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Abstract 

Drawing on data from previous research, this article focuses on the challenges and 

opportunities of Inclusive education using Ghana as a case study. The purpose is to 

explore the situation of Inclusive education in Ghana and examine factors affecting the 

effective implementation and the opportunities of practicing inclusive education. The 

concept of inclusive education is an idea or process that involves both disabled and abled 

children together in an environment that is free and safe. The concept furthermore 

includes teaching methods, positive attitudes, buildings, and facilities. The conclusion 

shows that Ghana has initiated a policy to embark on the implementation and practice of 

inclusive education, that is, including disabled children in the regular schools. However, 

there are some challenges that affect the inclusion of disabled children in mainstream 

schools. The research considered the negative attitudes of families and people towards 

disabled children. In addition to that, the importance of the teacher´s attitude towards 

inclusive education is accentuated because if teachers are not trained to handle the 

disabled children in the classroom they can develop a negative attitude towards them. 

Lack of facilities is another of the challenges for the implementation and practice of 

inclusive education. The article argues that families and communities need to change. 

They have to accept disabled children to be part of the system rather than expecting 

them to adjust and conform to second class standards. Developing the education system 

for disabled children to take part calls for school development, training and providing 

necessary equipment to meet their participation in the regular school environment. 

Keywords: Ghana, inclusive education, special education, Salamanca Statement, 

Education Strategic Plan, teachers and parents attitude 
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Chapter 1: Introduction 

This thesis examines the challenges and opportunities of inclusive education using Ghana 

as a case study. The purpose is to explore the situation of inclusive education in Ghana, 

factors affecting the effective implementation and opportunities of practicing inclusive 

education. Inclusive education is an idea or process that involves all children, whether 

disabled or not. It aims at a learning environment that is free and safe and to include 

teaching methods, physical environment, positive attitudes (Petrescu, 2013). Inclusive 

education has found to be effective for creating welcoming communities, inclusive 

society, encouraging children to believe in themselves and participate in society 

(Gadagbui, 2010).  This has led to the United Nation organization on education (Sharma, 

2015) to recommend member countries that they implement and practice inclusive 

education. There are many disabled persons in the world, in both developed and 

developing countries and 10% of these are children (Sharma, 2015). Although many 

countries had practiced special education in one form or another, the Salamanca 

Statement turned the focus in most them towards inclusive education in 1994. Even so, 

not all countries have been able to fully implement it.  

The constitution of the Republic of Ghana from 1992 states that, “All persons shall 

have the right to equal educational opportunities and facilities and with a view to 

achieving the full realization of that right— (a) basic education shall be free, compulsory 

and available to all” (Government of Ghana, 1992, article 25, section 1(a)). In the light of 

this, all children whether disabled or not must be given equal opportunities to get an 

education. Whether this is the case or not, or whether there are some obstacles to its 

effective implementation, is what this research seeks to address.  

Negative attitudes towards children with disabilities lead to their exclusion and make 

them feel marginalized and discriminated against (Sharma, 2015). Consequently, this 

makes them lose their sense of belonging to society. This also negatively affects the way 

they see life and work towards their aspirations, hence the need for inclusive education 

(Gadagbui, 2010). Inclusive education integrates the disabled students to be in the same 

classroom and school with other non-disabled students and they enjoy teaching 

strategies which benefit all children. It helps them feel comfortable to be in the school 

and participate in society, as they feel accepted by people within the school and the 

community (Petrescu, 2013). This generates a connection among the children.  
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Despite the benefits of inclusive education and its support by the United Nations, 

evidence shows that its implementation has not been sufficiently realized. This may be 

due to the lack of opportunities and several challenges that hinder its implementation, 

making it necessary to investigate the situation. Therefore, in the present research, I seek 

to answer the following questions:  

(1) Are there policies guiding the agenda of inclusive education in Ghana?  

(2) What are the biggest challenges that impede the realization of inclusive education 

in Ghana?  

(3) What opportunities exist for the realization of inclusive education in Ghana? 

As inclusive education brings all children together, including disabled students, 

students with learning difficulties, and immigrants, to mention a few, it brings a sense of 

belongingness among them. This belongingness brings encouragement and motivation to 

their lives. Therefore, the study will highlight the opportunities and importance of 

inclusive education to everyone. It will inform institutions and the authorities, 

encouraging them to give more attention to inclusive education and improve upon it. The 

study will serve as reference material to educate and equip students with knowledge for 

further studies about inclusive education. As Slee (2011) states in the first chapter of his 

book, The Irregular School, people need to have a positive mindset and attitude towards 

disabled children in order for them to feel comfortable and accepted in school and 

society.  

This thesis will draw on researchers to talk about issues related to inclusive education 

in Ghana. The sources of data for discussion come from the Educational Strategic Plan 

(2003-2015), Ghana’s Ministry of Education report on special and inclusive education, the 

Salamanca Statement, and articles from 2005 to date. 

The thesis is structured into six chapters. The first chapter introduces the paper and 

states the thesis problem. The research questions are stated in the first chapter as well as 

the importance of the thesis. The second chapter focuses on inclusive education by 

defining inclusive education, discusses different views on the subject and compares 

notions. The third chapter talks about inclusive education in Ghana. The fourth and fifth 

chapters respectively discuss some of the challenges and opportunities of inclusive 

education. The last chapter gives the conclusion of the thesis followed by references.  
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Chapter 2: Inclusive Education 

Inclusion has become a very important factor, idea, and aspect of education across the 

globe (Sharma, 2015). However, there are several competing definitions of inclusion, 

meaning “different things to different people” (Armstrong, Armstrong & Spandagou, 

2010). Poon-McBrayer and Ping-man (2013) define inclusive education as an educational 

process that reaches out to disabled children to include them in regular schools with 

other children and where they can learn without any discrimination or feeling of being 

marginalized. Thus, whether children have learning difficulties or are physically or 

mentally disabled, to mention a few important factors, they need to be given the right 

and opportunity to get an education that helps them improve both themselves and their 

communities. Sukys, Dumciene, and Lapeniene (2015) support the definition of inclusive 

education stated above. They add that inclusive education aims at ensuring quality 

education, accepting and respecting diversity, taking every individual into accounts, 

especially disabled student to avoid any disregard or discrimination. Ainscow, Booth and 

Dyson (2006) state two definitions of inclusive education: narrow and broad inclusion. 

