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Abstract 

This thesis focuses on the benefits of using fairy tales and storytelling in the English 

teaching classroom, centered around a story pack that utilizes the story of Rapunzel in 

English teaching in the eighth grade of compulsory school. Storytelling applies natural 

elements of language acquisition and can, therefore, be applied to language teaching in a 

natural way, helping students practice their language skills and creativity. Findings show 

that there are many ways to use fairy tales in language teaching, resulting in a diverse 

collection of activities and lessons. The first part of this project focuses on characteristics 

of fairy tales, theories, and methodologies in language teaching in Icelandic schools, and 

a description of the project. The second part is the story pack, including a unit plan, 

lesson plans for six lessons, and assessment rubrics. 
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1 Introduction  

Language teaching in Icelandic schools today is constantly becoming more diverse, with 

new ideas and teaching methods forming each year. What really is the best method in 

language teaching is continually under discussion, and we will probably never have a 

definite answer to the question as to which approach works the best. However, there are 

some teaching methods and strategies that have proven more effective than others for 

foreign and second language teaching. When figuring out what method or strategy to use 

in the language classroom it is important to keep in mind the competence criteria and what 

is expected from students. 

The chapter on foreign languages in the Icelandic National Curriculum guide for 

compulsory schools (Ministry of Education, Science and Culture, 2014) covers competence 

criteria that students should be able to meet at the end of each level, in the fourth grade, 

the seventh grade, and at the end of compulsory school in the tenth grade, focusing on 

speaking, writing, reading and listening, commonly known as the four skills in language 

learning.  

Telling fairy tales is a natural element of language acquisition that can be conveniently 

applied as a teaching strategy to support foreign and second language learning in the 

classroom. This thesis presents a unit plan for the eighth grade using fairy tales to meet 

the Icelandic National Curriculum guide’s competence criteria in language teaching and 

support the four skills of language learning with literature. 
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2 Fairy tales  

Some common story genres that are common in classrooms are:  

- Adventure – stories that are full of thrills and action 

- Romance – stories about love  

- Mystery – stories centered on solving a crime or another strange problem 

- Myth – cultural stories that often involve supernatural characters  

- Fantasy – fiction with elements of magic and other supernatural phenomena 

(Haberling & Stanton, 2016).  

Although many stories connect to more than one genre, fairy tales – the subject of this 

thesis - mainly fall into the category of fantasy and adventure, keeping its readers invested 

and focused on the storyline. However, it is also often considered as a separate genre all 

on its own. Fairy tales follow a familiar pattern, are entertaining and engaging, and provide 

flexibility in terms of how they are used, reinterpreted, and explored with language 

learners because of their familiar structure. We will now look at the definitions, history, 

and characteristics regarding fairy tales.  

2.1 Definitions of fairy tales 

Although definitions of a fairy tale seem similar everywhere, there is often a small 

difference in each description. Merriam Webster (n.d.) defines a fairy tale as “a story in 

which improbable events lead to a happy ending“, while Cambridge Dictionary (n.d. a) 

defines it as “a traditional story written for children that usually involves imaginary 

creatures and magic“. According to Literary terms (2015), a fairy tale is “a story, often 

intended for children, that features fanciful and wondrous characters such as elves, 

goblins, wizards, and even, but not necessarily, fairies“. The term itself, fairy tale, seems to 

refer to the magical setting in the story, more than a necessary presence of a fairy. 

Consequently, if a children’s story takes place in a land of magic, filled with creatures of 

wonders, it will most likely be labelled a fairy tale. 

2.2 History of fairy tales 

It is important to note the difference between fairy tales told in oral form and those that 

have been put in writing, the latter being the popular form of fairy tales. Although the 

literary fairy tales are likely to be based on the oral tales, there is a great difference in 

structure and patterns of the stories, as well as the purpose of telling the story.  

Oral storytelling has existed for thousands of years, its main purpose being to put an 

explanation on the unknown, or perhaps to bring hope in hard times. Some of those oral 
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tales were later transformed into the written form by so-called story-collectors, quite 

famously by brothers Jacob Ludwig Carl Grimm and Wilhelm Carl Grimm, better known as 

the Brothers Grimm or the Grimm brothers. Even though they first did not intend their 

tales for children, as they often included erotic and inappropriate storylines, they ended 

up modifying and cleaning up their stories so they might be more suitable for children 

(Birketveit, 2013). Examples of stories from the Grimms‘ collection are Hansel and Gretel, 

Cinderella, and Rapunzel (Literary terms, 2015). Rapunzel is the story that was used in this 

project and will, therefore, be used as an example in the following discussions on the 

characteristics and rules of fairy tales.  

Another author known for fairy tales is Hans Christian Andersen, more commonly 

known as H.C. Andersen. His most famous stories include The Little Mermaid, The 

Emperor‘s New Clothes, and The Snow Queen, to name a few.  While the Grimm brothers 

actively went around collecting oral stories and putting them into writing, H.C. Andersen’s 

fairy tales were either original writing or based off folk tales he remembered from his 

childhood (Sjåvik, 2006). 

2.3 Characteristics of fairy tales 

The plot and characters of fairy tales are often familiar to the learners, as they have often 

read the fairy tales in their mother tongue, at least the classics, and it follows a certain 

pattern of storytelling where the characters are based on recognizable stereotypes. A good 

example of that is in the story of Rapunzel, which has the stereotypical evil sorceress, a 

damsel in distress, and the prince that wants to save the damsel.  

A typical fairy tale often follows a U-shaped plot of comedy, meaning that the action 

in the story goes from a high to a low, but usually ends on a high note, with a happy ending 

of some sort (Birketveit, 2013). In Rapunzel, the story begins with the evil sorceress taking 

Rapunzel away from her parents, then there is a calm period where Rapunzel lives in the 

tower, and finally, the story ends on a high note with the evil sorceress finding out 

Rapunzel’s secret and throwing the prince from the tower before they find each other in 

the end. There is an element of wonder in the story, usually set in a made-up world without 

notable locations, so as many as possible can enjoy and connect to the story. Many fairy 

tales also contain wonders and magic not of this world (Birketveit, 2013).  

There are certain ‘laws’ that most fairy tales follow. The most common laws are the 

opening, the unity of the plot, focus on a leading character, contrast, and the rule of three 

(Olrik, 1992). The opening law is that most fairy tales start with an introduction, such as 

„once upon a time“ in English, which translates to “einu sinni var” in Icelandic, and the 
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storyline is, usually, simple in the beginning and becomes more active only after every 

character has been introduced.  

Unity of the plot signifies that there is a limited number of characters in the story, and 

only actions and intentions that are relevant to the story are introduced to the reader. In 

most fairy tales there is a protagonist that is given the task that comes with the main 

storyline, and therefore there is focus on a leading character (Olrik, 1992). Contrast means 

that usually when there are two characters depicted in the same scene, they are often 

described as opposites, like rich and poor, or beautiful and hideous. In the story of 

Rapunzel, that applies to the beauty and innocence of Rapunzel in contrast to the evil 

sorceress.  

