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Abstract 

In the last five years, the Icelandic tourism industry has expanded enormously as numbers of 

foreign visitors have rapidly increased each year. Already, thousands of Icelanders are 

working in the Icelandic tourism sector which plays a large part of the country’s economy. 

Many of these workers have not received any specific training in tourism studies. Some of 

them are upper-secondary students who only work during the summer months, the rest was 

recruited as the need for tourism employers became essential to cater to the massive amounts 

of tourist arrivals. However, the ongoing growth and scope of the Icelandic tourism sector 

calls for more professional training. Alongside the expansion in tourism, Icelandic 

universities and upper-secondary schools began offering courses in tourism studies, but 

specific tourism English teaching and communication skills training is still lacking. This 

thesis presents an outline for an English for Tourism in Iceland course for the upper-

secondary level. The course design is based on the Icelandic National Curriculum Guide for 

upper-secondary schools and the ESP method, which teaches specific English according to 

learners’ interests and future need. A study was conducted, in which tourism professionals 

and upper-secondary students are asked about their views on this type of course, as well as 

which material it should include. Results show both groups think it is important to include 

materials with classic information about Iceland and put them in context with important 

tourism materials. Both groups feel it is important to train students’ listening and speaking 

skills, cross-cultural communication skills and English tourism vocabulary.  

 

 

 

Keywords: ESP, English for Specific Purposes, Upper-secondary school, Tourism English, 

Course Design. 

 

  



 

 

Table of Contents 
Introduction ................................................................................................................................ 1 

1 Background on Iceland ...................................................................................................... 3 

1.1 Tourism in Iceland ...................................................................................................... 3 

1.1.1 Tourists’ view on their Icelandic experience. ...................................................... 8 

1.2 The Status and Use of English in Iceland ................................................................. 10 

1.3 Tourism Courses in Iceland....................................................................................... 12 

1.3.1 The Tertiary Level ............................................................................................. 12 

1.3.2 The Upper-Secondary Level .............................................................................. 13 

2 Literature Review ............................................................................................................ 17 

2.1 English for Specific Purposes ................................................................................... 17 

2.1.1 Beginning and Development.............................................................................. 17 

2.1.2 The Needs Analysis ........................................................................................... 21 

2.1.3 The ESP Practitioner .......................................................................................... 23 

2.1.4 The Communities of Practice............................................................................. 24 

2.1.5 Materials and the Benefits of Using the ESP Method ....................................... 25 

2.1.6 CBI/CLIL and ESP ............................................................................................ 27 

2.2 ESP in Universities.................................................................................................... 28 

2.3 ESP in Secondary Schools ........................................................................................ 29 

2.4 ESP Tourism Courses................................................................................................ 33 

3 The Study ......................................................................................................................... 37 

3.1 Methods ..................................................................................................................... 37 

3.1.1 Participants ......................................................................................................... 37 

3.1.2 Data Collection .................................................................................................. 38 

3.1.3 The Survey ......................................................................................................... 39 

3.2 Results ....................................................................................................................... 41 

3.2.1 Section one: Employers’ Background Knowledge ............................................ 42 

3.2.2 Section two: Employers’ Views on Course Material ......................................... 44 

3.2.3 Section three: Students’ Background and Views on the Course........................ 47 

3.2.4 Section four: Students’ views on Course Material. ........................................... 52 

3.3 Discussion ................................................................................................................. 55 



 

 

3.3.1 Review of Employers’ and Students’ Backgrounds and Views. ....................... 55 

3.3.2 Review of Employers’ and Students’ Material Choices. ................................... 57 

4 Course Design .................................................................................................................. 58 

4.1 Course Type .............................................................................................................. 58 

4.2 Students’ Age and Competence Levels ..................................................................... 59 

4.3 The Course’s Scope ................................................................................................... 59 

4.4 Learning Objectives .................................................................................................. 60 

4.5 The Teaching Methods Used .................................................................................... 63 

4.6 The Course’s Themes ................................................................................................ 65 

4.7 The Course’s Projects and Assessment ..................................................................... 67 

Conclusion ............................................................................................................................... 71 

References ................................................................................................................................ 74 

Appendix A. ............................................................................................................................. 80 

Appendix B .............................................................................................................................. 81 

Appendix C .............................................................................................................................. 85 

Appendix D .............................................................................................................................. 89 

 

 

  



 

 

List of Figures 

Figure 1. International visitors to Iceland 2010-2015 ................................................................ 6 

Figure 2. Foreign visitors per month.......................................................................................... 7 

Figure 3. Material related to Iceland ........................................................................................ 45 

Figure 4. Material related to Tourism ...................................................................................... 46 

Figure 5. Learning skills .......................................................................................................... 47 

Figure 6. Students' age ............................................................................................................. 48 

Figure 7. Students' interest in the course. ................................................................................ 49 

Figure 8. Do you believe this course would benefit you in some way?  ................................. 50 

Figure 9. Material related to Iceland ........................................................................................ 52 

Figure 10. Material related to Iceland ...................................................................................... 53 

Figure 11. Learning skills. ....................................................................................................... 54 

Figure 12. Competence Level 3 ............................................................................................... 62 

 

 

 

List of Tables 

Table 1. The number of students for each line of study........................................................... 48 

Table 2. The number of students for each work field .............................................................. 49 

Table 3. The number of students in each future profession category ...................................... 49 

Table 4. Background on students who are uninterested in the course ..................................... 50 

Table 5. Background on students who do not feel the course will be beneficial ..................... 51 

Table 6. Students’ answers on how the course will benefit them ............................................ 51 

 

 

 

 

 

 

 

 

 

 



1 

 

Introduction 

Iceland is a small island in the middle of the North Atlantic Ocean and one of the coldest, 

windiest, rainiest, and most expensive country in the world. However, it is also a country of 

bright-summer nights, hot springs, volcanoes, and glaciers. Tourists, who are willing to 

overlook the negative factors of the country, flock to the island in the hope of experiencing 

the amazing nature and magic of the country. The Icelandic tourism sector has seen a large 

increase in foreign visits in the last years. In the year of 2016, for example, tourists arriving 

by airplanes numbered at 1.792.201 (The Icelandic Tourist Board, 2017a) which was an 

increase of roughly 500.000 tourists from the year 2015. Given that Icelanders only number 

at around 330.000 in total, a large part of them are working in the tourism sector to be able to 

service this large flow of visitors. If they wish to be successful at their tourism vocations, 

Icelanders require good English communication skills, especially in relation to tourism 

English,  

 Overall, Icelanders have good English skills, partly because of the integration of 

English teaching in compulsory schools but also because there is much English exposure in 

Iceland. They receive large amount of input through movies, television, radio, internet, and 

computer games and are exceptionally good at understanding spoken English. Their output 

competence is more lacking as the exposure is more of the receptive kind and demands no 

actual communication. Icelandic General English courses train students in communication to 

some extent and are a large part of the Icelandic school system. Every student is required to 

take General English courses throughout the primary and secondary level, which offer 

training in different skills. 

Icelandic schools also offer more specific English courses at the upper-secondary 

level, in which the focus is on different aspects of the English language. However, despite the 

growing tourism industry and demand for more tourism workers, there are no courses in 

Icelandic upper-secondary schools, which specifically teach Tourism English for upper-

secondary level students. Students cannot choose courses which teach specific tourism 

vocabulary, cross-cultural communication skills, or professionalism, but such a course would 

serve to prepare those students interested in future employment or further studies in tourism.  

The focus of this thesis is to design an English for tourism course at the upper secondary 

level, based on the ESP approach, which could serve as a preliminary course for those 
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students interested in engaging in further tourism studies at the tertiary level. Its emphasis 

would be on teaching English and offer training in Icelandic tourism related material and 

cross cultural communication. This would be a step towards creating professionals who will 

later work in the Icelandic tourism sector. The main goal was to conduct a study, which 

results would serve as a needs analysis. The study asks professional tourism workers 

questions regarding the need for such a course and students about their interest in an ESP 

tourism course. The survey also offers a selection of materials and asks participants to choose 

which materials they believe should be included in the course.  

The thesis is divided into three parts. The first part offers general and theoretical 

background information in two chapters: a background on Iceland and the literary review. 

The background chapter reviews information on Iceland’s tourism sector and English usage 

and teaching while the literary review provides a detailed explanation of the English for 

Specific Purposes approach and explores what has already been studied about ESP tourism 

courses. The middle section is chapter three, which focuses on the details of the study, its 

results, and discussion thereof. The final section, chapter four, offers an outline of the course 

design. The research question for the thesis was threefold and asked: Is there a need for ESP 

tourism courses in Icelandic secondary schools? Is there genuine interest in such courses 

amongst secondary school students? What material should be included in this type of 

courses?  
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1 Background on Iceland 

 

1.1 Tourism in Iceland 

Through the years, Icelanders have relied on tourists visiting the country during the 

three summer months, June, July, and August. These three months offer the best weather in 

Iceland, whereas the other nine months are cold and often bring dangerous and unpredictable 

weather conditions. The summer months are important for tourism businesses, such as car 

rentals, bus companies, hotels, restaurants, and various recreational companies which benefit 

from the growing flow of tourists visiting over the last years. In the beginning of 2010, a 20% 

increase of tourists had been estimated by experts (Haraldsson & Pálsdóttir, 2011, p. 3) which 

was going to benefit many Icelandic tourism companies. The financial crisis of 2008 had 

struck businesses quite severely and this increase in tourists would be an improvement for 

many companies and Iceland’s economy. However, in April 2010, Eyjafjallajökull volcano 

erupted and its ash fall disrupted flights around the world. The eruption and the media 

coverage it received frightened people enough to turn the predicted 20% increase into a 22% 

reduction of foreign visitors (Haraldsson & Pálsdóttir, 2011, p. 3). 

  This called for an immediate intervention by Iceland’s government officials. 

Something had to be done as this reduction would mean the Icelandic state would lose 

billions ISK in lost foreign currency exchange. The Iceland government and city municipality 

intervened by signing an official contract on May 4th, which led to the greatest marketing 

campaign in the history of Iceland (Haraldsson & Pálsdóttir, 2011, p. 4). This marketing 

campaign was run by a team of specialists who represented the Ministry of Industry, the 

Ministry of Foreign Affairs, the Ministry of Transport, the Icelandic Tourist Board, The 

Ministry’s Tourism Board (Ferðamálaráð), Promote Iceland (Íslandsstofa), The Icelandic 

Travel Industry Association, Icelandair, Iceland Express and the Department of Civil 

Protection and Emergency Management (Haraldsson & Pálsdóttir, 2011, p. 3). Their main 

aims were two folded: 

1. To reduce the negative effect on the tourism sector, which had taken a long time 

to develop. 

2. To strengthen the image of Iceland and to use the coverage in foreign media to 

create opportunities for further marketing. 
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In fulfilling these aims, the team managed to raise 700 million ISK through donations from 

the State Treasury, Icelandair, Reykjavik City, Iceland Express, Íslandsstofa, and the 

Icelandic Travel Industry Association which consisted of 80 tourism companies. The money 

was used to hire the advertising agencies Íslenska Auglýsingastofan and Fíton to handle all 

production of marketing materials, while Promote Iceland negotiated with public relations 

agencies and publishing companies in countries where the campaign was to be broadcasted 

(Haraldsson & Pálsdóttir, 2011, p. 4-5). 

 The first steps of the campaign included the creation of an encouraging slogan, 

advertisements, and a comprehensible internet page. This was a part of the campaign’s 

‘damage control marketing,’ in which advertisements would appear around Europe and the 

U.S. in newspapers, on radios, posters and on outdoor signs, promoting Iceland’s safety and 

undisturbed daily routine. The campaign was given the caption Inspired by Iceland 

(Haraldsson & Pálsdóttir, 2011, p. 6) and most of the ads contained attractive, inspiring 

pictures of Iceland’s beautiful nature. Each advertisement had a short text, which was meant 

to placate tourists fear of Iceland’s volcanic activity and assure them they had nothing to fear 

if they were to visit. The nature was introduced as being beautiful, powerful and vibrant, yet 

completely ordinary and safe. The aim was to awake people’s interest in visiting the country, 

to make them feel as if they were losing out on this exquisite nature experience if they would 

not instantly buy a ticket to Iceland. One example was a beautiful picture of 

Landmannalaugar, with the text: “Every Thursday, as usual for the last 1100 years, nature has 

given us some good excuses to go out and explore. From the glaciers to Landmannalaugar, 

Iceland is more awake than ever. Now is a great time to visit” (Haraldsson & Pálsdóttir, 

2011, p. 12). Furthermore, an informational internet page was created under the url: 

inspiredbyIceland.com and released on the 27th of May. Every Inspired by Iceland ad referred 

to the page and during the first days after the release, it received 30,000 hits on average per 

day which calmed to 5000 hits per day on average in the following months (Haraldsson & 

Pálsdóttir, 2011, p. 9) 

 The second part of the campaign was the ‘long-term marketing’ which revolved 

around using social media as a tool to affect the world media’s distortion on the situation in 

Iceland. The main idea was to have people talking directly to each other about why they 

should visit Iceland by using new social media sites such as Facebook and Twitter. This 

proved to be an efficient way of spreading information about Iceland and refute wrong 

assertions made by foreign media on Iceland’s conditions. This enabled every Icelander and 

http://www.inspiredbyiceland.com/


5 

 

Icelandic company to play a part in the campaign and was even encouraged to do so by 

Iceland’s Minister of Industry, Katrín Jakobsdóttir, who released a statement urging everyone 

interested to promote Iceland by using these ads and leave an inspiring story on the 

campaigns’ internet page (Haraldsson & Pálsdóttir, 2011, p. 6). 

 The impact of the campaign had positive affect on the tourism in Iceland in more than 

one way and was therefore successful overall. Instead of the 22% reduction, which had been 

forecasted, numbers showed an increase in visits by 0.6% compared to the year before. This 

increase meant that 108,855 more tourists visited the country, bringing in a profit of 33.8 

billion ISK into the Icelandic economy. The 700 million, which had been donated and spent, 

had been payed fifty times over. Another positive result of the campaign was the 3.2% 

increase in tourists during fall season (Haraldsson & Pálsson, 2011, p. 19). This would mean 

a longer target season for tourism companies, instead of only the three months of summer. 

To further develop the tourism industry and opportunities thereof, the Icelandic 

Parliament accepted a resolution on a Tourism Strategy for 2011-2020 in June 2011 (The 

Icelandic Tourist Board, 2017b). This strategy is overseen by the Minister of Industry and 

follows four main aims for tourism in the years 2011–2020. These aims are:  

1. to increase the profitability of the sector. 

2. to engage in systematic development of tourist destinations, effective product 

development, and promotion and advertising work, reduce seasonal 

fluctuations, and contribute to a better distribution of tourists throughout the 

country. 

3. to enhance quality, professionalism, safety, and environment-awareness in the 

tourism sector. 

4. to define and maintain Iceland’s uniqueness as a tourist destination through 

effective analysis and research (The Icelandic Tourist Board, 2017b). 

This strategy program relies on four main factors to uphold these aims, they are: further 

development of tourism infrastructure; conducting of surveys, research and forecasting to 

provide an overview of the tourism sector; the maintenance of product development and 

innovation; and further marketing, as advertising is important to maintain the increase in 

foreign visitors (The Icelandic Tourist Board, 2017b).  

Since the campaign in 2010, the tourism sector has been rapidly expanding and its 

growth has been documented and issued in reports made by The Icelandic Tourist Board 
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(TITB) and two of Iceland’s largest banks, Arion Banki and Íslandsbanki. TITB reports the 

number of foreign visitors in 2015 having more than doubled since 2010. The yearly growth 

has been 21.6% on average, peaking between 2014 and 2015 when it reached 29.1% (2016, p. 

5). The number of tourists visiting the country in the past five years, can be seen in Figure 1: 

 

Figure 1. International visitors to Iceland 2010-2015. This figure illustrates the growth in foreign visitors to Iceland each 

year from 2010 to 2015. 

 

Icelanders are only 338,000 in total, which means tourists outnumber inhabitants by nearly 

4:1 in 2015 as there are 30,000 tourists on average per day in Iceland (Íslandsbanki, 2016, p. 

12). This is quite a lot as these numbers of tourists in figure 1, only account for visitors 

arriving in Keflavik airport, not tourists coming with cruise ships or through other airports or 

harbours (Íslandsbanki, 2016, p. 10).  

This increase of tourists has caused huge expansions in the hotel industry and in the 

number of rental cars. Occupancy of available hotel rooms is especially high in Reykjavik, 

rising above 90% during the summer time (Íslandsbanki, 2016, p. 29) and due to forecasting 

of an even higher increase in foreign visitors, Arion Banki predicts that around 2,500 hotel 

rooms will be built in Reykjavik until the year 2020 (2016, p. 3). The expansion can also be 

seen in the rental car fleet, which numbered at 15,401 cars in 2015 having increased by 26% 

from 2014. As a result, rental cars account for 6.8% of the total passenger car fleet of Iceland 

and is estimated to have risen by 8% in 2016, with 18,500 rental cars in total (Íslandsbanki, 

2011, pp. 41-43).  
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Tourism has had a positive effect on the unemployment status in Iceland and now 

plays a large part in the country’s economy. Because of the financial crisis, many Icelanders 

were unemployed, but between 2010 and 2015 the demanding tourism sector created 5,400 

jobs (Íslandsbanki, 2016, p. 22) and in 2015 a total of 21,600 people were working in jobs 

relating to tourism (The Icelandic Tourist Board, 2016, p. 2). Arion Bank estimates that for 

every 111 tourists, one job is created (2016, p. 19) and they predict an increase of 10,000 new 

jobs in tourism until the year 2019 (2016, p. 32). Most people therefore agree that tourists and 

tourism in general, saved Iceland from the financial black hole it faced in 2010 and that 

tourism is now very important to Iceland’s economy. Revenue from foreign tourist spending 

was 200.4 billion ISK in 2015 (The Icelandic Tourist Board, 2016, p. 2) and increases each 

year. Tourism generates 31% of foreign currency earnings according to measurements on the 

exports of goods and services, which makes it larger than the fisheries industry and the 

aluminium industry (Íslandsbanki, 2016, p. 19).  

