking, and many 

other issues (UNICEF, 2011). 

The number of orphans in India is on the rise. Reasons for this increase include 

poverty, abuse, HIV/AIDS, and abandonment. Many orphans live and work in the 

streets and do not have a permanent residence, whether a relatives' residence, a 

children's home, or a similar institution. Human Rights Watch (HRW) estimates that, 

out of all orphans, only 40% live in children's homes, with the other 60% living in the 

streets (Gooyabadi, 2011). The total number of orphans in India is not known, but 

some have estimated it to be between 35 million and 55 million (Gooyabadi, 2011; 

Naqshbandi, Sehgal, and & Hassan, 2012). India also has the world's largest number of 

children orphaned because of AIDS. In India, the disease is stigmatized and often very 

misunderstood by the public (Pandwe, Bhawalkar, & Bhuyar, 2008). Children are not 

necessarily orphans only if they lose their parents. It is common that they become 

social orphans when they experience “parental abuse of alcohol and drugs, the 

mother’s sex work, physical or mental disability of a child, divorce, chronic illness of 

parents, poverty, restricted access to basic social resources such as education, health 

and social services, and inadequate clothing” (Gooyabadi, 2011, p. 5). 

The rising number of OVC in India can be related to the situational and social 

status of parents, as a major part of a child's wellbeing is associated with 

the socioeconomic conditions of his or her living situation. Parents are, therefore, not 

properly capable of taking care of their children because of poverty and low levels of 

human development. Chilton, Chyatte, and Breaux (2007) mention that the most 

invisible group of vulnerable children that are related directly with poverty are young 

children from 0-3 years old. Poverty has an enormous effect on those children at the 

most fragile states of “cognitive, social and emotional development” (p. 263). As a 

result, they mention that when facing malnutrition and poor development at such 

an early state of growing up, there is an increased risk of social inequalities and 

continued poverty. 
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There can be various reasons for why children become orphans or vulnerable. 

Here I will discuss common vulnerable groups of children in India. These categories are 

not exhaustive, but only a fragmentation of the nature of vulnerable children. 

 

2.5.1 Street children 

Street children India has the largest number of street children in the world, with 

an estimated 18 million children living on the street. Street children in India can be 

categorized in three main groups: “those who live and work on the streets and have no 

contact with their families; children who live with their families on the streets or live 

alone on the streets and have contact with their families, who live elsewhere; and 

children who live at home with their families but spend most of their time on the 

streets with other children. This latter grouping turns to their “street family” most 

frequently due to poverty, overcrowding and familial sexual and physical abuse” 

(Sharma & Lal, 2011, p. 46). Kombarakaran (2004) states that the reasons for children 

leaving home to live on the streets can be grouped into two categories: “longstanding 

stressful conditions and acutely stressful events.” The first category includes factors 

such as abuse, rejection, poverty, and heavy labor. The second category consists of loss 

of one of both parents, failure, parental divorce, and fear. Bal, Mitra, Mallick, 

Chakraborti, and Sarkar (2010) state that these children can easily become victims of 

abuse and are vulnerable to physical violence or torture by police, and they are often 

charged with minor crimes such as loitering and theft. Street children are considered 

to be a high-risk group for sexual exploitation and substance abuse, and because of 

their poor living conditions, they become more vulnerable to abuse by both adults and 

peers. A large number of street children in India “come from slums or low cost 

housing, with high levels of illiteracy, drug use, strained parent-child relationship and 

unemployment” (Mathur, Rathore, & Mathur, 2009, p. 908). HRW (2012) suggests that 

over 7,200 children are sexually abused every year. A government-sponsored survey of 

12,500 children in 13 Indian states showed that sexual abuse is a widespread problem 

in India. Bal et al. (2010) claim that unsafe sexual practice is common among street 

children, as sex is used in return for the provision of necessities such as shelter and 

food; they are therefore exposed to STDs and HIV.  
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2.5.2 Child labor 

One of the issues India is facing is child labor. The problems related to child labor are 

enormous in India as the labor market has a huge demand for cheap labor. An 

estimated 28 million children in the age range of 5-14 are working (UNICEF, 2011). 

UNICEF (2011, p. 29) defines child labor in the following ways:  

• Age 5-11 years: At least 1 hour of economic work or 28 hours of domestic work 

per week. 

• Age 12-14 years: At least 14 hours of economic work or 28 hours of domestic 

work per week. 

It is reported that consequently, many Indian families believe it is more practical to 

send their children to work in the labor market than enroll them in school (Kumar, 

Mitra, & Murayama, 2013). Due to poverty, children in India are often forced to work 

to support their families (Casebolt, 2011). Furthermore, it is very common to see the 

practicality of keeping children in the household or having them work in the family 

business (Kumar, Mitra, & Murayama, 2013). Children from poor families as well as 

scheduled tribes are more likely to work, and children who live in rural areas are more 

likely to work then children in urban areas (UNICEF, 2011). Kumar suggests that 

families decide to send their children to work in order to increase the family’s income 

and thereby improve their standard of living (Kumar, Mitra, & Murayama, 2013). 

Mukherjee (2010) agrees and states that the only reason why child labor exists in its 

current form is because of a massive supply and demand for both products and labor. 

He also states that child labor is common because in most cases, children earn lower 

wages than adults, and companies can profit from it. 

 

2.5.3 Child abuse and discrimination 

Child abuse is a complex problem caused by a number of factors and can be “psychical, 

emotional, verbal, sexual or through neglect” (Iravani, 2011, p. 150). Infants are the 

most vulnerable group of children exposed to abuse due to their parental dependence. 

In India, it is preferable to give birth to boys rather than girls; therefore, a girl is more 

vulnerable to both feticide and infanticide (Bajpai, 2012). Female infanticide is a major 
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concern. Throughout history, it has been a burden to families in India only to bear 

daughters in fear of ending the family bloodline in shame (UNICEF, 2011). Infanticide 

was believed to be instinct, but it is still a problem. One of the most noticeable 

methods is abandoning the infant. Other methods used are “slow death by depriving 

the baby of adequate nutrition and care or feeding the baby latex of the common 

calotropis plant (erukku), paddy grain or salt, or simply asphyxiating the baby with 

a pillow or towel, or drowning it in milk” (Thukral & Ali, 2005, p. 112). Iravani (2011) 

suggests that children are more likely to be abused by someone they know than by the 

hands of a stranger. India has the largest number of sexually abused children; 

approximately 600,000-700,000 children are estimated to be sexually abused. This high 

number results from the high rates of child marriage, trafficking, abduction, and 

prostitution. There is a close connection between trafficking and abduction of children. 

For example, there are over 40,000 missing children every year in India, and thousands 

of them remain untraced (Thukral & Ali, 2005). 

Discrimination causes vulnerability of children. Children with HIV/AIDS are more 

vulnerable to abuse, are excluded from society, denied care and education, and are 

discriminated against due to the stigma around this disease (HRW, 2004). The 

prevalence of HIV/AIDS may not have reached its peak in India, yet of all Indians 

infected, 14% are children less than 14 years old. Because of the pandemic, many 

children become orphans due to the death of one or both parents from AIDS 

(Gooyabadi, 2011). 

Any form of discrimination is more likely to lead to malnutrition and poor health 

indicators (FORCES, n.d). Chatterjee and Sheoran (2007) explain that vulnerable 

children have limited access to basic services and healthcare. They state that child 

mortality in India is largely due to malnutrition and chronic hunger, which mostly 

affect vulnerable children from poor families. Poverty is a big factor in making children 

vulnerable and has a direct impact on children's lives. According to a report by UNICEF 

(2011), approximately 54 million children under the age of five are underweight, 61 

million stunted, and 25 million wasted. It also states that India is not likely to reach the 

Millennium Development Goals (MDG) regarding malnutrition. 
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Vulnerable children are more likely to face inequity and therefore can have less 

access to education. Situational violence, discrimination, child labor and poverty are 

major obstacles in providing education for children in India (Thukral & Ali, 2005). 

 

2.6 Elementary education system 

One third of 900 million illiterates in the world belong to India. Approximately 40% of 

the nation is under 18 years old, which means that a big part of India’s population is 

relatively young. Before India’s independence, the education system was very 

influenced by class. Decades later, it is still partly class controlled (Thapliyal, 2014). The 

educational system in India is controlled by both the states and the central 

government. The central government is responsible for the quality of education, but 

the states supervise the implementation and control the overall educational structure 

in their jurisdictions (Sharma & Das, 2015, p. 56). 

The school system in India is divided into three different categories: number one 

is the government schools that are free of charge and run by the government; number 

two is the different versions of non-formal centers for education, which are supported 

by the government; and last are private schools that charge fees for schooling (Sharma 

& Ramachandran, 2012). Some of the private ones are run partly by the government, 

though some are not. According to the book Education system in India by Kumar and 

Rustagi (2010), there is a great class divide between the private schools and the public 

schools, especially within the government schools which are divided into formal and 

non-formal schooling. Private schools are divided into two categories depending on 

how they are funded. Aided schools are those that are partly privately managed but 

get some support from the state government. The others are those which are solely 

privately managed, called unaided schools (Thapliyal, 2014). 

 Enormous expansion and growth occurred in the elementary education system 

in India after the 1950s, both in private schools and the governmental ones, and both 

in rural and urban areas (Sharma & Ramachandran, 2012). It is estimated that in 

approximately 60 years or from 1950-2011, the number of primary schools increased 

three times in number, or from 209,671 to 748,500, and in upper primary schools from 
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13,596 to 447,600 (Tara & Kumar, 2016; Sharma & Ramachandran, 2012). According to 

Tara and Kumar (2016), this enormous expansion shows that the government has 

taken serious measures to provide and establish better education. Kumar and Rustagi 

(2010) state that it is common knowledge in India that private schools have been an 

alternative solution for the people of India because of the poor performance of the 

government schools. Singh and Sarkar (2015) agree and state that there is a significant 

difference in test performance among children going to government schools and 

private schools. Kumar and Rustagi (2010) say that it varies a lot between schools, and 

in some cases there are the poor private schools very similar in quality to 

governmental schools (Kumar & Rustagi, 2010).  

It is estimated that approximately 188 thousand children are enrolled in 

elementary classes in India (Kumar & Rustagi, 2010). In most states, the structure of 

elementary education is divided into three categories: primary, upper primary, and 

secondary education. Children are then divided into these three sections by their ages. 

Primary schools (grades I-V) are for children aged 6-11, upper primary (grades VI-VII) 

are for ages 11-14, and secondary schools for 15-18 years of age (Sharma & Das, 2015, 

p. 56). 

India is facing a high drop-out rate, and this problem can be seen in the 

elementary schools. Seriously low completion rates are prevalent in the age category 

6-11, and according to Sharma and Ramachandran (2012), approximately a 40% drop-

out rate before class V is completed. Enrollment in Indian schools has been steady 

from around 1990-2000; the drop-out rate fell from 42% in 1991-1992 to 40, 7 % in 

2000-2001. During that time, boys had higher enrolment rate than girls. In 2006-2007, 

it was down to 25% (Kumar & Rustagi, 2010). Although the dropout rate is still very 

high, literacy rates have been rising all over India in recent decades although it varies 

by state. For example, the literacy rate went from 52% in 1991 to 66% in 2001. “In 

1991, only 39% of females were literate compared to 64% of males. In 2001, these 

rates had increased to 54% and 76%, respectively” (Bajpai & Goyal, 2004, p. 5). Table 2 

shows detailed adult literacy rates based on the 2011 census (including literate people 

with an unknown age). The overall rate was 69%, and it was 79% for males and 59% for 

females. Literacy in Andhra Pradesh is lower than the national average, but the 
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situation in Tamil Nadu is much better. The pattern among females is similar 

to that previously described, but the urban/rural divide is starker, with over 70% 

literacy among urban women while rural women do not reach the 60% mark in either 

state. 