The rule of three is a recurring pattern used in many fairy tales, where the protagonist 

has to solve three tasks, the hero meets three obstacles on their way to save the princess, 

or they are given three objects to help them on their journey (Olrik, 1992). In Rapunzel, 

f.ex., the rule of three is shown in the call for Rapunzel to let her hair down, which is said 

three times throughout the story.  

2.4 Using fairy tales in language teaching 

According to Teaching with story by MacDonald, Whitman & Whitman (2013), 

„..storytelling is a key that can help unlock the doors of language and literacy for all of our 

students“ (p. 47). As students listen to, and read, one story after another, they become 

familiar with the setting of stories and learn new vocabulary. There is a certain scaffolding 

of knowledge, where students start to anticipate what comes next and the vocabulary they 

need for each story. Scaffolding, in the context of language teaching, refers to the act of 

building on previous knowledge to learn something new (Larsen-Freeman & Anderson, 

2011). 

Fairy tales are said to spark the imagination, give us an outlet for experiencing things 

in our minds before we experience them in the real world. Fairy tales often mix the 

troubles of the real world with a supernatural element, where we can find solutions to 

things happening in our real lives by connecting to a fairy tale (Literary terms, 2015). Even 

though fairy tales are fiction, and fiction is imaginary, that does not mean that there is 

nothing to learn with the use of fairy tales. 
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3 A brief overview of language acquisition 

It is believed that educated speakers of English should know at least 20,000 words in the 

language, while some estimates suggest that the number is more than twice that amount 

(Lightbown & Spada, 2013). However, as being able to keep up everyday conversations is 

often the main goal of a second or foreign language learner, around 2,000 words are 

required for the language learner to accomplish that particular goal. In Becoming a 

language teacher – a practical guide to second language learning and teaching (Horwitz, 

2013), it is explained that „the academic discipline called second language acquisition is 

the basis for the practices that all language teachers should employ“ (p. 4). For that reason, 

it is important to look at language acquisition, both first and second, and how language 

acquisition works in a second or foreign language classroom. 

Worth mentioning is the difference between a second language learner and children 

acquiring a first language (Lightbown & Spada, 2013). Both the learners‘ characteristics and 

the language acquisition environment are different when it comes to young children 

learning a first language in contrast to a second language learner. Learning a language in a 

classroom is very different from learning it from parents and other adults around, as most 

children do when acquiring their first language. However, there are many theories related 

to both first– and second language acquisition, and it is important to note that neither 

acquisition is fully understood yet (Peregoy & Boyle, 2005).  

3.1 First language acquisition 

Because first language acquisition relates to a universal achievement of children all around 

the world, it is often used as an ideal model to build upon when it comes to theories on 

second language acquisition. Most familiar of the theories on first language acquisition are 

likely the behaviorist theory, the innatist theory, and the interactionist theory.  

The behaviorist theory is that children learn the language through stimulus, 

response, and reinforcement (Peregoy & Boyle, 2008). An example of that is when a child 

is learning the word ‘ball’, they first need to associate the word with the round object, a 

ball. The child will then imitate a parent, or another adult, saying the word, while the adult 

reinforces the child saying ‘ball’, usually by praising the child, and in the end, the child has 

learned that this round object is a ball, and will from now on use that word for other round 

objects until they learn a new word, and the learning cycle starts again.  

The innatist perspective is a bit different, the theory focusing on a biological (innate) 

language acquisition device. Chomsky, one of the linguists to argue for this particular 

theory, believed that infants came into this world with a brain that was „prewired for 



11 

linguistic analysis“ (Peregoy & Boyle, 2005, p. 58), claiming that infants possessed a so-

called ‘grammar template’ which allows them to select out the grammatical rules of the 

language spoken around them, helping them construct the grammar of their mother 

tongue gradually through time.  

Interactionists theories, as the name implies, focus mainly on the role of interaction. 

Developmental and cognitive psychologists argue that the innatist theorists focus too 

much on the competence of adult native speakers, where they should instead be placing 

emphasis on the developmental aspects regarding language acquisition, viewing language 

acquisition as a feature influenced by the acquisition of other types of skill or knowledge 

(Lightbown & Spada, 2013). 

3.2 Second language acquisition 

Theories on second language acquisition describe how second languages are learned, as 

well as what it is that helps the language learner or what hindrances they may meet in 

their journey of learning said language. For example, in many first language theories it is 

believed that native language can be a major source of difficulty when learning a second 

language if the rules of the target language and the learners’ first language are not similar 

(Horwitz, 2013). An example of that is when a native Icelandic speaker has an easier time 

learning English than a native Chinese speaker. That is because Icelandic and English are 

both Germanic languages, so the grammar rules of Icelandic, the dialect, and more, are 

more similar to English than those of the Chinese language. Although it is important to 

remember that many theories about second language acquisition are based on those 

formed around first language acquisition, it is also important to look more closely at 

theories around second language acquisition.  

The behaviorist perspective for second language acquisition, and theories around that 

perspective, has influenced many language classrooms to this day. Behaviorist foreign 

language teaching methods are, f.ex. the audiolingual method – where students memorize 

dialogue from listening to tapes, followed by drills on verb forms and structures of 

sentences (Peregoy & Boyle, 2008).  

Interactionist perspective regarding second language acquisition focuses on how 

learners can use their environment to further their second or foreign language learning. It 

could be assumed that communication is great stimulation for language learning, with the 

environment supporting acquisition (Kaplan & Gass, 2018). The role of conversation in the 

language classroom is valued and encouraged in an interactionist structure, focusing on 

comprehension and fluency.  
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4 Language teaching in Icelandic schools today 

In his article, English language teaching in Icelandic compulsory schools, Lefever (2006) lists 

the main objectives for English teaching at the primary and lower secondary level to be 

that students gain an understanding and can use the language in communication, they gain 

insight into the culture, and learn about different language learning styles. Emphasis is also 

on the four skills of language learning: speaking, writing, reading and listening, which will 

be discussed in more detail in section 5. 

According to Lefever’s evaluation (2006), there was a need for more variety in teaching 

materials as teachers, despite having a positive attitude towards language teaching, might 

not always be using the methods that best benefit the students’ interests and needs. This 

seems to increase as the students get older. More focus should be on spoken 

communication in the language classroom, as well as a diverse set of lessons. 

4.1 Language teaching methodologies 

Before any discussion can take place on the topic of teaching approaches and methods, it 

is important to define those concepts and what is included in them. There are many 

definitions for the subject of teaching approaches and methods, one of which came in the 

form of a model in Approaches and Methods in Language Teaching (Richards & Rodgers, 

2001). In the model, a method is summarized to consist of the elements of the following:  

1) Approach – which consists of academic theories and views on the nature of language 

and language teaching  

2) Design – which is the level of method analysis in which we look at the objectives of a 

method and how language content is organized and selected within said method, the roles 

of learners and teachers, roles of instructional materials, and more  

3) Procedure – the moment-to-moment techniques, practices, and behaviors operated in 

language teaching 

(Richards & Rodgers, 2001). 