As there is no cessation of the growing numbers of foreign visitor coming to Iceland 

the whole year round, Icelanders need to begin strengthening their tourist service’s 

infrastructure. Arion Banki has estimated that tourist arrivals will reach 2.2 million in 2017 

and 2.5 million in 2018 (2016, p. 3), but mentions that each year, the increase has exceeded 

experts’ forecasting (2016, p. 6) and these numbers could, therefore, become even greater. 

The largest increase will be during the winter months and already a change can be seen in 

reduced seasonality (See Figure 2). Tourists are planning trips to Iceland during all months of 

the year, even though the summer months are still the busiest. 

 

Figure 2. Foreign visitors per month. This figure illustrates the number of foreign visitors to Iceland in months from 2010 to 

2016, each year colored differently. Illustrating the reduction in seasonality. 
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It is vital that Iceland is prepared to welcome all these tourists and start strengthening its 

infrastructure immediately. Construction has already begun on Keflavík airport, but Arion 

Banki points out the need for further improvements, such as investment in roads, harbours, 

pathways and various vantage points (2016, p. 88).  

These vast amounts of guests also call for investments in the social infrastructure, 

such as the health care service, police, and schools (Arion Banki, 2016, p. 88). Many of these 

tourists will rent a car and travel by themselves around the country and it is therefore 

important that the roads and other facilities be in good condition and appropriately labelled. 

Accidents caused by rental cars can happen just as easily as for the inhabitants and then 

tourists will require assistance from doctors and the police and Icelanders must be properly 

prepared to service these additional needs. Furthermore, these tourists require Icelanders’ 

assistance and knowledge about the country and have questions. Our young people, who 

work in tourism would benefit from learning about the tourism industry and how to properly 

service these visitors, answering their questions and sending them home happy with a 

successful visit to Iceland. It is important that tourists coming to Iceland leave the country 

satisfied with the services they received and overall their experience, because they are more 

likely to tell others about their positive experience, providing Iceland with free publicity. 

 

1.1.1 Tourists’ view on their Icelandic experience. 

Interest in visitors’ satisfaction with their trips, sparked an idea of a collaboration 

between three Icelandic companies to send out questionnaires via e-mail to tourists after their 

visits. These companies are The Icelandic Tourist Board, ISAVIA (the national airport and 

air navigation service provider of Iceland), and Gallup (a marketing research company). In 

March 2016, these companies started sending out surveys each month to measure tourists’ 

satisfaction with their Icelandic tours. The results from the surveys are published online in a 

report called Ferðamannapúlsinn or the Tourist Pulse. Each month around 1500 tourists 

answer the survey’s five questions regarding their visit to Iceland: 

1. How was your overall satisfaction with your trip?  

2. How did you experience the hospitality of Icelanders? 

3. How likely are you to recommend Iceland as a destination? 

4. How were your expectation with your trip met? 

5. How well was the trip worth the money spent? 
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Participants can give each question up to 20 points, depending on their satisfaction, and 

therefore these questions can sum up to 100 points in all. This survey, and its results, gives 

Icelanders a clear month-by-month view on customers’ satisfaction with their trip to Iceland 

(Isavia, 2016).  

 Results from the Tourism Pulse have been positive from the beginning, although, in 

December they faltered slightly, recovering again in January of 2017. Average scoring in the 

first months of 2016 were around 85 points, indicating that, tourists seem to be quite happy 

with their Icelandic experience overall. Results show that answers are affected by nationality 

and duration of stay. Those who stay for a shorter amount of time, one or two days, are less 

satisfied and rate their stay at 81 points on average. The group that stays for five to fourteen 

days, are much more content and give their trips 87 points on average. Regarding nationality, 

Russians seemed to be the most satisfied, rating 90.8 points on average and the Japanese least 

satisfied, giving their trip only 73 points on average (Isavia, 2016). The Tourism Pulse has 

never measured as low as it did in December of 2016, when combined average score of all 

questions was only 80.8 points (McMahon, 2017). However, measurements in January 

showed an average score of 83.5, indicating an increase in customer satisfaction, especially 

regarding questions one, four, and five (Gallup, 2017). Speculations regarding the results 

from December, point towards high price levels in Iceland and customers’ dissatisfaction 

towards the high costs of traveling in the country (McMahon, 2017). Another factor, could be 

the precipitation of December 2016 which was the most since 2007 (Veðurstofa Íslands, 

2017). Many tourists coming to Iceland this time of the year schedule Northern Lights tours, 

because the days in December are short and a combination of the cold and the darkness 

makes it ideal to spot the northern lights. Unfortunately, there was a lot of cancelation of 

these trips due to clouding, causing great disappointment for many tourists. 

 As can be seen from this survey, Icelanders seem to be doing well in welcoming their 

foreign visitors. Participants of the survey appear to be content with their stay in Iceland as 

they are very generous in their rating. Scoring 80 points out of a 100 is very good, but what 

the survey lacks is an option for tourists to point out what it was that made the trip successful 

or lacking. If this option were available, it would give tourism companies an opportunity to 

improve their services. This could be an ideal project work for the course design. 
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1.2 The Status and Use of English in Iceland 

This high level of customer satisfaction might be related to the ease of communication 

for the tourists, because most Icelanders have excellent English skills. The English language 

is prominent in the Icelandic society and the average Icelander is used to constant English 

exposure. In a survey conducted by the Social Science Research Institute at the University of 

Iceland, 709 Icelanders answered questions regarding the amount of English exposure they 

receive. Results showed that 86% hear English each day, 65% hear English more than one 

hour a day, and 43% read English every day (Arnbjörnsdóttir, 2011, p. 5). This exposure 

comes mainly from the television, but television stations just put translated Icelandic texts at 

the bottom of the screen for foreign movies instead of dubbing them. Secondly, English can 

be heard on every radio station and broadcasters are even guilty of using English words 

occasionally when speaking. Lastly, computer games and internet usage are mostly in English 

and popular amongst younger people, who pick up English words and use them frequently 

amongst themselves (Eyjan, 2017). Icelandic children are very interested in learning the 

English language and many of them pick it up outside of school, especially from the media 

(Lefever, 2010, p. 1). Interestingly, a comparative study made on Icelandic and immigrant 

children in Iceland showed the Icelandic children did much better on English tests than the 

immigrant children (Maltseva, 2009, p. 65), indicating that the situation in Iceland is 

bettering their English proficiency. Icelandic children begin learning English in schools at the 

age of ten, and English remains a part of their studies all the way up to the tertiary level, 

where it becomes the medium for their learning (Berman, 2010, p. 15). 

For the reasons mentioned above, it has been suggested that English in Iceland should 

not be referred to as a foreign language because it is more like a second language (Berman, 

2010, p. 15). Icelanders are aware of how isolated they are, living on an island in the North 

Atlantic Ocean. They understand the need for learning a language for communication and 

many Icelanders use English daily for their work. The status of English in Iceland is different 

from other countries because of this, as Robert Berman puts it: “English [is] more closely 

associated with – though not matching – a second language, in terms of its commercial, 

professional, and social value” (2010, p. 15). Scholars have not, however, dared to classify 

English in Iceland as a second language and instead have situated it as neither second nor 

foreign, but somewhere in the middle of the two terms (Berman, 2010, p. 15). 
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 The normality of English exposure and common usage has had some problematic 

impact on Icelandic students. Anna Jeeves mentions some of them in her doctoral “Relevance 

and the L2 Self in the Context of Icelandic Secondary School Learners: Learner Views.” 

Firstly, she points out that because of the massive exposure to English, many Icelandic 

students assume English lessons will be easy for them because they believe they have enough 

English skills to get good grades without having to do much learning. Secondly, Icelandic 

students have adequate English proficiency for daily use of the language, but studies have 

shown they are lacking in academic vocabulary which makes it difficult for them to cope at 

universities where most of the curriculum is in English (2013, pp. 3-4). Today, secondary 

schools have begun teaching English academic vocabulary explicitly to prepare students 

properly for the tertiary level but to further counteract this development, Jeeves suggests 

“areas of focus for teachers and learners of English in Iceland” and encourages language 

teachers to offer students more control over the materials and tasks used in the classroom 

(2013, p. 4). 

Icelanders tend to graduate much later than they are supposed to and therefore an ESP 

tourism course for the secondary level could be ideal for the tourism in Iceland. Only 44% 

Icelandic students finish their secondary school studies on time, and 58% finish two years 

later (Mennta- og menningarmálaráðuneytið, 2014, p. 3). This means that the other 42% 

either return in their twenties to finish their secondary studies or do not finish their studies at 

all (Mennta- og menningarmálaráðuneytið, 2014, p. 20). Half of those students, who do finish 

the secondary level, drop-out after their first year of college (Berman, 2010. p. 15). All this 

inevitably results in college graduates’ increased age, which is nowhere as high as in Iceland 

(Mennta- og menningarmálaráðuneytið, 2016, p. 10). This indicates a need to introduce an 

ESP tourism course at the secondary level. As was mentioned above, thousands of Icelanders 

work in tourism, including students, graduates and non-educated people. A course of this type 

would serve to educate many of them in dealings with the Icelandic tourism sector. The 

course would also offer students an area of focus, as Jeeves suggested, and would help 

prepare those students who aim for university tourism studies. The course would especially 

help those who will not continue their studies at all, but work in tourism. They will have had 

some sort of training in English tourism vocabulary and have increased their knowledge of 

Icelandic tourism, professionalism, and their country. The tourism industry in Iceland will 

always benefit from educated and trained tourism workers. 
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1.3 Tourism Courses in Iceland 

 

1.3.1 The Tertiary Level 

Alongside the expansion of the tourism in Iceland, there has been an increased interest 

in university tourism courses. There are three universities in Iceland which offer tourism 

programs as a line of study; the University of Iceland, the University in Hólar, and Reykjavik 

University. The University in Hólar has a long history in teaching tourism, starting in 1996 

with only six students enrolled. In 2016, the number of tourism students had risen to 140 and 

further increase in students’ numbers is expected (IÁH, 2016). The University of Iceland, 

however, began offering optional tourism courses in 1998, which were immensely popular 

and in 1999 they decided to present students with an option of a one-and-a-half-year tourism 

diploma study. Two years later the university began offering a BS degree in tourism 

(Kristjánsdóttir, 2013) and today it is also possible to finish a Master’s degree and a doctorate 

in tourism studies (Háskóli Íslands, 2016). The high increased registration of this line of 

study can be seen in the year 2013 when first year students beginning their studies in tourism 

at the University of Iceland numbered at around 200 in total. Additionally, Reykjavik 

University offers a Hotel Management and Restaurant Operations program in cooperation 

with the César Ritz Colleges in Switzerland. The program, which is taught in English, lasts 

three years. Students complete the first year in Iceland, graduating with a joint diploma in 

Hospitality and Tourism Management, and then finish the last two years in Switzerland with 

a degree in Bachelor of International Business (Reykjavik University, 2017).  

The financial crisis of 2008, was the main cause for Icelanders’ increased interest in 

further university education. As a cause of the crisis, unemployment rates were high and it 

was difficult for people to find employment. Instead, Icelanders looked to the universities to 

educate themselves further in the hopes of a fixed future job by the end of their studies. The 

number of applicants grew in all departments in the universities but due to the increase in 

tourism, a special demand developed for academic tourism studies (Kristjánsdóttir, 2013). 

This demand helped expedite the development of tourism courses at the universities. As an 

example of this, The University in Hólar now offers four different lines of tourism studies; a 

Diploma, BA in regular tourism, BA in management and hospitality and an MA degree, in 

which the focus is on research (Háskólinn á Hólum). 
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Despite this popularity in university tourism courses and the fact that at the end of 

their studies, most students will be dealing with foreign clients each day in their new 

profession, it is surprising to find that neither universities offer any specific training in 

English tourism vocabulary. The University in Hólar’s tourism courses are all taught in 

Icelandic, and there are no specific language courses taught alongside them (H. Gísladóttir, 

personal communication, February 22, 2017). At the University of Iceland, all the tourism 

courses are taught in Icelandic, except for two; LAN306G and LAN614G (Háskóli Íslands, 

2017a). The former is a compulsory course, teaching cartography, which might include some 

important English vocabulary but the curricula’s main emphasis is on maps and not 

vocabulary teaching (Háskóli Íslands, 2017b). The latter is an optional course, emphasising 

critical thinking of the two concepts; different cultures and boundaries (Háskóli Íslands, 

2017c). Neither of the courses’ aims are to teach English tourism vocabulary explicitly, at 

least there is no description of that in the courses’ curricula. Instead, students must have 

attained good English skills at the secondary level and are expected to rely on those skills in 

their college studies. 

 

1.3.2 The Upper-Secondary Level 

Icelandic upper-secondary schools are currently not offering any optional ESP for 

Tourism courses to their students, but some of them teach tourism theory in other contexts. 

The main idea here, for the optional ESP tourism courses, is that they would be available for 

every student in their third year of study, no matter which line of study they are finishing. 

They would be designed for every student who is remotely interested in tourism and teach 

important aspects regarding tourism with English as the medium. Today, there are three 

secondary schools that have come up with the idea of teaching tourism courses, albeit all 

have different learning objectives and focus on different aspects of tourism. 

Firstly, Menntaskólinn á Egilstöðum (the high school of Egilstaðir), offers a tourism 

course taught in Icelandic which focuses on tourist attractions offered in the east of Iceland. 

The aim of the course is to enable students in: preparing various travelling and promotional 

data in different languages, imparting interesting facts of the area close to Egilstaðir in 

different languages, and gathering a selection of information to design an interesting tour 

presentation (Menntskólinn á Egilstöðum, 2011). The idea here is to transform students into 

professionals in the business of promoting tourism in the East of Iceland, probably to think of 
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new ideas to increase foreigners’ visits to Egilstaðir and its nearby vicinities. The emphasis is 

not directly placed on teaching any special type of tourism English or professionalism in 

receiving tourists. 

 The second school, Menntaskólinn í Kópavogi, (the high school of Kópavogur) offers 

various types of education and has two courses on tourism English which are only optional 

for those students who are enrolled in the tourism evening school. This school is very 

versatile, it includes the regular lines of study which count towards a secondary level 

matriculation as well as education in culinary studies. The school, also offers a special 

tourism evening school, which is separate from the day school. The evening school offers 

courses on tourism in Icelandic for those who want to specialize in tourism and/or become 

tour guides. Within the evening school there are two ESP courses: English for tourism I and 

English for tourism II. Both these courses are based on the learning of specialised tourism 

vocabulary relating to both general and academic Tourism English. Students are encouraged 

to use English in class and upon graduation they are expected to be able to use this 

vocabulary appropriately based on the formality of the conversation (Menntaskólinn í 

Kópavogi, 2014). These two courses are only available to students enrolled in the evening 

school. Therefore, students who are registered in regular courses at this school cannot apply 

for these two courses. 

 The third and last school to offer tourism courses at an upper-secondary level is 

Menntaskólinn á Akureyri (the high school of Akureyri). It has three very interesting tourism 

courses which are mostly taught in Icelandic but all include the use of any of the foreign 

languages participants have learned at the school. These languages include: English, Danish, 

Spanish, German and French. These courses are five units each and must be taken in a linear 

order. They are only available for students who are doing the language- and culture course 

and only 26 students can sit through these courses each semester (A. E. Eiríksdóttir, personal 

communication, January 10, 2017). They are not English learning oriented, but concentrate 

on teaching students how to produce promotional material for Iceland, especially for the 

northern part of Iceland. 

The first one, called FER2A05, focuses on tourism in the north of the country, 

particularly the area around Akureyri. The culture, history, geology, and nature of the area are 

explored and ways to attract tourists are covered. Students learn how to produce travel 

presentations of their country both in writing and through oral presentations. These 
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assignments are conducted in a foreign language of their own choice. One assignment 

features students driving around the area of Akureyri and describing to their fellow 

classmates interesting facts about the country. This assignment is aimed at providing students 

with insight into the work of guides as well as giving them the opportunity to practice their 

oral skills (Menntaskólinn á Akureyri, 2013a).  

The second course, FER2B05, deals with tourism in context with the entire country, 

although the main focus is still on the northern part. Various trades within the tourism 

industry are introduced to the students and guest lecturers give presentations on topics 

regarding tourism in Iceland. Both Icelandic and foreign languages are used, as in the 

previous course, but the main aim is that students will be able to produce promotional 

materials for attracting tourists to Iceland. Both FER2A05 and FER2B05 accentuate the same 

learning outcomes, the latter course is just more advanced as the students have already 

received some training having already finished the former course (Menntaskólinn á Akureyri, 

2013b). 

The third course, FER3A05, is the final one in the series and it is the most advanced 

course. It’s learning objectives are to enhance students’ understanding of the tourism sector in 

Iceland and abroad. They are also trained in gathering appropriate material which they use to 

create genuine promotional material for tourists. Students presentational skills are specifically 

trained and exercised as students present their promotional projects to an audience and must 

be able to describe different locations in detail, in different languages. This course is what the 

other two have been preparing the students for, because in it, the students travel to different 

countries and gather as much information about them as they can find. This course is the 

most inter-disciplinary of the three as the students must use the foreign language of the 

countries they are working with and when they arrive back to the school they must prepare 

the promotional material on these countries, in a foreign language of their choice 

(Menntaskólinn á Akureyri, 2013c).  

 As can be seen from the discussion above, high school teachers have already begun 

thinking about instituting tourism training into the upper-secondary level. There seems to be 

an agreement on the importance of including tourism training in the school system, especially 

since it is such a large factor in Iceland’s economic system. However, four of the five 

courses’ main aim is to train their participants in coming up with ways to get more tourists 

interested in visiting our country, when the problems we are faced with is not getting people 
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to come here but to be able to service them appropriately and communicate with them in 

English. These courses completely overlook the importance of relating the material to 

language teaching and training in professionalism, communication, and service orientation. 