 

Table 2. Literacy rates (in percentages) of Andhra Pradesh and Tamil Nadu among 
adults aged 15+ by sex and residence. Source: Census of India (2011). 

 Overall 
total 

Overall 
male 

Overall 
female 

Urban 
total 

Urban 
male 

Urban 
female 

Rural 
total 

Rural 
male 

Rural 
female 

AP+TG 62.3 71.5 53.1 77.8 84.5 71.1 54.3 64.8 44.0 

TN 77.5 85.2 69.8 85.6 91.1 80.2 69.6 79.5 59.8 

India 69.3 78.8 59.3 82.8 88.3 77.0 62.6 74.0 50.6 

 

Higher literacy rates are found in urban areas because there is greater access to 

schools, and the quality of education is higher than in rural areas (Bajpai & Goyal, 

2004). In 2000, around 35 million Indian children were not enrolled in school, 5 million 

of whom were at the ages of 6-11, and 30 million were aged 11-14. This situation 

varies between states. One contributing factor known to keep children out of school is 

parents. According to Kumar and Rustagi (2010), there is a high demand for quality 

education, also for the poorest children. PROBE (Public Report on Basic Education in 

India) results indicated that 98% of parents considered it important for boys to be 

educated, and 89% believed girls’ education to be important (Kumar & Rustagi, 2010). 

The high dropout rate among Indian children requires prompt attention. The reasons 

children are not going to school vary, depending on the children's gender and age. The 

most common reasons for girls to drop out of school are, among other things, 

marriage at an early age, household work such as chores or care for siblings, and 

schools' distance from their homes and the absence of transportation linking the two 

(Kumar & Rustagi, 2010). 

 



  

51 

 

 

2.7 Images of Indian childhood 

In order to understand the situation of children in India, it is necessary to take a closer 

look at how their images are perceived. Nieuwenhuys (2009) states that in the past 20 

years, an image of children in need has been increasingly portrayed in media. Negative 

images of children involved in child labor or prostitution and children living on the 

street have become prominent. The result is that the majority of Indian children seem 

to be destitute or in urgent need of assistance. Following British colonial rule, which 

officially ended in 1947, there was an increase in research on children and childhood in 

India. In the 1970s, awareness of childhood and child welfare concerns increased 

among international institutions such as UNICEF and ILO, as well as NGOs. According to 

Nieuwenhuys (2009), classification of Indian children underlined the colonial 

imagination of India. The current understanding of street children and child laborers 

suggest that Indian childhood is nonexistent or in such bad shape that children need 

urgent care and intervention. It is noticeable that the West seems to have set a certain 

standard for childhood globally.  

Nieuwenhuys (2009) states that it is unfair to Indian children to tell them exactly 

what childhood should be like. Children should not be portrayed as victims or objects 

but as active agents. Children in most parts of India are not welcome to participate and 

give their own opinions about factors relating to their lives. This applies to every aspect 

of their lives, including the household, life within the family, school or any part of their 

social life (Ministry of Woman and Child Development, 2007). In the typical Indian 

household, the father is at the top of the hierarchy and, therefore, has the control. The 

children are at the bottom of the chain with little control in the household (Kakar & 

Kakar, 2007). The fact that the children are usually not heard affects their own status 

and choice as well as the possibility to speak up and have an impact on their own lives 

(Ministry of Woman and Child Development, 2007). 
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3 Methodology 

In this chapter, I will discuss the methodology used while conducting the research. I 

will describe the ethnographic research methods used, describe the field, and present 

the participants. Then I will outline the collection and analysis of the data. Lastly, I will 

discuss the ethical considerations of the research and how they apply to the thesis. 

 

3.1 Research methods 

This study is based on the methods of qualitative research, one of the main methods 

used in social science. Qualitative research methods are based on studying and 

interpreting the social aspect of the world using interviews and observation (Esterberg, 

2002). The common definition for fieldwork methods is participant observation, which 

is considered to be the “central and defining method of research in cultural 

anthropology” (DeWalt, DeWalt, & Wayland 1998, p. 259). Ethnography has been 

integrated with anthropological research. The term “ethnography” refers mainly to the 

description of a society or culture. Ethnographic methods are based largely on 

interviews, field research/participant observation, and data analysis. Ethnography is a 

descriptive analysis of culture; it describes actions from the perspective of the 

participants and describes characteristics and practices of a group that reflect the 

dominant culture. The ethnographic researcher seeks to identify the characteristics 

from inside the community and shape the theory based on the data (Emerson, 1981; 

Green & Thorogood, 2004; Walters, 1980). 

  Malinowski is often “regarded as the inventor of modern anthropological 

fieldwork” (Hammersley & Atkinson, 2008, p. 3). He used participant observation to 

engage in the natives' societal practices (Yallup, 2014). DeWalt, DeWalt, & Wayland 

(1998) describe participant observation as “a method in which an observer takes part 

in the daily activities, rituals, interactions, and events of the people being studied as 

one of the means of learning the explicit and tacit aspects of culture” (p. 260). O'Reilly 

(2007) explains that although participant observation is a very distinctive method, it is 

not as simple as participating and observing; it involves taking interviews, data 

collecting, analyzing, and making field notes. She also considers the term problematic 
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due to its complexity and mentions a scenario in which a researcher participates in 

people's lives while being an objective observer. Davies (1999) explains that the 

ethnographers “may rely on literally being an inconspicuous bystander; or they may 

take the opposite approach and reduce reactivity by participating as fully as possible, 

trying to become invisible in their role as a researcher if not as human participant” (p. 

7). O’Reilly (2007) argues that while quantitative methods seem to give accurate 

results using statistical data, the qualitative methods have the advantage of the 

humanistic connection the researcher gets through the use of in-depth interviews and 

participant observation. By using qualitative methods, the interviewer can obtain 

deeper knowledge, interpret people's language, body language, and how people act, 

which can provide a greater understanding of the answers given by the participants.  

The goal during the data collection for this thesis was to gather information 

about the CSP-funded children's home system. I wanted to get the participants' views 

and perspectives on the operation and working of these homes. I intended to use both 

what I was told and what I saw during this process as data. I used two primary 

methods, interviews, and participant observation. The field notes also became very 

valuable, but these reflect the researcher's growing knowledge of what is being 

studied (Esterberg, 2002). 

Interviewing as a research tool is a powerful way to get greater knowledge and 

understanding of people's experiences and how they interpret their own conditions. 

The researcher gains access to people's thoughts on some part of their lives, and it is 

the researcher's goal to make sense of and interpret that experience (Seidman, 2013). I 

anticipated some hindrances such as not being able to collect enough data, not finding 

sufficient numbers of participants to interview, and also that I might meet some sort of 

exclusion. In the end, none of these happened to complicate the study. A total of 

seventeen interviews were conducted during the seven weeks in India. The interviews 

varied in length; the shortest was 10 minutes and the longest 95 minutes. I decided to 

use two types of interviewing, the so-called semi-structured and the unconventional. 

Bernard (2006) describes semi-structured interviewing to be the best method to use in 

those circumstances where it is probably your only chance to gather particular 

information. I travelled long distances to conduct interviews and usually had only one 
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day with participants, and this was my primary way of gathering data. Semi-structured 

interviewing is more open and free-flowing than structured interviews. This method 

both contains predefined questions and gives participants the opportunity to respond 

and express themselves in their own way (O'Reilly, 2007). Unconventional interviews, 

by contrast, consist of a topic and a guide or plan of some kind, but no structured 

questionnaire. Therefore, those interviews are more like conversations and tend to be 

versatile (O'Reilly, 2007; Bernard, 2006).  

Participant observation is a qualitative research method used in anthropology, 

through which a researcher shares his or her daily lives with the participants by 

observing their activities, rituals, and interactions. The observer spends time with the 

subjects and participates in both common and uncommon activities while continually 

observing (DeWalt, DeWalt, & Wayland 1998). According to Esterberg (2002), 

participation is equally important to observation. Using participant observation, the 

researcher is the instrument, and in the end, the results vary according to what he or 

she saw and heard. 

 

3.2 Data collection 

The preparation for the upcoming MA project started at the beginning of 2011, when 

child sponsorship programs came to my attention. I selected this particular country 

mainly because I am sponsoring a nine-year-old girl living in a children's home in India. 

I selected two regions that have a couple of children's homes using the child 

sponsorship method. In addition, these areas had a few homes located in a relatively 

close range. Because of India's enormous size, I believed it would be easier to stay in 

that area so it would not be very time-consuming to travel between places to meet the 

participants. The fieldwork period started at the beginning of September 2013, and I 

stayed for seven weeks in various locations. For the first and larger part, I visited 

locations on the east coast of India, the states of Tamil Nadu and Andhra Pradesh. 

During the second half of my journey, I travelled north and made my way to New Delhi 

to meet more participants. The homes I visited were located in both urban and rural 

areas; to be specific, four of five were located in rural areas. 
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My aim was to conduct as many semi-structured interviews as possible, but 

during the process, I found it to be more effective in some cases to use the 

unconventional method. I used a recording device during the semi-structured 

interviews but not when conducting the unconventional ones. In fact, I felt that, in 

some situations, people felt better speaking to me without the recording device. I 

noticed that, sometimes, after an interview was over, people wanted to say some 

things “off the record.” Therefore, I sometimes found the recording device to be an 

obstacle. Overall, I conducted nine semi-structured interviews, and eight 

unconventional ones. Before each semi-structured interview, I had a list of questions 

to guide me: either a printed copy or, in some cases, a computer. I tried not to rely 

exclusively on my list of questions, but to listen to my interviewee and let the 

conversation develop on its own. That allowed me to gather greater knowledge on the 

subject, along with the participant's perspective and opinion. In the interviews, I 

asked a mixture of open-ended and closed questions. With closed questions, the 

interviewee is not able to respond in a free manner, and it affects the answers. 

Therefore, I mainly used open-ended questions, which allow the participants to 

interpret the questions in their own way (O'Reilly, 2007). 

It was important to me to be objective and pay respect to whatever opinions or 

views my interviewees might have, along with observing each situation and 

environment with a neutral point of view, and to realize that I may not agree with 

everyone I speak to. The interviews always took place according to the participant's 

location and time preference. I decided from the beginning that if I wanted this to 

work properly, I would find a way to see them in their own preferred location. O'Reilly 

(2007) mentions that an interview should always be conducted where the participant 

feels comfortable and is able to speak freely and unpressured. Additionally, I was 

interested not only in conducting interviews but also in visiting the homes, mainly to 

observe the surroundings, see with my own eyes how the operation was conducted, 

and get in close contact with numerous people working in and near the homes. 