Narrow inclusion focuses on a specific group of people or students while broad inclusion 

focuses on “diversity and how schools could respond to these diverse students and others 

in the society” (cited in Armstrong et al., 2010, p. 30). 

The phrase “inclusive education” derives from the Salamanca Statement of 1994. The 

statement was the result of a conference on special needs education (or special 

educational needs, SEN). In the statement, the focus was initially on what was referred to 

as SEN-students; that is, disabled students and students with specific learning difficulties 

(United Nations Education, Scientific and Cultural Organization (UNESCO), 1994). The 

perspective widened later and today inclusive education is thought of as a policy affecting 

all students – it is a policy about regular schools – and not only about specific students. 

The Salamanca Statement of 1994 argued that everyone, whether disabled or not should 

have equal rights and opportunities to access education. It further added that the school 

systems should design their programs in such a way as to include all students, however 

diverse, including disabled ones (UNESCO, 1994). Poon-McBrayer and Ping-man (2013) 

support the idea of the school system supporting every individual whether disabled or not 

to improve their learning outcomes and the social aspects of their lives. They added that 

it is important for schools to make programs and teaching approaches to include all 

students so that they learn to improve themselves and the society. Some teaching 
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approaches and methods can include or ask students to share their experiences with 

other students which encourage them to participate in the teaching and learning process 

which in turn helps them to improve. 

Banks and Banks (2010) support the idea from Poon-McBrayer and Ping-man (2013) 

about the schools creating programs to help every student from diverse groups, but they 

focused more on immigrant students, as they have often been excluded in mainstream 

schools. They state that schools need to reform their teaching and learning processes to 

accommodate diverse groups of students. This implies, for example, that teachers can let 

their students who speak different languages use words or phrases in their native 

language. This makes students feel comfortable while learning because they feel accepted 

in the class as they can use their native language to say a word or phrase in the 

classroom. This entails that schools should be a place where students can feel free and be 

accepted and welcomed. They consider schools to be communities where personal and 

social skills are developed and where great learning opportunities are realized for all 

children (Agbenyaga & Deku, 2011). 

Considering these, there are different views about inclusive education. Some may 

focus on classroom practice or educational reforms which aim at reconstructing the 

educational system to include all diverse students (Armstrong et al., 2010; Banks & Banks, 

2010). Others can be about policies guiding the practice of inclusive education. However, 

all these will sum up with the practice and implementation of inclusive education in all 

countries by reforming the policies of education and positive attitude from people, then 

reforming the educational system which includes assessing classroom practice and 

creating safe environment in order to help disadvantaged and disabled children to feel 

accepted and as part of society as they get the chance to develop and establish 

themselves.  

Inclusive education is the inclusion of disabled children in regular schools where the 

necessary facilities are provided, and they are supported in diverse ways for them to 

experience equity and get the quality education they deserve. This in turn means that 

people need to have positive attitudes towards inclusive education, thus, creating a policy 

to embark on the agenda of inclusive education in all parts of the world and organizing 

the program to benefit everyone. As part of this thesis, I will focus on disabled children 

and their inclusion in mainstream schools. 
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2.1  Comparing notions of Inclusive Education 

As an idea, inclusive education takes into consideration that all disabled children can and 

are able to learn when they are given the chance and opportunity to participate in the 

teaching and learning process (Gadagbui, 2010). It is better that regular schools include 

inclusive practice and education in their programs. This is expressed in the Salamanca 

Statement and Framework (1994), regular schools should practice “inclusive education to 

prevent discrimination and building an inclusive society and promoting education for all” 

(UNESCO, 1994). This means schools should accommodate all children, whether disabled 

or not.  

Inclusive education entails that disabled students should join the “regular school”. 

The school system and environment need to accept disabled children so that they will get 

an equitable and quality education. Armstrong et al. (2010) state that exclusion happened 

not because of the process of social relationship, but rather because of a social order. By 

this, they mean that as things actually stand, the disabled children need to conform to the 

norms and rules of the society rather than society filling the gap to help include them. 

However, inclusive education came to be the concern with managing and absorbing 

children with disorder or confusion which brought about the assimilation project. This 

project, as stated by Armstrong et al. (2010), came to be in the success of accepting 

everyone in the society. It helped with the expansion of the system of universal education 

for everyone, disabled as well. This furthermore helped with maximizing and maintaining 

social control.  

Sharma (2015) argues that inclusive education can be viewed as exclusion if schools 

and leaders do not reorganize their work and adopt new pedagogy to accept disabled 

children. Many people may think that disabled children are better off in segregated 

schools that are separated from regular schools, and if included in them, then they must 

adapt to what the school provides rather than the school changing to accommodate 

them. Inclusive education is believed to be effective for disabled children improving their 

success in social interactions leading to success in life (Gadagbui, 2010). Inclusive schools 

do not separate disabled children from children without disabilities, instead, such schools 

are structured in a way that accepts and include all children together in the belief all 

children can learn.  
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Chapter 3: Inclusive Education in Ghana 

Before inclusive education was adopted as a national educational policy in Ghana, special 

education had been on the agenda for several decades, beginning in 1936 with a law on 

education for children with disabilities. This establishment for example led to the building 

of special schools for the blind and the deaf, among others in 1946 (Ametepee & 

Anastasiou, 2015). This chapter focuses on inclusive education in Ghana and will start 

with background information about the country and its education system.  

