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Abstract 

In this recent time the motivation of students has become one of the key questions 

inside the teaching-gaining knowledge process. As for many teachers, particularly who 

rely more on the learner-centered approach, students participation in the in-classroom 

activities is a troubling issue.  

The motive or purpose of this thesis is to explore how skills of speaking can be improved 

through the use of drama methods. Drama practices in reality is believed to promote the 

interest of students and their speaking skill. In schools, drama as a co-curricular activity is 

encouraged as it is considered a valuable tool in promoting the development of 

communicative skills. It is believed that participation in the drama enables one to 

communicate effectively.  

 

A learner-centred teaching syllabus based on drama activities is used to achieve the aim 

of this study. The result reveals that drama is a potential tool to effectively develop 

student communication skills.  
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Preface 

    It is important that students possess English knowledge because it is a common means 

of communication all over the world. Language learners study the English language to 

develop proficiency in communication. Although students receive training in the English 

language for many years in schools, some students cannot produce simple sentences or 

communicate fluently, describe events, experiences and provide an explanation in the 

English language. Thus, drama activities in drama form are very important in developing 

oral and communication skills of English students.  

     I would like to thank my family and fiancee who supported this journey with love and 

understanding. And will like to appreciate my thesis supervisor for her tremendous 

support throughout the thesis. May God continue to bless you all.  

     This thesis was written solely by me, the undersigned. I have read and understood the 

University of Iceland Code of Ethics and have followed them to the best of my 

knowledge. I have correctly cited to all other works or previous work of my own, 

including, but not limited to, written works, figures, data or tables. I thank all who have 

worked with me and take full responsibility for any mistakes contained in this work.  

 

Reykjavík,  2020__ 
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1 INTRODUCTION 

In the past few years, the concept of creative teaching emerged as a novel and 

meaningful way of interaction and conveyance of knowledge in a learning context 

(Sternberg & Lubart, 1999). Although research has shown that creative teaching has a 

strong impact on the learning outcome of the students, there is also a constant demand 

for standardized results and targets to be achieved, which made the concept difficult to 

be put into practice (Rinkevich, 2011). One example of creative teaching technique that 

this paper intends to focus on is the integration of drama techniques in education, more 

specifically in teaching English.  

The word „drama“ has its origin in the Greek translation of the word δρω/dro, which 

means “action” (Kalogirou, Beauchamp & Whyte, 2019) and represents an artistic form of 

communication, which enables information to be transferred to the audience through 

acting (Guliyeva, 2011). While it can involve the imitation of characters and it represents 

a great form of entertainment for many people, most importantly drama serves as a 

medium of communication by conveying messages, emotions and feelings through actors 

(Yesufu, 2008). In theatre production, an actor takes the actions of the character 

represented in the story and tries to further convey them to the audience in an authentic 

manner  (Guliyeva, 2011). In the pedagogical context, drama can be a creative way of 

developing students` ability to communicate freely with one another by allowing them to 

spontaneously use the target language in one on one interaction (Samantaray, 2014).  

This thesis will emphasise the benefits of introducing drama techniques when teaching 

English, as well as certain aspects that need to be considered in the process. For instance, 

Guliyeva (2011) claims that essential quality of actors is the need to understand who they 

are and why they are acting a certain way, which should be taken into consideration in 

the case of students. They should be able to understand why they are doing or acting a 

certain way. Thus, when asked to take part in a drama activity, students should be asked 

to describe their role and asked a specific question about the character, which in turn will 

help them understand the role better, while also developing their vocabulary. Such 

benefits should not be omitted in practice, and for this reason, the paper will further try 

to expand on this kind of examples that are present in the literature.  