I prepared well before conducting each interview as I was always meeting new 

people and going to different places, and I felt it was important for me to make a good 
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impression. I was always honest about my intentions, the content of my research, and 

in general, what their participation involved.  

DeWalt, DeWalt, and Wayland (1998) mention that using participant observation 

in research gives an advantage because it can increase both quality and interpretation 

of the data. Since I went to different locations a lot, I had to use my time wisely; doing 

a participant observation in such a short time was quite a challenge. Usually, my 

observation was based on time with the children or the staff running the homes. In 

most cases, I was given a tour of the area, and then I had the freedom to observe on 

my own terms. Usually, these visits were a day long, from morning until evening; my 

last activity was often to eat dinner with either the administrators or the staff. I 

noticed that my presence was exciting for the children, although in one of the homes 

they did not seem to care that I was there after a few hours. Otherwise, I got used to 

children following me everywhere I went; some were shy, and some were not. I tried 

to soak in as much as possible while observing the interactions and circumstances. 

Equally important was what I felt, heard, and saw, and how it all came to my senses. It 

surprised me how much these observations were important in the end for the data 

analysis.  

I agree with DeWalt, DeWalt, and Wayland (1998), who say that field notes are 

the primary method of capturing data from participant observation (p. 270). Field 

notes are most likely the best way to gather information. When using recording, a lot 

of crucial information is given, but the period when the tape is off is just as informative 

as the recording session as it reveals and explains events; overheard conversations and 

casual conversations are the greatest information gotten during participant 

observation.  

With these guidelines in mind, after each interview, I sat down in private to write 

down everything I could remember as soon as I was able to. I found it particularly 

important after unstructured interviewing, since so much information was to be 

written down, and I did not want to miss anything that might be crucial when it came 

to analyzing the data. Sometimes, it was extremely difficult to make time to write 

down field notes, especially if the day had included long hours of travelling. I do agree 

with O’Reilly (2007) that conducting in-depth interviews takes a toll; furthermore, she 
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states that it is not recommended to conduct more than one per day. I tried to focus 

on that rule, but usually, the circumstances did not allow me to do so. I learned quickly 

that I needed to find a way to make things work properly and use the time I had and 

the rapidly changing circumstances. Therefore, I used my time wisely, and during 

the long hours of riding the train and lonely hotel stays, I wrote down as much I could 

remember of what was experienced and perceived during the fieldwork. The field 

notes were extremely valuable when analyzing the data, and I discovered how 

important it was to write everything down. 

 

3.3 Participants  

Like stated above, a total of seventeen interviews were conducted with administrators 

and other staff at children's homes as well as other people I met during my stay. A 

total of thirteen interviewees had a direct connection to the children's homes I visited. 

To be exact, I took a total of ten interviews with administrators and staff at the homes, 

and one was with a staff member at the administrative office not located near the 

home. I spoke to two residents over the age of 18 at two of the homes. These 

participants were mainly selected by responsible for the homes I visited, and 

occasionally, interviews were taken in the presence of the home's manager or official 

superior. In one case, there was the need for an interpreter. In addition, four 

interviews were taken with people not related to the homes; I spoke to people I met 

who had valuable information or knowledge of children's homes to get an outsider's 

view of the sponsorship method and children's homes in general. Overall, I spoke to 

numerous people about my subject, and I tried to get as much information as possible. 

Some parts didn't quite count as formal interviews, so a lot of them are unaccounted 

for, but I gathered the ones with the most information for unconventional interviews. 

All information I received and data I gathered was collected in my field notes. 

 From the very beginning, I was determined to talk to women and men equally, 

but I soon found out that men were the majority of staff and, in particular, 

administrators. I strived to make my participant selection more equal, but it proved to 

be difficult as I was not in the position to make those kinds of choices. Most of the 

children's homes' administers I spoke to were male, but women usually played the part 
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of taking care of the children, cooking, and general housework roles. I managed to 

secure contact with six women and eleven male participants from the ages of 18 up to 

58. Nine in total were recorded, and eight of them were not. I evaluated the 

circumstances and conditions for recording; sometimes, I was asked not to use the 

recording device because it made participants feel uncomfortable, but apart from that 

all were more than happy to share their knowledge with me. 

All of the people I spoke to greeted me with warm welcome and kindness. All of 

the participants spoke English to some extent, but some needed interpretation. I did 

not experience any problems during the interviewing process. My participants were all 

aware of my research and what the information would be for. I promised all 

participants, including the organizations I visited, full confidentiality and anonymity. In 

the results, I will use pseudonyms when needed. 

 

3.4 Data analysis 

Data analysis began shortly after my return from India, more specifically, at the end of 

October 2013. I started by transcribing all the interviews according to the instructions 

given by Esterberg (2002) and O'Reilly (2007), who maintain that an interview should 

be transcribed as soon as possible and the researcher has to decide how much detail 

needs to be transcribed. However, I decided to wait until I returned home to 

transcribe, mostly because I spent a lot of time writing up field notes, which did not 

allow me to do differently. I also decided to transcribe everything that had been said, 

but I did not emphasize on hesitation, laughter, stutter, and such, unless I thought it 

was of much importance. 

In early January 2014, I started to look into different approaches to qualitative 

analysis to decide which I would use. I started listening to the interviews again and, in 

parallel with that, analyzing everything I had noted during the fieldwork. I used 

Bernard (2006) to help me gather the data and keep all the data under control while I 

was still in the field. What I did on the way was develop the research questions, narrow 

down the framework of what I wanted to achieve with the interviews, and organize 

the data in parallel with what I had learned from my experience in the field. I always 
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wrote down field notes; they contained everything I could think of; any kind of 

thoughts I had developed during the day. I concentrated on finding themes and, more 

importantly, specific themes that all or most of the participants had in common. 

Thereafter, I decided I would use grounded theory and discourse analysis to analyze 

the data because I thought those methods would be the most successful for getting 

the best possible information from the data, as per Priest, Roberts, and Woods (2002). 

 

3.4.1 Grounded theory 

Grounded theory is derived from the ideology of two sociologists named Glaser and 

Strauss. Grounded theory involves classifying the data from the text into certain 

groups, and then connecting concepts together into formal theories. The main concept 

of Glaser and Strauss is that the researcher becomes grounded in the data. Bernard 

(2006) describes the process of grounded theory and explains that, in the beginning, it 

is important to transcribe all interviews and data gathered and to analyze limited text 

in portions. Later on, the data needs to be classified into specific themes and grouped 

together. At the final stage, the researcher creates a theoretical model to compare the 

data. With this method, the researcher is looking for clues in the data and uses so-

called open coding to do so. Using open coding mainly consists of breaking up the text, 

whether it is a sentence, large text, or simply a thought or observation, in order to find 

certain themes, both differences and similarities. Meanwhile, the researcher asks 

himself certain questions that could shed some light on the content to find and identify 

discrete concepts. Using open coding, one is seeking similarities and concepts in the 

text to divide into different groups and categories. After that, groups and themes can 

be divided into smaller sub-categories and so on. While using open coding, it is 

necessary for the researcher to write down memos in order to understand their 

context (Bernard, 2006).   

Axial coding is used to identify the connection between categories and sub-

categories. Selective coding is the final stage of coding in the grounded theory 

approach. In this phase, the main categories are linked together, forming the grounded 

theory. The main categories are the ones linking most sub-categories together, and 

therefore, they are the main theme and can be interpreted as the most common 
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theme throughout the entire research (Priest, Roberts, & Wood, 2002). To find specific 

themes, the researcher searches the text and separates the words standing out. Later 

on, these speculations become themes. To identify the themes, it is also important to 

look into what the participants decided not to discuss in relation to the subject. 

Therefore, it is possible to generate certain themes that affect the expected results. 

There are no rules on how many themes are supposed to emerge as the process is 

based on the perception of the researcher and the kind of themes and concepts 

that arouse his interest and attention (Bernard, 2006). 

When using grounded theory, it is possible to retrieve certain types of knowledge 

from the data that would otherwise be difficult to obtain. Grounded theory is, to say 

the least, very challenging, and one must constantly go through the data, review texts, 

compare and dig up new ideas and concepts, classify findings into categories, and 

connect themes. This method requires a great deal of effort on the researcher's part 

(Bernard, 2006; Crang & Cook, 2007). 

 

3.5 Ethics 

Research ethics remained a top priority throughout the study, and I felt it was 

particularly important given that I was travelling to another country and researching 

another culture. According to DeWalt, DeWalt, and Wayland (1998), using participant 

observation in research is believed to raise the greatest number of ethical concerns. 

Hammersley and Atkinson (2007) mention that the underlying aim of conducting 

research is to gather knowledge, but that does not mean it should be at the expense of 

the researcher's ethical principles or at the participants'. Qualitative research is always 

a matter of what kind of ethical guidance is followed. After all, during the process, 

people's privacy is invaded as the researcher looks into what they say and do in their 

everyday lives. This itself raises many ethical questions about how familiar a 

researcher is allowed to be and what is right or wrong in each set of circumstances 

(O'Reilly, 2007). The wellbeing of the participants is always the first priority, and the 

researcher must always avoid causing harm to the participant. It is the researcher's 

responsibility to minimize the potential mental stress that participation in the research 
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study may cause, as the participation might have a significant negative effect on the 

informant and cause disruption in his or her life (Stefánsdóttir, 2013). 

For my research, I found it important to be critical of myself and follow the 

ethical guidelines I had gathered at the beginning of the journey. I mostly used the 

book, Ethnographic Methods, by O'Reilly (2007) where she describes what should be 

taken into consideration when an ethnographic participant observation is conducted. I 

tried my best to abide by the instructions that I had gathered. But it is hard to follow a 

simple plan of guidelines. Bernard (2006) explains that ethical principles are a very gray 

area since something that is considered to be ethical now can be extremely unethical 

in the future. What I tried to accomplish besides following the guidelines, was simply 

to do my best to respect my environment and the participants, and trust my instincts. I 

agree with O'Reilly (2007) that it is important to keep the best interest of the 

participants involved in mind, but at the same time to be objective and portray critical 

thinking.  

DeWalt, DeWalt, and Wayland (1998) mention that researchers have some 

responsibilities under these circumstances, like protecting the informants and 

communities by using anonymity and doing no harm. They also mention that it is 

important to make everyone involved aware of the research being conducted, because 

when a researcher is collecting data with participant observation, people often forget 

that they are in fact being observed by an outsider. It is important to be open about 

one's role in the community and small things like taking notes in public. Like I said 

before, all my participants were aware of my research, what I was doing, and why I 

was doing it, and they all gave full consent. In my case, it would be considered to be 

overt research, which is described to be “conducted openly, with the researcher's 

identity being known to all participants” (O'Reilly, 2007, p. 60). O'Reilly (2007) 

mentions that some people, like children, may think that they are obligated to 

participate, which can easily lead to a misinterpretation of full consent. With that in 

mind, I always explained at the beginning of the interview that there were no strings 

attached and that it is perfectly understandable if there are some questions they do 

not want to answer. 
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4 Results  

In this chapter, the result of the study will be presented. As mentioned before, 

a qualitative methodology, including interviews and participant observation, was used 

to conduct this research on NGO children's homes, in India, that use the CSP method 

to fund their operations. In this chapter, I situate the homes and children within the 

community and explain the views of the administrators on the importance of such 

homes in India as well as how they use the CSP model and why. Children's admittance 

to the homes will be discussed as well as practices and problems regarding living in the 

homes. In the last part of the subchapter, children's basic needs are discussed in the 

context of the participants' views. 