Just one course’s aim is to train its participants in welcoming these tourists and unfortunately 

that one is restricted to students already specializing in tourism studies. Therefore, the realm 

of students, who are interested in further tourism studies, or who are interested in working in 

the tourism sector, are never offered a chance of education in tourism English or customer 

care.  
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2 Literature Review 

This chapter presents the English for Specific Purposes (ESP) approach both in general 

and in context with tourism courses, in four sections. The first section introduces the 

beginning of the approach, the reason for its emergence and practical information regarding 

ESP teaching. It looks, in detail, at the role of the ESP practitioner, steps in conducting a 

needs analysis, communities of practice and material. It also talks about Content Based 

Instruction and its association with ESP. Sections two and three address ESP’s position in the 

universities and secondary schools, the difference between ESP at these educational levels 

and how ESP can fit well into the secondary level. Finally, section four reviews tourism 

courses offered at universities and secondary schools and investigates the available ESP 

tourism courses and the need thereof.    

 

2.1 English for Specific Purposes  

 

2.1.1 Beginning and Development 

English for Specific Purposes, is an approach to teaching English which began its 

development in the middle of the nineteenth century. The beginning of documented ESP 

research is marked with John Swales’ “Episodes in ESP” in the early 1960’s (Johns, 2013, p. 

5) when the core focus of the research pertaining to ESP was on English for science and 

technology (EST) in academic contexts. Swales’ research was on counting grammatical 

features across genres which included textbooks and journal articles in the purpose of 

determining general sentence-level characteristics of EST (Johns, 2013, p. 7). Because of 

Swales’ work, it is possible to state that the practice of ESP research is not older than sixty 

years. 

Hutchinson and Waters mention three major reasons for the emergence of ESP in 

their book: English for Specific Purposes: A learning-centred approach. The first one they 

name is demands of a Brave New World, the second is a revolution in linguistics and the final 

one is focus on the learner (1987, pp 6-8). The first one, demands of a Brave New World, is 

linked to the following years of the Second World War in 1945. These years, following the 

war, were a time of excessive, worldwide “scientific, technical, and economic” movement 

(Hutchinson and Waters, 1987, p. 6) which spurred a growth in technology and international 
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trade. This new field needed a language to unite its wide-reaching members and because of 

the status of the United States in these years, the English language became this needed global 

language. This resulted in an international demand for English lessons, because good 

knowledge of the English language was the key to this newly developed technological world. 

It was no longer just fancy to know a foreign language, instead there was an actual need for 

one: 

Businessmen and -women who wanted to sell their products, mechanics who had to 

read instruction manuals, doctors who needed to keep up with developments in their 

field and a whole range of students whose course of study included textbooks and 

journals only available in English. (1987, p. 6) 

This need for English was then furthered because of the oil crisis in 1973, which forced the 

United States to supply the oil-rich countries with their money and expertise. Constraints of 

both time and money increased the already existing need for English, but this meant a 

demand on cost-efficient courses with clearly defined learning outcomes (1987, pp. 6-7). 

Learners wanted to learn the English language fast, well, and inexpensively. 

 The second reason for the emergence of ESP, according to Hutchinson and Waters, 

was a revolution in linguistics. The main emphasis in linguistic studies had been on the 

grammar rules of English but during the early 1970s, the research took a turn towards a focus 

on how the language is used in actual communication. From this came the discovery of 

variations in spoken English based on different settings which meant that it was possible to 

design specific language instruction courses based on a specific language situation. In the 

early 1970s, this led to research on situational English which resulted in a written account of 

scientific English and technical English. English for other vocational fields would follow as 

the slogan for ESP became: “Tell me what you need English for and I will tell you the 

English that you need” (1987, pp. 7-8).  

 The third, and final, reason for the development of ESP was the increased focus on 

learners and their needs. Hutchinson and Waters point out how new progresses in educational 

psychology emphasized the vital importance of learners and their attitudes towards learning 

(1987, p. 8). Students’ attitudes influence their motivation for studying because if the students 

know they will use what they are learning or the content of the learning is somehow related to 

their interests it will affect their motivation in a positive way (Zhao, 2015, p. 2335). This 

recognition of students’ different needs and interests generated the formation of specific 
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English language courses, which centred on their learners’ requirements. Learning material 

was selected from students’ field of interest, for example, biology texts for biology students. 

Their interest in the material was believed to lead them towards more success in their English 

learning (Hutchinson & Waters, 1987, p. 8). 

 Over the years, ESP has undergone five different stages in its development according 

to Hutchinson and Waters. In the first stage, research was aimed at register analysis and the 

recognition of its main grammatical and lexical features (1987, pp. 9-10). The second stage 

moved away from registers and instead research was focused on sentences in the context of 

discourse and meaning production. Researchers wanted to find “organisational patterns in 

texts to specify the linguistic means by which these patterns [were] signalled” (1987, p. 11). 

This was then used to create the ESP course’s syllabus. In stage three, the main focus was on 

organizing approaches for connecting students’ reasons for learning with language analysis. 

This was done by using the established knowledge from stages one and two (1987, p. 12). 

Stage four shied away from the language itself and instead attended to the internal process of 

language use. Skills-centred approaches emerged from this research which pointed out the 

importance of including interpretive strategies in the teaching (1987, p. 13). The fifth and 

final stage is the “Learning-centred approach” (1987, p. 14), in which they maintain ESP is 

an approach to learner focused learning.   

 In 1987, Hutchinson and Waters made an important distinction to ESP. They 

maintained that ESP is an approach and not a product. Teachers should work and shape their 

teaching according to their students’ needs and interests which is the foundation of ESP 

course design (Sierocka, 2008, p. 34). This is an important part to ESP development because 

ESP does not signify one type of teaching which can be applied to every student. ESP 

teachers need to find out their learners’ needs and build their teaching on that need. In this 

context, no ESP course is, or ever will be, exactly the same, because of variations in students’ 

English learning necessities. 

In 1988, Peter Strevens pinpointed his definition of ESP into two types of 

characteristics: four absolute characteristics and two variable characteristics. The four 

absolute characteristics describe what ESP in English language learning is. They describe 

ESP as designed to meet specific needs of the learner; to be related in content to particular 

disciplines, occupations and activities; to be centred on the language appropriate to those 

activities in syntax, lexis, discourse, semantics, and analysis of this discourse; and finally, to 
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be in contrast with General English. The two variable characteristic can be associated with 

ESP, but not necessarily. They describe ESP to be restricted as to the language skills to be 

learned and do not have to be taught according to any pre-ordained methodology (pp. 1-2).  

Robinson (1991) based his definition of ESP on two criteria and two characteristics. 

He finds ESP to normally be goal-directed and mentions needs analysis as an important factor 

in course development as it specifies exactly for what the English taught in the course will be 

used, by the learners. He mentions limited time-period for objectives to be reached, as one 

characteristic of ESP and the other to be “homogenous classes of adults in terms of the work 

or specialist studies the students are involved in” (Sierocka, 2008, p. 34). 

 In 1998, Dudley-Evans and St Johns’ definition of ESP was built on Strevens’ 

definition, albeit with some modifications. They constructed their definition in the same way 

as Strevens, with absolute and variable characteristics, but believed ESP to be absolute in 

three different aspects, instead of four. Firstly, ESP is defined to meet specific needs of the 

learner; secondly, ESP makes use of the underlying methodology and activities of the 

discipline it serves; and thirdly, ESP is centred on the language skills, discourse, and genres 

appropriate to these activities. They also came up with more variable characteristics than 

Strevens which are: ESP may be related to or designed for specific disciplines; ESP may use, 

in specific teaching situations, a different methodology from that of General English (GE); 

ESP is likely to be designed for adult learners, either at tertiary level institution or in a 

professional work situation, and could also be applied for secondary school level students; 

ESP is generally designed for intermediate or advanced students; most ESP courses assume 

some basic knowledge of the language system, but it can be used with beginners (pp. 4-5). 

 Kirsten Gatehouse lists three types of ESP in her article “Key Issues in English for 

Specific Purposes (ESP) Curriculum Development,” which give additional understanding of 

the approach. It was originally David Carter who formed these types but Gatehouse has 

interpreted them further. The first type is English as a restricted language which refers to a 

list of words solely used by a certain group interacting in specific situations. An example of 

users of a restricted language are air traffic controllers because the language they use at work 

is restricted to their workplace and would not be comprehensive to outsiders. The second type 

includes English for Academic and Occupational Purposes. The main purpose of this type of 

ESP is learners’ preparations for employment. The focus can vary greatly depending on the 

occupation at hand. While some professions require intellectual academic proficiency, others 
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solely rely on basic social skills. The final type is English with specific topics. Carter sees 

this type as being concerned with predicted future English needs of specific groups, but it is 

here where Gatehouse disagrees with his definition. According to Gatehouse, this is not an 

actual type of ESP, instead it works as an essential factor in ESP courses focusing on 

situational language. The content of these courses is based on outcomes from surveys, or 

needs analysis, on authentic language use in target workplace settings (2001).  

 As can be seen from this section, the ESP method has been an interesting subject to 

many researchers through the years and has undergone many changes since 1960. The 

different definitions of ESP listed above, have all contributed to today’s definition of ESP 

and helped ESP practitioners shape their work. By explaining ESP as an approach, and not a 

previously packaged product, Hutchinson and Waters paved the way for the permissiveness 

of ESP, and then, Dudley-Evans and St John added more flexibility to the approach with their 

increase in variable characteristics. Today, ESP practitioners are free to teach English to 

anyone, at any age, and in any way as they seem fit, as long as the outcome of the teaching 

completely fulfils the needs of the learner. It does not just teach English in general but 

focuses more on appropriate content related to specific vocational contexts and trains students 

accordingly (Popescu, 2010, p. 51). Gatehouse’s three types are an excellent categorization of 

the different aspects of teaching emphasised in the ESP method, making the course design 

more transparent. It is clear that an ‘English for Tourism’ course would fall into her definition 

of Carter’s third type: English with specific topics, which would require a needs analysis to 

determine students’ need and interest in the course. 

 

2.1.2 The Needs Analysis  

As was explained above, ESP is an approach to language teaching which centres its 

whole learning content and methodology on the learners’ needs within a specific learning 

context. The teacher taking on teaching an ESP course is not necessarily a specialist in the 

subject area being taught and must therefore do proper research before planning the course. 

He prepares and performs a survey, a needs analysis, to find out what aspects of the English 

language his students truly need to be taught and trained in his course. By doing this, the 

teacher can construct an effective ESP course which caters to his students’ exact needs.  

 The needs analysis can determine the precision of the course’s content. Through the 

years, there has been a debate on how narrow or wide ESP courses should be. Originally it 
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was believed to be in the best interest of the students to use a wide-angle approach. 

Hutchinson and Waters agreed with this statement and argued that the narrow-angle approach 

was demotivating and irrelevant to students’ needs. They make the point that students should 

be introduced to topics from many different specialist areas (as cited in Dudley-Evans & 

Johns, 1991, p. 304). This belief was soon overthrown by researchers who pointed out the 

need for focus on the differences of professions and disciplines (Dudley-Evans & Johns, 

1991, p. 304). Wright points out that the main difference between ESP courses and General 

English courses is the difference in their precision. General English courses are structured to 

present many different topics and skills and it can therefore be stated that their material is 

superficial. ESP courses, on the other hand, are designed based on results from research and 

cater to students’ specific needs, supplying them in depth with relevant content (1992). 

Early ESP practitioners worked closely with subject experts, such as university 

professors or specialists in the work field of each subject. Without asking the learners 

themselves, the ESP practitioner set up courses under the guidance of these experts who 

informed them about learners’ needs. In the 1980s, researchers started looking at the 

subjective side of language learning in more detail. This led to interest in learner autonomy, 

learner training, and general learner centeredness: “Learners should not be passive recipients 

of teaching . . . they both can and should assume an active and participatory role in their 

language learning (Tudor, 1997, pp. 94-95). This learner-centred movement stimulated ESP 

teachers to also ask students what they feel is missing in their studies. 

In his article “The benefits of ESP,” Chris Wright explains in detail what a good 

needs analysis should comprise and names four important factors: Placement testing, 

linguistic needs analysis, learning needs analysis, and learner perception analysis. The first 

factor, placement testing, is a basic test students take to assess their general English 

proficiency and their general performance in the subject’s contexts. Examples of subjects 

would be business, medicine, or tourism programs. The outcome of the placement test helps 

the teacher determine the starting level of the program. The second factor, linguistic needs 

analysis, helps the teacher decide on the type and extent of the course. It will also better 

determine the course content such as functions and levels of formality, linguistic structures, 

lexical items, and necessary skill development. The third factor, learning needs analysis, ask 

students which teaching methods, tasks, and activities they are comfortable with. The teacher 

can further structure the course effectiveness based on these results, as well as lower anxiety 

and breakaway. The final factor, learner perception analysis, gives the ESP teacher an idea of 
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the students’ notions of themselves and others who belong to the same occupational culture 

and their interaction. This part of the assessment asks students to point out communicative 

problems stemming from cultural and communicative differences which lead to confusion 

and conflict. The results give the foundation for development of suitable communicative and 

cross-cultural strategies in the course design (1992). 

As can be seen from this section, needs analysis play a large role in ESP course 

design, especially courses which teach specific topics. When the ESP teacher is not entirely 

knowledgeable about the topic of focus, he needs to rely on experts and the students 

themselves to guide him in the choosing of appropriate material for the course. This he does 

through surveys, interviews, or any other type of research available. The needs analysis is an 

important factor in the distinction between General English courses and ESP courses because 

it helps to develop a focused topic material instead of the broad non-specific topics presented 

in General English courses. The ESP approach is more work for the teacher, because of the 

research that needs to be done, prior to the teaching. 

 

2.1.3 The ESP Practitioner 

The ESP practitioner is all-in-one a teacher, researcher, collaborator, evaluator, course 

designer, and materials provider (Anthony, 2002, p. 3). As can be seen from this list, the job 

of an ESP practitioner is no easy task. He is teaching perceived students’ needs and must 

accomplish great deal of groundwork before the actual teaching begins. Before designing the 

course and its material, the teacher must become a researcher. This he does by interviewing 

members of the subject’s community of practice and asking them, as well as his future 

students, to partake in a needs analysis. The teacher must study the field he is about to teach 

if he is not an expert in it himself, and if he feels the need for a collaboration with field 

experts, must establish connections and organize time with them. The results from the needs 

analysis and interviews help the teacher structure his ESP course and content. Finally, he 

must decide on the appropriate evaluation of students’ performance in the course and ask 

students to take an evaluation test of the course and its teaching materials for further course 

adjustments (Sierocka, 2008, p. 35). 

 It is important for ESP practitioners to base their course design on Hutchinson and 

Waters’ outline questions to make sure students’ needs are being addressed. These are six 

questions listed in their book: English for Specific Purposes: A Learning-Centred 
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Approach: 

1) Why does the student need to learn, what is his reason for needing 

specialized language and how motivated is he? Does he have an internal 

or external impetus to learn? 

2) Who is going to be involved in the process apart from the students and 

how are all these people going to influence the course design and 

delivery?  

3) Where is the learning to take place? What possibilities and limitations 

does it impose? What equipment will be available? 

4) When is the learning to take place? How much time is available and 

with what frequency?  

5) What does the student need to learn? What aspects of the language are 

required and at what level? What topic areas are to be covered? 

6) How will the learning be achieved? What kind of methodology will be 

applied?  (1987, p. 21). 

The first five questions can be answered in a thorough needs analysis, although the fifth 

question is also related to the course’s syllabus. The sixth question is based on the teacher’s 

beliefs regarding teaching because, ultimately, he will decide on materials and tasks’ 

presentation to students.   

 

2.1.4 The Communities of Practice   

In 1991, Lave and Wenger developed an approach called the communities of practice 

(pp. 52-54). Today, this approach is used to analyse and facilitate knowledge transfer 

occurring in an extensive array of organizational settings (Roberts, 2006, p. 623). Within 

communities of practice, normal meanings of words and phrases can develop and change 

through members’ interaction and reification. By interacting with one another, members 

establish norms and relationships through a shared commitment and are bound together by 

their participation in the same enterprise. Over time they start using their own special jargon 

when communicating with each other which they have formed through their experiences and 

participation in projects (Wenger, 2000, pp. 227-228). This jargon offers a sense of 

involvement and helps prevent any misunderstanding in communication. It is therefore smart 
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to teach students, who are about to enter a new community of practice, the appropriate 

language.  

 However, communities of practice do not necessarily exist in every workplace and 

they are subject to change, ultimately it is up to the ESP practitioners to study them. Co-

workers within any department at a large company can develop a community of practice if 

there is enough dynamic and communication involved between them (Roberts, 2006, p. 625). 

Communities of practice are not unchanging, static organisms, they are interactive in that 

they change when new members enter and others leave. As new experiences or inventions 

arise, members can add or change their jargon. Managers of companies want to establish 

communities of practice within their departments, because they can create value and improve 

employees’ performances (Roberts, 2006, p. 626). As part of their needs analysis, ESP 

practitioners need to interview all members of what they believe is a community of practice 

and try to familiarize himself with it. 

 There are two issues that ESP practitioners need to consider when they interview 

members of a community of practice. The former is the issue of power within organizations. 

As mentioned above, communities of practices are always changing in membership and 

therefore, there will always be some members who are more experienced and older (within 

the community) than others. Lave and Wenger’s study on four communities of practice 

showed how members move from “the periphery to a position of full participation as they 

develop their knowledge and learn from skilled practitioners” (Roberts, 2006, p. 627). It is 

important for ESP practitioners to keep this pecking order in mind as they interview 

community of practice’s members, because it is important they speak to everyone and not 

only the members at the top of the organization (Roberts, 2006, p. 628). Each member’s input 

is valuable if it can add to the ESP course’s content. This brings us to the second issue, which 

is trust. Members of a community of practice must trust one another and they must be able to 

trust the teacher interviewing them. Being a professional and handling information with care 

is important, because without trust, it can be difficult for members of a community of practice 

to share their knowledge. 