3.1  Ghana and Education System 

Ghana is a country in West Africa with a population of around 24.4 million people 

(Ametepee & Anastasiou, 2015). The school system is based on the British model of 

education because Ghana was a British colony from 1867 up to the year 1957, when it 

gained full independence. Ghana’s education system starts with the nursery (pre-school) 

from age 2 to 3 years. This is followed by basic education in kindergarten from age 4 to 6 

years, then primary school from age 6 to 11 years and junior high school from age 11 to 

14 years. Basic education is free and compulsory. Students get the chance to enter senior 

high schools or vocational school between the age of 15 to 18 years. After that, they can 

enter either polytechnic or university from age 19 and above (Ghana Education Service, 

2004). Now the government of Ghana has initiated a policy to embark on the free senior 

high school of which the implementation and practice began in September 2017 (Asiedu, 

2017). 

3.2  Inclusive and Special Education in Ghana 

Every individual, including the disabled, needs to be given the right and opportunity to 

education, this is what inclusive education maintains. Its general meaning in education is 

the “full inclusion of all children with diverse abilities in all areas of learning in the school 

which the children can access” (Agbenyega, 2007). Children learn in different ways and 

approaches when teaching and learning are effective and motivating for them, thus, they 

learn best when they feel their involvement in the teaching and learning process 

(Agbenyega, 2007). In view of this, the government of Ghana has looked at education as a 

fundamental human right since the country’s independence in 1957 and stated so in the 

1992 constitution. I will give a brief overview of inclusive education in Ghana in table 

form.  
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Table 1: Highlights of special education development in Ghana  

TIME HIGHLIGHTS 

1936 Establishment of special education schools.   

1946 Schools for the blind and deaf are built - “Akropong-Akwapim 

School”. 

1957 Ghana gained independence. The educational needs of the 

disabled children became a concern of the government.  

1961 Establishment of the Educational Act of 1961. 

1970-1990 Creation of Special Education Unit, taking responsibility for 

disabled children and integration of the schools. 

1992 The 1992 constitution of Ghana is established. 

1994 The Salamanca Statement is issued emphasizing inclusive 

education.  

1996 The government implemented a Free Compulsory Universal Basic 

Education program (FCUBE) in support of education in Ghana. 

2000 Education for All (EFA) (Dakar). 

2003 Education Strategic Plan (ESP) from 2003 to 2015 is established to 

support special education and the goals reported in the Education 

for All. This supports inclusive education as well. 

2010-Now Inclusive education policy is introduced. 

 

The idea of inclusive education should not be viewed as a phenomenon in Ghana’s 

educational system. Indeed, its origin may be traced back to the early 1900’s when 

pioneers thought about education as a system or ideal that was important for everyone 

to be part of and that helps to develop the individual and society or country as well 

(Hodkinson, 2010).  
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3.2.1 Establishment of Special Education Schools (1936-1946) 

Education for disabled children in Ghana began with building separate schools for them 

that were called Special Education Schools (Ametepee & Anastasiou, 2015). This began in 

1936 and led to the establishment of Akropong-Akwapim school for the blind in 1946 and 

other schools for the deaf, among others. By this, they did not give these children the 

chance to be in regular schools, but they were given the opportunity to experience 

education in another form, that is, learning with other disabled children and their peers 

as well as developing cultures among themselves (Ametepee & Anastasiou, 2015). The 

schools gave these children the chance to engage in life skills and activities like weaving 

baskets and such to help them develop. At that time, Ghana had not gained 

independence yet, but the government was interested in the education of the citizens, 

maintaining that all children have the right to education (Ametepee & Anastasiou, 2015).  

3.2.2 Independence in Ghana and Special Education System (1957–1993) 

In 1957, the year Ghana gained independence, the educational needs and provisions of 

the disabled children became the concern of the government (Ametepee & Anastasiou, 

2015). Taking full responsibility for the disabled children began through the Educational 

Act of 1961 which is the principal legislation concerning the right to education in Ghana 

and it states that “every child who has attained the school going age as determined by 

the Minister shall attend a course of instruction as laid down by the Minister in a school 

recognized for the purpose by the Minister” (Ghana Education Service (GES), 2004, art 

2(1), p.2 cited in Agbenyega, 2007). In 1970, the Special Education Unit now known as 

Special Education Division was created. The unit took care of all affairs of special students 

and schools (Ametepee & Anastasiou, 2015). However, not all disabled children had 

access to the special schools. Some of them were far away while others were expensive.  

Due to this, many people criticized these special schools and in the 1980s, the 

government decided to bring about an integrated system that could improve special 

education. The integrated system meant that disabled children could learn together with 

other children in the same classroom (Ametepee & Anastasiou, 2015). The children in the 

special schools had access to expertise on specific impairments and the student-teacher 

ratio was favorable, however, the system was expensive. The integrated system benefited 

some disabled students while others were left out. Some of the regular schools had 

special units to help its disabled students (Ametepee & Anastasiou, 2015). Sharma (2015) 

argues that the integrated system would, without adapting the structure of the 

organizations, taking up inclusive teaching approaches and making other necessary 
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changes, bring about the exclusion for the disabled children in regular schools. Even 

though they were accepted in the regular schools, there would have to be some planning 

around their participation for them to feel included in both teaching and learning 

approaches and styles as well as the whole school environment. 