 

4.1 Children’s homes  

As already mentioned, many different rules regulate the foundation, operation, and 

general care of children's homes in India. According to the participants of this study, 

there has been an enormous change in monitoring and follow-up of these homes by 

the government for the last decade or so. Although the monitoring is better today, 

there are differences between states in the quality of these homes. One of the 

participants told me that inspection in Tamil Nadu state was very strict and that 

observers from the state government visited and did an inventory on the quality of the 

homes. A home that did not qualify and follow the rules and regulations of the JJ Act 

regarding children's homes was shut down immediately. If any rules were broken, the 

children were relocated to other homes, ones that had passed the inspection. One of 

the homes I went to had a visit from the inspection committee when the organization 

was located in much smaller facilities. Because the house was not large enough for the 

many children situated there, they had to move to be able to continue the operation 

of the home. Otherwise, they would have been shut down.  

 At another home, the administrator was getting tired of endless interventions 

on behalf of the government regarding what they needed to improve and so on. 

According to him, there was too much inspection from the state, and the rules they 

were required to follow were too strict and inflexible. He also told me that following 
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the rules is very expensive, and therefore it is hard for them to meet all the criteria. He 

was convinced that the children did not need all that as stated in the JJ Act rules, that 

they were unrealistic demands made by the government, and that the children were 

satisfied just getting food, shelter, and proper education.  

  Almost all of the interviewees agreed that before the government's 

enforcement of children's home rules, the inspection was limited, and no follow-up 

was commonplace. They stated that before there were a lot of badly run homes with 

no structure, collecting children to use them for exploitation, work, begging, or other 

malicious activities. I was told that these kinds of homes still existed and had some 

ways to hide their illegal operations, but a lot of them were getting caught and shut 

down also. I was told that, in the past, many homes were not following the rules 

according to the JJ Act. Although the ground rules have been similar from the 

beginning, most of them believed that the inspection has not always been to the best 

standard. They did not know the reason but speculated it was probably because of the 

enormous growth in the number of children's homes all over the country; the 

government was forced to keep the inspection a top priority. One of the informants 

thought that India has too many problems to overcome. Therefore, it was not even 

remotely realistic to maintain all the homes under such a close inspection regime as 

required by law. 

 

4.1.1 The homes’ relations with the local community 

I did not notice any differences based on location; the homes all had different views on 

participating within the community and their close surroundings. The home located in 

an urban area was the only one in the middle of a large city; the other ones were in 

semi-rural areas outside larger cities. The two homes that were in the least contact 

with the outside community did so for different reasons. For example, one of them 

was located in a very secluded area, relatively far away from the city, while the 

representatives of the other one did not consider it necessary to have any contact with 

others. I was told that most of the time, the home does not have much interaction 

with others and that the organization's members kept mostly to themselves, with little 

or no contact beyond the walls of the home. Although it was stated that if someone 
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from the community asked for help, regarding social problems taking place in the area, 

the home would do its best to provide assistance and participate in that endeavor. To 

seclude the home from others, they added tall walls around the home and a big gate, 

where a 24-hour guard controlled access to and from the premises. The other home 

that had little contact with the outside community was semi-open. They did not have 

gates, but like I said before, the home was in a very secluded area, so it was probably 

not necessary for access control. A bus was needed for transportation and was used by 

the children to travel to and from schools and to other activities.  

  The three other homes I visited had a considerable connection to the nearby 

community. In my opinion, two out of three had the most connection. In those cases, 

participation was crucial both because it was necessary to include the people around 

in helping the home and for the home to help those in need from the community. In 

one of the homes, my participant told me that they had great support within the 

community, and the locals wanted to participate in the children's lives and take part in 

the home's activities. Around twenty times per month, locals gathered around at the 

home and celebrated birthdays, anniversaries, and such. While there, I was also told 

that involving the community in the home’s operations is in the home's best interest 

and that by doing that, they were also securing the home's future. By including the 

people around the home, the home was not relying only on sponsors and/or funds 

from other countries. In that context, they mentioned that they would never know 

when the money might stop coming in, and if that were to happen, they needed to be 

sure that the home could survive. Mainly for that reason, they were determined to 

include everybody around the home. For another home, the situation was a little 

different, primarily because it was part of a larger institution and was getting higher 

and more stable funding than the independent ones. It had more power to help others 

around the area and had a special program to support single mothers in the local 

community. One of the participants stated: 
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So this is not only taking help from outsiders, we are also helping the 

outside community. That is why we want to tell the children on the 

campus, to learn all these things not only taking help from others, we are 

also helping others in many ways. Like going to school and the community 

center in which we are reaching out to the community.  

It can, therefore, be said that, between these two children's homes, they were going 

both ways in helping each other but from different poles, both home to community 

and community to home. It shows that it was important to connect with others to help 

themselves and to give help to others. For one of the homes I mentioned above, their 

main focus was on helping out single mothers to take care of their children. There, 

they said that:  

We empower these women in many aspects, like the child lady, may not 

educate much, so we need to give them some kind of education purpose so 

she knows that she can take care of herself and the child. And she also 

finds some other job so that she know she can get some kind of regularly 

income for her and the family. So our idea people who are needing this 

program tell this lady we are having program for the lady, so she know she 

can live in the society. 

Then he added that follow-up is necessary so they could know how the mothers they 

were supporting were doing:  

And the lady has lost her husband, and she struggles to live so in such cases 

we go and help the children, and if the child is living in other area we also 

help them out, and then monthly when we call this lady and child, and we 

also visit sometime to see if family is okay.  

Therefore, it can be concluded that not only do they give out support, but they make a 

great deal out of maintaining that support and doing a proper follow-up. 

One of the participants argued, “it is very important to participate within the 

community and to help people not to abandon their children.” She later added 

that empowerment of single mothers and giving them support could serve as a 

prevention mechanism, avoiding a large number of children waiting to get admitted to 
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the homes. Therefore, they felt that by supporting others in the surrounding area, they 

could change people's perspectives and with time decrease the need for children's 

homes. As I was told, this was not a short-term goal. On the contrary, by doing this, the 

process could be changed over time, mainly by changing the common thinking that the 

only solution was to admit the child to a children's home rather than assuring proper 

support in the community. Moreover, by obtaining the help they needed, the children 

could live with their families rather than be located in an institution.  

 A woman living close to one of the homes stated that the home was a great 

addition to the community since they were helping out in so many different ways. She 

added that the home was supporting some local mothers and schooling their children; 

for that, she was grateful. She also thought that so many other poor people in the 

community needed help, including herself, but she understood that there has to be 

some limit, and she agreed that single mothers should be the priority. In India, there is 

so much need, and it is hard to help everyone. “Everything here needs to change,” she 

said but later added that the children's homes were a good start.  

 

4.1.2 Children’s relations with the community 

The children themselves also had different relations to the outside world. My interest 

was to find out what kind of freedom they had to explore the environment, have 

friends, and enjoy activities outside of the walls of the home. The reason for that was 

my thought that if they were trying to imitate real-life families, in what context is the 

line drawn? As I mentioned above, there were two homes out of five that had no 

connection with the community, and I wanted to know what that means in this 

perspective. In those two homes, the children did not have permission to go outside if 

not for a planned trip to the home. When I asked about the reason, there was a display 

of surprise as I was told, “Why would they need to have more friends? Here, they have 

plenty of children to play with.” Similarly, at another home, the representative of the 

children's home argued that “He [the child] can enjoy the friends on the campus, and 

he should not go around.” At the latter one, I could sense that the reason was 

connected to fear, both fear of the environment and also the people in it. Also, this 

home was among the largest ones, with a high number of children living on the 
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campus, so I imagine that if there were more freedom for the children to do as they 

please, it would cause problems, or they would need more supervision and perhaps a 

lot more staff. The representative explained that for security reasons, they did not 

allow children to walk freely outside the walls of the home. Also, the children were 

their responsibility so, to make sure they were safe, they were kept inside a closed 

area. Their fear was also related to the fact that outside of the home, the child is 

vulnerable to unwanted external influence, such as engaging in harmful activities and 

behavior, violence, and exploitation. Therefore, the directors decided to keep them 

secluded to protect them. 

 In the other three homes, there was much more freedom, the children had 

friends they sometimes visited after school, and in their free time, they mostly did 

what they wished to do, although with some amount of supervision. One of the 

participants told me that this kind of freedom was considered to be suitable for the 

home itself, the kids, and everybody involved. The reason was that with this 

perspective, the children would become more connected to the other children in the 

local community, making them feel more at home and more relaxed. Also, I was told 

that this kind of arrangement would make it easier for the children to adjust to new 

conditions when they first arrive at the house. “It makes them feel better, and free.” If 

the children were going to school with the children in the local community, they 

needed to be a part of it. Otherwise, they could experience discrimination or be 

bullied. She also told me that all the children were different; they did not all have the 

same interests and perspectives. That is why it is important for them to have friends 

they choose for themselves, not just the other children at the home, just like other 

children do not only play with their siblings all the time. They should be able to choose 

whom they interacted with on a daily basis. 

  

4.1.3 Admittance 

Regarding the admittance procedure at those homes I visited, there was a similar 

procedure for all of them in line with the rules of the JJ Act. It was different how strict 

these homes were in the selection of children, but mainly the ones in high-risk groups 

were the ones who had lost both of their parents. Other common reasons are the 
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death of one parent, poverty, illness, and cultural factors (which will be explained 

later). If the child had a family to take care of them, there was usually someone who 

applied for the child to get into these homes. All information about the child is 

supplied to the home's director as well as a representative of the particular state 

government. After all legal documents have been filled out, the child could come to 

live at the home. In some cases, the children did not have any family. Then, there was 

either a concerned civilian or a social worker who brought the child to the home for 

the application. There was a system triggered when this occurs, and it was important 

to find out if the child had any surviving relatives they could contact, or if the child, in 

fact, had a family that he/she is not telling informing them. To check the status of the 

child, a social worker is sent by the government to “collect the facts and background 

and establish if the child is really in need. Then, he will bring the facts to the director, 

and then they will decide,” one of the participants said. 

  For two of the homes, it was essential that either one or both parents were 

deceased. Otherwise, it was not possible for them to get admitted to the homes. 

There, they stated that it was essential to notify the state government of every child 

when admitted to the home and that: 

The children are referred to us, we cannot directly pick up a child, even if 

somebody has directly referred to us by government agencies, but all the 

children refer to us, we have to inform the local government, and they will 

give a letter of admission that is valid, the letter, for permission, we should 

not keep any child, that is illegal. 

Often, though, there did not seem to be any specific pattern on who refers the 

children to the homes; sometimes, it appeared that anybody could bring the child to 

the homes for admission. At another home, I was told that the children’ relatives came 

with the child to the home: 
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When a child don't have parents, grandpa, somebody who can take care of 

them, they bring them here and ask to take care of child, and when a lady 

does not have husband and, she brings a child here and ask them to for a 

to give us education to the child and when two parents are divorced and 

leave the children, don't care of them and pastors or some politician and 

social workers, and find out some children are not taken care of and 

becoming street bums they come here and we maximum respond to every 

kind of request they bring. 