 

2.1.5 Materials and the Benefits of Using the ESP Method 

Given that ESP is a method to teaching and not a specific subject to be taught, finding 

appropriate teaching materials can be challenging. ESP practitioners must be creative and 
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design a large part of their course material themselves. It is possible to buy textbooks for 

partial use, but as Sierocka mentions, their content is often too difficult or irrelevant to 

students’ needs (2008, p. 35). When selecting materials for an ESP course, teachers should 

take into consideration the linguistic needs, learner perception, and learner needs identified 

during needs analysis (Wright, 1992) and there are few available published textbooks which 

qualify, if any. ESP practitioners are therefore left with the time-consuming task of creating 

their own material. 

 There is unanimous agreement on the importance of using materials which are 

authentic in the ESP classroom, especially if that material is based on the subject being 

taught. Most scientists agree on the definition for authentic material being texts or other type 

of material originally designed for native speakers, and not specifically for classroom use. 

Materials based on the subject being taught should be authentic and based on specific 

problems encountered in the field, as that type of learning will prepare ESP students for real 

problems once they start working (Wright, 1992). Authentic content-based materials could be 

extracted from newspapers, magazines, the radio, television, the internet, books, academic 

textbooks, recorded conferences, presentations, and/or meetings (Sierocka, 2008, p. 36). 

Furthermore, content-based materials could include tasks which teach fluency for 

negotiations in meetings, how to properly send e-mails, or how to write business reports 

(Wright, 1992). It is basically up to the ESP practitioner to orchestrate the material used in 

the course and base them on students’ needs, while keeping in mind that using authentic 

materials and content-based instruction inspires students’ motivation to learn and makes the 

learning more real and close to their hearts (Sierocka, 2008, p. 37). 

 There are several benefits to using the ESP method. Wright mentions three different 

advantages to using ESP, which are learning speed, learning efficiency, and learning 

effectiveness. His theory on how learning speed is a benefit is linked with how the material is 

presented and in what context. He explains that because ESP teaches in accordance with how 

the native speaker acquires English, the ESP student acquires linguistic items much faster. 

Especially because the ESP classroom provides opportunity to its students to learn in an 

accelerated, authentic, and intensive environment. Wright argues that, learning efficiency, is 

high in ESP classes because the teacher has performed a needs analysis to determine specific 

needs of his students and can therefore make the most use of learning resources. The last 

benefit which Wright mentions is learning effectiveness. Thanks to the speed and efficiency 

of ESP classes, the students are effectively ready to use the appropriate language of their 

profession upon graduation (1992).  



27 

 

2.1.6 CBI/CLIL and ESP 

The teaching method which is most commonly associated with the ESP approach is 

Content-based Instruction (CBI) or the Content and Language Integrated Learning (CLIL). 

Diane Larsen-Freeman and Marti Anderson explain the difference of these two terms as CBI 

belonging to the English-speaking countries and CLIL to the countries which learn English as 

a foreign language (2011, p. 133). Marsh defines CLIL as:  

…any dual-focused educational context in which an additional language, thus not 

usually the first language of the learners involved, is used as a medium in the teaching 

and learning of the non-language content. This approach can be viewed as being 

neither language learning, nor subject learning, but rather an amalgam of both (as 

cited in Larsen-Freeman & Anderson, 2011, p. 133).  

This means that CLIL is simply a ‘European’ name for the same method, with emphasis on 

content and language learning, instead of only the content. 

The goals of CBI are to teach both English (here) and some other content of 

importance. CBI makes it possible for teachers to deal with subjects of language and content, 

thereby giving students a chance to advance in both. As an example of this is how CBI has 

been used in England to integrate the teaching of writing and reading into all subject areas of 

English schools (Larsen-Freeman & Anderson, 2011, p. 132). The content controls which 

parts of the language is taught, because this is not general English teaching and the teacher 

must teach aspects of the language related to the content. These aspects do not solely involve 

the relevant vocabulary items and grammar structures, but the discourse organization of texts 

as well. The content being taught can be anything from hobbies to an academic subject and 

special emphasis is on using authentic material and activities pertaining equally to the 

language and content (Larsen-Freeman & Anderson, 2011, pp. 139-140).  

The teachers’ role in this method is crucial to the students’ progress in the course. He 

is the one who decides on the learning aims for both the language and the content and creates 

activities to teach them. When he does this, he needs to take the students’ age and proficiency 

level into consideration. The teacher acts as a guide in his students’ language development 

and should apply the scaffolding technique when presenting new content topics, especially if 

students are young or inexperienced language learners (Larsen-Freeman & Anderson, 2011, 

p. 140). As can be seen, this type of teaching fits very well with the ESP method, which 

focuses on certain aspects of subjects being taught and specifically prepares students for their 

future studies or employment. 
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2.2 ESP in Universities 

Today, universities around the world offer a wide range of ESP courses which is a 

clear mark of the increased growth and interest in the approach. According to Anthony, many 

universities are now offering a Master’s degree in ESP and he mentions The University of 

Birmingham and Aston University in the UK as an example. He also points out the numerous 

ESP courses available for exchange students in English speaking countries and a slow but 

consistent rise in ESP courses offered in Japanese universities (2002, p. 1). Further proof of 

the wide interest and need for ESP can be found with a simple search on the internet, where 

one can easily find ESP courses as a part of university programs around the globe and 

scholarly articles on research into course design, effectiveness, and student perceptions on 

these courses (Cleminson, Tanaka, Uematsu, 2008; Germizaj & Hoxha, 2014; Leila, 2012; 

Popa, 2013; Tsou, 2009). 

The type of ESP courses offered at the tertiary level are related to students’ subject 

field of interest and they vary accordingly. Types of ESP courses at universities are for 

example: Business English, presentation skills, business case studies, English for diplomacy, 

contemporary social issues, media English, medical English, internet English, intercultural 

communication, and translating dramatic texts (Dobson, 2007, p. 41). As mentioned above, 

no two ESP courses are the same because they should be in contrast with students’ needs 

each time they take place. The English teaching required for nursing students is quite 

different from the business students, and in addition, the teacher must take into consideration 

variations between related professions. For example, the nursing student should be introduced 

to slightly different medical English than the medical doctor student. 

These courses enhance students’ knowledge of the subject field’s vocabulary, which 

students are pleased with. For example, a case study of technical English in a pre-

intermediate level university classroom in the Czech Republic proved the teaching of 

technical ESP course resulting in an improved performance with students. The students were 

taught in small classes, through authentic problem-solving tasks and real video session tasks 

which was highly effective (Lustigová, 2013, p. 319). Students expressed positive outlooks 

on their learning, claiming to have acquired increased vocabulary and the course having met 

their expectations. They even expressed an interest in a follow up course (Lustigová, 2013, p. 

321). 
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There is a simple explanation for the agreed requirement of ESP courses at the tertiary 

level. The first can be traced back to the two suppositions about ESP which have always 

remained, despite ESP’s constant modifications and alterations through the years. Firstly, it 

has always been a custom to present ESP to students after they have attained “a ‘core’ of 

General English” and secondly, that ESP can always be associated with adult teaching 

(Steinhausen, 1993, p. 3). Most university students have attained sufficient English 

knowledge and all of them are considered as adults.  

Therefore, it must have been an easy choice for scholars to integrate ESP courses at 

the third and final level of school. Another reason, pointed out by Lustigová, is that because 

of endless new information, new developments in technology, globalisations, international 

job opportunities and large-scale job migration, ESP courses need to breed employers or 

employees with appropriate English skills (2013, p. 308). It is therefore not surprising to find 

many universities offering various types of ESP courses to their students. After all, the 

tertiary level is the final level for most students and the one which should be preparing them 

for their future professions.  

 

2.3 ESP in Secondary Schools 

Research on English for Specific Purposes courses in general secondary schools is 

seriously lacking. As mentioned above, ESP has established its grounds at the tertiary level 

but not as firmly in the secondary. This is puzzling, especially because Dudley-Evans and St 

John mentioned, in their definition of ESP from 1998, that the method could also be applied 

to the secondary school level. One reason could be that previous researchers came to the 

same conclusion as the Brazilian researcher Maria Helena Cúrcio Célia, in 1983. In her 

paper, she decided it was not possible to design ESP courses for Brazilian secondary students 

because they “do not know what [they] are going to need English for, [they] have not decided 

upon [their] future career yet, and [they] still lack a mature cognitive structure. [They] only 

study English because it is a school subject” (1983, p. 31). She explains that due to inefficient 

English teaching, Brazilian students have not acquired adequate English grammar skills 

needed for ESP courses and instead proposes the development of General English courses 

with precise and specified objectives for Brazilian secondary students (1983, p. 31) This view 

may have been true in those years, but do not necessarily apply today.  
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When considering the status of English in the world today and the difference between 

Icelandic and Brazilian students, ESP courses fit well within Icelandic upper-secondary 

schools. Today, the English language has received the status of being a lingua franca. It is the 

most common language that speakers of different nationalities use as a medium of 

communication. As was covered in chapter one, Icelandic students understand the importance 

of learning English, they are highly exposed to the language through modern media, and 

generally like English lessons, finding them fun and easy. They are highly motivated to learn 

English and many have achieved good communication skills already at the primary level 

(Eyjan, 2017). It does not seem fair to compare them to Brazilian students from 1983. Célia 

described the Brazilian students as being demotivated to learn English (1983, p. 21) and 

lacking in English grammar skills and communication at the secondary level (1983, p. 31).  

Her main argument for not finding it appropriate to apply the ESP method at the secondary 

level, was that ESP courses take students’ grammatical competence for granted and Brazilian 

students simply did not possess them (1983, p. 31). Icelandic students, on the other hand, 

have good English proficiency and the motivation to learn English.  

 By neglecting ESP in general secondary schools, the school system runs the risk of 

cheating students out of proper preparation for further education. Steinhausen points out how 

university professors in Brunei have had to design an English for Academic Purposes 

remedial programme for freshman university students. This they had to do, simply because 

students were not prepared for using English as a medium in classes at the tertiary level. The 

same was happening in Iceland, where General English classes, at the secondary level, were 

failing to prepare students for academic textbook use in Icelandic universities.  

Icelandic researchers, Birna Arnbjörnsdóttir and Hafdís Ingvarsdóttir, found out that 

Icelandic students were struggling with their learning at the tertiary level because their 

English academic skills were not satisfactory for difficult subject textbooks (as cited in 

Arnbjörnsdóttir & Prinz, 2013, p. 3). At first, the University of Iceland responded to this lack 

in students’ academic skills by developing academic writing courses. The desired outcome of 

the courses was to “unlock the code of the academic genre by making the key structural 

features and stylistic elements of academic writing transparent for the students” 

(Arnbjörnsdóttir & Prinz, 2013, p. 4). This course was then integrated into the secondary 

school level with positive results (Arnbjörnsdóttir & Prinz, 2013, p. 5) and English teachers 

were inspired to include more academic skills teaching in their GE courses (Arnbjörnsdóttir 
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& Prinz, 2010, p. 9). This shows the importance of bridging the gaps between school levels 

by specifying the needed instruction further.  

  Steinhausen argues that ESP and General English are not separate identities and 

therefore it is possible to create more specified General English courses. He refutes the 

universal believe that General English courses should focus on younger students and should 

serve as a precursor to ESP courses, which should be for adults (1993, p. 3). To argue this, 

Steinhausen quotes Hutchinson & Waters and McDonough who all believe ESP should serve 

the same purpose in language teaching as ELT (1993, p. 9). He says there is nothing standing 

in the way of creating more specific English courses in secondary schools and we must be 

careful with thinking that “those aspects of English which are related to a specific subject 

somehow form a language apart from ‘general’ English (Kennedy & Bolitho as cited in 

Steinhausen, 1993, p. 9). There is no need to view ESP courses as teaching another type of 

English than General English courses teach, because even though ESP has a more specific 

aim, they both teach the same language. The relevance here to an ESP tourism course for 

Icelandic secondary schools is that it would teach English as well as tourism, thereby 

exposing them to English in a similar way as a General English course would.  

The first documented attempt to design an ESP course for a general secondary school 

was in Italy in 2008. Eugenio Cianflone wanted to respond to a demand, which surfaced in 

Italy in 2007, for an increased disciplinary method in English teaching to further students’ 

preparation for the universities (p. 1). He complained about lack of literature review 

regarding ESP courses in secondary schools and therefore drew upon Steinhousen’s work 

regarding integration of English and other subjects offered in secondary schools (1993, p. 7). 

He wanted to create an ESP course for social sciences with the main objective of exposing 

students to authentic English material related in content to material they had already studied 

in social sciences in their first language. That way, Cianflone believed the course was training 

students in the appropriate vocabulary needed for their further education (p. 3).  

He began the process with a collaboration between himself, a General English 

teacher, and a subject teacher. The General English teacher’s responsibility was to make sure 

tasks were not too difficult for students and the subject teacher helped to choose appropriate 

topics for the course (p. 2). He based his needs analysis on the GE instructor, who provided 

him with information on learners’ previous tasks, attitudes, activities and learning 
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experiences. Learners had to have at least two years of background in English to avoid 

grammar complications and therefore the mean age of students was 16 years old (p. 3).  

 When Cianflone designed the ESP course, he opted for another version of material 

presentation and handling which ultimately led to the course being successful. Cianflone 

decided not to include any homework in the course, to make students more positive towards 

the new method (pp. 3-4). Additionally, the material did not focus on grammar, instead it 

explored British and Italian ways of dealing with disability topics, such as: law regarding 

disability, different types of disability and access to public services for the handicapped. 

Authentic texts were taken from English internet sites, to teach students the L2 jargon 

pertaining to the course’s topics and train students’ communication proficiency (p. 4). 

Overall, the course itself was successful according to both students and Cianflone. A final 

comprehension test showed students having acquired good understanding of the topics and 

their views on the course was positive. They thought the course was interesting and new, and 

this was reflected in good attendance on the students’ behalf. In the light of these results, 

Cianflone states it possible to design ESP courses for secondary school levels and stresses the 

importance of careful planning and uninterrupted administration thereof (p. 4).  

 More research and development of ESP courses for the secondary level has been 

carried out for vocational schools, especially in Austria. Secondary vocational schools offer 

more specific teaching and students in these schools have a clearer vision of their future 

employment. It is therefore not surprising to find ESP courses offered in these schools. In 

Austria, an ESP education program for student-teachers has been developed because of the 

rich tradition of ESP in secondary vocational schools. Ute Smit claims that Austrian 

vocational schools are high in demand and offer both preparation for specific fields of 

expertise and a necessary academic basis for further university attendance. English courses 

are obligatory in most of these schools which pertain to ESP practice. Because of the shift in 

focus from General English programs to ESP programs, the demand for ESP teachers has 

increased (2005, p. 73). The University of Vienna has therefore introduced a pre-service 

teacher education program called: Teaching English for Specific Purposes Module (TESP) 

which addresses the issue of student-teachers’ lack of expertise in subject fields and attempts 

to expand it through ESP-relevant texts. Student-teachers are trained in autonomous analysis 

of ESP genres and how to apply them in their teaching successfully (Hüttner, Smit, & 

Mehlmauer-Larcher, 2009, p. 103).  
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 Because of new changes in the Czech school system regarding the amount of 

specialized foreign languages to be learnt, vocational schools have begun ESP course 

development. All students must learn two foreign languages with the aim of acquiring level 

B1 in contrast to the Common European Framework of Reference (CEFR). Of the foreign 

language teaching, 20% should be on specialized terminology (Vojtková, 2008, p. 34). This 

has been an inspiration to Czech teachers in ESP course design. A vocational secondary 

school of Applied Arts, wants to develop specialized English classes for all their three field 

departments. This would include technical, science and visual arts English vocabulary 

teaching (Mostekova, 2010, pp. 52-53). For all field departments, they would offer business 

English “because of its relevance for the world of work” (Mostekova, 2010, p. 10). Another 

Czech secondary vocational school specialising in textile designed an ESP course for the 

teaching of English textile vocabulary, the course was also aimed at improving students 

General English skills (Vojtková, 2008, p. 42). Furthermore, a secondary Technical Hotel and 

Nursing school in Uherské Hradiště designed a technical ESP course with the aims of teaching 

English technical terms, as well as, broadening students’ communication skills and understanding 

of authentic technical texts (Volaríková, 2016, p. 30). As can be seen from this, ESP has settled in 

at universities and is increasingly emerging in secondary schools. 

 

2.4 ESP Tourism Courses 

The number of general tourism courses in universities has been steadfastly growing in 

recent years. For example, in 1972, there were only two tourism post-graduate programs in 

the whole of UK, one in Surrey and the other in Strathclyde (Ryan, 1995, p. 97). This number 

of courses had jumped to 33 post-graduate programs, distributed across the UK in 1997. 

Likewise, in 1986, there were two undergraduate tourism programs available for students, but 

they had increased to 66 programs in 1997 (Airey & Johnson, 1998, p. 231). The growth is 

not restricted to the UK, the same patterns are occurring worldwide, such as in New Zealand 

(Ryan, 1995, p. 97), Italy, Japan, (Airey & Johnson, 1998, p. 209) and Iceland. This growth 

in tourism programs is in keep with the rising numbers of jobs in the tourism industry, which 

were estimated at 230 million worldwide, in 2009 (Ring, Dickinger, & Wöber, 2009, p. 106). 

This explains the students’ wide interest in the field and the universities’ respond to their 

demand.  
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Despite this growth in university tourism degree courses and the obvious demand of 

English usage for their students’ future profession within the field, not all universities are 

offering ESP tourism courses alongside their programs. Of course, many of them have 

already recognized the importance of including English teaching in their tourism courses. 

However, there are still university tourism courses being taught solely in the mother tongue 

and the English that students have learnt in secondary schools must suffice in their studies 

and future employment. Perhaps there are some course books in English, in which students 

will come across English tourism terms, but they are not specifically taught. In Iceland, 

university students receive an Icelandic book called, Ferðamál á Íslandi (Tourism in Iceland) 

by Gunnar Þór Jóhannsson (Kristjánsdóttir, 2013) and looking up the university courses they 

must attend, none of them offer any type of language specific tourism teaching, not even an 

English specific language course. 