According to Horwitz (2013), “a language teaching method is a coherent and 

comprehensive approach to teaching second languages“ (p. 60). This includes how 

languages should be presented, sequencing, and what aspect of the language should be 

focused on, be it reading, writing, grammar, pronunciation, etc. This often includes specific 

learning activities made to reach the goal of said focus. 

In Litróf Kennsluaðferðanna, Ingvar Sigurgeirsson (2013) categorizes the general 

term ‘teaching method’ as the organization that the teacher has on their lessons, 
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communication with students, subjects and assignments, with the goal in mind that 

students learn what is expected from them. In this sense, more than one method is often 

applied in each lesson, depending on what is being taught and what the desired outcome 

is for that specific lesson. Even though teachers can probably never familiarize themselves 

with all the teaching methods that have been used throughout the ages, they should have 

an understanding on how teaching methods work and which method can be utilized for 

the subject they are teaching (Sigurgeirsson, 2013). 

4.2 The Icelandic National Curriculum guide 

In the Icelandic National Curriculum guide for compulsory schools (Ministry of Education, 

Science and Culture, 2014), language is acknowledged as “one of the most important 

means for mankind to put its thoughts into words, acquire knowledge and communicate 

with others” (p. 124), with English being considered to play a major role in international 

communication and commerce. 

The Icelandic National Curriculum guide’s main objective for language studies is for 

students to “acquire general competence to use the language as a tool for diverse 

purposes and on varied occasions“ (Ministry of Education, Science and Culture, 2014, p. 

126). The goal is for students to be able to communicate and express themselves in various 

scenarios, both with the spoken language and the written language. At the end of 

compulsory school, students are expected to be able to link the content of what they 

studied with their own experience and interests.  

Learner autonomy is encouraged, as students should learn to bear responsibility for 

their education, set their own goals, and practice self-assessment, reflection and 

evaluation of their progress within each subject. Learner autonomy is an important part of 

strengthening students‘ faith in their capability, as well as their development and self-

image regarding language learning (Ministry of Education, Science and Culture, 2014). 

4.3 Assessment methods 

The competence criteria for language teaching in the Icelandic National Curriculum guide 

(Ministry of Education, Science and Culture, 2014) is, as with other subjects, in a three-

level framework. Level 1 ends in the fourth grade, level 2 is from the fourth grade until the 

seventh grade, and level three ends at the completion of compulsory school. The criteria 

are divided into chapters of listening, reading comprehension, spoken interaction and – 

production, writing, cultural literacy, and learning competence.  



14 

 

(Figure 1. Example of competence criteria - Ministry of Education, Science, and Culture, 2014, p. 130) 

 

The competence criteria give a basis for assessment, which should be comprehensive 

and include all of the categories mentioned above. It is important to have a diverse way of 

assessing students while making sure that the assessment is fair, just and reliable (Ministry 

of Education, Science and Culture, 2014). Continuous and formative assessment is 

encouraged, with methods like self-evaluation, peer-assessment, feedback, checklists, etc. 
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5 The four strands of language learning and the four skills 

It is important to keep in mind that learning a new foreign language in school is very 

demanding. Many young language learners practice their skills in the target language using 

songs or games, where many children are speaking or singing at the same time, giving them 

an opportunity to blend in with the other children (Lightbown & Spada, 2013). In designing 

the unit-plan, the focus was on enhancing the four skills, while also looking at the four 

strands – mainly meaning-focused input and meaning-focused output.  

5.1 The four strands 

The key opportunities when learning a language are often divided into four strands. The 

four strands consist of meaning-focused input, meaning-focused output, language-focused 

learning, and fluency development. Most, if not all activities in a language classroom can 

be fitted to one of these strands (Nation, 2007). As mentioned before, the meaning-

focused input and the meaning-focused output were a helpful guide when designing the 

unit-plan. 

The strand of meaning-focused input, according to Nation (2007), involves the 

actions of listening and reading in language learning. Meaning-focused, in terms of input, 

means that the main focus is on understanding through what the students listen to or read. 

Meaning-focused output, in contrast, involves speaking and writing in language learning. 

Language-focused learning is learning focused on meaning and form, with the aim of 

dealing with messages and learning language items. Typical activities in language-focused 

learning are practising pronunciation, learning from word cards, memorizing dialogues, 

and more. The fluency development strand is also meaning-focused, and involves all four 

skills of language learning, listening, speaking, reading, and writing. This strand is often 

based on the other strands, in the sense that there is no unknown vocabulary and the main 

focus is on getting students to be fluent speakers of the language, as well as writers, 

listeners and readers (Nation, 2007). 

5.2 The four skills 

Language learners, and students in general, will listen to a diverse collection of texts in the 

classroom, as well as listen to their teacher talk, sing, giving instructions, etc. (Pinter, 2017). 

The same goes for reading. There are often texts on the walls of the classroom, they read 

instructions in workbooks, and read texts to understand the material. 

There are many factors that contribute to the level of difficulty when it comes to 

listening. Therefore, it is important to introduce these factors gradually, f.ex. the type and 
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length of the text the students are listening to each time. Another factor is the reader of 

the text the students are listening to. It might be easier for students to listen to the teacher 

at first, as the teacher will be able to modify their language, the speed of the text, and can 

take a break or repeat the text and use gestures to get students to understand better what 

the text is about (Pinter, 2017). 

In most second language classrooms, students have not been exposed to oral 

English when they start learning to read and write in English. Nevertheless, it comes as an 

advantage to them that they have already learned some potentially useful strategies when 

learning to read and write in their first language. In Iceland, however, this is not the case, 

as young learners often have informal exposure to the English language before formal 

classroom learning begins. It is important to look at the linguistic characteristics of the 

students‘ first language, as it gives a hint on how easy it will be for them to learn the 

language. For example, Icelandic or Spanish students will have an easier time beginning to 

read and write in English, more than Chinese or Korean students. That is mainly because 

the writing systems are different, where Chinese and Korean systems are morphographic 

or logographic, meaning that each symbol represents an idea, while our writing system is 

phonographic, meaning that each symbol, or letter, represents a certain sound. In our case, 

that phonographic writing system is the Roman alphabet (Pinter, 2017).  

One of the greatest challenges for all language learners is learning to speak fluently. 

Fluency is defined as “the ability to speak or write a language easily, well, and quickly” 

(Cambridge Dictionary, n.d. b). The main challenge is to speak and think at the same time. 

It is important that students have a chance to practice their speaking as much as possible 

in the classroom. As soon as the students have been exposed to, and gotten used to, 

English through listening, they will be able and ready to participate in simple interactions 

in the language. Repetitions like those in fairy tales are, as mentioned before, a good way 

for students to practice speaking the target language (Pinter, 2017). 