At another home, I was told that sometimes when a child is referred to them, it could 

be anyone, but usually a neighbor from the community. In those cases, the only thing 

they know is, for example, that a child had been seen wandering around alone. Then 

they needed to find and collect the child and understand why the child was roaming 

around alone. If it happens that the child seen was, in fact, a homeless child, the child 

would stay at the home from the first day until a background check had been made. 

After that, a decision is made on what the child's plan would be. 

 

4.1.4 Importance of children’s homes 

All the participants considered children's homes of great importance. None of them 

considered it necessary to change the current system of gathering children into homes 

since there was “a huge need for children's homes.” The importance of these homes 

was high since they were securing the future of the children, giving them the 

education to ensure they could have a good life when they grow up. “So many children 

need help in India,” I was told, because the poverty is so high. Poverty seemed to be 

the most common answer for the importance of children's homes. One of the 

participants said that since there were so many poor people in India, there was a 

greater need for foster care homes since parents could not afford to take care of their 

children or send them to school. Another participant said that some families have to 

deal regularly with violence and many children try to escape it, so it was better for the 

children to be in foster care homes than on the streets. Another participant agreed 

with this and said that child abuse is common and children from abusive homes are 

better off living in foster care homes rather than with a violent family member or a 
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violent place. One of the participants said that due to poverty, people might not be 

able to take care of their children. 

These households have no resources; that is why parents were forced to 

abandon their children or make them work instead of putting them in 

school. He mentioned that in India, people thought you were only one in a 

billion and only the fittest would survive. Another participant agreed 

with this and said that in many villages, parents do not take care of their 

children. 

The participant added that children, whether unwanted or not, were sometimes 

considered an obstacle, and many parents aren't greatly affected by having to put 

them in a foster care home. “Since there is so many of them anyway, there is no 

problem for them.” Child labor was also mentioned, and I was told that collecting 

children in the homes could decrease the number of child laborers. He also stated that 

when they live in the homes, they get an education, and that was the most important 

factor since they would get a better future by studying at the homes instead of living 

with their parents in poverty, “it is better for them.” Another participant focused on 

the children's best interest for the future. He said that children's homes in India were 

so important because if a child lives in poor circumstances at home, it is better future-

wise to put them in a home. “Parents know this,” he said. The homes are in fact 

preventing them from becoming “street bums,” “antisocial,” “a robber,” “a snatcher,” 

or “depressed”. With the help of the home, children would “feel secure and confident, 

that they can face society,” and “the home could help them bring out good citizens 

who are able to face the society and live a decent life.” 

 

4.2 The sponsorship concept 

Sponsorship was the ideology all the homes had in common; it varied between homes 

whether they had sponsors from only one country or from all over the world. I noticed 

the idea of using this kind of funding was not locally driven, but it was, in most cases, a 

concept from abroad.  
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  The participants did not have a specific idea about the sponsor concept. When 

I asked why this method was used for funding, they said it was because of a particular 

organization abroad. One of my participants said that the organization “wanted the 

sponsor to know the child, wanted [the sponsor] to feel attachment with the child,” 

and other stated that the organization introduced this method to them and that it was 

a good way to get people to sponsor if they see who they are sponsoring. Another 

participant, a caretaker at one of the homes said he did not know the details of this 

kind of funding; he only knew that some of the children had sponsors but did not know 

what exactly was included. Another caretaker did not seem to know anything about 

the sponsor concept, not even that it was used for funding the home. One participant 

explained that when a sponsor feels communication with the child, sometimes they 

feel like the child is their own child or some kind of part of their lives. So, in order to 

make the sponsor happy and responsive, it is necessary to make attachments between 

the sponsor and the child. Using this strategy, the sponsor knows who he is supporting, 

watches the child grow up and go to school, instead of just supporting blindly. This 

results in the sponsors feeling encouraged and seeing that their money is not being 

wasted. Another participant explains that the sponsors are always expecting good 

results. They want to watch the child grow up, finish school, get a job, and get settled 

in life. In addition, sponsors are willing to donate money for a number of years if they 

can be assured their money is getting good use and if they are helping a child get a 

better life. 

The sponsor concept means that each individual sponsors a specific child through 

some organization of choice, but the actual thing is that they do not reinforce one 

particular child but rather the organization itself. This was the main thing all the homes 

had in common. One participant explained to me that a number of children do not 

have sponsors, and although the donation comes in the name of a particular child, the 

funding goes to the organization, not only the child. Another interviewee felt that this 

needed to change. The sponsorship of one particular child did not make any sense in a 

broader context as this sponsor was not exactly doing that, but instead, he/she was 

sponsoring the organization as a whole. He told me that his idea was to change this 

and try to get people to sponsor each home or just the entire organization, but that 
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could mean that the individual child would not get enough attention or attraction 

because the special communication would stop. His idea was only in the first stages of 

planning, so he did not have further explanation or a plan, but this was on his to-do 

list. The other homes thought that this was a good way of funding, and they did 

foresee the homes continuing using this particular method in the future. 

 

4.2.1 Children's relationship with sponsors 

I noticed similar a connection with sponsors in all the homes since they are based on 

similar ideologies. Most common among the homes was that the children wrote 

letters and sent their sponsors drawings, and with the letters, the sponsors would get 

a picture of the child. In three out of five homes, sponsors get an update on the child 

from the organization, like how they are doing in school, personal details, and overall 

news of the child's life and wellbeing. Holiday cards were especially noticeable, but in 

all the homes, sponsors get a greeting card during Christmas time, either from the 

child or the organization itself. Children's communication was described to me by the 

director of one of the homes:  

They send regular messages to the kids. We deliver to the kids, and we 

send a general report to the parents [sponsors] every two months. Once in 

a year, they send greetings, so this is the relationship, but otherwise, there 

are no personal contact. 

A director of another home told me that: 

Communication is annually, they send a letter, the report, the educational 

report and letter to the sponsor and the picture is sent to the sponsor and 

sometimes every Christmas they send a greeting card to the sponsor and 

they feel the relation to the sponsor and the child also knows that the 

sponsor is supporting him and he will also mention that he is not possible 

without the sponsor. Maybe he is far away, the sponsor is far away, but the 

child may not have a bigger picture but the sponsor, but we will make sure 

that the sponsor every child knows that they have a sponsor and every 

sponsor is helping him out. 
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In three of the homes, all the children believed they had a sponsor despite the 

fact that some of them did not. This measure was taken to avoid discrimination among 

the children. At the other two homes, only the children with sponsors wrote cards. I 

wondered if that caused inequality in the homes, and I asked my participants what 

they thought about it, and I got similar replies. 

At one of the homes, I was told that the children only knew if they had a sponsor 

when they were made to write a greeting card because only the children with sponsors 

at that home had to write one. “That is the only time the others feel bad because they 

don't have anybody to write greeting but that is why I have been telling her to write 

also greeting to me to the organization,” he mentioned. At another home, only some 

of the children had sponsors, and the ones that did not know when they got 

one when they received greeting cards from a sponsor. I was told that the other 

children who do not have sponsors feel that the ones who do are very lucky, and they 

do all want to get sponsors. Instead, he tells me that they get volunteer visits from 

abroad regularly, so that makes them happy.  

 

4.2.2 Sending gifts to sponsored children 

To my knowledge a lot of sponsors do like to send the children gifts, either on their 

birthdays or perhaps during Christmas time. I was interested in knowing how that was 

handled when the gifts arrive at the homes. I thought to receive similar answers as 

with the greeting cards since gifts are different and must cause much more confusion 

with the children living together in the homes. The participants had two different kinds 

of opinions regarding receiving gifts from sponsors.  

 At two of the homes, the children never experience confusion or inequality 

when gifts are being sent. I was told at one of them that there are a lot of gifts coming 

in from sponsors, both from sponsors in India and also other countries. She told me 

about some of the things in the house and pointed to me what was a gift from 

sponsors, and it was actually a lot. She told me that when a package arrived from 

a sponsor, it was always addressed to a specific child, but she never gave it to the child 

but instead to all the children living at the home. She had, for example, twelve children 
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in her care, and when she received some gifts, she gathered the children together and 

showed them what they had gotten from a sponsor, but she never gave up which 

sponsor it was.  

 At the other ones, the children with sponsors only received the gifts coming in 

for them. Only one home considered this system a problem. There they said that when 

a child gets presents, they give them to that child. There they think that the other 

children should understand that some do not get presents. “Leave it to the children,” 

they say. After a while, the same participant added that it is understandable that the 

other children feel unhappy about watching other children receiving presents. He 

added, “see, they don't understand they didn't get, or they think that it is our mistake 

we didn't give anything to them.” But in this situation, he argued that “if they are 

unhappy, we cannot do anything about that, right?”  

At the other two, they said they tried to amend the situation somehow with 

difference mechanisms. One said that when some of the children receive gifts from 

sponsor abroad, they give it at the same time as other presents either from the 

organization or from some local group. This way every child gets to open a present and 

no one is left out or feels unhappy. 

 It seems to me that in every home, there were a lot of gifts coming into the 

home, whether it was from a sponsor or someone else. Giving gifts, whether it is an 

item or food, plays an important role in the home's house-life. It seemed the children 

were especially expecting gifts when someone came to visit. For two of the homes, it 

was customary, when foreigners came to visit, to bring some kind of gift. 

 

4.2.3 Strengths and weaknesses of sponsorship programs 

When I asked my participants what they thought were strengths and weaknesses of 

using the sponsorship program way of funding, there were always similar foundations, 

that is was “a good way to get funding because everybody wants to help children in 

need.” At one of the homes, I was told that they were mostly dependent on the 

sponsors to survive, so they are grateful that these kinds of projects exist. He adds that 
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the local community helps mostly with food, but sponsors pay the rent, school fees 

and all necessities for the home. That was his response when I asked about strengths.  

 At one of the home, the participants told me that they thought it was a good 

way to get support, but they had already started the home before foreign sponsors 

became involved. Therefore, they did not exactly think it was necessary, and 

were of the opinion that they and the children would probably be just fine without this 

method of funding. They did not like to rely on anybody but themselves for supporting 

these children, so they did not regard it as a requirement to run the home. Instead, 

they tried to engage the community with the home so the locals could help run the 

home. 

 Another home focused on praising the positive connection and bonds sponsors 

and children get through this kind of sponsorship programs. He explains that the 

sponsor-child communication is the biggest part of how successful this method is. The 

more love builds up between the two worlds, the better. He said it was their duty to 

make the children communicate with the sponsors, since the less communication, the 

less the love. “Communication always builds up some kind of interest, some kind of 

attachment, and it is our duty to make the children communicate, will help the 

sponsor to think where his child is, and he sees his work growing,” and later, he added: 

“he should see benefit out of it that will give him a larger picture, a better idea, a more 

helping heart, and it is a kind encouragement for the sponsor to help the child.” 

When I asked about weaknesses, I did not get many replies. Most of them did 

not think of any weaknesses these programs could have. Some mentioned the problem 

of always trying to prove themselves to the sponsors; making children write letters and 

draw pictures took a lot of time and effort. However, they thought that it was just a 

part of this kind of sponsorship and did not want to have it any other way. One of the 

homes mentioned the cultural difference: 
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These kind of programs you know because mostly here our culture and the 

(X) culture does not match because you know for example, the child may 

not be able to read what the sponsor is trying to tell him or maybe he may 

not respond in a way communicate with the sponsor so and but mostly I 

don't think most weaknesses are there, this is a good program, even if 

some one or two flaws are there make sure we provide what the sponsor is 

needed. 