3.2.3 Emphasizing Inclusive Education (1990 to date) 

Until 1994, there were no policies backing the organization of inclusive education, but the 

Salamanca Statement of that year served to help countries that signed the statement to 

begin thinking about policies to guide the organizing, planning, and implementing of 

inclusive education in their terrain. The act helped Ghana to give more thought to 

inclusive education and follow up on the 1992 constitution’s declaration that all children 

should be given the rights and chance to be educated (Ametepee & Anastasiou, 2015). 

The 1992 Republican Constitution of Ghana gives further provision and support for 

education as a basic human right for all Ghanaians (Agbenyega, 2007). “The Government 

shall, within two years after Parliament first meets after the coming into force of this 

Constitution, draw up a program for implementation within the following ten years, for 

the provision of free, compulsory, and universal basic education” (Article 38, section-2, 

cited in Agbenyeya, 2007). 

Due to this, the government implemented a Free Compulsory Universal Basic 

Education Program (FCUBE) in 1996 in support of education in Ghana. This program 

provided free and basic education for all children from age 6 to 12 (Agbenyega, 2007). 

According to inclusive education, all disabled children need to be given the chance and 

opportunity to attend the same schools and classes as other children so that all children 

can learn with each other and develop themselves. Therefore, the Salamanca Statement 

encouraged most countries to prepare an inclusive educational plan. This lead Ghana to 

keep documents and make policy and the educational plan called the Education Strategic 

Plan (ESP) from 2003 to 2015 to support inclusive education and the goals reported in the 

Educational for All (EFA) (Ametepee & Anastasiou, 2015).   

3.2.4 Establishment of the Educational Strategic Plan (2003-2015) 

The purpose of the Educational Strategic Plan (ESP) from 2003 to 2015 was to assist with 

providing education for everyone in Ghana, reduce poverty, develop a learning society 

and community in the country (Ministry of Education, 2003). These opportunities get 

citizens to participate in educational process, develop themselves and their potentials, be 

productive and develop the nation, gaining knowledge and skills (Ministry of Education, 
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2003). In the Educational Strategic Plan (ESP), there are four areas of focus, and one 

includes equitable access to education of which the goal is to increase and expand 

primary, secondary, and tertiary enrollment of girls and disabled children into schools to 

help achieve the Education for All goals (Ministry of Education, 2003).   

Furthermore, the plan did not only discuss making education equitable but also giving 

quality education to the people. This means providing the necessary facilities and 

infrastructures, teaching and learning materials for schools, improving the libraries so 

that all have access to books and learning materials. Moreover, the plan emphasizes 

training of teachers in the target teaching approaches as well as motivating the teachers 

in order to help develop quality education for the students, teachers and schools 

(Ministry of Education, 2003).  

One of the main goals of ESP 2003-2015 was about integrating children with “Special 

Education Needs (SEN) into the mainstream schools by 2015” (Ministry of Education, 

2003, p 21). The strategy used is to design and implement programs for the integration of 

special and formal schools. Also, ESP calls for a redesign of facilities and infrastructures to 

accommodate all children with special needs beginning the implementation in 2003 and 

2004 (Ministry of Education, 2003). Furthermore, ESP claims that there should be support 

systems and programs for children with special needs to make sure “to increase their 

attendance 50% in 2008, 80% in 2012 and 100% by 2015 into the mainstream schools, an 

inclusive education system to be achieved” (Ministry of Education, 2003, p. 22). 

Moreover, it claims that the training of special education teachers should be joined with 

traditional teacher to get more teachers to teach everyone, whether disabled or not 

(Ministry of Education, 2003).  

As the ESP is part of the educational policy in Ghana, it finally stated inclusive 

education in their plan. Since then, inclusive education has been part of the education 

policy through the Ministry of Education by achieving the improved education of disabled 

children in Ghana (Ametepee & Anastasiou, 2015; Gadagbui, 2010). 

The government of Ghana through the Special Education Division of Ghana had implemented inclusive 

education on a preliminary basis in three regions namely the Central, Greater Accra and Eastern 

Regions. The division has realized education model programs in 34 districts in 529 schools by the end 

of 2011 (Gadagbui, 2010).  

Obeng-Asamoah (2016) adds that with technical and financial support, the government of 

Ghana has been able to expand from 34 districts to 48 with the implementation of 

inclusive education. There are 216 districts in Ghana. The schools are implementing the 
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concept and practice of inclusive education and this has lead the government to bring a 

policy framework to govern and guide the practice of inclusive education in support of all 

disabled children with special education needs. Today, Ghana has developed a national 

policy of inclusive education (Obeng-Asamoah, 2016). 

The ESP has helped the educational development of Education for All (EFA) 

(Ametepee & Anastasiou, 2015). Even though Ghana has not achieved all the goals stated 

in the EFA plan, the country is still improving in respect to the goals. The EFA states six 

goals which include (i) early childhood care, (ii) good education for disabled children or 

students, (iii) free and compulsory education for everyone by 2015, especially girls, 

people with challenges and in challenging social situation, such as those from minority 

groups. The goals further state that the learning needs of everyone must be met and as 

Ghana’s education system is improving, inclusive education is also advancing (Ametepee 

& Anastasiou, 2015). In view of this, the Education Strategic Plan from 2003 to 2015 was 

implemented which adapted inclusive education (Gadagbui, 2010). 

Inclusive education, according to the Ministry of Education in Ghana is education to 

address the marginalization and exclusion of disabled children (Ministry of Education 

(MoE), 2015). This will create a free and safe learning environment that lets all disabled 

children feel free and safe to move, use facilities and participate in teaching and learning 

styles and approaches, and all aspect of school life. In view of these, the government 

agrees on a policy to back this activity joined by stakeholders in the provision of 

education. 