As it is with reading, it depends on the language background and the different 

writing systems of the first language of students how much training students need in 

writing in a foreign language. If the alphabet is the same, as is the case in Icelandic and 

English, there is no need to teach lettering again, and it is possible to go right into the 

mechanical basics of writing (Pinter, 2017). Writing a creative retelling of a fairy tale, or an 

original one, is a good language learning activity because students are already familiar with 

the frame of a fairy tale, a common plot where the good always comes out victorious, 

common characters, and expressions such as ‘once upon a time‘, and ‘happily ever after‘ 

(Yavuz & Celik, 2017). Fairy tales also have a lively and colorful atmosphere. Because of 
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that, as well as the clearly-set frame, the familiar terminology and structure of fairy tales, 

the activity of writing a fairy tale should be a good way for students to work on their 

creative writing skills. 

The four skills are an important aspect to have in mind when it comes to language 

teaching, as there would not be much of a language without them. As previously 

mentioned in section 4, the Icelandic National Curriculum guide (Ministry of Education, 

Science and Culture, 2014) emphasizes teaching the four skills when teaching a foreign 

language, especially as students get older.  Therefore, when preparing a unit plan for the 

English language classroom, with level 3 competence in mind, the main concern should be 

to teach and practice at least one, or more, of the four skills in each lesson.  
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6 The project 

There are various ways to experience literature apart from reading a text. Examples of that 

are:  

- Audio – where we get to listen to the story instead of reading ourselves, like 

audiobooks, podcasts, being read to by a parent or a teacher, etc.  

- Visual – where we see most of what the story is about, like comic books, graphic 

novels, picture books, etc.  

- Live – where someone is performing the text, like plays, monologues, poetry slams, 

etc.  

- Multimedia – a combination of different ways of experiencing the text, like 

animation, musicals, interactive websites, etc.  

(Horwitz, 2013). 

When it comes to reading fairy tales, a mixture of audio and reading might be a good way 

to go, as listening comprehension is an important part of language learning (Horwitz, 

2013).  

The rule of three, along with other elements of fairy tales previously mentioned in 

section 2, also come in handy when using the genre to teach and learn languages. 

Repetition is a good way to re-enforce language learning and practice, and in fairy tales, 

like Rapunzel, some factors are repeated three times throughout the story (Birketveit, 

2013). 

The idea for this project is based on the ‘story pack' from Storytelling with Children 

(Wright, 1998). When setting up the story pack, the competence criteria of the Icelandic 

National Curriculum guide for Compulsory Schools (Ministry of Education, Science and 

Culture, 2014) was used to figure out which objectives to focus on in the unit plan and to 

make sure each assignment is appropriate for the level of students‘ competence.  

As students in the eighth grade of compulsory schools in Iceland should have met the 

criteria for level 2 in the previous year, this unit plan is focused on helping students get 

started on level 3 of the competence criteria, elements they will be practising for the 

remainder of compulsory school (Ministry of Education, Science and Culture, 2014). 

6.1 Unit plan 

The goal of the unit plan in this final project is to introduce a diverse set of assignments 

and projects themed around a fairy tale, that teachers can use in English teaching in the 

eighth grade. The unit plan covers six lessons on the fairy tale about Rapunzel. The version 

of the story used in the unit plan was retrieved from a collection of fairy tales found online 
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(Ashliman, 2019). Each lesson is different from the other, focusing on a variety of learning 

objectives related to reading comprehension, spoken interaction and spoken production, 

learning competence, and listening.  

The first lesson is mainly focused on introducing the subject with a discussion about 

fairy tales and reading the story of Rapunzel together while the students draw a picture 

from the story. Having students draw while they listen to the story is a good way to keep 

students interested and focused on the fairy tale (Wright, 1998).  

 

(Figure 2. Example of a mind-map from unit-plan) 

In the second lesson, students make a mind-map to collect their thoughts and 

revise the story before starting a project making a comic-strip centered around the 

storyline of Rapunzel. Creativity is one of the fundamental pillars of the Icelandic National 

Curriculum guide for elementary schools (Ministry of Education, Science and Culture, 

2014), and making a comic-strip is a way of practising creativity with students, while still 

focusing on the story. The comic-strip project takes some time, so it continues into the 

third lesson. To lighten up the lessons, lesson three ends with an online quiz about the fairy 

tale, made to assess the reading comprehension of students.  

 

       (Figure 3. Example of a comic-strip from unit-plan) 
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The fourth lesson is centered around students writing their own fairy tale after 

some discussion on what it is that characterizes a fairy tale. As mentioned previously in 

section 5, writing a fairy tale helps students practice writing in the target language, as well 

as using their creativity.  

In the final two lessons, lessons five and six, students use the knowledge collected in 

the previous lessons to prepare and present a dramatization of the story about Rapunzel, 

ending the sixth and final lesson with a viewing for each other and the teacher. A 

dramatization of a familiar text is a good way to practice creativity and spoken production 

at the same time without putting too much pressure on students, with creativity being one 

of the fundamental pillars of the Icelandic National Curriculum guide (Ministry of 

Education, Science and Culture, 2014). 

6.2 Assessment 

The assessment section of the unit plan is in three parts. The teacher assesses each student 

throughout the lessons. After the final performance, there is also a self-evaluation for each 

student, as well as a peer-assessment of each groups’ performance. Even though this unit 

plan and it’s assessment ends with a pass/fail grade, where students should be able to pass 

these lessons by simply participating and doing their best, the assessment and feedback 

are important for both teacher and student to know if there is any aspect of the lesson 

that needs more focus in coming lessons. 

The teacher’s assessment rubric is a point system from zero points to three. The rubric 

is split into five sections: 

- Listening and reading comprehension in lessons one, two, and three 

- The writing project in lesson four 

- Students’ ability in speaking the language 

- Learning competence and productivity 

- The performance – how well the students were able to work in a group setting, 

say their lines, etc. 

The teacher should be filling out a rubric for each student throughout the lessons. After 

lesson four, f.ex., the teacher can give each student a point between zero and three in the 

writing section – three points if “student was able to write a fairy tale following every 

instruction. Student showed creativity and imagination when writing the fairy tale” applies, 

or one point if “student did not write a whole fairy tale. Creativity and imagination could 

be improved” is more appropriate in that situation. Zero points are only given if the student 

did not do any work in that particular section. 
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The rubric for the self-evaluation is a similar rubric where each student answers how 

well they feel like they did regarding the performance, working in a group, and how well 

they did their individual work. There are four statements for each element, and each 

statement aligns with points from zero to three. For example, “the performance was good, 

and I was able to say my lines without any problems” is three points, while “the 

performance could have been better, and I had problems with saying my lines” gives one 

point. Zero points only apply if the group did not perform, if the student did not participate 

in the project, or if the group was not able to work together at all.  