 In Spain, however, tourism students need to finish an ESP course if they wish to 

graduate. Spain is popular amongst tourists because of its warm climate and white beaches 

and Spanish universities have recognized the importance of teaching English specifically, 

especially to their tourism students. However, a study from 2002, showed that they could do a 

lot better job in their ESP course design. Students’ English proficiency levels were poor upon 

arrival at the university and they expressed little interest in learning English (Laborda, pp. 2-

3). When asked, students were pessimistic in their ability to finish the English course, while 

optimistic in finishing their other tourism courses, taught in their mother tongue. Due to 

teachers’ lack of training, they had failed to conduct a proper needs analysis and their 

teaching was too difficult for students (Laborda, p. 4). This can easily be amended with 

proper research and proficiency tests. 

As said before, English is the most common language tourists and tourism workers 

use to communicate and it is therefore important for tourism students who will spend five 

years at a university, to keep working on developing their English proficiency. This could be 

done through ESP classes teaching specific vocabulary and tourism topics, or by 

administering the tourism programs in English. In a country, such as Iceland, where most 

university students have a high level of English proficiency skills, this would serve to 

enhance students’ communication levels further. Another option would be to move the 

tourism vocabulary teaching into the secondary schools, making future tourism students at 

the university even better prepared for their studies and future employment.  

One important aspect of tourism studies, regardless of whether taught at the secondary 

or tertiary level, is cross-cultural communication. The students in Laborda’s study mention 
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that they have a specific need for training in cross-cultural understanding and communication 

strategies (2002, p. 5). Ineta Luka agrees with this as she points out that the tourism industry 

is nothing but a business, centred around international and intercultural trade. This fact 

stresses the importance of tourism specialists possessing “language and intercultural 

communication skills which will allow them to operate in a variety of socio-cultural contexts 

including multicultural environments” (2012, p. 135). Training of these skills would help 

assist students in choosing the culturally appropriate behaviour when servicing a client and 

thereby prevent any misunderstanding or cross-culturally related problems (2012, p. 141). 

In her article, Luka explains how an ESP curriculum could train students in cross-

cultural communication. She begins by suggesting teaching of a wide range of topics such as: 

“career in tourism, food, accommodation, transport, tour operators and travel agents, tour 

guiding, promotional activities, business travel, and economic aspects” (2012, p. 143). This 

would train students in the professional tourism terminologies necessary for interacting with 

foreign clients. She also recommends exposing students to different types of English; 

Standard, European, and other world English. This exposure would be in the form of listening 

activities to get students accustomed to different accents and usage of English (2012, p. 144). 

She also proposes culture assimilation exercises to develop students’ intercultural 

competence. In these exercises, the students are given an example of a difficult situation in 

which two people from different cultures try to partake in a dialogue. Students are given 

several resolutions to resolve the situation and must choose the correct one. Another project, 

to further students’ intercultural communication, is in the form of group work, where students 

must create an itinerary either for a tour around their homeland and sell it to foreign clients or 

a tour abroad and sell it to their fellow countrymen (2012, p. 145). Comparing cultural habits 

could also be interesting to include in tourism ESP classes.  

A practical way of designing a syllabus for an ESP course, which could also include 

cross-cultural communication, would be with a theme-based approach. Abdullah Coskun, 

from Turkey, set out to design the ideal course for his secondary vocational tourism students. 

He integrated a theme-based approach into his curriculum, with ‘culture’ as the main theme 

(2009, p. 1). By using this approach, he saw an opportunity to offer his students education in:   

- The ability to overcome stereotyped relationships. 

- The ability to bring the culture of origin and the foreign culture into relation with 

each other. 

- Cultural sensitivity and the ability to identify and use a variety of strategies for 

contact with those from other cultures (2009, p. 2). 
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His course consisted of 15 weeks, with five lessons per week. Each week had its sub-theme, 

for example week one had ‘food’ as a theme and the second week had ‘lifestyle’ as a sub-

theme (2009, p. 6). These sub-themes were based on students’ responses in the needs analysis 

for this course (2009, p. 3). This approach to designing a tourism ESP syllabus is well-fitting, 

because ESP courses need to be able to teach to students’ perceived needs, as well as other 

practical tourism subjects.  

Another aspect of ESP training, that must be taken into special consideration, is which 

learning skills should be emphasized. Hussein Theeb M. Albakrawi, set out to investigate 

which learning skills hotel stream secondary students in Jordan needed and what they wanted 

to use them for. He asked students and teachers from six different schools and employees 

from six different hotel companies to rank the learning skills; reading, writing, listening and 

speaking in an order of importance (2013, p. 15). According to students, the most important 

skill was speaking, with writing, listening and reading following in that order. The teachers 

ranked listening as the most important skill, speaking as second and writing and reading as 

least important (2013, p. 19). When communicating with clients, students felt it most 

important to know how to apologize, take down orders in a restaurant, explain availability at 

a hotel and describe different aspects regarding hotels. They felt it most important to be able 

to write a report on hotels and travel agencies, reservation forms, and curriculum vitae. In 

regard to reading, they felt it most important to be able to read clients orders, hotels’ memos 

and advertisements, and related booklets. 

 As there is not much data available on ESP tourism courses at regular upper-

secondary schools, more research is needed, especially since tourism is constantly growing 

worldwide. Today, there is more habitual tendency for an ESP tourism course to be offered at 

the tertiary level than the secondary and currently there are no such courses available to 

students in Iceland. When taking the immense growth of tourism in Iceland into 

consideration, this is especially strange. Icelandic students would always benefit from 

learning English tourism terms and receive training in cross-cultural communication. Luka’s 

suggestions for a cross-cultural communication course would serve every student, regardless 

of their current educational level and future employment desires. Therefore, Icelandic 

scholars should conduct more research on ESP tourism courses for the Icelandic school 

system, especially the upper-secondary level, to be able to provide every student with the 

option of educating themselves in tourism English.   



37 

 

3 The Study 

The focus of this thesis is to design an English for tourism course at the upper secondary 

level, based on the ESP approach, which will either serve as a preliminary course for students 

who are interested in tourism studies at the tertiary level or train those students who will later 

work in the Icelandic tourism sector. The basis of this study is to conduct a survey which is 

designed to fulfil two criteria; firstly, to answer the research question and secondly, to 

provide results which serve as a needs analysis for the course design. As mentioned in the 

introduction, the research question is three-folded: 

2. Is there a need for ESP tourism courses in Icelandic secondary schools?  

3. Is there genuine interest in such courses amongst secondary school students? 

4. What material should be included in this type of courses?  

To answer the research question, a quantitative survey was sent out to employers at eight 

tourism companies in Iceland which asks their opinion on such a course. For the next part, 

secondary school students were given a similar survey which asks them about their interest in 

taking the course and, for the final part of the question, all participants were asked their 

opinion on course content. The results, which serve as a needs analysis for the ESP tourism 

course design, are introduced later in this chapter. This chapter begins with a review of 

participants, data collection, and a description of the survey. This is followed by the results 

section which analyses both groups’ answers in a written and visual manner, with graphs and 

tables. The chapter closes with a short discussion about the results from both groups.   

 

3.1 Methods 

 

3.1.1 Participants 

The survey is based on two groups, one with employers in the tourism industry and one 

with secondary school students. They are divided into two separate groups because they 

answer slightly different questions regarding their background, but both groups answer the 

same content material questions. 

The group of employers consists of eight human resource managers at eight large scale 

tourism companies in Iceland. Some of these tourism companies are widespread, offering 
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services in more than one place of the country, while others are smaller in scope but very 

popular. These companies are hotels, restaurants and recreational businesses. What they all 

have in common is that they provide services to large amounts of tourists in Iceland each year 

and have many employers. These employers are the communities of practice with regards to 

this course design, because they oversee all company staff and know what is lacking and 

where the true needs for improvement lie. Originally, twelve employers were contacted via e-

mail requesting their participation. The request specified the aims of the needs analysis which 

are to receive their expert opinion on an ESP tourism course for secondary school children 

and their insight on which material the course should offer. A copy of the letter can be seen in 

Appendix A. Out of the twelve employers who received the request for participation, eight 

human resource managers answered the survey after two reminders were sent out via e-mail. 

 The group of students consists of 84 secondary school students from three Icelandic 

secondary schools, two in Reykjavik and one in the country. Most of the students are taking 

different lines of study, which ensures variety in answers. Their age range from 18-23 and 

their average age is 18.6 years. Each school was contacted for permission to enter the 

classrooms and address students. Students received a short introduction of the needs analysis 

and the questionnaire was explained in detail. The same request (Appendix A) as the 

employers received, was attached to every questionnaire for clarity.  

 

3.1.2 Data Collection 

Data collection was conducted during a month period starting on 2 February 2017. As 

the student sample was much larger than the employer sample, the schools were first 

contacted and all data regarding students had been collected on 16 February. The emails to 

employers were sent on 13 February and the last responses were received on 2 March 2017. 

All questionnaires were anonymous and therefore no permission was needed to conduct the 

needs analysis, and as was stated in the request attached to them, participation was optional. 

There was a slight difference in the method of data collection between the two groups. 

Employers received the surveys as an attachment in emails which were sent out to them. 

They were in Word format which made it easy for participants to add their answers and send 

them back. The students were given a printed out copy of the needs analysis questionnaire 

and had from the beginning of class until they had finished to return them. The amount of 

time it took students to finish the questionnaires was around fifteen minutes.  
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The reason for the different methods between the two groups was twofold. Employers 

are busy with their work and some of them work outside the capital, it was therefore easier to 

send them the survey by email. They are also fewer in number than the student group, which 

made the overview of who had already responded somewhat easier than if the same method 

had been used for the students. As the students are 84 in total, the decision to approach them 

during school hours was made to speed up the process. Asking a whole class to participate in 

a survey during one lesson results in quicker feedback and overview and collection of data 

was certain as surveys were collected as soon as students had filled them out.  

Overall, the collection of data was successful. The questionnaire had been sent out to 

twelve human resource managers, thereof eight responded after two reminders had been sent 

out. Collecting data from students went very well, the cooperation with teachers was very 

successful and all students wanted to participate. The only negative part of the student data 

collection concerned their age. In some courses, students’ age is mixed and some of them are 

under the age of 18. Most of the underaged students were interested in partaking in the 

survey, but they were refused participation due to legal reasons.  

 

3.1.3 The Survey 

As explained above, there are two types of questionnaires; one for the employers and 

the other for students. Both questionnaires are divided into two sections and only differ in the 

questions from the first section, regarding participators’ personal knowledge and interest in 

the course. The second section is identical for both groups, in which participants answer the 

same questions regarding which materials and learning skills the course should include.  

In the first section of the employers’ needs analysis, eleven questions are asked. The 

first two ask about their age and occupation, but this is only for formality’s sake and will not 

be included in the data analysis. The next four questions ask about their employees, whether 

there are secondary school students or recent high school graduates in their personnel and 

how they are performing. Questions seven and eight ask about the company´s staff training, if 

they specifically train their new staff and how it is carried out. Finally, the last three questions 

ask about their opinion regarding the need of a course of this type and whether such a course 

will benefit their company. If they answer yes, they are asked to answer in what way they 

believe the course will be beneficial to their business. Questions are a mixture of open-ended 

questions and yes/no questions (see Appendix B).  



40 

 

In the first section of the students’ needs analysis, seven questions are asked. The first 

four regard their personal background asking them about their age, course of study, summer 

jobs, and future employment plans. The next three questions ask them about their interest in 

taking the course as a part of their studies, if they believe they will benefit from taking it, and 

asks them to explain how it will be beneficial to them. The first two questions will be 

measured against the last three, to see if there is any factor in their age level or course of 

study affecting their interest in a tourism course. Questions three and four measures how 

many participants are, or have been working in the tourism industry and are considering it as 

a future career (see Appendix C).  

The second section, which both groups answer, asks participators to rate their opinions 

on which material and learning skills should be included and exercised in the course. This 

section is divided into three parts, the first part offers materials which closely relate to 

Iceland: 

1. Stories about elves 

2. Local medieval Norse stories 

3. Birds, animals, and marine life 

4. Icelandic history 

5. Geography 

6. Geology 

7. Information on main tourist attractions 

8. Iceland’s political system 

9. Iceland’s economy 

Participants are asked to choose from five options: strongly agree, agree, undecided, disagree, 

or strongly disagree, and must mark an answer for each option.  

 The second part asks about material related to tourism and participants must rate their 

opinions in the same way as before. The options for this part are: 

1. Introduction to tourism law in Iceland 

2. Professionalism in tourism 

3. Customer care & Service orientation 

4. Emergency response plan 

5. Steps in safety for tourists 

6. Protection of Icelandic nature 
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The last part refers to which learning skills participants feel are important to include 

in the course. They involve the usual written, listening, reading, and writing skills but also an 

option of Tourism English vocabulary and cross cultural communication skill training. They 

must choose between the options: very important, important, moderately important, of little 

importance, or unimportant. After each part, participants have the option of adding material 

of their own choice which they feel should be included in the course. Both questionnaires can 

be viewed in Appendix B and Appendix C.  

 

3.2 Results 

In this section, the results from the surveys are presented. This is done in four sub-

sections. Sub-section one reviews answers from employers’ background questions. Sub-

section two examines employers’ answers regarding which material they feel should be 

included in the course. Sub-section three explores students’ answers regarding their 

background and interest in the course and in the last section, students’ views on what material 

should be included in the course is observed. The data presented in this section was analysed 

in three steps.  

The first step was to organize both groups’ answers regarding material into an organized 

Excel file. To simplify the answers, the categories strongly agree/very important and 

agree/important are united and calculated together. The undecided/moderately important 

answers are simply calculated into a percentage. Likewise, categories strongly disagree/of 

little importance and disagree/unimportant are added up together. Each material column is 

calculated into three percentage numbers, one for each of the three categories. When all the 

data from the material section of the survey had been counted, charts were created for visual 

demonstration and added to the result section.  

The second step addresses all answers regarding students’ age and all yes/no questions 

from both groups. Each answer was counted and added to the excel file. They were also 

calculated into percentages for a more visual demonstration of their results. When every 

answer had been counted, the Excel format was used to create colourful charts for further 

visual demonstration. Special attention is given to those students who are uninterested in the 

course and do not think the course will benefit them. For that part of the group a table was 

created which shows these students’ line of study, age, current employment, and vision of 
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future profession. This is done to check for any similarities between their background and 

lack of interest in the course  

In the third and final step, all open-ended questions were reviewed and documented. In 

the employers group, special attention is given to any similarities in group members’ 

responses to detect a need for the course. In the student group, any similarities between either 

age or line of study and their interest in the course is checked and the number of students 

working in the tourism sector is counted. Then students’ answers regarding their beliefs about 

how they will benefit from the course are categorized based on similarities in answers.  

 

3.2.1 Section one: Employers’ Background Knowledge 

This section reviews results from the eleven questions employers answer regarding 

their background and professional view on young employees and the need for an ESP tourism 

course for the secondary level. As mentioned above, questions one and two, regarding 

employers’ age and place of work are only included in the needs analysis for formality’s 

sake, and will therefore not be a part of this chapter. 

 

Question three: Does your company employ secondary school students? 

Six employers respond yes and two respond no to this question. 

 

Question four:  Does your company employ young people recently graduated from 

secondary school? 

Everyone answer yes to this question. 

 

Question five: In your opinion, which skills is this group of young workers lacking? 

Answers differ for this question. Two employers do not feel comfortable with 

answering this question as they feel their staff are too diverse to decide on one over-all lack. 

One employer mentions a lack of language skills, while two employers point out a lack of 

general knowledge in Iceland as a factor. Two employers also point out the group usually has 
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little or no experience of working in the labour market and three mention lack of 

professionalism, equally towards the job as in communication. 

 

Question six:  What would you most like to see this group improve in upon their 

graduation? 

When asked about what they wish to see the group of young workers improve, one 

mentions language skills, two say nothing, and the rest wants to see improvements in 

professionalism towards the job and customers.  

 

Question seven: Do you train new staff members? 

Everyone answer yes to this question. 

 

Question eight: What do you train them in? 

Staff training varies between companies. Two of the companies only provide new 

staff members with a short time of superior guidance, while all the others include specialized 

courses or some sort of an introduction to the company’s rules and regulations. The courses 

are different between companies, but most employers mention: inside department training; 

service training; first aid training; firestop training, and one company has a mandatory 

Business English course for new staff members.  

 

Question nine: Do you believe there is a need for a course of this kind? 

When asked about their views on the need for an ESP tourism course for secondary 

school students, seven employers answer yes and only one answers no.  

  

Question ten: Do you believe this type of course would profit your company? 

Almost every employer believe this type of course will benefit their company, or 

seven out of eight employers.  
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Question eleven: In what way, do you believe this type of course would profit your 

company? 

Of the eight employers, seven mention more than one possibility of how the course can 

serve to better their company. The most common response is “Better prepared workers in the 

tourism sector” which four employers mention. Two employers talk about “creation of 

professionals for the industry and improvement of professionalism in servicing. One 

employer points out how the course can serve to boost staff’s self-confidence and open this 

group of worker’s eyes towards the possibility of having a future career in tourism (but most 

of this group’s members are aiming at other studies according to the employer). One 

employer mentions how the course can lead to less training needed on behalf of the company 

and one talks about increased knowledge of Iceland as a positive improvement for his 

company. 

 

3.2.2 Section two: Employers’ Views on Course Material 

Employers are presented with three categories, which in all feature twenty-one topic 

material. They are asked to rate their agreement on including each material in the course. The 

first category is on material related to Iceland, the next on material related to tourism, and the 

last category asks them about which learning skills they think are most important to include. 

An additional option is added after each category, in which employers can add materials they 

feel are missing. 