3.2.5 Implementation of Inclusive education policy (2010 to date) 

The national policy made for inclusive education is supported by United Nations 

Children’s Fund (UNICEF) and other stakeholders, to help and support the government of 

Ghana in including children with disabilities and those from poor families, among others 

into the mainstream schools. The inclusive policy states that schools should identify and 

attend to the needs of students with disabilities, using various learning and teaching 

styles and approaches and by doing so ensure quality education to all children through 

the appropriate curriculum, organizations, and resources to incorporate them into their 

communities (MoE, 2015). Furthermore, the policy states that all children can learn and 

that everyone has the right to education as the 1992 constitution confirms. Moreover, 

children learn in different ways and due to this, the schools and institutions and 

educational system need to have or provide the necessary equipment to support all 
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children to learn. Furthermore, they need to provide the social, emotional and 

psychological environment for the children to feel welcome and motivated to come to the 

school and learn (Lopez & Caspe, 2014; MoE, 2013, 2015). 

The policy aims to change communities’ perception of disabled children as well as 

engage and equip the school system to include these children. These activities will get the 

children to learn and to contribute to themselves and the nation (MoE, 2013, 2015). As 

suggested by Gadagbui (2010), making disabled children feel part of the regular school 

system through proper organizations will bring a sense of belonging to them, which will 

encourage them to learn, leading to development and contribution to society. Allowing 

the children to learn and feel the importance of learning, makes them eager to put more 

effort, not only benefiting themselves but their whole community. 

It is important to have the policy to back up and support the activity. As specified by 

the Ministry of Education (2013), the educational system is not responding more to 

disabled children to be part of the mainstream schools. There is little talk about the 

disabled children joining non-disabled children in the school or having the quality of 

education they need. Due to this, most of them are being excluded from the set structure 

and are either found in the special schools or they have been abandoned on the street or 

at various homes without education (Obeng-Asamoah, 2016). This makes most of these 

children who are talented, creative and intelligent, not able to contribute to themselves 

or the country since they are not given the chance to express themselves in the school 

system or have a quality education to develop their abilities (Ministry of Education, 2013). 

All children can learn and they need to be given their right and opportunity to learn. 

When they are supported in their learning, they will do better and improve as mentioned 

before. Due to this, the system needs to be bettered to include them as the inclusive 

education policy sets out (Ministry of Education, 2013, 2015), thus making education 

accessible to everyone including disabled children.  

Furthermore, the schools shall be provided with the necessary facilities and 

infrastructures to support all students, especially the disabled children (Ministry of 

Education, 2015). More teachers are to be trained in the teacher training college to be 

able to teach and take care of both disabled as well as non-disabled students and create a 

free and safe environment for all children. As indicated by the Ministry of Education, the 

policy is close to the final draft which needs to be completed and presented to the 

government and the people of Ghana. Then, they will finalize an implementation plan to 

make sure Ghanaians are informed about the policy that shows the will and direction of 



20 

the government and its aim for practice in the education system, the schools and 

communities (MoE, 2015).  

However, if we are thinking of changing the educational system to include disabled 

children, then I believe many things need to be put in place for implementation and 

practice. There are many factors that make the implementation and practice of inclusive 

education not effective (Obeng-Asamoah, 2016). The next chapter will discuss some of 

the challenges of inclusive education. 
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Chapter 4: Challenges of Inclusive Education 

Implementing inclusive education requires considerable changes to organizations, 

practice, norms and more. As inclusive education is a process, it will be motivating and 

encouraging when all factors leading to its success have been taken into consideration 

and acted upon for its improvement (inclusive practice). That is, providing the necessary 

equipment and materials to support inclusive education. There are some factors that 

make implementing and the practice of inclusive education a challenge for both the 

government and the people in the country and therefore the disabled children as well. In 

this chapter, I will discuss some of these challenges.  

4.1  Parents (families) and Negative Attitudes in Society 

People need to have good motives and intentions about the practice of inclusive 

education in both the schools and in society. Slee (2011) claims that people should have a 

good mindset and positive attitude towards inclusive education. As people develop 

positive attitudes towards inclusive education, implementing and practicing inclusive 

education becomes easier. In order for that, people need to know the importance of 

inclusive education. They need to be educated about it and the reasons why they need to 

develop good behavior towards disabled children and send them to regular school to help 

them get a quality education (Slee, 2011). Educating the public will therefore, help to 

embrace and motivate children with disabilities to be in the regular schools and the 

society. If the public does not develop a positive attitude towards disabled children, thus 

raising awareness, the implementation and practice of the plan becomes a challenge. 

Adopting a positive attitude towards disabilities begins in the family. As Obeng-

Asamoah (2016) stated, families especially the parents need to have a good mindset for 

their children who are disabled. When family members develop a positive attitude 

towards their disabled children, they are more open to sending them to schools to get a 

quality education and its advantage. However, this may not be easy for some families 

when they find it difficult to show their children in public because people laugh at them 

(Tchintcharauli & Javakhishvili, 2017). This makes it difficult to let them go out of the 

home because they consider it a shame to give birth to such child. Therefore, it is 

important for authorities to identify these families and make them aware of inclusive 

education and its importance and encourage them to send their children to the schools 

despite the challenges they are facing in society. As stated in the Salamanca Statement, 
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“a positive and good attitude from parents helps with school and social integration” 

(UNESCO, 1994, p. 37). This means that parents need to be supported to help children 

with disabilities by providing the necessary information, that is, educating them on the 

importance of encouraging their disabled children and sending them to school. 

In addition, the voice of parent needs to be heard. The Salamanca Statement 

supports the idea of parents being heard and have a say in how they want their children 

to be educated. All these promote inclusive education. The Salamanca Statement 

mentions that the governments should provide parental partnership with parents to 

contribute to the development and decision making to enhance the education of their 

disabled children (UNESCO, 1994). If parents are not given the chance to participate in 

their children’s education, they do not encourage their children to be in school and 

society which prevents inclusive education to be implemented and practiced. 