In general, the perspectives the participants had about the sponsorship method 

were mostly positive, although the majority agreed on having difficulties with the 

method, explained in the next chapter. 

 

4.3 The children  

At all the children's homes I visited, I met with the children living there with the 

exception of one home. Although I did not particularly ask to meet them, I was offered 

to except at the one home. Every time, I was greeted by the children with either 

singing, dancing or, one time, with an Indian ritual, a way of welcoming guests. At one 

home, the girls dressed me in a sari, and at another, I was asked to speak to a large 

group of children and give them some kind of encouragement for the future. It seemed 

to me everywhere I went, the children were happy, playful, and looked well taken care 

of. They were curious about a foreigner visiting their home, and usually, there were 

children either following or trying to listen to what was being said and done while I was 

there. 

 

4.3.1 Children’s background 

The children obviously had some reason for being located at the home. I was 

interested in knowing in what cases and situations they were accepted, and if the 

admittance criteria were strict and being followed, or if practically anybody could get 

their child into a home. Usually, I was told that the reason that people would bring 

their child to live at a home is because of poverty. As the poverty rate is very high in 

India, that is understandable, but if poverty is the main reason, does that mean in 

some cases, people are willingly relocating their children to a home?  



  

77 

 

 

When I asked for further explanation of their idea of poverty, many issues were 

raised, for example, that parents cannot afford to send the children to school, 

that they need them to stay at home either for domestic or other work, that the free 

schools are very far away from them, and sometimes that it is different in rural areas 

as transportation is not an easy thing to deal with. In some cases, parents would rather 

have them living somewhere else so they can get a better life. My participants agreed 

that because of poverty, more and more children are becoming orphans, and in most 

of the homes, I was told that these children were somewhat alone in the world: 

These kids don't have anybody to take care of them, ultimately if they 

don't come here they go to some place where they go into wrong hands 

sometimes they don't have any choice, start to work in hotels or some and 

they have become a child laborer so that is the reason the child is taken 

here because they don't have anybody to take care of them.  

Another participant said: “for very poor areas, slum, area where here is no school, five 

children from tribes in the mountain, poor kids because of poverty.” They had five 

children living at the home, whom had been taken there by their parents so they 

would receive an appropriate education and have an overall better life. The most 

common characteristics in the children's background, aside from poverty, were 

domestic violence and death of both or one of the parents. In two of the homes, 

cultural factors were mentioned:  

So what she says is cultural reasons; I mean, if a mom is dying the husband 

marries another girl and the second girl who comes to the family doesn't 

want this kid to be there in the family. Same goes with the father; girl is 

getting second marriage. The girl who comes second doesn't want the kid 

of the other guy. 

At another home, I obtained a similar response:  

Worst cases where the father will go with one lady and mother with some 

other guy, and that husband don't except these children the children of 

another man, and these children are left out and they are depressed and 

lonely. 
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They both said that this was normal in India. It is a known phenomenon and 

happens all over the country. In those cases, usually the children are not sent to the 

home directly; instead, they live with a relative or grandparents for a while. Then, 

when the relative outgrows the kids, or when they die or become unable to take care 

of the child, they apply to send it to a home.  

One of the participants was a girl living at one of the homes, where she had been 

since she was thirteen years old; at the time of the interview, she was twenty years 

old. She was at the home because her father was a drinker, and could not take care of 

her and her brother properly. Before she arrived at the home, she lived with her 

grandparents along with her brother. She felt that living at her grandparents' house 

made her miss the education she needed; because of that, she felt that she was better 

off living at the home, so she could secure her future opportunities for getting a good 

job and other things. Another participant, a twenty-year-old boy living at one of the 

homes, came to live there when he was five years old, so the organization had been his 

family and home for over fifteen years.  

  Another participant stated that poverty causes poor mothers to leave their 

newborns in garbage dumpsters because they cannot feed them or take care of them. 

He said that this is very common and almost considered to be normal. When that 

happens, usually the child gets saved by a bystander or another civilian, who takes the 

newborn to the proper institutions. I did not hear about this practice from any other 

interviewee besides him. Another one stated: 

And there are some prostitutes who are into prostitute, sometime they get 

a baby, so they just throw this in some of the homes, and they go continue 

their job that is one more reason and people dying of HIV so nobody want 

to keep those kids even if they are negative even the relative don't want to 

take them because they feel very, they are very afraid maybe those kids 

have HIV. 

It can be taken from these responses that the children’s admittance to the homes was 

mostly due to them being orphans or vulnerable. Poverty was a dominant factor that 

all the participants agreed on.  
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4.3.2 Relations with relatives  

The children's connection with their relatives varied among both children and homes. 

At all the homes, relatives were allowed to come and visit the children, and 

it was allowed to take them home for a short period of time if they wanted to. One of 

the participants stated that: 

Sometimes uncles then far relatives, sometimes they come to see the child 

because of their affection, relation, they just want to come and see how 

the child is doing; they want to make sure that the child is OK. They stay 

sometimes with us, and they go and visit them. See, sometimes, if they 

want to go and visit them for one or two days, we let them they take them 

for some festival or sometime keep them for one/two days, and them bring 

them back.  

I was told that the children sometimes missed their relatives and were constantly 

waiting for their visit. “They know they are better off here,” one of the homes' 

directors said to me, who added that they missed their families more if they had been 

in close contact with them for a long period of time. At one of the homes, they 

sometimes had cases where the child cried for days because they missed their village 

neighbors and felt homesick. “But after few months, they accept the situation. They 

think it is better for them to stay in campus and study nicely.” 

I could sense that while letting relatives visit the children and stay with them out 

of the home was good for the children, it could cause a lot of problems. Indeed, two of 

the participants mentioned that when a child left the home to stay with a relative, they 

did not want to return. Another stated that after visiting a relative, the child is 

aggravated for a couple of days because they want to go back to stay with their family: 

And this usually when they go on a vacation on the way back they don't 

want because also they will feel they have more freedom when they stay at 

the relative place because here you have to follow some kind of rules. 

Two of the homes admitted this to be a problem, but they are used to dealing with 

these kinds of situations, and it is important to nurture the child after these episodes 

and situations; usually after some time they accept the situation and go back to normal 
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life. When I asked if it was common for the children to miss their families and to want 

to move back home, one of the interviewees told me that sometimes the children 

would run off, but they would always catch them and bring them back, since they are 

the home's responsibility.  

One of the girls living at the home told me that she had a surviving father, but 

she had little to no contact with him. Her aunt came sometimes to visit her though, 

and her brother is also living at the same home. At another home, I was told that four 

of the children had parents still alive who came to visit them every three to four 

months, but other than that, the communication was very limited. When I asked what 

would happen if a relative wants to have the child back, I was told it was possible but 

only if the desire was mutual. So if the child and the family agree to let the child go 

back, it is done but not if the child disagrees. 

 

4.3.3 Difficulties 

Most of all my participants were very positive towards the projects and organizations 

and four in total denied ever having to face difficulties or problems of any kind.  

 In one of the homes, there were approximately fifty children and only one 

caretaker, accompanied by a helper, available around the clock. This caretaker did not 

in the interview recognize facing any difficulties having to raise fifty children on her 

own. The same attitude was in place at another home where there were a few staff 

members taking care of dozens of children. None of them admitted they had problems 

having to take care of so many children and give them each the care they need. At 

times they might have been hesitant to speak negatively about their working 

conditions. For instance, one staff member confirmed: 

We don't experience any physiological problems because they come from 

[get] good food and education [which is] is more than enough for them. 

And they don't think more beyond that. Maybe sometimes they can be 

little nasty, undisciplined. 

As for three other participants, they did not agree. They told me that all kinds of 

difficulties face them when dealing with this many children coming from various 
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backgrounds, not all good, and some from terrible situations. The problems are about 

them not settling in properly; for some it takes a few days but for others it could take 

months. Sometimes they want to go back to live with their families and see their 

relatives, and do not adjust properly at the home. Some of the children are coming 

from terrible situations and have problems adjusting to a new place due to various 

reasons such as depression. Other children “don't even know how to wash their face, 

some don't know how to eat or be disciplined and it takes six months for them to 

adjust.” The most common reply was that for the first months, children would not be 

very social, and would keep to themselves until they are ready to accept the situation. 

In that transition time, while the child is still thinking about their old life, one of the 

homes' directors always made sure that in that time the child would obtain full 

freedom to play games, watch television, or do whatever he or she was in mood for, so 

the adjustment would go faster. Education is also a recurring problem, since so many 

children have not attended school for many years and have stagnated in educational 

ability. When street children are involved, there are special precautions to be 

considered, as they have been living on the streets for some time; they are not used to 

living under rules to abide, and want to have control over their own time and activities. 

One of the participants told me that street children were the most challenging ones 

when getting adjusted to the home; he mentioned children living at railway stations as 

a particular case:  

Only very few children, they don't like the environment, they don't want to 

go to school, they were in railway station, and they are not happy, they 

don't like for being tied, ... they like the freedom of the platform. And 

doing whatever they like. 

It was evident that in most of the participants experienced visible problems when 

dealing with difficulties regarding the children. Multiple conditions could occur when 

dealing with diverse groups of children.  
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4.3.4 After the children’s home  

It varied among homes how long the children were allowed to live there, but usually, it 

was based on age. The boys could not stay as long as the girls, but instead, around 

puberty, they went to a youth hostel, where they lived under supervision. According to 

my participants, it is not suitable to let teenage boys live around girls of the same 

age. One said it was just not appropriate in India. Other participants agreed and told 

me it was because of the Indian culture. In most cases, the girls were allowed to stay as 

long as they wished but usually till around 25 years of age. At one home, the entire 

structure was based on gender separation. When I asked why, I was told that it was to 

prevent all kinds of problems. There, it is required for everyone, regardless of gender, 

to leave at twenty years of age.  

 One girl living at one of the homes told me that she was planning on staying at 

the home after she finishes her master's degree although she will continue to get 

support after she leaves the home. Her plans for the future were to sponsor the home 

she grew up in to give other children the same opportunities she was given.  

Even if there is no age limit, in most cases girls would leave around eighteen or 

nineteen years old, most of them either getting a job or getting married. All options 

are open, and they get to decide for themselves. The most common reasons for girls 

leaving are marriage, college, or a job opportunity.  

One of the boys was leaving the home in a few days did not have any specific 

plans. He was going to live with some relatives in his old village and try to get a decent 

job. He was hopeful because he had an education now; that would go a long way and 

open up more opportunities than otherwise. I was given the opportunity to talk to one 

woman who grew up in one of the homes. She did not want to go into personal 

matters, but she told me that she still kept in touch with the person who raised her at 

the home as well as with the children who grew up with her. She now has a 

respectable job and makes a good living. According to her, this was a lifesaving 

experience for her, and she mentions that she will always be grateful for it.   

I was given the opportunity to talk to one woman who grew up in one of the 

homes. She did not want to go into personal matters but she told me that she still kept 

in touch with the person raising her at the home as well as the children who grew up 
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with her. She now has a respectable job and makes a good living. According to her, this 

was a lifesaving experience for her and she mentions that she will always be grateful 

for it.  