The peer-assessment is simpler, as it is filled out after each performance by the viewing 

groups. Students are asked to write down two things they thought were good about the 

performance and one thing the performing group could improve from the performance. 

The assessment is based on a technique called two stars and a wish, where the two stars 

are the positive feedback and the wish is the one element that can be improved (Black & 

Jones, 2006). This type of assessment is focused on positive criticism and helping students 

see where their strengths are, as well as what aspect they might need to put a bit more 

work in. 

When it comes to deciding if the students have passed or failed, it is important to 

consider whether the student was doing their best, and if they show any improvement 

from previous lessons. Because of that, there is no certain grade they need to achieve, as 

they should get a passing grade if they partake in the lessons and try their best. If there is 

still a need for improvement, the teacher should discuss that with the student and together 

they can figure out why that is, and what is best to do from there.  
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7 Conclusion 

Based on the information stated above, there should be no question that fairy tales and 

other genres of storytelling can be very useful in language teaching. With the appropriate 

teaching methods and approaches, the use of fairy tales in the language classroom can be 

beneficial for meeting the competence criteria of the national curriculum, focusing on the 

four strands of language learning. 

The history of fairy tales and storytelling is a subject all by itself, tracing its story 

thousands of years back, being used for teaching and practising language skills. Fairy tales 

blend elements of fantasy and adventure to keep the reader invested in the story. The 

story takes place in a magical land, filled with wondrous creatures such as elves.  Due to 

the popularity of the genre throughout the years and its mystical setting, it is especially 

convenient for teaching children. Therefore, it can be said that the telling of fairy tales is a 

natural element of language acquisition.  

Students in the eighth grade of compulsory schools in Iceland have completed level 2 

of the competence criteria of the Icelandic National Curriculum guide and started working 

on the objectives for level 3. It is important to not lose sight of creativity and diversity when 

planning lessons for older students in compulsory schools, while still focusing on the four 

strands of language teaching and the four skills: listening, speaking, reading, and writing. 

The project of using the well-known fairy tale about Rapunzel in English teaching 

focuses on these four strands, as well as other criteria mentioned in the Icelandic National 

Curriculum guide. The lesson plans can easily be followed, and the activities are well suited 

for students in the eighth grade. The assessment rubric is simple and useful in a pass/fail 

assessment. This story-pack is a way for teachers to utilize fairy tales as a teaching strategy, 

supporting foreign and second language learning in an English classroom. 
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Appendix A: Story Pack 

 

RAPUNZEL 
Story Pack for English teaching in the 8th grade 

 

  

      
BY: ESTER RÚN ANTONSDÓTTIR 
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Rapunzel 

(collected by the Brothers Grimm) 

 

Once upon a time there was a man and a woman who had long,  

but to no avail, wished for a child. Finally, the woman came to believe  

that the good Lord would fulfill her wish. Through the small rear window  

of these people's house they could see into a splendid garden that was filled with 

the    most beautiful flowers and herbs. The garden was surrounded by a high 

wall, and no one dared enter, because it belonged to a sorceress who possessed 

great power and was feared by everyone. 

One day the woman was standing at this window, and she saw a bed  

planted with the most beautiful rapunzel. It looked so fresh and green  

that she longed for some. It was her greatest desire to eat some of the rapunzel. 

This desire increased with every day, and not knowing how to get any, she 

became miserably ill. 

Her husband was frightened, and asked her, "What ails you, dear wife?" 

"Oh," she answered, "if I do not get some rapunzel from the garden  

behind our house, I shall die." 

The man, who loved her dearly, thought, "Before you let your wife  

die, you must get her some of the rapunzel, whatever the cost." 

So just as it was getting dark, he climbed over the high wall into  

the sorceress's garden, hastily dug up a handful of rapunzel, and took it to his 

wife. She immediately made a salad from it, which she devoured eagerly.  

It tasted so very good to her that by the next day her desire for more had  

grown threefold.  
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If she were to have any peace, the man would have to climb into the garden once 

again. Thus, he set forth once again just as it was getting dark. But no sooner 

than he had climbed over the wall than, to his horror, he saw the sorceress 

standing there before him. 

"How can you dare," she asked with an angry look, "to climb into my garden  

and like a thief to steal my rapunzel? You will pay for this." 

"Oh," he answered, "Let mercy overrule justice. I came to do this out of 

necessity. My wife saw your rapunzel from our window, and such a longing 

came over her, that she would die, if she did not get some to eat." 

The sorceress's anger abated somewhat, and she said,  

"If things are as you say, I will allow you to take as much rapunzel as you want. 

But under one condition: You must give me the child that your wife will bring  

to the world. It will do well, and I will take care of it like a mother." 

In his fear the man agreed to everything. 

When the woman gave birth, the sorceress appeared, named the little girl 

Rapunzel, and took her away. Rapunzel became the most beautiful child under  

the sun. When she was twelve years old, the sorceress locked her in a tower that 

stood in a forest and that had neither a door nor a stairway, but only a tiny little 

window at the very top. 

When the sorceress wanted to enter, she stood below and called out: 

Rapunzel, Rapunzel, 

Let down your hair to me. 

 

Rapunzel had splendid long hair, as fine as spun gold. When she heard the 
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sorceress's voice, she untied her braids, wound them around a window hook,  

let her hair fall twenty yards to the ground, and the sorceress climbed up it. 

A few years later it happened that a king's son was riding through the forest.  

As he approached the tower, he heard a song so beautiful that he stopped to 

listen. It was Rapunzel, who was passing the time by singing with her sweet 

voice.  

The prince wanted to climb up to her, and looked for a door in the tower,  

but none was to be found. 

He rode home, but the song had so touched his heart that he returned to the 

forest every day and listened to it. One time, as he was thus standing behind a 

tree,  

he saw the sorceress approach, and heard her say: 

Rapunzel, Rapunzel, 

Let down your hair. 

 

Then Rapunzel let down her strands of hair,  

and the sorceress climbed up them to her. 

"If that is the ladder into the tower, then sometime I will try my luck." 

And the next day, just as it was beginning to get dark,  

he went to the tower and called out: 

Rapunzel, Rapunzel, 

Let down your hair. 

 

The hair fell down, and the prince climbed up. 
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At first Rapunzel was terribly frightened when a man such as she had  

never seen before came in to her. However, the prince began talking to her  

in a very friendly manner, telling her that his heart had been so touched by her 

singing that he could have no peace until he had seen her in person.  

Then Rapunzel lost her fear, and when he asked her if she would take  

him as her husband, she thought, "He would rather have me than would  

old Frau Gothel." She said yes and placed her hand into his. 

She said, "I would go with you gladly, but I do not know how to get down.  

Every time that you come, bring a strand of silk, from which I will weave a 

ladder. When it is finished, I will climb down, and you can take me away on 

your horse." They arranged that he would come to her every evening,  

for the old woman came by day. 