 

Questions about Course Material Related to Iceland  

Employers’ answers regarding materials that are related to Iceland range from 62.5% 

to 100% in agreement, depending on the topic. The materials scoring 100% employers’ 

agreement are: Icelandic history, Geography, and Information on main tourist attractions. 

Scoring fourth, is Iceland’s economy with 87.5% agreement. With 75% each, employers feel 

it is important to include Iceland’s political system and Bird, animals, and marine life in the 

course. Scoring last, but still high with 62.5% are Elf and troll stories and Geology. 

Employers do not highly agree on including Local Medieval Norse stories in the course, only 

24.5% agree. Further distribution of employers’ answers for this category can be seen in 

Figure 3. 
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Figure 3. Material related to Iceland. This figure shows employers' views on material related to Iceland 

 

This question also offers participants to add material and employers feel this material 

should also be included in the course: Government official rules and regulations, recreational 

activity’s information for tourists, how to read weather charts, teach how many kilometers are 

between popular tourist places. Additionally, one points out the importance of selecting 

tourist related topics from this material. 

 

Questions about Course Material Related to Tourism  

Employers feel it is important to include all the material offered in this section. 

Subjects that score 100% agreement are Professionalism in tourism, Customer care & 

Service orientation, and Protection of Icelandic nature. The subject which scores the lowest 

is Introduction to law in Iceland, as that only scores 75% and is the only material that 

receives 12.5% for the strongly disagree marker. Further illustration of employers answers 

regarding tourism material for the course can be seen in Figure 4. 
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Figure 4. Material related to Tourism. This figure illustrates employers' view on material related to tourism. 

 

This question also offers participants to add material they feel are missing. These 

materials were added: Business English, task management, quality in services, opportunities 

in the tourism sector, fluctuations in the Icelandic currency, inflation in relation to the 

economy, different cultures, different trade practices due to culture, Icelandic Tourism 

infrastructure (such as: recreational activities, transportation, accommodation, and 

restaurants), Tourism dictionary; explaining MICE, double room etc.  

 

Questions about Learning Skills 

The learning skills that score the highest are Oral skills and Tourism English 

vocabulary, with employers 100% agreement. In second place, with 87.5% agreement are 

listening, reading, and cross cultural communication. Writing is considered as the least 

important skill, with 75% agreement and 12.5% disagreement. All employers’ ratings for 

these questions can be viewed in Figure 5. 
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Figure 5. Learning skills. This figure illustrates employers' views on which learning skills should be emphasized. 

 

This question also offers participants to add material they feel are missing from the list. 

This was added: Business English vocabulary, professionalism in writing, listening, reading 

and speaking. One employer wants the course to teach students about the importance of 

forgiving spelling errors and strong accents and instead embrace people’s variety and what 

they can add to the work place. 

 

3.2.3 Section three: Students’ Background and Views on the Course 

This section reviews results from the seven questions students answered regarding their 

background, future employment plans, and their interest in the course. 

 

Question one: Age? 

Students range from 18 to 23 in age, their average age is 18.6. A total of 56% are 18 

and 32% are 19. Further distribution in students’ age can be seen in Figure 6. 
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Figure 6. Students' age. This figure illustrates the distribution of students' age. 

 

Question two: What is Your Line of Study? 

The 84 students are distributed over eight different lines of study. Most of them are 

doing social studies or 30% of students. Business and economic studies and Natural sciences 

account for 15.5% students each, they are closely followed by Arts, General studies and 

International studies. Each line of study and their number of members can be seen in Table 1. 

Table 1. The number of students for each line of study. 

Line of study Number of students 

Social studies 25 

Business and economic studies 13 

Natural Sciences 13 

Arts 12 

General Studies 10 

International studies 9 

Language studies 1 

Horse studies 1 
 

 

Question three: Where do you work in the summer? 

Out of the 84 students, fourteen have summer jobs in the tourism industry and 35 

students have summer jobs which are related to tourism, that is, jobs where the student can be 

exposed to servicing tourists such as in commerce or restaurants. The rest either has no 

summer jobs or are working in non-tourism related occupations. Each field of work and 

number of students in each, can be seen in Table 2. 
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Table 2. The number of students for each work field 

Work field Number of students 

Not related to tourism 31 

Commerce 21 

Restaurants 14 

Tourism 14 

Non-workers 4 
 

 

Question 4: What are your future employment plans? 

Icelandic students do not consider the tourism sector as a setting for their future 

career, at least not the ones who participate in this survey. Only three are interested in the 

same profession related to tourism, and that profession is to become a pilot. The rest is either 

undecided or aiming at other professions, as can be seen in Table 3. 

Table 3. The number of students in each future profession category. 

Future profession Number of students 

Tourism related 3 

Non-tourism related 57 

Undecided 24 
 

 

Question 5: Would you be interested in taking this course? 

As can be seen from Figure 7, 25% of students would not choose the course, while 

75% students would. 

 

 

Figure 7. Students' interest in the course. This figure illustrates students answers towards their interest in the course. 

63

21

Would you be interested in taking this course?

Yes No



50 

 

Those students who responded negatively to this question are given additional notice.  

Their lines of studies, age, summer jobs, and future profession can be seen in Table 4 as well 

as the number of students for each category.  

Table 4. Background on students who are uninterested in the course. 

Line of study Number of students Age Number of students 

Social studies 4 18 13 

Business and economic 

studies 3 19 6 

Natural Sciences 5 20 1 

Arts 5 21 0 

General Studies 1 22 0 

International studies 2 23 1 

Language studies 0   

Horse studies 1   

Work field (summer) Number of students Future profession Number of students 

Not related to tourism 9 Tourism related 1 

Commerce 8 Non-tourism related 13 

Restaurants 1 Undecided 7 

Tourism 2   

Non-workers 1   

 

 

Question 6: Do you believe this course would benefit you in some way? 

As can be seen from Figure 8, 82% students think they can benefit from choosing the 

course, while only 18% think it will not profit them in any way.  

 

 

Figure 8. Do you believe this course would benefit you in some way? This figure illustrates students' answers. 

 

69

15

Do you believe this course would benefit you in some way?

Yes No



51 

 

Those students who responded ‘no’ to this question are also given additional notice, 

their lines of studies, age, summer jobs, and future profession can be seen in Table 5. For 

each category, the number of students responding negatively to the question is given in the 

table. 

Table 5. Background on students who do not feel the course will be beneficial. 

Line of study Number of students Age Number of students 

Social studies 2 18 6 

Business and economic studies 3 19 6 

Natural Sciences 3 20 2 

Arts 5 21 0 

General Studies 0 22 0 

International studies 1 23 1 

Language studies 0   

Horse studies 1   

Work field (summer) Number of students Future profession Number of students 

Not related to tourism 7 Tourism related 1 

Commerce 6 Non-tourism related 1 

Restaurants 0 Undecided 3 

Tourism 1   

Non-workers 1   

 

 

Question 7: In what way, do you think the course will benefit you? 

For this question, answers are divided into four categories based on similarities. Some 

of the students’ answers are multilateral and can be divided into more than one category. Of 

the 84 students, twenty do not answer this question. The categories can be seen in Table 6 as 

well as the number of times students mention them as a benefit. 

 Table 6. Students’ answers on how the course will benefit them. 

Categories: Number of answers 

Increased knowledge will always be beneficial 14 

This course will benefit me in the future 15 

This course will increase my English skills 17 

This course will benefit me regarding the increased tourism in 

Iceland 25 
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3.2.4 Section four: Students’ views on Course Material. 

Students are presented with three categories, which in all featured twenty-one topic 

material. They are asked to rate their agreement on including each material in the course. The 

first category is on material related to Iceland, the next on material related to tourism, and the 

last category asks them about which learning skills they think are most important to include. 

An additional option is added after each category, in which students can add materials they 

feel are missing. 

 

Questions about course material related to Iceland 

As can be read from Figure 9, the materials that score the highest are Information on 

main tourist attractions (76% agreement), Icelandic history (74% agreement), and 

Geography (73% agreement). Birds, animals, and marine life score 61% agreement and 

Icelandic medieval Norse stories 58%. Geology, Iceland’s economy, and Iceland’s political 

system all receive around 50% agreement, but also score the highest in students’ 

disagreement or 20% – 24% based on which material. Student’s views are split in half 

regarding Elf and troll stories, 40% agree, 40% disagree, while 20% are undecided.  

 

 

Figure 9. Material related to Iceland. This figure shows students' views on material related to Iceland 
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This question also offers participants to add materials they feel are missing. For 

example; one student only wants to highlight the parts of the course material that will 

improve their communication skills with tourists. Another student thinks it might be good to 

include psychology in the course. A third student wants to include the northern lights in the 

course and a fourth student mentions Nordic mythology as another material option. The last 

student to make a material suggestion, wants the course to teach students about the locations 

of information centers in the course.  

 

Questions about course material related to Tourism 

Most students feel it is important to include all the material in this section. The 

material that scores the highest is Steps in safety for tourists which receives 93% students’ 

agreement. Protection of Icelandic nature receives 89% agreement and Emergency response 

plan 86% agreement. Customer care & service orientation receives 82% students’ 

agreement, but 17% of students are undecided and only 1% of the students disagree with this 

material. Around 77% students agree that materials about Professionalism in tourism should 

be included, however a high percentage of students are neutral or 20%. The final topic in this 

category, Introduction to tourism law in Iceland, receives 81% agreement, 15% neutral votes, 

and 4% disagreement. Further ratings of this category can be seen in Figure 10. 

 

Figure 10. Material related to Iceland. This figure shows students' views on material related to Tourism 
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This question also offers participants to add material. One student suggests including 

information regarding what recreational activities are available for tourists in Iceland and 

another wants the course to include First Aid teaching. 

 

Questions about Learning Skills 

As can be seen in Figure 11, Oral skills are considered the most important by students, 

96% answer very important or important and only 4% are neutral. Following Oral skills 

closely are Listening skills, with a 94% importance rating and 6% neutrality. Cross cultural 

communication is considered important by 88%, unimportant by 2% and 10% are neutral. 

Tourism English vocabulary receives very similar scoring; 87% of the students feel it is 

important, 1% unimportant and 12% do not take a stand. Reading skills and Written skills 

score the lowest; reading receives 85% importance, 5% unimportance and 10% neutral, while 

writing is only deemed important by 73% students, 10% unimportant and 17% are unsure. 

 

 

Figure 11. Learning skills. This figure illustrates students' views on learning skills for the course. 

 

This question also offers participants to add material they feel is missing, but no one 

added further material. 
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3.3 Discussion 

The main purpose of the survey is to establish both a need for and interest in a secondary 

school ESP tourism course. In doing so, eight tourism professionals and 84 secondary school 

students were asked to partake in the study. In this chapter the results, presented in chapter 

five, from the survey, will be discussed in more detail. The discussion of results are split into 

two parts. The first part reviews results from both employers’ and students’ questions about 

their background and discusses them in a unified context. The second part looks at the 

material ratings from both employers’ and students’ needs analysis and discusses similarities 

and differences in their findings. 

 

3.3.1 Review of Employers’ and Students’ Backgrounds and Views. 

The needs analysis shows a high interest in an ESP Tourism course for the secondary 

level. When students were asked if they were interested in taking this type of course, 75% 

answer the question in a positive way. Similarly, when asked whether employers thought 

there was a need for this type of course, seven out of eight respond positively. 

 This interest in the course suggests Jeeves was right when she mentioned that teachers 

and students of English in Iceland need areas of focus in the teaching (2012, p. 4). The 

interest might be reflected in the fact that this course is focusing on one area, that is, tourism. 

As was presented in chapter two, tourism is a bulky part of Icelandic life and many students 

are aware of the growth and increase in tourists. They see an opportunity for something fresh 

and new, and find that interesting. This area of focus and students interest in it will influence 

their motivation to study, especially if they know that what they are studying will benefit 

them someday in the future (Zhao, 2015, p. 2335).  

 Employers believe this course will be beneficial to their companies. Seven out of 

eight employees agree the course will affect their companies positively. Many of them 

complain about young workers’ lack of professionalism towards the job and communication 

with foreign customers and more than half of them wish to see students improving in this 

skill. This lack of professionalism corresponds with Laborda’s study where the tourism 

students themselves experienced a need for specific training in cross-cultural communication, 

which is just one part of professionalism in tourism. The employers, from this needs analysis, 

understand how effective the course could be in training students better in the field of 

tourism, transforming them in some ways into better prepared tourism professionals. One 
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employer mentions that the course’s effect could result in less need for staff training and that 

would be financially beneficial for his company. One employer’s experience of working with 

young workers is that they do not consider tourism jobs as potential future employment. The 

employer’s comment, on how the course could benefit his company, is that it could serve to 

change these students’ attitudes toward tourism jobs, which will result in more focused and 

goal-orientated tourism employees. 

 More students are very positive towards the course and its benefits to them, than those 

who were negative. Only 18% students do not see how the course could benefit them. They 

are looked at closer and the only thing most have in common is that they are 18 and 19-year-

old art students who have little or no employment background in tourism. Of the 82% 

students who realize the course would benefit them, 29% mention the increase in tourism and 

understand how the course can help them deal with tourists or jobs related to tourism in the 

future. Interestingly, 20% of the respondents recognize the benefit of increased English skills, 

and would choose the course for that reason only. This being an optional course, means that 

these students would want to add more English to their studies than is actually needed. This 

clearly refutes Maria Helena Cúrcio Célia’s comments on how ESP courses should only be 

used at the tertiary level because secondary school students are undecided and only learn 

English because it is a school subject (p. 26). This at least, does not apply to Icelandic 

secondary school students, who are very positive towards more English learning.  

 It is however correct that many students at this level are undecided and few consider 

tourism as a possibility for their future employment. It is disturbing to notice that 29% of this 

study’s students have no idea about where they want to work in the future. The fact that these 

many students are still undecided at this educational level could be the cause for the high 

graduation age of Icelanders, mentioned in chapter one (Mennta- og 

menningarmálaráðuneytið, 2016, p. 10). This calls for more intervention from the school’s 

behalf, in the form of helping these students to realize earlier where their interests and 

potentials lie, so they can plan their future sooner and set appropriate educational goals. 

Despite students’ high awareness of the growing tourism in Iceland, 68% are aiming for other 

work fields. The survey’s results show that 17% students are working at tourism summer jobs 

and 42% in jobs which are connected to tourism in some way; at restaurants or commercial 

stores. It is as if they only see tourism jobs as summer work and not a year-round 

employment, but based on employers’ answers, many secondary schoolers wind up working 

in the tourism sector straight after graduation anyway. This course could serve to reach those 

students before they graduate and begin working in tourism as well as help the undecided 

students find a future in tourism.  
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3.3.2 Review of Employers’ and Students’ Material Choices. 

The comparison of the groups’ result shows slight inconsistency in ratings. The review 

and decision regarding what material should be included in the course, takes both group’s 

views into account, because both groups are equally important. The employers are the 

community of practice, who have an experience and professional knowledge of what is 

needed (Wenger, 2000, pp. 227-228), while students are the ones who will be sitting through 

the course and since it is a learner specific ESP course, their opinions matter as well.  

On materials relating to Iceland, both groups list the same three materials the highest: 

Icelandic history, Geography, and Information about main tourist attractions. However, the 

groups do not agree on the rest of the material suggested. Employers put Iceland’s economy 

into the fourth place, while only half of the students agree with including it in the course. 

Because of the inconsistency between the groups’ answers, a decision was made to include 

material that scored higher than 60% in employers’ answers but put little emphasis on it if the 

students rate it below 60%. This will exclude materials on Local Medieval Norse stories from 

the course. Materials concerning elf and troll stories, geology, economy and politics of 

Iceland will be mentioned in context with tourism, but with little emphasis, only the main 

highlights of these themes will be included.  

 Both groups are highly positive towards all material related to tourism. Both groups 

rate all material at 75% or higher, indicating that it should all be included in the course. All 

the employers agree on including teaching professionalism and customer care in the course, 

while only 77% students agree on professionalism and 82% on customer care. This indicates 

that only a small percentage of students are unaware of the importance of them having proper 

service skills in the tourism industry. With further development of including professionalism 

and customer care in other courses as well, these attitudes could change over time. One 

positive result for the future is that close to 90% students are concerned with tourists’ safety 

and want to acquire skills in how to protect their country’s nature. 

 Both groups have similar ideas regarding which learning skills should be emphasised 

in the course. Based on their ratings the course will underline training in oral, listening, and 

cross-cultural communication skills, as well as teach specific English tourism vocabulary. 

reading and writing will not be specifically trained, but unavoidably included in projects and 

reading materials.  
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4 Course Design 

This chapter proposes a brief outline of an ESP tourism course for the upper-secondary 

level. The chapter is divided into seven sections, each dealing with different aspects of the 

course design in relation to the Icelandic National Curriculum Guide for upper-secondary 

schools. The first section gives a basic description of the course itself and explanations for 

why it is an optional course. The second section explains what students’ level of age and 

proficiency the course is designed for. The third section describes the scope of the course; 

how many weeks, lessons, and units it offers. The fourth section explains the process of 

creating learning objectives for Icelandic courses and specifies the learning aims for the 

course. The fifth section introduces the teaching methods used in the course and the sixth 

section introduces its themes in relation to the courses design. The chapter closes with section 

seven, which explains the course’s main projects and how assessment will be managed. It 

should be mentioned that a completed syllabus for the course can be seen in Appendix D. 

 

4.1 Course Type 

This is a course on English for tourism, specifically designed for the upper-secondary 

level. It is constructed to train students’ English skills through tourism related materials and 

is based on the ESP approach. The ESP approach is based on teaching specific aspects of 

English related to students’ interests and perceived needs, in this case the specificity is 

tourism, both English tourism vocabulary and material related to information and services in 

tourism sectors. All the teaching and assignment work is in English which will enhance 

students’ English skills as well as teach them the fundamental information regarding the 

tourism industry in Iceland (Wright, 1992). The selection of which tourism materials are to be 

included in the course is based on students and tourism specialists’ answers from a survey, 

performed specifically for the course design. Their answers help determines students’ needs 

and interests to make sure the course is ESP orientated and the tourism experts’ answers add 

professionalism to the teaching material. The course is meant for the upper-secondary level 

and therefore the English teaching adheres to the rules of the Icelandic National Curriculum 

Guide for Upper Secondary school. 