 

4.4 Children’s needs 

In most cases the participants mentioned children's basic needs as the most important 

thing for the homes to provide. One of the participants asked me a question during 

one of our discussions. “Food, shelter, education. What else do they need?” Later, he 

added that in these homes, children get everything they ever need and sometimes 

more. There they get clothes, food, education, and friends to play with. “Why would 

they want to be anywhere else?” In this context, love and affection was also 

mentioned, but it seemed that it was not as valuable as it only came up in two of the 

interviews I conducted. 

 

4.4.1 Food 

When analyzing the data, I found that food played an important role, understandably, 

since it is one of a human's main needs to survive. Malnutrition is a big problem in 

India, and as stated earlier, all children's homes need to follow a certain plan and 

ground rules regarding the feeding of the children. Food was always mentioned, and at 

all the homes, my interviewee talked about feeding the children, what they offered 

them to eat, and the importance of good nourishment. Rice was the main staple in all 

of the homes as well as vegetables. At one of the homes, I was told that all the children 

get three good meals a day.  

At one of the homes, the director got huge support from the village, and she 

estimated that around 30% of meals per month came from others in the community. 

To administer this form of income, she made a food calendar (book) and, every time 

someone wanted to help out by donating meals, they wrote down which day they 

wanted to bring the food so she could serve every meal and nothing was wasted. 

Sometimes, it was better if donors donated groceries or money instead of cooked 

food. At three of the other homes, they gave out rice to support single mothers in the 
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neighborhood. Another participant mentioned that the children get a hot meal at 

school for lunch and breakfast and dinner at the home. 

 

4.4.2 Shelter  

The homes all had something that differentiated them from the others. At the first and 

third home I visited, there were expansive premises with about 11-14 houses. In each 

house, a caretaker lived with approximately eleven children. I went to see one of the 

houses, and it contained a kitchen, four bedrooms, and a living room. The others had a 

similar setup, except there was one house in the middle of a residential area. It was 

also different in that there were fewer children living there. The last one was the 

largest of all, and it looked like a campus. Each dormitory complex had space for 

approximately a thousand children in two separate buildings. Most of the participants 

mentioned the importance of good housing for the children since there is so much 

hazardous housing in both poor villages and slums, where some of the children came 

from.  

 Shelter is one of the main things my participants focused on in the context of 

what is important for children. They have safety at the homes, which in some cases, 

they did not experience in their previous lives. One of the girls I spoke to said to me 

that she felt safe at the home. She felt this environment was better for her than where 

she previously lived, that she did not want to trade for anything and that she was glad 

to be able to not fear for anything.  

One of the rules provided by the government was that every house should have 

a specific square meter length per child, so the housing was based on that rule. The 

inspector from the government then comes and visits and checks to see if that rule is 

being followed. One participant told me that recently they had moved to their current 

housing because the inspection committee had denied the other residency since it did 

not follow regulations. That is why they moved to this current one, which is quite 

spacious for the children. He also told me that it was important to have a sick room, so 

if one of the children gets ill they have a place to separate the child from the others to 

prevent spreading the illness.  
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The children's space varied between the homes. All children shared a room with 

others, but how many occupants there were per room varied. There was some kind of 

privacy; at one of the homes they had marked cabinets to keep their personal 

belongings, at another one they had shelves to use for their clothes and other personal 

items. One participant explains that even though they only get a small space for 

themselves, it does not matter to them because they are not aware of the idea of 

private space.  

 

4.4.3 Education 

Two of the five homes had a school inside the home. I got to take a look at one of 

them. All the classrooms were outside, and the children were in class when I visited. 

There, the children studied from 1-10 standard (class) and learned different subjects 

like Hindi, math, English, and history. The classrooms were gender- and age separated 

except for the youngest children, who studied together. All the children were really 

disciplined, and obeyed the teacher at once. In the other home that had a classroom in 

the home area, I did not get to see it, but I was told that it is located there because it is 

easier to keep close contact with all the children. It also makes it easier for them to 

welcome the neighborhood children to attend school - but only those who are 

admitted in a special program the home offers are allowed to. Those are children who 

live with single mothers. They get support from the home. Another home also gave 

educational support to single mothers in the neighborhood. There they paid school 

fees, and for supplies needed. 

 I spoke to a man I met who seemed to know a lot about the subject; he had, 

amongst other things, supported Indian children's homes for many years. He was angry 

that so many parents did not send their children to school, since the public schools are 

free of charge. He said that many parents would rather keep the children at home to 

help with household or work during the day. And sometimes, especially in the villages, 

the school is far away, and the children do not have direct access to transportation to 

that school. This is parallel to what other participants told me about why children were 

located at home. He also mentioned that for some people, going to school is not a 

priority; surviving is more important, and in order to be able to survive, some children 
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need to work to provide for the household. Some children go to school part time so 

they can also work. I only heard that statement from him, no one else. 

During my stay in a small town in northern India, I met an 18-year-old boy at the 

place where I stayed. We conversed much about the education system in India. He told 

me that education is highly important there, as it is not likely for a person to get a job 

without being educated. He told me that without school, it is likely that one will be 

doomed to work as a laborer and fall into the pit of poverty. Another participant said 

the same thing, that if children are not educated, they do not have the possibility to 

get a decent job in the future. I asked if he knew anybody who had lived at a children’s 

home, and his answer was yes. He told me that it would be hard for those children to 

survive in the future because they did not have family support. In his opinion, in India, 

the family is one of the pillars of survival, but he did admit that going to school would 

help them get a job although they would most likely be low-wage jobs. When I asked 

him why he thought so since they were getting the same education as other children, 

he told me because of their lack of family support, they would not have the same 

opportunities as everyone else. He told me that private schools were the best, but they 

were not cheap. He said that in public schools, the conditions were bad. Children have 

to sit on the floor during classes, and the teachers are corrupt. Since the schools are 

free, the teachers and school administrators line their pockets by charging parents for 

books and supplies that they are supposed to give away. 

 

4.4.4 Love and affection 

Out of the five homes I went to visit, three mentioned that love and affection were 

important and necessary for the children. It first came to my interest when taking the 

interviews because I was surprised that there was not more focus on giving them love. 

Most often it was the word combination “taking care” mentioned by my participants, 

but this indeed made me interested in this topic. At one of the homes, my interviewee 

told me that she thought the most important thing besides giving them shelter, food, 

and education was that they experienced unconditional love, which they may or may 

not have ever experienced. That may be derived from her reasons for starting the 

home in the first place, but she had personal factors from her past contributing and 
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leading to that decision. That was the only home where I noticed the children calling 

her not by her name but mom or “mami.” “I am a mother to twenty-nine children,” 

she said with a smile on her face. She also mentioned that, after all, love is what they 

lack, not just food and education, and that is what she is most focused on. One-on-one 

child special care and close relationships are her main focus, and she treats them like 

her own children, and that is what they are.  

 The other home had a similar arrangement, but eleven children were in 

the director's care. It was a more family-based setting, and some of the children had 

been in her care since they were toddlers, as young as only a few months old. So to 

them she is their mother, for they do not recognize anything else. At the third home 

that mentioned love and care, they said that since all the children there had lost one of 

their parents and maybe more family members, their aim was to “give love, care, 

affection, and education, and everything to nurture.”  

It came to my mind what exactly “taking care” means, and in what context it was 

used when analyzing the data. Over ten times for three different homes where it was 

mentioned in the context of meeting their basic needs like food, shelter, education, 

but not in the context of love and affection. It may depend on the setting and 

foundation of the home, as well as its structure. The three homes mentioned have a 

family-based setting, but the other ones are different in structure, having staff 

members taking care of the children, some living there but other staff coming in only 

for day- and/or night shifts. Those homes also had more children living in one place, 

but they operated differently.  

 

4.5 Gender 

In all the homes there was some kind of gender separation, not only for the children 

but I also noticed gender hierarchy among the elders. If I begin by explaining what kind 

of gender separation occurred among the children it was usually during the nights. In 

all the homes boys and girls above a certain age slept in a separate room during the 

night. For example, at one of the homes the youngest children slept in the same room 
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as the care giver, the older boys in one room and the elder girls in another. The same 

setting was at two more homes. One participant told me that: 

There is no treatment separation with gender or age but during the nights 

she says all the grown up boys goes to one room and grown up girls to one 

room, the kids stay with her from six to eight years old all stay with her 

because they are scared to stay alone.  

At the last one it was different but there they had gender separated houses for all the 

children above kindergarten age. Within every division it was separated by what class 

in school they were in. 

 In terms of adults in the gender context, there was a noticeable division. It 

seemed to me that the women's part was usually caring, such as taking care of the 

children, cooking, and cleaning. The homes' administrators were usually male, and it 

was obvious that their status was higher than that of the women. At one of the homes, 

there were several men ruling the organization, but the women were employees. 

Another home was the only one where a woman was in charge, was the founder, and 

had top administration powers. She runs the home with her family, especially with the 

support of her husband, who, while I was present, was playing with the children, 

singing, dancing, and generally taking care of them like a father. Other than that, I did 

not see any men showing any level of affection or speaking with the children at all 

except for the teachers in one of the schools.  

 

4.6 Religion 

In all the children's homes, I noticed some signs of religious belief, more in some than 

others. All the homes discussed religion openly when interviewed, and I could see at 

most of the homes that religion was an open topic. Out of the five homes I contacted, 

one practiced Christianity, two homes practiced Hinduism, and the other two 

practiced multiple religions. 

 In most of the homes, religion was not very visible. I could see some signs like 

pictures of the Hindu gods and such, but the Christian home was the most visibly 

religious by far. When I arrived, the first thing I noticed was the presence of religion in 
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the surroundings. When I stepped into the home, there were in the hall dozens of girls 

of all ages having a prayer meeting. At another home, there was a wall in the center of 

the hall covered with religious icons. There, I saw the Hindu gods, but I also saw Jesus, 

Buddha, and several other gods. When I asked about religion, I was told that although 

all the children there were Hindu, they wanted them to know the different religions 

and let them choose which god to worship.  

At all the homes except for one, there was freedom of religion. The participants 

declared that whatever religion the children followed was accepted. At the Christian 

home, however, converting to Christianity was mandatory for admission. There the 

representative of the home said:  

We don't show any differentiation in religion, we take all students from all 

kinds of religions we don't think about child's religious background, but 

here in the campus, we follow Christian principles, Christian prayers and 

Christian lifestyle; our campus follow Christian faith but we can accept 

anybody from any kind of religion that doesn't matter to all of us.  

When asked about children who refused to follow the Christian religion, the home's 

representative replied that they had not had any problems regarding that issue. He 

underlined that all the children who come here worship the Lord and added that, 

although sometimes the faith might not go deep, it does still bring some kind of 

discipline to the child. 
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5 Discussion 

The aim of this research is to examine children’s homes using CSP for funding. The 

main objectives are firstly, to obtain how the CSP method applies to the operation of 

the home, and secondly to gain knowledge about the reasons for the children’s 

admittance to the homes. To attain the information, I used participant observation and 

conducted fourteen interviews with administrators, staff members and emancipated 

minors at five children’s homes in India. My findings show that admittance of the 

children to the homes is not solely based on them being orphans as many of them 

have families. Further, the sponsorship method is not fully integrated as a leading 

ideology for the home. 