The sorceress did not notice what was happening until one day  

Rapunzel said to her, "Frau Gothel, tell me why it is that you are more  

difficult to pull up than is the young prince, who will be arriving any moment 

now?" 

"You godless child," cried the sorceress. "What am I hearing from you?  

I thought I had removed you from the whole world,  

but you have deceived me nonetheless." 

In her anger she grabbed Rapunzel's beautiful hair,  

wrapped it a few times around her left hand, grasped a pair of scissors with her 

right hand, and snip snap, cut it off.  

And she was so unmerciful that she took Rapunzel into a  

wilderness where she suffered greatly. 

On the evening of the same day that she sent Rapunzel away, the sorceress tied 

the cut-off hair to the hook at the top of the tower, and when the prince called 

out: 
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Rapunzel, Rapunzel, 

Let down your hair. 

…she let down the hair. 

The prince climbed up, but above, instead of his beloved Rapunzel,  

he found the sorceress, who peered at him with poisonous and evil looks. 

"Aha!" she cried scornfully. "You have come for your Mistress Darling,  

but that beautiful bird is no longer sitting in her nest, nor is she singing any 

more. The cat got her, and will scratch your eyes out as well. You have lost 

Rapunzel. You will never see her again." 

The prince was overcome with grief, and in his despair, he threw himself  

from the tower. He escaped with his life, but the thorns into which he fell  

poked out his eyes. Blind, he wandered about in the forest, eating nothing but  

grass and roots, and doing nothing but weeping and wailing over the loss of his 

beloved wife. Thus, he wandered about miserably for some years, finally  

happening into the wilderness where Rapunzel lived miserably  

with the twins that she had given birth to. 

He heard a voice and thought it was familiar.  

He advanced toward it, and as he approached, Rapunzel recognized him,  

and crying, threw her arms around his neck.  

Two of her tears fell into his eyes, and they became clear once again,  

and he could see as well as before. He led her into his kingdom,  

where he was received with joy,  

and for a long time they lived happily and satisfied. 

 

 

(https://www.pitt.edu/~dash/grimm012.html)  
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Unit Plan 

 
Unit Aim: Students learn key elements of Key Area of Learning:  English 

  English through the use of the  Duration:   6 lessons 

  fairy tale ‘Rapunzel’.    Class Level:  8th grade 

 
Learning 
objectives  

Activities  Link to 
competence 
criteria in 
Curriculum 

Language - 
vocabulary & 
grammar 
forms 

Assessment 
opportunities 

Lesson 1 
 
Students think 
about the concept 
of fairy tales and 
learn the story of 
Rapunzel 

 

- Discussion 
(think, pair, 
share) - What do 
we know about 
fairy tales? 
What fairy tales 
can we 
remember? 
 
- Read the story 
together – 
students draw a 
picture 
 

Spoken 
interaction 
(exchange points 
of view, support 
their opinion in a 
simple manner 
and show regard 
for the view of 
the persons they 
are talking to) 
 
Listening  
(without difficulty 
follow readily 
available material 
for their 
instruction and 
pleasure) 
 
Reading 
comprehension 
(read for 
instruction, 
pleasure and 
development) 

 

Vocabulary 
related to fairy 
tales and the 
story of 
Rapunzel - 
words that are 
in the language 
bank and any 
words students 
run into that 
they are 
unfamiliar with 

Teacher 
observation: 
informally 
assess listening 
and reading 
comprehension 
 
 

Lesson 2 
 
Students practice 
collecting their 
thoughts and 
revising using a 
mind-map. 
Students practice 
reading 
comprehension, 
creativity, and 
writing. 

 

- Make a mind-
map – revise the 
story and plan 
for the comic 
strip 
 
- Make a comic-
strip using the 
mind-map to 
assist  
  

Writing  
(use language 
play and allow 
their creativity 
and imagination 
to flourish) 
 
Reading 
comprehension 
(retell or process 
material of a text) 
 
Learning 
competence 
(work 
independently 

Sentence 
building (What 
the characters 
say in the story, 
how we write 
conversation) 
 
Grammar 
(correct spelling 
using 
dictionaries) 

Teacher 
observation: 
assess listening 
and reading 
comprehension 

Prior Learning 

Students in 8th grade should have 

completed level 2 of competence criteria, 

according to the national curriculum guide. 
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and under 
supervision) 

Lesson 3 
 
Students practice 
reading 
comprehension, 
creativity, 
grammar and 
writing. 

 

- Finish comic-
strips 
 
- Quizzizz-quiz 

Writing 
(use language 
play and allow 
their creativity 
and imagination 
to flourish) 
 
Reading 
comprehension 
(retell or process 
material of a text) 
 
Learning 
competence 
(work 
independently 
and under 
supervision) 

Sentence 
building 
 
Grammar 
(correct spelling 
using 
dictionaries) 

Teacher 
observation: 
assess listening 
and reading 
comprehension 
 
Quizzizz offers 
an opportunity 
to assess 
students’ 
strengths and 
what they might 
need to work on 
further 

Lesson 4 
 
Students practice 
communicating in 
the target 
language and 
writing with 
instruction. 

 

- Discussion – 
What happens 
in a fairy tale? 
Further 
discussion on 
the discussion 
topic from 
lesson 1 
- Write a fairy 
tale – in pairs, 
read to each 
other 

Spoken 
production 
(write, prepare 
and recite their 
own material) 
 
Writing 
(write various 
types of text, and 
write with their 
recipient in mind 
and according to 
the subject 
matter and the 
purpose of what 
they are writing, 
use language play 
and allow their 
creativity and 
imagination to 
flourish) 
 
Learning 
competence 
(work 
independently, 
with others and 
under 
supervision, and 
show regard to 
what others have 
to offer) 

Key-words and 
concepts related 
to fairy tales 
(the rule of 
three, the 
mission, fairies, 
heroes, villains, 
witches, etc.) 

Teacher 
observation: 
assess students 
writing skills 
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Lesson 5 
 
Students practice 
creative thinking, 
speaking in the 
target language, 
putting together a 
short play, and 
working in a 
group. 

 

- Reader theater 
– Students work 
together in 
groups of 4-5 to 
present a 
dramatization of 
the fairy tale 

Spoken 
production 
(write, prepare 
and recite their 
own material) 
 
Learning 
competence 
(work 
independently, 
with others and 
under 
supervision, and 
show regard for 
what others have 
to offer) 

Focus is on 
spoken words 
and using 
vocabulary the 
students have 
learned through 
the previous 
lessons 

Teacher 
observation: 
informally 
assess students 
learning 
competence and 
group-work 

Lesson 6 
 
Students practice 
speaking in the 
target language, 
putting together a 
short play, 
working in a 
group, performing 
a dialogue, and 
watching/listening 
to their peers. 