The course will be optional, students will have the option of adding it to their line of 

study based on their personal interest. The main reason behind the course being offered as an 

optional course and not a mandatory course, is that it is supposed to be learner-centred. When 
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students are given a choice, they are more likely to be autonomous and positive towards the 

learning. Their interest in the course’s theme should be the only reason for their selection of 

the course. If it were a mandatory course for everyone, it would not be based on students’ 

interest and needs, which would defeat the purpose of its creation.  

 

4.2 Students’ Age and Competence Levels 

The idea is to offer this course to upper-secondary school students in their third and 

final year of their studies, based on three main reasons. The first one is their level of English 

proficiency which, in most cases, has reached “Competence Level 2” (Mennta- og 

menningarmálaráðuneytið, 2011, p. 105). Therefore, little time needs to be spent on specific 

grammar teaching and instead the teaching in the course can be focused on other educational 

aspects, such as training in communication skills, listening skills, and specific vocabulary 

acquisition. All training in the course is aimed at furthering students’ skills to reach 

“Competence Level 3” (Mennta- og menningarmálaráðuneytið, 2011, p. 106). Their age is 

another factor. Students in their final year of high school are eighteen years old, or older and 

more capable than younger students to understand the relevance between this type of course 

and the benefits it can provide them in the future. The final factor relates to the fact that this 

group is in its final year, which is the opportune time to introduce them to the tourism related 

material, as many of them will work in the tourism sector after graduation, before proceeding 

to the tertiary level. They will be better prepared for that work and could even become 

interested in pursuing further education in tourism studies.  

 

4.3 The Course’s Scope 

The length and frequency of the course is based on the Icelandic National Curriculum 

Guide’s regulations on the amount of work students must complete per each credit they 

receive. According to the guide, one upper-secondary school credit equals 18 – 24 hours of 

work for an average student. The work involves students’ participation in class, examinations 

and preparation therefor, and homework or assignments they must complete (Mennta- og 

menningarmálaráðuneytið, 2011, p. 51). Teachers must organize their courses based on this 

time frame, because the students’ work load must be in line with the credits they gain. This 

ESP Tourism course will be a five-credit course with a work load of 90 – 120 hours over an 
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autumn semester, which is sixteen weeks in Iceland. A total of four, 60 minute, lessons will 

be taught each week to spread the work load more evenly. This means students will spend 64 

hours under teacher guidance in lessons, which gives room for 26 – 56 hours that can be used 

for completing assignments, homework, and examinations. When these hours are spread 

evenly over the sixteen weeks, students are expected to work additional 1.6 – 3.5 hours on 

average per week, outside the classroom. However, when considering students’ workload in 

other classes as well, teachers run the risk of overwhelming students and subjecting them to 

feelings of anxiety and stress. Therefore, the additional workload in this course, outside the 

classroom, will be restricted to a maximum of two hours per week, or 32 hours in total.  

 

4.4 Learning Objectives 

When Icelandic upper-secondary school teachers construct their course unit 

descriptions, they base them on three concepts: knowledge, skill, and competence. These 

concepts are interconnected in that students’ competence is based on their acquired 

knowledge and skills (Mennta- og menningarmálaráðuneytið, 2011, p. 38). The teachers put 

together statements for each concept, clarifying in detail the knowledge, skill, and 

competence students will have attained when the course is finished. Furthermore, teachers 

work by these guidelines when preparing reading materials, assignments, and the teaching 

method that will be used in the course. 

The Icelandic National Curriculum Guide has prepared three competence levels as a 

frame reference for students’ competence status in English and other foreign languages. 

These levels are based on the six common reference levels defined by the Common European 

Framework of Reference for Languages (CEFR) published in 2001 (Council of Europe, p. 

24). The six levels: A1, A2, B1, B2, and C1, describe students’ competence in listening, 

reading, writing, and speaking. The three competence levels, used in Icelandic schools, use 

these levels as a base, but simplify them in the process. 

 Competence Level 1 adheres to the same guidelines as levels A1, A2, and B1 in the 

CEFR. This level is the level at which students begin learning a new language and extends to 

both the compulsory school and the upper-secondary school with a focus on general 

education. Those students who have finished this level show in their everyday life and 

communication that they are respectful towards other people and their values and human 

rights (Mennta- og menningarmálaráðuneytið, 2011, p. 41). 
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The next level, Competence Level 2, has the same guidelines as levels B1 and B2 and 

aims at professional preparation for further studies or employment. This preparation involves 

moulding students into employees who show responsibility and independence within their 

profession under others supervision (Mennta- og menningarmálaráðuneytið, 2011, p. 42). 

They should understand the basic structure of English speaking societies, have a grasp of 

different cultural views and values, and have attained the necessary English vocabulary. Their 

skills for this level include understanding the language spoken with different accents, reading 

different texts’ types, participating appropriately in communication, expressing oneself 

clearly and without errors, and writing different text types. This knowledge and skill should 

inspire their competence in understanding different aspects of the language, as well as 

reading, problem-solving, initiative-taking and explaining (Mennta- og 

menningarmálaráðuneytið, 2011, p. 105). This is the level in which students are expected to 

have either completed or accomplished mediocre competence.  

 Competence Level 3, for foreign languages, follows similar guidelines as level C1 

and relates to specialisation and professionalism. This level aims at preparing students 

specifically for university education, regulated professions, and specialized vocational 

education (Mennta- og menningarmálaráðurneytið, 2011, p. 42) which corresponds with the 

course’s aims. Upon completing this level, and the course, students should be able to work 

independently and professionally in the tourism industry, possess the required English skills 

for the tourism sector, as well as be better prepared for further tourism studies at the tertiary 

level. Competence level 3 as described in the Icelandic National Curriculum Guide for 

Upper-secondary schools can be explicitly viewed in Figure 12.  
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Figure 12. Competence Level 3. 

 

As mentioned above, ‘Competence level 3’ is divided into three sections: Knowledge, 

Skill, and Competence. Each section has different statements of what students should have 

learned in the level. The course’s learning objectives are largely based on these statements, to 

make sure students meet the competence level’s requirements upon their graduation. They are 

also affected by the answers received from the survey performed for the course and are as 

follows: 

➢ The student is to have acquired knowledge and understanding of 

o The main parts of Iceland’s geology, politics, law, stories, and economy that 

concern the Icelandic tourism sector. 
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o Highlights in Iceland’s history, main tourist attractions, geography, and 

wildlife. 

o Topics regarding professionalism in tourism such as: customer care and 

service, emergency response and preventive measures, nature protection 

issues, and cross-cultural communication. 

o English Tourism vocabulary 

➢ Students have acquired skill to: 

o Read and understand tourism specific texts. 

o Understand and explain different aspects of Iceland regarding tourism, without 

difficulty. 

o Communicate appropriately with people of different cultures. 

o Design emergency plans for tourists and nature. 

o Service tourists properly and care for their needs. 

➢ Students are able to use the knowledge and skill they have acquired in order to: 

o Understand and explain to others the impact tourism has had on Iceland. 

o Explain information regarding Icelandic geology, politics, law, stories, and 

economy to tourists. 

o Be able to inform tourists about their country’s main history, geography, 

wildlife, and tourist attractions. 

o Understand and express themselves with newly acquired tourism vocabulary. 

o Employ their knowledge of tourism related material in their work. 

 

4.5  The Teaching Methods Used 

In the course, there are different types of teaching methods used to guarantee that 

material exposition will not become homogenous. The Icelandic National Curriculum Guide 

recommends teachers use an assortment of teaching methods in their courses, as that will 

ensure students acquisition of different competences and feedback thereof (Mennta- og 

menningarmálaráðuneytið, 2011, p. 40). A course that lasts for a length of sixteen weeks, in 

which different skills are to be developed, requires the use of more than one method of 

teaching. Students receive feedback in the form of different assignments and quizzes 

throughout the term, where they can evaluate their status and understand what needs further 

improvement.  
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 This is an ESP course and because the CLIL method is most often associated with the 

ESP approach, it will be a large part of the teaching. As has been covered in the literary 

review chapter, ESP courses are designed to teach English according to students’ needs. Here 

the needs are material related to Icelandic tourism. The reason for the common association 

between ESP and CLIL is because they have similar goals. In this course, the CLIL method 

teaches both English and Tourism material simultaneously, thereby allowing students to 

advance in both. The content material taught controls which parts of the language is taught. 

Because this is not General English teaching, the teacher must teach aspects of the language 

related to the content. These aspects do not solely involve the relevant vocabulary items and 

grammar structures, but the discourse organization of texts as well. However, the content 

materials included in the course and how much emphasis is put into each material, is 

completely based on the needs analysis survey. For example, the tourism related material and 

the four content materials about Iceland: its history, geography, animals, and tourism 

locations are bulky in the course because students want to learn about them. Vocabulary from 

this material will be highlighted and taught specifically. 

 Because students made it clear in the needs analysis that they wanted to train their 

listening and speaking skills, another teaching method called Communicative Language 

Teaching method (CLT), will also be used in the course. CLT focuses on training students’ 

communicative competence, that is “knowing when and how to say what to whom” (Larsen-

Freeman & Anderson, 2011, p. 115). Lessons will not be wholly focused on CLT, rather, the 

method will be applied into lessons where it is felt appropriate, into assignments and group 

work where special training can occur and applies to the material taught. Students are 

expected to speak English during lessons, but communication assignments will focus on 

enhancing their abilities in forming their own output further. This can be done, for example, 

by looking critically upon texts and asking students to form their own opinions on them and 

expressing their views.  This will result in students training their listening skills, as they listen 

to each other, and speaking, as they form their own output. 

 But the course will inevitably train other skills as well and therefore the use of task-

based language teaching will also be applied. When the focus is not strictly on enhancing 

students’ communication skills, various tasks will be provided in the course to teach the 

material. These tasks require students to use the target language, which will train all their 

language skills: speaking, listening, reading, writing, vocabulary, and even a bit of grammar, 

although the course does not put much emphasis on grammar. To demonstrate further, the 
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course offers training in safety for tourists and one task includes students working in pairs to 

create a safety plan for a popular tourist attraction. Here the focus is on teaching the material 

regarding safety for tourists, but students will unavoidably train their language skills in the 

process through use. Other similar tasks will also be included, of different scope and material. 

 

4.6 The Course’s Themes 

The course offers a variety of authentic theme based materials and projects to make the 

learning interesting and valuable (Yugandhar, 2016, p. 87). The course schedule is based on 

the same idea as Coskun’s course, mentioned in the literary review chapter. He wanted to 

teach his students about cross-cultural communication and decided to design his course 

around the theme ‘Culture,’ each week adding subthemes relevant to his aim. This course 

does the same, except, in a slightly different way. This course has the chief theme of ‘English 

for Tourism in Iceland’ and in order to present this theme, the course has been divided into 

four parts, each with subthemes based on different parts of the country. Students will travel 

around Iceland and learn about tourism and materials related to each part as the course 

advances. Within each part are additional subthemes, with materials about tourism. They are 

taught within context of the part they are positioned in, and some appear in more than one 

part. The teaching material in the course will only include real texts which have been written 

for native speakers of English. This will make the learning more authentic for students, and 

provide them with materials tied to the themes in actual English. A detailed course schedule 

can be viewed in Appendix D. 

The first part has the main theme ‘The South of Iceland’ and lasts for six weeks. The 

South of Iceland is large and ranges from Akranes all the way to Höfn, including Reykjanes 

and the Westman Islands. The first two weeks focus on the South West Corner of Iceland and 

students receive a short lesson on the tourism sector’s growth in the last years, its law, and 

relevance to Iceland’s economy. Weeks three and four cover the South Coast and the last two 

weeks, deal with tourism material in relation to the south of the country. For example, 

material on ‘steps in safety for tourists’, applies to the media coverage on the dangers in 

Reynisfjara, where tourists are drawn out to sea. Furthermore, these weeks include ‘Customer 

care & Service Orientalism’ and ‘Protection of Icelandic Nature’ which was put there in 

context with the large number of tourists travelling the south coast each summer. 
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The second part’s theme is ‘The East of Iceland’ and includes material relevant from 

Höfn to Egilstaðir. This part receives three weeks in the course, which should suffice to 

address the area’s main history, geography, popular animals, and main tourist attractions. 

This part of Iceland is too far away from the international airport for tourists, who visit the 

country for a short time, to be able to schedule a day tour. Therefore, this area is not as 

popular with tourists as the south coast and receives less attention in the course. This part’s 

second week features a vocabulary quiz on those tourism specific words that have been 

emphasized in the course’s teaching. The last week of this section, introduces a troll story 

from this part of the country and the theme ‘Cross-cultural communication’ is presented to 

students, partially as a preparation for the oral and listening tests that are scheduled later in 

the course, but also as an important theme. 

Part three has the theme: ‘The North of Iceland,’ which ranges from Akureyri to 

Vopnafjörður. This part is four weeks and begins with material concerning ‘Customer care & 

Service Orientalism’ and ‘Professionalism in Tourism’. The north is especially popular as a 

day-tour destination for cruise ships. Most days of the week, the Mývatn area is visited by 

thousands of people from these ships as well as tourists doing trips around Iceland. Therefore, 

it is an ideal part of the country, with which to put these materials into context, based on the 

amount of tourist flowing through the area each summer. This part has students perform a 

Professionalism presentation project, which will be demonstrated later in this section. Basic 

information about the North is covered and by the end of this part’s second week there will 

be a listening test, testing students’ skills in understanding English spoken with different 

accents. In the last week of this part, students will learn how to make an emergency response 

plan, which they will have to hand in as a part of their final grade. 

‘The West of Iceland’ is the final part and covers the three last weeks of the course. 

By the theme ‘The West of Iceland’ is meant the area of Borgarnes ranging to the whole of 

Tröllaskagi. No specific emphasis will be put on the Westfjord peninsula in the course due to 

limited time and the fact that The Westfjords are not as common a tourist destination as the 

North and the South. The reasons behind this are unclear, except for poor transportation 

conditions, lack of service, and poor advertising of tourist attractions. On the other hand, day 

trips to Borgarfjörður and Snæfellsnes peninsula are very common, and therefore the material 

of this section will focus on these areas. This part is also about wrapping up the course with 

different quizzes and a final project. In the first week, there is the oral test mentioned earlier 
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and in the second week, the second vocabulary test. A final project is to be handed-in, in the 

last lesson of the course.  

All four parts take the survey’s results into consideration and put the material related 

to Iceland into each part’s geographical context. A lot of emphasis is put into offering 

information on each location’s history, geography, main tourist attractions, and birds, 

animals, and marine life. These themes scored the highest in the survey and are therefore 

emphasised in the course’s schedule. Students’ responses were divided in half when it came 

to the elf and troll stories, and therefore there is not a lot of emphasis on them, only four short 

stories in total.  Each part features one elf or troll story from its area, to give students a little 

taste of folklore and its vocabulary. The themes which scored the lowest in the survey: 

geology, politics, and economy, are not highlighted specifically in course, only the most 

important material on them is taught where it is relevant to either tourism, or geography.  

 

4.7 The Course’s Projects and Assessment 

Students’ participation will affect their overall assessment as course work, attendance, 

and assessment are intertwined in this course. The course offers a “performance-based 

assessment” (Brown, 2007, p. 460) as students have the possibility of skipping the final exam 

if they have a total of 85% attendance and receive a combined grade of 8.5 from all projects 

and tests. This is meant as an extrinsic motivation (Brown, 2007, p. 88) for students to select 

the course, as well as motivate them to be active participants. The course offers a variety of 

assignments and tests, which are different in scope, type, and grade value. They should 

develop students’ grasp on the material and pander to students’ interest and acquired 

knowledge. The rest of this section will give an account of the in-class project work required 

of students, assignments, and the assessment in the course. A simpler overview of this can be 

seen in Appendix D. There are five assignments in total that students must finish and hand in 

on time to avoid lowering their course work grade. These are assignments on Steps in Safety 

for Tourists, Emergency Response, eight Travel Journals, Professionalism Presentation, and a 

final project.  

The first two of these projects are connected, because of their similarity and both are 

short, which explains their low-grade percentage. In the first assignment, the Steps in Safety 

for Tourists, students work in pairs and select a popular Icelandic tourist attraction of their 

own choice. Together they create a short description of it and include photographs they can 
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find on the internet. Drawing on what they have learned about safety for tourists in the 

course, they create a list of at least four suggestions for making the tourist spot safer for 

tourists. This assignment is meant to enhance students autonomous learning and get them to 

think about the importance of keeping foreign visitors safe in Iceland. It counts as five 

percent of the course work grade. The second assignment, which also counts for five percent 

of the grade, is an Emergency Response Plan, each student in course creates following simple 

set of guidelines. They use the same tourist attraction as in the safety project and apply the 

plan for a possibly dangerous situation of their own choice. This project will get them to re-

address the steps in safety material and have them think about how they would take care of 

tourists who would find themselves in need for help. 

The third assignment, the Travel Journal, is in eight parts and counts for 7.5% of the 

course work grade. This is a fun, easy going project for students, meant to enhance their 

creativity and fluency. Every other week, it is expected of students to hand in to their teacher 

a personal travel journal. Each journal will be two A5 pages in length, or more depending on 

students’ willingness to write. The journals will have pre-determined themes, each related to 

the material taught in the lessons before its required hand in date. These journals are not 

specifically included in the course to enhance students writing skills, but to get them to 

consider the material in a critical way and express their own opinions on it.  

The fourth assignment is linked to the professionalism material and counts for fifteen 

percent of the course work grade because of its extensive workload. Students work in groups 

of four or five and receive the same list of questions from the teacher. Each group is asked to 

create and add two questions to the list. Next, students must go into town, find eight tourists, 

and ask them these questions. They will then have to create a power point slide show with 

their findings and present them to the class. This project is meant to give students insight into 

the missing information from the Tourism Pulse survey, mentioned in chapter one, and show 

them the importance of professionalism in tourism. The project will also further improve 

students’ communication- and speaking skills as they must interview foreigners and present 

orally their findings to the rest of the class. 