If successful, these measures lead people in the society to respect and accept 

disabled children because they see how their families embrace and accept them to be 

part of the family and closer community. When families do not develop good behavior 

and attitude towards disabled children, it becomes a challenge for the children to feel 

part of society and, moreover, people in the community develop a negative attitude 

towards them (Gadagbui, 2010). When families and the public are educated on the 

importance of including disabled children within the families, the society and schools, the 

negative perception formerly developed against them will turn into positive and good 

behavior towards the disabled children. In view of this, many of them will be lead to 

school and this will encourage the government in building more facilities to support their 

learning and able children as well and making the necessary organizations in the various 

schools for disabled children not to feel discriminated from their peers (Ministry of 

Education, 2015).  

Gadagbui (2010) wrote about parents taking their abled children out of the regular 

schools where disabled children are receiving education among them. Slee (2011) stated 

that some families believe that disabled children should not be in the same class with 

their children because it lowers their grades and learning performance. Not all families 

support the idea of disabled children in the same school and same classroom as their 

children because they believe their children will perform better without disabled children 

in the same classroom. This attitude seems to be prevalent in the society (Ghana 

Education Service, 2004). According to Ghana Education Service (2004), families and 

people in the society develop a negative attitude towards these special children which 
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prevents said implementation and practice of inclusive education. I believe parents 

should embrace the idea at hand and encourage their children to share the classroom as 

well as ideas with disabled children and respect them as peers.   

In consideration of this, the public and families need to develop good and positive 

behavior towards disabled children for their inclusion in school to be effective which 

helps with the implementation and practice of inclusive education.  

4.2 Teacher’s Negative Attitude 

As it comes to discussing families and social attitude towards disabled children, it is 

important to consider the teachers. Obeng-Asamoah (2016) argues that teachers can 

develop a positive attitude towards children with special needs, however, when teachers 

are not trained to handle these children in regular or segregated schools, it becomes a 

challenge for them to handle and develop a positive attitude towards them (Agbenyega, 

2007).  

Inclusive education opens opportunities for disabled children and realizes their right 

to be educated in the regular schools (Kuyini, 2010). Therefore, it is significant for 

teachers and school leaders to be aware of what inclusive education is all about, which 

means, they need to be introduced to the concept. Introducing the concept means that 

teachers need to have teacher training in the Teacher Training Colleges (TTC) to equip 

them with the views and importance of inclusive education, thus, developing a positive 

attitude towards disabled children and gaining knowledge and skills on how to handle 

them (Agbenyeya, 2007; Kuyini, 2010). Teachers must also receive training in teaching 

approaches and styles suitable to teach all children.  

The Teacher Training Colleges (TTC) need to introduce to and train both new and old 

teachers in inclusive education and practices. Teachers need to develop the knowledge 

and skills in handling and teaching these disabled children in mainstream schools. If 

teachers are not trained in managing all children in the classroom, it will be difficult for 

teachers to handle the teaching (Agbenyega, 2007). Teachers may not have a good and 

positive attitude towards the disabled children if they do not get an education on 

teaching approaches and relevant pedagogy to include them and learn ways to handle 

them in the classroom (Kuyini, 2010). Opoku, Aybenyega, Mprah, Mckenzie, and Badu 

(2017) argue that teachers need to be supported and trained to adopt different teaching 

techniques, strategies, styles and approaches to teach and support diverse students in 

the school and classroom.  
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As a result, this encourages and gets more children to attend schools which motivates 

and encourages parents to bring their children to school (Banks & Banks, 2010). As Kuyini 

and Boitumelo (2011) said, teachers contribute to the achievement of inclusive education 

and practices. Therefore, it is important to train them to develop positive attitudes 

towards disabled children which these attitudes support more successful inclusive 

programs for students. However, Hodkinson (2010) mentions that some of the teachers 

may have a different view of inclusion. He said some teachers will not support inclusive 

education when it relates to children with difficult behaviors. Some considered it 

necessary to exclude such children from mainstream schools.  

For schools to be inclusive, they need to support disabled children and meet the 

needs of the teachers as well (Hodkinson, 2010). Agbenyega (2007) added that as 

teachers are trained and get the experience of working with children with special needs, 

they develop a positive attitude to teach them. However, from research done by 

Agbenyega (2007) in his discussion, he came across some teachers making complaints 

about inclusive education. They mentioned that they need support from principals, 

authorities and specialists in the schools to help them handle children with disabilities. It 

is important that they are provided with the expertise to aid them in the schools even 

though they get the training they need. Moreover, the teachers added that including 

disabled children in the regular classes affects the academic performance of their peers 

and the school’s academic success (Agbenyega, 2007). Nonetheless, it is important for 

them to understand that children should learn to develop themselves and that will 

eventually help develop the nation.  

From my background of education in Ghana, most of the time, the majority of 

students were thinking of learning only to pass the exams rather than learning for the 

sake of gaining knowledge. Teachers need to be educated to place emphasis on letting 

children learn to develop themselves rather than the focus on test and exams. Even 

though the testing is important, it would be better if teachers were trained to help 

students develop personally which also helps students to pass the test and, in addition, to 

gain more knowledge about what they have learned in the school and through the 

teacher. 