 

- Finish the 
Reader theater 
 
- Present the 
dramatizations 
 
 

Spoken 
production 
(write, prepare 
and recite their 
own material) 
 
Learning 
competence 
(in a realistic 
manner use self-
evaluation and 
peer assessment 
with regard to 
study assignments 
and give 
reasonable 
feedback) 

Focus is on 
spoken words 
and using 
vocabulary the 
students have 
learned through 
the previous 
lessons 

Peer- and self-
assessment 
 
Teacher 
assesses 
learning 
competence and 
how active 
students are in 
the project 

 
Final assessment: Throughout the lessons, the teacher should assess students’ activity, if 

they are working and following instruction. The final project is then assessed with a self-

evaluation and peer-assessment, ending in a pass/fail-grade (see rubric in additional 

material). 
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Lesson Plans 
 

Lesson #1 
Grade: 8th grade Subject: English 

Teaching objectives: 

- Students practice speaking in the target language 

- Students practice reading in the target language 

- Students learn words and concepts related to fairy tales 

Notes: 

- Remember to keep 

discussions open and write 

everything on the board 

Study materials: 

- The story about Rapunzel 

- Paper to draw on 

Classroom management: Students sit in their seats 

Time: Teacher‘s activity Students‘ activity 

 

5m 

- Teacher begins the lesson by asking the students to think 

for themselves and write a few points down on what they 

know about fairy tales and what fairy tales they can 

remember 

- Students think about the 

questions and write down 

what they can think of 

 

5m 

- Teacher asks students to get together in pairs or groups of 

three and discuss what each of them wrote down. 

- Let the students know that they will later name some of the 

points they discussed, so they are prepared 

- Students take turns to tell 

each other what points they 

wrote down - speaking in the 

target language 

 8m - Teacher asks each pair/group to share what they wrote 

down, writing it all on the board 

- When each pair/group has said something, the teacher 

writes on the board 

- If it has not already been mentioned, some characteristics 

of fairy tales (“once upon a time”, the rule of three, 

stereotypes, magic), ask students to be on the lookout for 

them while reading the story 

- Each pair/group takes turns 

to name their points 

- When each pair/group has 

said one thing, they have a 

chance to say more if it is not 

on the board already 

2m - Teacher asks students to get ready to read the story about 

Rapunzel and asks students to draw a picture from the story, 

hands out the story and paper to draw on 

- Students get ready to 

read/listen to the story about 

Rapunzel 
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20m - Read the story of Rapunzel to the students - Listen to the story, drawing 

a picture while they listen 

 Follow-up and closure: 

- Let students know what is in store for future lessons: 

making a mind-map, comic-strip, etc., so they can prepare if 

they want to 

 

 

Lesson #2 
Grade: 8th grade Subject: English 

Teaching objectives: 

- Students practice collecting their thoughts and revising the 

subject with the use of a mind-map 

- Students practice reading comprehension, creativity, and 

writing skills 

Notes: 

- Assist students with mind-

maps and comic-strips if they 

need ideas or help  

Study materials: 

- Paper for mind-maps and 

comic-strips 

- Pencils and pens 

Classroom management: Students can work in their seats, on the floor, or wherever there is room. 

Individual work. 

Time: Teacher‘s activity Pupils‘ activity 

 

20m 

- Teacher asks students to make a mind-map on Rapunzel 

(characters, what they look like, the timeline of the story, …) 

- Draw an example of a mind-map on the board (example of a 

mind-map is below) 

- Teacher walks around the room and assists students, giving 

them ideas if they need some help 

- Make a mind-map 

- Ask for help when they need 

it 

- Use dictionaries if needed 

 

3m 

- Teacher explains the comic-strip assignment to students  

- Tell students that they are each going to make a comic-strip, 

9 panels (12 is also okay), where they go over the story of 

Rapunzel with drawing and writing 

- Make sure students know what a comic-strip is, draw an 

example on the board (example of a comic-strip is below) 

- Students carefully listen to 

the instructions 
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17m 

- Teacher walks around the classroom, making sure students 

are working and assisting where needed 

 

 

- Students draw a comic-strip  

- Ask for help when they need 

it 

- Use dictionaries if needed 

 

 

Follow-up and closure:  

- Let students know they also have a part of the next lesson 

to finish the comic-strip 

 

 

Example of a Mind-Map: 

 

Example of a Comic-Strip: (note - students should draw more than three panels) 
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Lesson #3 
Grade: 8th grade Subject: English 

Teaching objectives: 

- Students practice reading comprehension, creativity, grammar, and 

writing skills 

Notes: 

Link to quiz about Rapunzel 

(the fairy tale): 

https://quizizz.com/admin/qu

iz/5e8b8df8769de0001b840a

6a 

Study materials: 

- The comic-strips from the 

previous lesson 

- Computers for Quizzizz  

Classroom management:  

Students work where they feel comfortable around the room. Individual work. 

Time: Teacher‘s activity Pupils‘ activity 

 

25m 

- Teacher helps students finish work on their comic-strips - Students finish their comic-

strips 

- Use dictionaries if needed 

 

15m 

- Teacher tells students to take a computer and open the 

Quizzizz-link to play the quiz 

- Make sure that everyone opens link and takes the quiz 

- Students take a computer 

and open the Quizzizz-quiz 

- Students take the quiz 

 

 

Follow-up and closure:  

- Discuss questions, if there are any that many got wrong in 

the quiz, allow students to ask questions if they are unsure 

about anything 

 

 

 

 

 

https://quizizz.com/admin/quiz/5e8b8df8769de0001b840a6a
https://quizizz.com/admin/quiz/5e8b8df8769de0001b840a6a
https://quizizz.com/admin/quiz/5e8b8df8769de0001b840a6a
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Lesson #4 
Grade: 8th grade Subject: English 

Teaching objectives: 

- Students practice communicating in the target language, 

writing with instruction, and reading  

Notes: 

Study materials: 

- Papers and pens to write 

stories (or computers, if 

possible) 

Classroom management: Students can sit wherever they find comfortable 

Time: Teacher‘s activity Pupils‘ activity 

 

13m 

- Teacher opens discussion/revision about the characteristics 

of fairy tales 

- Teacher writes on the board the basic tropes and signs of 

fairy tales (the protagonist, the villain, the mission, the rule of 

three, princes/princesses, mythical creatures, etc) as well as 

students’ points 

- Students listen and take part 

in discussion 

 

2m 

- Teacher tells students that they should now write their own 

fairy tale (100-150 words), using what was written on the 

board to help them. 