 

5.1 Children’s backgrounds and opportunities 

At the homes I visited, the admittance process is according to the JJ Act and all 

requirements by the government are followed. There are, however, differences 

between homes in whether they only accept parentless children or not. From the 

information I have, most of the children are considered vulnerable rather than 

orphans. Often, family members bring the children to the home instead of the home 

taking them in directly. The reason is typically to give the children security in forms of 

food, shelter, education and overall better prospects for the future. In many cases, the 

children have one or either parents, or relatives who could take care of them, but are 

unable to do so, usually due to poverty. When asked about reasons for the children 

being admitted, the participants most commonly name poverty and death of parents, 

but when asked about the importance of children’s homes in India, more reasons are 

revealed, including abuse, neglect, and violence. Although HIV is the most common 

reason for orphaned children in the world (Kumar and Schofield, 2008), the disease is 

not brought up as a reason. Stigma around HIV might be the reason for it not being 

mentioned. There does not seem to be much consistency in why the children are 

brought to the homes, although relatives are in most cases involved. It appears 

commonplace and socially acceptable for relatives to leave orphaned children at a 

children’s home.  
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 It is evident that the children obtain a certain educational opportunity when 

entering the homes. In all of them, education is a top priority, and in most, seemingly 

everything revolves around school and doing homework. What is different between 

children living at a home versus with their relatives or families, seems to be the fact 

that full participation in education is not optional when staying at a home. Education is 

often of secondary importance when living outside of the children’s home, and as 

Kumar and Rustagi (2010) mention, it is parental impossibilities that cause so many 

children to not attend school. The children I spoke to who were about to leave the 

home agreed that if it were not for the children’s home, they would not have gotten 

higher education. Many children have families to return to after the home, so in 

theory, for some of the children, the children’s home is an educational opportunity 

and a relief from labor or other distractions.  

There is more emphasis on physical conditions while emotional wellbeing gets 

less attention, although it varies between homes. The larger the home, the less focus 

there is on family structure and emotional care for the children. Those children who 

have surviving parents or relatives and have the opportunity to visit them, tend to 

become angry and sad when returning back to the children’s home. Thus, should they 

rather be giving the opportunity to live with their families if they wish to, and – instead 

of donors sponsoring the child living at a children’s home – endorse family reunion and 

give support for educational possibilities?  

 

5.2 Relations with the local community 

One of my aims has been to examine the relation the homes, on one hand, and the 

children living there on the other, have with the local community. The homes have 

different rules and views regarding communication with the local community. There is 

a big difference between the homes that have a smaller number of children in their 

care and the homes that are based on a dormitory style structure. The ones that have 

a more family based structure have much more interaction with the outside 

community, as the children have much more freedom, it is on a personal level, and 

overall, their lives are more integrated with family life rather than an institution. It has 
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 to do with the general structure of the organization; some have a care-taker imitating 

family life while others have employees guarding the children. At the majority of the 

homes, the children have the opportunity to keep in touch with their relatives outside 

the homes. 

When keeping a close relation with others from the community, the home is 

establishing some kind of sustainability, in order to be less depended on foreign 

goodwill. And in some cases the home is essential for the community as they are not 

just supporting the children at the home but also providing for single mothers and 

other children who need assistance. Therefore, it forms a circle where the community 

helps the home, home assists single mothers and empowers conventional family life. 

Thus, in such cases, the CSP method has evolved throughout the years, and this 

challenges the previous criticism by Bornstein (2001) that it creates a gap within 

communities. I do think it still maintains a division on a global scale, although it seems 

to have taken a positive direction locally. 

 

5.3 The sponsorship model 

As already mentioned, CSPs have received criticism regarding cost and oversight. 

Stalker (1982) criticizes the unnecessary cost that seems to be the central to the 

model, stemming from the correspondence that is used for building a personal bond 

between sponsor and a child. At all of the children’s homes I visited, some 

correspondence with sponsors takes place, but my informants have different views 

and knowledge of the subject. It is not a given that the staff working at the homes, 

including the people taking care of the children, even know that this model is being 

used for funding. All of the directors know what it involves, and what is expected of 

them regarding the correspondence, but some consider it to be a liability for them. 

The sponsorship relationship is not presented at the homes as something that needs 

primary attention, where everyone involved needs to understand the basic approach 

and see it through. 

Some agree that the sponsorship is in fact a little outdated for several reasons. 

The sponsor is not just sponsoring the child he/she is allocated, but the organization 
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itself, and all the children in the home usually benefit from the donation. Therefore, 

the concept is distorted and not presented correctly. Some of the organizations are 

even helping out children outside the homes and their families. The emphasis on 

sponsor-child relationship is seen as impractical and unfair. Some participants favor a 

fundamental change in direction, towards sponsoring a particular home or a project 

instead of a single child. However, they feel that it is not in their power to initiate the 

change, either because they are not in a position to do so or because it could disrupt 

donations. In one case, requests for change had not been well received by the donor 

organization. 

The mode of operation is built around the donor-side where it originates, and 

like many of the participants say, the method works, and therefore it continues to be 

used. I must then agree with Ove (2013) that the most common reason for the 

prevalence of CSPs is that they secure long term sponsoring, resulting in stable, 

continuous funding. Helping children obtain a better life is a powerful thing, and as 

Ove (2013) states, CSPs are not essentially a way to make a connection between 

sponsor and a sponsored child, but rather to establish a long-term financial 

commitment between the sponsor and organization. Therefore, I wonder whom the 

sponsorship method is essentially for. Is it in favor of the donors or the children?  

Both Riddell (2007) and Rabbitts (2013) explain that it is considered to be a moral 

duty of all citizens to help others. People generally have good intentions and 

willingness to make a difference when donating humanitarian and emergency aid, but 

they are not necessarily fixed on results, but rather the idea that they did a good deed 

(Riddell, 2007). One of the reasons for CSP’s continued success in the last decades is 

the connection the sponsor experience with the child. Andreoni’s (1990) warm glow 

theory can be applied to child sponsorship where a continued reminder of the good 

deed provides people with a sense of good feeling, that establishes their connection to 

the child, and therefore long term sponsoring. 

The sponsorship model has been criticized for inequalities and inequity (Ennew, 

1996). It is apparent that it does in fact create inequality and confusion among the 

children. The children, who knowingly do not have a sponsor, do not understand the 

reason behind not receiving letters and gifts, or getting to participate in the 
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communication with a sponsor abroad. It makes a great impact on the children who 

are aware of the differentiation, but in general, none of them are particularly informed 

about the process. There are three different customs between the visited homes based 

on how they present the concept to the children: firstly, where everything is out in the 

open and the children are fully aware of who has a sponsor and who does not, 

secondly where everybody believes they have a sponsor, when in fact some do not, 

and lastly where none of the children know there are any sponsors involved. 

One of the reasons for why the CSP method is used is to create a personal 

connection between the sponsor and the child (Mittelman & Neilson, 2012). As 

Sigurðardóttir (2011) mentions in her study, the majority of sponsors enjoy the 

personal communication with the children through letter and picture correspondence. 

As per Mauss (1970) the theory of giving is part of social norms and the giver is 

expecting something in return. As for the CSP method, the sponsor’s “gift” is repaid by 

receiving information, and as Sigurðardóttir (2011) has found, the information is a 

confirmation of the help provided by the sponsor. Whether the sponsor decides to 

respond to the child differs, but in general, the action of exchanging donations and 

information is the foundation of the model and the reason it is as popular as it is. As 

for the personal communication creating social bonds between the sponsor and child, 

as per Mauss (1970), it seems that that it does so on the sponsor’s side, but from what 

I have presented in the thesis, on the children’s end it does not. 

 

5.4 Limitations and further studies 

Certain limitations apply to the thesis. First of all, in this thesis I research five separate 

children’s homes in India. Although they are relatively close to one another in the 

context of India’s large size, the amount of time that it took travel between the homes 

to visit them was quite time-consuming. Therefore, I did not get to spend as much time 

at the homes as I wished to in order to get deeper knowledge of the participants’ 

views and to examine the surroundings better. Second, in this research no attempts 

are made to get the children’s point of view. Finally, the limited number of previous 

studies on CSPs makes the process more difficult. 
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Fourteen interviews with staff members of children’s homes form the basis for 

the findings presented here, in addition to a considerable amount of gathered 

information from various informants along the way. It is therefore important to keep 

in mind that these findings are solely based on a narrow window into the subject, 

consisting of only five homes, which do not represent the operations of children’s 

homes in all of India, or the CSP method in general. 

Further research on the subject is necessary to obtain a greater knowledge of the 

situation of children’s homes using the CSP model for funding. It would be of interest 

to look further into the situations of children living at the homes but have families with 

whom they could be living with. It would also be interesting to examine whether or not 

the NGOs are considering a change in policy, that is moving more into the direction of 

general educational- and family support instead of gathering them into particular 

homes and consequently separate them from their families. Finally, it would be of 

interest to study the issue from the children’s point of view.  
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Conclusion 

The aim of this MA thesis has been to examine children’s homes in two Indian states 

that receive funding through child sponsorship programs. Throughout the study, I have 

firstly sought to situate the children’s homes within the scope of the surroundings and 

within the context of the sponsorship model. Secondly, I have taken a closer look at 

the background of the children living in the homes, the conditions and opportunities 

they have living there, and the connection they have with their sponsors and the local 

community. This was done through series of semi-structured and unconventional 

interviews with staff related to five different children’s homes and other informants. In 

addition, my visits to these homes were used to observe the surroundings to see how 

the operation was conducted and meet with people working and living there.  

The findings indicate that general knowledge of the sponsorship method seems 

to be not fully understood, and the children living at the homes are not solely orphans, 

since the majority of them have a family. It can be seen that the children’s homes 

function as an important part of the local community, as they help and empower the 

surroundings and vice versa. The sponsorship model does, however, have its 

drawbacks; few of the staff members seem to understand the central part of the 

operation, and they are just following instructions from abroad. The directors and staff 

members of the organizations are not necessarily interested in keeping up the 

practices of child sponsorship in its current form, and some are open to changes. The 

apparent merits of CSPs are that the method works well to keep funding stable, and 

therefore is continues to be used. 

The children have varying relations with their sponsors, but it usually consists of 

writing letters and receiving gifts. It is evident that the children are not fully aware of 

the actual workings of the system, and the parts they are aware of sometimes leads to 

confusion or disappointment. The results reveal that the children receive considerable 

educational opportunity from living at a children’s home, something they might not 

enjoy if living with their families or relatives. The future prospects for children left 

within the homes is recognized by poor families, who therefore prefer it over keeping 

them at home. The conditions in the visited homes vary. A division is apparent 

between homes with a dormitory setting versus those with a family structured one. 
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Both have their positive and negative sides, but overall, the family structured ones 

appear to be best suited for the children, as there they spend a large part of their 

childhood in the hands of dedicated caretakers.  

Due to limitations of the study, a close examination of the subject is 

recommended. This could be seeing what needs to change in order for families to keep 

the children at home, and what gain could come from a different kind of sponsorship 

arrangement. It would also be of interest to explore how the child sponsorship method 

can be altered to benefit the children more than of the donors. 
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