The fifth and final project is due on the last day of the course and counts for twenty 

percent of the course work. In this assignment, students show what they have learnt in the 

course and can choose between writing a 2 - 4-page long essay or making a 4 – 8-minute long 

video presentation. The projects caption is: ‘What constitutes a professional tourism worker?’ 
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and it is expected of students to mention at least four of the materials related to tourism, good 

English language skills, cross cultural communication skills, and connect this to the material 

about Iceland. The project’s aim is to get students to reflect on their learning and present their 

findings. 

The course includes a variety of quizzes and tests. There are two vocabulary tests, one 

is scheduled in the middle of the course and one at the end. These tests are meant as an 

encouragement to get students to review the tourism vocabulary learnt in the course (Brown, 

2007, p. 482). They include explaining tourism terms, putting words into correct sentences, 

and creating sentences with certain tourism words. Together these two tests count for 20% of 

the course work grade. Another type of testing in the course, is the Elf and Troll stories 

quizzes. There are four stories in all, one in each part of the country. Likewise, there are four 

tests, one for each story and together they count for five percent of the total course work 

grade. The tests are scheduled at the beginning of the lessons in which students should have 

read the stories. They are designed to measure whether students have read the stories or not. 

The students who have read them will have no problem with answering the eight multiple-

choice questions.  

The course also features an oral exam and a listening exam. The former includes 

students conversing with the teacher, who will check students’ professionalism in their 

communication as well as their cross-cultural communication skills. Students will have 

received guidelines and questions for preparation beforehand to lower anxiety and if they do 

well, they have a chance to add ten percent to their course work grade. The listening exam 

counts as five percent and checks students’ abilities in understanding English spoken with 

different accents. In it, students must connect questions with answers, choose who is 

speaking, and put conversations into the correct order. They will have the chance of listening 

two times to the text. 

The last factor in the course’s assessment is the actual class work and a bonus 

percentage student can receive. If students receive a full house on their class work, they have 

a chance to receive 7.5% of their grade. For this to be the case, they must speak English 

during classes, and participate fully in all the work, especially the four group projects. These 

projects are created by the teacher for each part of the country, and vary according to the 

material. These group projects create opportunities for students to express, in English, their 

views and learning of material. They are only meant for in-class work and can be anything 
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from answering questions or playing vocabulary games, to jigsaw puzzle projects. Finally, 

those students who are interested in scoring 2.5% extra in their grading are asked to answer a 

course survey. In it, the students will evaluate the course’s aims and material, and give their 

personal suggestions on what could be improved in the course. 
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Conclusion 

The focus of this thesis is to design an English for tourism course at the upper-secondary 

level based on the ESP approach, which could serve as a preliminary course for students 

interested tourism studies at the tertiary level. English for Specific Purposes courses are 

designed especially for students and their perceived future needs. ESP practitioners perform a 

needs analysis, which in most cases is based on professionals and students’ opinions, to help 

determine that need. For this thesis, a study was conducted and the results from it used as a 

needs analysis for the course design. To serve as a base for the study, a threefold research 

question was formed. It asked tourism professionals about the need for ESP tourism courses 

in Icelandic upper-secondary schools; students about their interest in these type of courses; 

and participants’ opinion on what material should be included. 

Results show that there is a need for this course, based on answers from eight tourism 

professionals. They point out that many young people work in the tourism sector, including 

upper-secondary school students. They were asked to point out what this group of workers 

were lacking in, and most mention professionalism towards tourists and the job. Companies 

feel the need to train new employees and spend time and resources to do so. Every employer, 

except for one, says there is a need for this course and agrees it would benefit their 

companies, especially in the form of less need for training of new staff members.  

Results also show high levels of students’ interest in the course. Out of the 84 students 

who answered the survey, 75% say that they would choose the course if it would be available 

to them, which shows high levels of interest. Furthermore, 82% think the course would 

benefit them in some way. This means that 7% of students think the course is legitimate for 

others, but are not interested in it for themselves. The 82% are aware of the increase in 

tourism in Iceland and most mention that in connection to their benefits from adding the 

course to their line of study.  

Results concerning course material vary a bit between students and employers, and 

therefore an alternative solution was found to establish which material would be included in 

the course. Firstly, both groups listed Icelandic history, Geography, and Information about 

main tourist attractions as important materials to include. However, the groups do not agree 

on the rest of the material suggested. Therefore, it was decided to only include materials that 

score higher than 60% in employers’ answers and put little emphasis on it if the students rate 

it below 60%. This excludes Local Medieval Norse stories, and puts little emphasis on elf and 



72 

 

troll stories, geology, economy and politics of Iceland. Secondly, both groups are extremely 

positive towards all material related to tourism and rate them at 75% or higher. Therefore, the 

course teaches: an introduction to tourism law in Iceland, professionalism in tourism, 

customer care & service orientation, emergency response plan, steps in safety for tourists 

and ways to protect Icelandic nature. Finally, both groups have similar ideas regarding what 

learning skills should be emphasised in the course. Based on their ratings the course 

underlines training in oral, listening, and cross-cultural communication skills, as well as 

English tourism vocabulary. Reading and writing is not specifically trained, but unavoidably 

included in projects and reading materials.  

Based on these results, the thesis proposes an outline for an English for Tourism in 

Iceland course. It focuses on the upper-secondary level on the criteria that upper-secondary 

students already have good English proficiency and because they are in their final year of 

study, they are more mature and attentive to their goals for the future. The course lasts for 

sixteen weeks, with a workload of 96 hours which means students will receive 5 credits for 

their work. Its learning objectives are for students to understand and acquire knowledge in the 

previously mentioned materials. Students will also acquire skills in reading and 

understanding tourism texts and the ability of communicating different aspects of tourism in 

Iceland with foreigners. They will have skills in designing emergency plans and servicing 

tourists. To reach these goals, the course employs different teaching methods. Firstly, the 

CLIL method is used, as that is most often used in ESP courses. Secondly, the CLT method 

will be used when training students’ listening and speaking skills specifically, and thirdly, the 

task based language teaching method is used in various assignments to train all language 

skills and teach the relevant material. The course is made up of four parts, each part 

represents one section of Iceland and teaches material relevant to that section. Different 

tourism material and projects are scatter over the four parts, ensuring diversity throughout the 

course. Assessment is designed with the intention of providing students with extrinsic 

motivation, because students who are willing to work hard in the course, have the option of 

skipping the final exam. Instead their grading will be drawn from performance in assignments 

and attendance. 

As the situation is today in Icelandic secondary schools, there are no English for tourism 

courses being offered to upper-secondary students. Those schools which are offering tourism 

courses do not provide specific tourism English vocabulary or communication training. This 

course will serve as an excellent introductory course for student who are interested in tourism 
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work or further tourism education, as well as a possible inspiration for the undecided students 

to choose tourism studies in the future. It will also enhance students’ professional skills, 

enabling them to become better employees. Icelandic students already recognize the benefit 

of learning tourism English because they understand how extensive the tourism industry has 

become. Having proper communication skills in tourism English can help every Icelander, 

because they are all likely to find themselves in a situation where they must inform or help 

tourists at some point in the future. Everywhere an Icelander travels in his country, there 

stands a tourist beside him, and if not, a coach of fifty passengers is already on its way there. 
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Appendix A. 

 

This is a copy of the participation request, sent to human resource managers of tourism 

companies in Iceland. All personal information has been removed due to promised 

anonymity:  

 

Dear 

 

My name is Kristín Jónasdóttir and am currently writing my Master thesis in English 

Teaching, from the department of Foreign Languages at the University of Iceland. The topic 

of my thesis is English course design for secondary school students in their third year of 

school. The course would teach English as well as information regarding tourism in Iceland. 

 

I would be grateful if you would take time to answer the attached questionnaire because with 

your participation I will retain more knowledge of existing interest in a course of this type 

and what material it should include. The course design will be based on the answers received. 

 

It is completely your own choice to answer the needs analysis, and should you decide to 

participate, you are free to opt out of participation at any time. 

 

When the thesis is ready, it will be published at the website: Skemman.is, which has an open 

access to internet users. However, the analysis of answers will be treated with complete 

confidentiality and all processing of data will be strictly anonymous.  

 

Thank you for your participation 

 

Kristín Jónasdóttir 

Address 

Telephone 
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Appendix B 

Needs Analysis: English tourism course for Icelandic secondary schools 

1. Name _________________________________________ 

2. Profession ________________________________________________ 

3. Does your company employ secondary school students?  Yes □ No □ 

4. Does your company employ young people recently graduated from secondary 

school?        Yes □ No □ 

5. In your opinion, which skills is this group of young workers lacking? 

________________________________________________________________________

________________________________________________________________________ 

6. What would you most like to see this group improve in upon their graduation? 

________________________________________________________________________

________________________________________________________________________ 

7. Do you train new staff members?      Yes □ No □ 

8. What do you train them in? 

________________________________________________________________________

________________________________________________________________________ 

9. Do you believe there is a need for a course of this kind?  Yes □ No □ 

10. Do you believe this type of course would profit your company?  Yes □  No□ 

11. In what way?  

________________________________________________________________________

________________________________________________________________________ 
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The following questions regard course material and learning skills: 

 

1. About Iceland 

 

Please state your agreement on which material the course should include. 

Fill in the appropriate box. Strongly 

agree 

Agree Undecided Disagree Strongly 

disagree 

Elf and troll stories      

Local medieval Norse stories       

Bird, animals, and marine life      

Icelandic history      

Geography      

Geology      

Information on main tourist 

attractions 

     

Iceland’s political system      

Iceland’s economy      

 

Other: 

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________ 
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2. Tourism related subjects. 

 

Please state your agreement on which material the course should include. 

Fill in the appropriate box. Strongly 

agree 

Agree Undecided Disagree Strongly 

disagree 

Introduction to tourism law in 

Iceland 

     

Professionalism in tourism      

Customer care & Service 

orientation 

     

Emergency response plan      

Steps in safety for tourists      

Protection of Icelandic nature      

 

Other: 

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________ 
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3. Learning skills 

 

Which learning skills do you find important or unimportant to include in the course? 

 

Fill in the appropriate box. 

Very 

important 

Important Moderately 

important 

Of little 

importance 

Unimportant 

Written skills      

Listening skills      

Reading skills      

Oral skills      

Tourism English vocabulary      

Cross cultural communication      

 

Other: 

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________ 

 

 

Thank you for your participation. 
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Appendix C 

Needs Analysis - Students 

 

1. Age: ____________ 

2. What is your line of study? _________________________________________ 

(E.g. natural science, languages, sociology, mathematics, athletics, etc.) 

3. Where do you work in the summer? 

_____________________________________________________________________

_____________________________________________________________________ 

4.  Where would you like to work in the future, what are your future employment 

plans? 

_____________________________________________________________________

_____________________________________________________________________ 

5. Would you be interested in taking this course?    Yes □ No □ 

6. Do you believe this course would benefit you in some way? Yes □ No □ 

7. If you answered yes, in what way? 

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

 

 

The following questions ask for your opinion on which material the course should 

include and which learning skills in English it should focus on: 
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An English Course on Tourism 

 

1. About Iceland 

 

Please state your agreement on which material the course should include. 

Fill in the appropriate box. Strongly 

agree 

Agree Undecided Disagree Strongly 

disagree 

Elf and troll stories      

Local medieval Norse stories       

Bird, animals, and marine life      

Icelandic history      

Geography      

Geology      

Information on main tourist 

attractions 

     

Iceland’s political system      

Iceland’s economy      

 

Other:  

___________________________________________________________________________

___________________________________________________________________________ 

___________________________________________________________________________ 
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2. Tourism related subjects. 

 

Please state your agreement on which material the course should include. 

Fill in the appropriate box. Strongly 

agree 

Agree Undecided Disagree Strongly 

disagree 

Introduction to tourism law in 

Iceland 

     

Professionalism in tourism      

Customer care & Service 

orientation 

     

Emergency response plan      

Steps in safety for tourists      

Protection of Icelandic nature      

 

Other: 

___________________________________________________________________________

___________________________________________________________________________ 

___________________________________________________________________________ 
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3. Learning skills 

 

Which learning skills do you find important or unimportant to include in the course? 

 

Fill in the appropriate box. 

Very 

important 

Important Moderately 

important 

Of little 

importance 

Unimportant 

Written skills      

Listening skills      

Reading skills      

Oral skills      

Tourism English vocabulary      

Cross cultural communication      

 

Other: 

___________________________________________________________________________

___________________________________________________________________________ 

___________________________________________________________________________ 

 

 

 

Thank you for your participation. 
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Appendix D 

 A Course on English for Tourism in Iceland 

 

Course Objectives: 

 

➢ The student is to have acquired knowledge and understanding of: 

o The main parts of Iceland’s geology, politics, law, stories, and economy that 

concern the Icelandic tourism sector. 

o Highlights in Iceland’s history, main tourist attractions, geography, and 

wildlife. 

o Topics regarding professionalism in tourism such as: customer care and 

service, emergency response and preventive measures, nature protection 

issues, and cross-cultural communication. 

o English Tourism vocabulary 

 

➢ Students have acquired skill to: 

o Read and understand tourism specific texts. 

o Understand and explain different aspects of Iceland regarding tourism, without 

difficulty. 

o Communicate appropriately with people of different cultures. 

o Design emergency plans for tourists and nature. 

o Properly service tourists and care for their needs. 

 

➢ Students are able to use the knowledge and skill they have acquired in order to: 

o Understand and explain to others the impact tourism has had on Iceland. 

o Explain information regarding Icelandic geology, politics, law, stories, and 

economy to tourists. 

o Be able to inform tourists about their country’s main history, geography, 

wildlife, and tourist attractions. 

o Understand and express themselves with new acquired tourism vocabulary. 

o Employ their knowledge of tourism related material in their work. 
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Course Description: 

 

This is an optional course, offered to third year students during fall term. It counts as five 

school credits towards a secondary level matriculation. 

In the course, students will “travel” around Iceland and learn about different parts of the 

country and the Icelandic tourism industry in English. The course offers various materials on 

Iceland, such as Icelandic history, geography, folklore, animals, and popular tourist 

attractions. Students are introduced to different aspects of the growing tourism sector in 

Iceland and receive training in cross cultural communication, customer care, professionalism 

and English tourism vocabulary. This is done through various reading material and project 

work. Special emphasis is on enhancing students listening and speaking skills. Students will 

work on their own and in groups, and are encouraged to speak English in class at all times. 

 

Evaluation: 

 

o Those students who receive the combined grade of 8.5 or more for work in the course 

(see table below) and have 85% attendance, can skip the final exam. Note that marked 

assignments must be handed in on time, late assignments will lower the grade. 
 

o Others must take a final exam, which counts 50% towards the course work. Note that 

students must pass the final exam to graduate the course. 
 

Assignments:     % 

*Safety assignment     5% 

*Emergency Response Plan Assignment 5% 

*Professionalism Presentation 15% 

*Travel Journals x 8 7.5% 

Vocabulary quiz 1  10% 

Vocabulary quiz 2 10% 

Elf and Troll stories quiz     5% 

Oral exam   10% 

Listening exam   5% 

*Final Project 20% 

Class work (includes speaking English in class and participating in group projects)  7.5% 

Bonus: Students’ evaluation of the course - survey 2.5% 

Total:  100% 
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Course Schedule 
 

 Main Theme Week: Plan for the week. 

The South of 

Iceland 

One 

 

 

 

Two 

 

 

 

Three 

 

 

 
Four 

 

 

 

 

Five 

 

Six 

 

 

 
 

Introduction to the course 

The tourism sector, its growth, law, and relevance to 

Iceland’s economy. 

South West Corner history 

South West geography - geology 
 

South West main tourist attractions 

Elf story, test 

Group Project on the South West Corner 

Hand in 1st Travel Journal  
 

South Coast geography - geology 

South Coast history 

Tourism vocabulary  

 
 

South coast main tourist attractions 

Icelandic Political system in reference with 

Þingvellir 

Group Project on the south coast 

Hand in 2nd Travel Journal 
 

Steps in safety for tourists 

Customer Care & Service orientalism 

Tourism vocabulary 

Hand in Safety Project (2.5%) 
 

Customer Care & Service orientalism 

Birds, animal, marine life 

Protection of Icelandic Nature 

Hand in 3rd Travel Journal 
 

The East of 

Iceland 

Seven 

 

 
Eight 

 

 

 
Nine 

 
 
 

 

History of the East 

Geography of the East 

 
 

Main tourist attractions in the East of Iceland 

Birds, animals, and marine life 

Group Project on the East 

Vocabulary Quiz (10%) 
 

Cross Cultural communication 

Troll story, test 

Hand in 4th Travel Journal 
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The North of 

Iceland 

Ten 

 

 

 
Eleven 

 

Twelve 

 

 

Thirteen 

 

 

 
 

Customer Care & Service orientalism 

Professionalism in tourism – Presentation project 

introduced 

Students work on Professionalism projects 

Hand in 5th Travel Journal 
 

History of the North 

Geography of the North 

In class Group Project on the North 

Listening Test (5%) 
 

Main Tourist attractions in the North of Iceland 

Cross Cultural communication 

Elf story, test 

Hand in 6th Travel Journal 
 

Professionalism in Tourism Presentations. 

Emergency Response plan 

Hand in Emergency Response Plan project (2.5%) 

Tourism vocabulary 
 

The West of 

Iceland 

Fourteen 

 

 

 
Fifteen 

 

 

 
Sixteen 

 

 

 
 

History of the West 

Geography of the West 

Oral test (10%) 

Hand in 7th Travel Journal 
 

Main Tourist attractions in the West of Iceland 

Troll story, test 

Vocabulary Quiz (10%) 

 
 

Hand in 8th Travel Journal 

Birds, animals, and marine life. 

In class Group Project on the West. 

Hand in Final Project (15%) 
 

 