- Students listen to 

instructions 

 15m - Teacher gives students 15 minutes to write their fairy tale 

- Walk around the room and make sure everyone is working 

- Assist when needed 

- Students write a fairy tale 

based on the tropes and signs 

that are written on the board 

10m - Teacher pairs students up and has them read their fairy 

tales to each other 

- Students pair up and read 

their fairy tales to each other 
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10m 

 

Follow-up and closure:  

- Tell students about the project they will be working on for 

the next two lessons in detail, so they come prepared for the 

next lesson. It might be clever to ask students to bring some 

props they could use for the reader theater project 

 

 

Lesson #5 
Grade: 8th grade Subject: English 

Teaching objectives: 

- Students practice creative thinking, speaking in the target 

language, putting together a short play, and working in a 

group 

Notes: 

Before the class, divide the 

class into groups of 4-5 

people 

Study materials: 

The story about Rapunzel, 

random props for students to 

use if they would like to 

Classroom management: Students work freely around the room, in the hall, wherever possible 

Time: Teacher‘s activity Pupils‘ activity 

 

5m 

- Teacher tells the students who is together in groups for the 

theater project, asks students to get together in groups 

- Students listen to the 

teacher, find their group 

 

5m 

- Teacher tells students they are to work in the groups to 

make a play about the fairy tale of Rapunzel, they can make it 

modern, make it a musical, rap, or whatever they want, but 

everyone has to say at least two lines, and it should be about 

5-8 minutes 

- Let students know they have this lesson, and the beginning 

of the next one to prepare this play  

- Let students know that there will be a self-evaluation and 

peer-assessment at the end of this project, as well as a 

pass/fail grade 

- Students listen carefully to 

instructions 
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 30m - Teacher watches the groups work and assists them when 

needed 

- Make sure that everyone is working 

- Students make a script, 

writing down what points 

they want to highlight in their 

play, deciding on roles, etc. 

- Students should begin 

practicing the play in this 

lesson 

 

 

Follow-up and closure:  

- Tell students that they should bring props to the next lesson 

if they need any, and practice their lines at home 

 

 

Lesson #6 
Grade: 8th grade Subject: English 

Teaching objectives: 

- Students practice creative thinking, speaking in the target 

language, putting together a short play, working in a group, 

and performing a dialogue 

- Students practice watching and listening to their peers 

Notes: 

- Make sure there is enough 

time for each group to 

perform 

Study materials: Random 

props for students to use 

Classroom management: Students finish practicing around the room, then students sit down facing a 

‘stage’ where the groups will perform 

Time: Teacher‘s activity Pupils‘ activity 

 

13m 

- Teacher gives students 10 minutes or so to finish practicing 

for their play 

- Walk around the room and help students if needed 

- Students start right away 

- Practice for their 

presentation of the play 

 

2m 

- Teacher tells students to sit down in front of a makeshift 

‘stage’ and gives each group a number in which they will be 

presenting 

- Tell students they are allowed to have their scripts with 

them to know what to say next, if needed 

- Students sit down and 

prepare to watch their peers 

present their plays 
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 20m - Teacher calls up the groups one by one to perform their 

play 

- Make sure that the students that should be watching keep 

quiet and pay attention 

- After each play, the other groups fill out peer-assess while 

each member of the group that performed fills out a self-

evaluation 

- Students present their plays 

- When they are watching, 

students keep quiet and pay 

attention 

- Fill out self-evaluation and 

peer-assessment 

 

 

Follow-up and closure:  

- Self-evaluation and peer-assessment collected 
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Assessment rubrics 

 

Rubric for the teacher’s assessment 

Teacher fills out the rubric for each student throughout the lessons. It could be helpful to 

keep track of each student’s score after every lesson to be able to identify the strengths 

that can be complemented and the weaknesses that need to be addressed. 

 

 0 points 1 point 2 points 3 points 

Listening – and 

reading 

comprehension 

(lessons 1, 2 

and 3) 

Non-existent Student needs 

to practice their 

listening- and 

reading 

comprehension. 

Student 

understood the 

material for the 

most part. 

Student can read 

for instruction 

with assistance. 

Student shows 

improvement in 

listening- and 

reading 

comprehension. 

Student was 

able to follow 

the material and 

understands the 

story perfectly. 

Student can read 

for instruction, 

and can retell 

and process the 

material of the 

text. 

Writing 

(lesson 4) 

Non-existent Student did not 

write a whole 

fairy tale. 

Creativity and 

imagination 

could be 

improved. 

Student was 

able to write a 

fairy tale 

following most 

of the 

instructions. 

Student shows 

improvement in 

writing in 

English. 

Student was 

able to write a 

fairy tale 

following every 

instruction. 

Student showed 

creativity and 

imagination 

when writing the 

fairy tale. 

Speaking 

(all lessons) 

Non-existent Student did not 

speak English 

unless they were 

specifically 

asked to. 

Student needs 

to work on 

Student spoke 

mostly in English 

throughout 

lessons. Student 

can exchange 

points of view 

and support 

Student spoke 

English 

throughout the 

lessons, was 

able to exchange 

points of view 

and support 
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speaking the 

language. 

their opinion 

with assistance. 

Student could 

read their story 

with pauses and 

assistance.  

their opinion 

when needed. 

Student was 

able to read 

their fairy tale 

without any 

problems.  

Learning 

competence 

and 

productivity 

(all lessons) 

Non-existent Student needs 

to improve their 

work, both 

independently 

and in a group. 

Student 

followed some 

instructions and 

worked in some 

of the lessons. 

Student 

followed most 

instructions and 

worked well in 

most of the 

lessons. Student 

was able to work 

independently 

or in a group 

with some 

exceptions. 

Student was 

able to work 

independently, 

in a group, and 

under 

supervision. 

Student 

followed 

instructions and 

worked well in 

the lessons. 

Performance 

(lessons 5 & 6) 

Student did not 

partake in the 

performance 

Student did not 

do everything 

that was 

expected from 

them in the 

project. Student 

did not show 

regards to what 

others had to 

offer. Student 

was not able to 

say most of their 

lines. 

Student worked 

on the project 

and showed 

regards to what 

others had to 

offer, apart from 

one or two 

incidences. 

Student was 

able to say 

almost all of 

their lines. 

Student worked 

well on the 

project and 

showed regards 

to what others 

had to offer. 

Student was 

able to say their 

lines without 

any problem. 
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Rubric for self-evaluation 

After the group’s performance, each student fills out their own evaluation rubric: 

 0 points 1 point 2 points 3 points 

Performance The group did 

not perform 

The 

performance 

could have been 

better, and I had 

problems with 

saying my lines 

The 

performance 

was okay, and I 

was able to say 

my lines almost 

without any 

problems 

The 

performance 

was good, and I 

was able to say 

my lines without 

any problems 

Groupwork We did not work 

well as a group 

at all 

We could have 

worked better 

together as a 

group 

We worked 

together, 

despite running 

into some 

problems 

We worked very 

well together as 

a group 

Individual 

work 

I did nothing in 

this project 

I could have 

done more for 

this project 

I did okay in this 

project, but 

could have done 

a bit more 

I did everything 

that was 

expected of me 

in this project 

 

Rubric for peer-assessment 

After each performance, the groups that were watching should write down: 

Two things you liked about the performance (two stars) and one thing that could be 

improved about the performance (one wish):  

 

 

 

 

 

 

 