In conjunction with discussing teachers’ attitude and providing training for teachers, 

it will be good and great to explore ideas about facilities that support their training and 

contribute to the important development of a positive attitude towards children with 

special needs. 
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4.3 Lack of Facilities and Infrastructures 

If teachers are to develop a positive attitude towards inclusive education, they must first 

be educated, trained and supported. The government needs to provide the various 

schools with the resources and materials to help with the practice and implementation of 

this program. Proper facilities and infrastructures need to be provided in the schools to 

encourage and motivate teachers to teach disabled children (Kuyini, 2010). Agbenyega 

(2007) added that it is important to provide the resources and facilities to offer 

opportunities for disabled children. This is part of the proper organization to help include 

disabled children into mainstream schools and make sure the facilities needed to improve 

their learning are provided in the school (Sharma, 2015).  

The Ministry of Education (2015) stated in the report about guidelines and standard 

of inclusive education in Ghana that the government will provide the necessary facilities 

in support of inclusive practice. Kuyini (2010) supports the idea of providing the necessary 

facilities for the implementation and practice of inclusive education to be effective. 

Similarly, Kuyini and Boitumelo (2011) added that it is necessary to provide more facilities 

for effective inclusion. They state that lack of these facilities and infrastructures lead 

teachers to develop a negative attitude towards children with special needs and teachers 

think these children need to be excluded. Lacking facilities and resources in school make 

teachers have limited knowledge and skills in handling these children. Kuyini and 

Boitumelo (2011) concluded that limited resources and facilities and lack of training for 

teachers act as a barrier to practicing and implementing inclusive education. Ghana 

Education Service (2004) supports this argument that without these factors and more, 

implementing, achieving and practicing inclusive education will be challenging. They state 

that one of the challenges that Ghana faces with inclusive education is inadequate 

resources and facilities, which is a threat to achieving inclusive education and “Education 

for All” (GES, 2004, p.16). Therefore, it is important for the government to provide the 

necessary resources and facilities for the practice and implementation of inclusive 

education. 

Furthermore, Alhassan (2014) mentions that teachers develop a negative attitude 

towards inclusion because of large class-size in many of the schools. In my experience 

from back home, there were around 40 to 50 students in a classroom and this makes it 

difficult for teachers to attend to all students, especially disabled ones. As there are many 

children in one classroom, it is difficult for the teacher to take care of all and this makes 

the practice of inclusive education a challenge. Therefore, it is important for the 
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government to provide more facilities and support to accommodate fewer students in the 

classroom for teachers to handle all (Alhassan, 2014). 

With this in mind, families, society and teachers must develop positive attitudes 

towards inclusive education. It is important to draw attention to the benefit and possible 

opportunities inclusive education brings. The next chapter will discuss the opportunities 

of inclusive education. 
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Chapter 5: Opportunities for Inclusive Education 

Even though there are some challenges of implementing and practicing inclusive 

education, there are opportunities as well. Educating children with disabilities in the 

various schools is an advantage for everyone (Mihai, 2017). This chapter will discuss some 

of these opportunities of inclusive education. 

5.1 Building and Providing Facilities 

Inclusive education has many advantages for children with disabilities as well as parents, 

schools, teachers and society. This leads the government to provide more facilities. As the 

government wants to implement and practice inclusive education, it builds more schools 

and provides more facilities which do not only benefit disabled children but everyone 

around them. Building more facilities encourages more children to be in schools because 

a lack of facilities becomes the barrier for many children who find themselves out of the 

school system (Obeng-Asamoah, 2016). This lack has led many children to drop out of 

schools when there are not sufficient facilities to accommodate them (Gadagbui, 2010). 

As more facilities are provided, it encourages more children to stay in schools and this 

also encourages teachers to develop a positive attitude towards children with disabilities 

(Alhassan, 2014). Creating more facilities reduces the number of students in a classroom 

to help the teacher have time to focus more on each student. The result is that when 

teachers get more time for all the children, they also have time to encourage their 

students to help one another in the classroom.  

Furthermore, as the government builds or provides more facilities, it effectively 

reduces cost because it is more economical to build facilities that accommodate and 

benefit all children than building separate facilities for disabled children (Obeng-

Asamoah, 2016). As the government reduces cost by providing facilities to benefit 

everyone, they can use the remaining money to help train more teachers and develop 

expertise to help the teachers handle and teach diverse students in the schools 

(Agbenyega, 2007). As teachers are trained, they get innovative ideas, techniques, 

teaching approaches and styles to teach disabled students. This develops teachers to be 

creative and innovative in their teaching strategies (Gadagbui, 2010). As more facilities 

are provided and teachers are trained, this encourages the implementation and practice 

of inclusive education to become effective. This then leads to the provision of appropriate 

teaching aids and equipment to support all children to learn which makes children’s 
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needs and interests taken care of. Furthermore, it encourages more flexibility in the 

teaching methods and approaches by teachers (Gadagbui, 2010). This furthermore leads 

to positive attitude developed by teachers and children. Therefore, inclusive education 

encourages the government to provide more facilities and resources to support its 

implementation and practice.  

5.2 Developing Positive Attitudes 

Inclusive education puts both non-disabled and disabled children in the same school and 

classroom with teaching approaches that benefit all of them. The environment is free and 

safe. There are facilities to accommodate all children and this encourages everyone to 

develop positive attitudes towards disabled children. When teachers are educated, 

trained, and supported in inclusive practice, it helps to develop positive attitude and 

behavior towards disabled children (Alhassan, 2014). This encourages teachers to teach 

and train their students to do the same. Banks and Banks (2010) argue that teachers need 

to apply teaching approaches that include children with disabilities which makes them 

respect and encourage their students to do the same. Gadagbui (2010) added that as 

children are encouraged to respect each other, they play, work, study and help one 

another when one is in a difficult situation or does not understand the subject being 

taught in the class. It brings about collaborative learning as they study together. This 

makes children with disabilities feel accepted by their peers and encourages children to 

stand up for one another to prevent any discrimination among them (Obeng-Asamoah, 

2016). They develop mutual respect.  

Moreover, families and society develop positive attitudes as well when they have 

knowledge about inclusive education. It promotes a union between the school and 

parents, making teachers and parents help each other in helping disabled children within 

schools. This encourages parents who want to withdraw their children from schools to 

reconsider their choices (Gadagbui, 2010). As argued by Slee (2011), everyone should be 

able to understand the importance of inclusive education which leads people to embrace 

and support all children with disabilities in the schools and communities. This leads 

people in the communities to help them do their homework as well as other activities 

(UNESCO, 1994). As the children are supported and encouraged, it brings them closer to 

people which helps us all to develop a positive attitude and good behavior towards them 

(Agbenyega, 2007) and this leads them to participate in the society as well. Inclusive 

education leads people to develop positive attitudes towards disabilities. 
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5.3 Developing Themselves and the Society 

Developing good behavior towards children with disabilities encourages them to 

participate in the school. It helps them to get a proper quality education to develop 

themselves. Inclusive education promotes quality education and social development for 

disabled children (Mihai, 2017). As they develop themselves, it leads them to participate 

in activities and work to develop the society and nation. As they better situate themselves 

in society, it generates people to accept, appreciate and respect them. This leads to the 

development of the nation because it encourages them to do more for their country. As 

stated by Ametepee and Anastasiou (2015), disabled children had the chance to do life 

skills activities such as weaving baskets for trading in the country which helps to generate 

incomes for them and the government and the government uses the income to develop 

the nation. Mihai (2017) stated that it brings advantages in respect of the evolution of the 

society, on the labor market, more income to generate from the work they do as well as 

other children to develop the country. 

Furthermore, as disabled children are developing themselves, acceptance, 

appreciation and respect from people around them is generated and this helps to bring 

tolerance and harmony among people in the country. This helps to develop the country 

by creating a better future for today’s generation and the generations to come and to a 

greater degree, include everyone whether disabled or not to live together in society 

(Mihai, 2017). It increases social inclusion, builds relationships, encourages networking 

and gives opportunities for people to interact among themselves as with other 

communities and nations (Gadagbui, 2010), thus, preparing all for inclusive life and 

society in the future. Therefore, it is important to implement and practice inclusive 

education for disabled children to develop themselves and their country. Each and 

everyone’s contributions help in the development of the country.  
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Chapter 6: Conclusion 

Inclusive education is a process or idea whose main concern is to include disabled 

children in regular schools where they are not discriminated against and are considered 

able to learn. Its implementation and practice in Ghana is on-going as the government has 

issued a policy to support the idea and practice of inclusive education. The education of 

disabled children started with special schools, meaning, they were separated from the 

main schools. The Salamanca Statement drew the government of Ghana’s attention to 

inclusive education which encouraged the government to include disabled children into 

mainstream schools and provide the necessary tools such as equipment, materials, 

facilities and teaching approaches to support their inclusion. However, there are different 

definitions of inclusive education. Some consider children who are physically or mentally 

impaired and others consider girls, children from poor families, children from racial 

minorities as well as physically or mentally disabled children. I believe inclusive education 

considers all these children to be included in the school for them to get the equity and the 

quality education they deserve even though this thesis focused on disabled children.  

As discussed, there are factors that prevent the inclusion of disabled children into the 

schools. The research considered the negative attitudes of families and people in the 

society that sometimes prevent these children from going to inclusive schools. As Obeng-

Asamoah (2016) said, people need to have a positive attitude and good behavior towards 

these children for them to find themselves in the society and the schools. For people, 

families and teachers to develop this attitude, they need to be informed about inclusive 

education and how important it is for them to embrace disabled children and encourage 

them to stay in schools. Another factor mentioned was the teacher’s attitude because if 

teachers are not trained in how to handle disabled children in the classroom, they may 

develop a negative attitude towards them. Moreover, they need to be trained in teaching 

approaches, strategies, and styles as well as classroom management to include all 

children in their teaching methods. As teachers are trained and supported with inclusion 

in mind, they develop a positive attitude and good behavior towards these children which 

makes inclusive education to be effective. Furthermore, lack of facilities was another 

challenge for the implementation and practice of inclusive education. If facilities are not 

provided to support teachers and the disabled children, it becomes a challenge for both 

teachers and children. This does not encourage the parents to send their children to 

schools and makes some of them drop outs of the education system. Providing facilities 
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needs proper organization for everyone to feel included in the school, both in the aspect 

of teaching and learning processes as well as the general school environment. This is what 

inclusive education is all about. 

Despite the challenges, there are also great opportunities in the practice of inclusive 

education. Inclusive education creates many opportunities which include making the 

government builds or provides more facilities to benefit simultaneously disabled and non-

disabled children, teachers, parents and society in general. Building and providing more 

facilities encourage more children to attend school and helps prevent children from 

dropping out. As more facilities are provided, it engages more teachers to be trained and 

supported. Parents are encouraged to send their children to schools as they can rely on 

that facilities are being provided to support their children’s learning and safety in the 

school. Last but not the least, this encourages collaborative work between parents and 

teachers.  As parents support their children to attend school, society embraces them and 

they get the chance to obtain an education in order to develop themselves and therefore 

their society. Developing themselves motivates and encourages these children to be more 

independent and later work to generate income. In that way, they are enabled to 

contribute to their country and gain a sense of belonging.  

Inclusive education is a process that requires everyone to contribute to its full 

effectiveness and processing. Families, communities and schools need to change and 

accept disabled children to be part of the system and refrain from expecting the children 

to adjust and conform to what the system provides. Developing the system so that 

disabled children can be included calls for school development, training and for enabling 

the participation of disabled children in the regular school environment.  
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