An important step in understanding the full implications of drama activities in the  

classroom is to acknowledge how the concept has been described and used in the 

current literature. Depending on the approach, the use of drama in the educational 

process had several names. For instance, Way (1967) referred to it as educational drama, 

Ward (930) called it creative dramatics, while other authors prefer the term dramatic arts 
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integration. According to Freeman, Sullivan & Fulton (2003), the creative drama is the 

preferred term when discussing a drama related activity that aims to enrich the 

participant, instead of preparing a performance on the stage. However, since this thesis 

focuses especially on the pedagogical approach for teaching English through drama 

activities, the term dramatic arts integration seems to be the most suitable in this 

context.   
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2 LITERATURE REVIEW 

 

As far as a definition is concerned, dramatic arts integration has developed as a way of 

making the learning process less difficult and more enjoyable (Isave, 2017) and should be 

approached as a hands-on activity, based on exploring students‘ creativity (Alvarado, 

2017). In terms of second language acquisition, the drama is a good way of practising 

because it offers students a realistic scenario in which they can enhance their 

communication skills, with more confidence and less anxiety caused by a real-life 

situation (Alvarado, 2017).   

In order to have a deeper understanding of the concept, this chapter will make a review 

of the research that was carried so far, with a focus on the possible advantages and 

disadvantages that were identified in the literature. 

2.1 Benefits of using drama in the classroom 

Currently, there are supporters of dramatic arts integration who claim that technically it 

can be introduced in any context, regardless of the subject (Brennan, 2008).  

Cannon (2017), explored the effects of drama class techniques on middle school English 

learners and their implication in the classroom. The research took place in a Californian 

school dedicated to students who needed more exposure to English to improve their 

language skills. It lasted one year and was carried through direct observation, video-

recording and interviews with the 18 students and teacher. At the same time, interaction 

analysis allowed the students to watch their performance. An interesting perspective of 

the research was the focus on carnival, a concept introduced by Bakhtin in 1984. In this 

case, the idea behind Bakhtin‘s theory is that giving up inhibition and transforming the 

world into a fun place would allow the students to be more open towards vocabulary 

use. For instance, using colloquial English is not normally allowed in the classroom but 

encouraging the students to be free might encourage their creativity in other areas since 

there are not a lot of restrictions (Cannon, 2017). According to the literature, an example 

of activity useful in this case is the role play because it brings to class some registers that 

are not normally used in a formal environment (Dougill, 1987).    

The research showed that most of the students had a positive impression in the class, 

perceiving it as dynamic and less restrictive. Besides, the study concluded that students 

had the opportunity to take risks and play with vocabulary, which is a really important 

part of becoming proficient in a foreign language.  



 

10 

 One of the most important benefits of introducing drama in teaching English is 

that, depending on how it is introduced, it will offer a more natural environment to learn 

the language, as well as a purpose and a reason to use it, without the constraints and the 

routine of a classroom (Demircioğlu, 2010). For instance, creating a dialogue in the 

context of an ESL drama class is more spontaneous and similar to an actual interaction 

that the student might have in a foreign country, especially in comparison to any other 

role play introduced by the teacher in a traditional setting. Besides, the students would 

not feel the pressure of not being mistaken, which is detrimental to the learning process 

(Thornbury, 2002). If we take into account that the fear of making mistakes is especially 

identified in young people and adults, and especially in the context of a second language 

acquisition process, we could assume that drama integration practices might be effective 

regarding of age. 

 These claims are also supported by research that took place in Turkey and involved third 

grade students. The children were separated into two classes: 3A and 3E, each of them 

containing 25 students. The two classes were randomly assigned, one being the 

experimental and the other one the control group. On a normal ground, students studied 

English for 8 hours a week. For this research, five lesson plans introducing vocabulary 

through drama were prepared based on the vocabulary included in the curriculum. The 

overall duration of these lessons was 120 minutes and included hands-on activities, such 

as creating posters, puppet play, acting out a scene or improvisation. The students were 

encouraged to express their feeling and creativity. By comparison, the students in the 

control group were introduced to the same vocabulary by giving the translation in 

Turkish or a picture following the translation. The results showed a significant difference 

between students who learnt the vocabulary through drama and the students in the 

control group who acquired the vocabulary in the traditional way. According to the 

research, the difference can be accounted to the fact that drama offered students a 

context for learning the vocabulary, as well as a reason to use them, which eliminated 

the necessity of memorising them. Moreover, the enthusiasm generated by entertaining 

activities and the relaxed atmosphere in the classroom played an important role in 

students‘ perception and their willingness to participate. For this reason, one of the 

recommendations of the study was, first of all, acquainting the teachers with the 

elements of drama, for them to be able to teach it and introduce it in the learning 

process.  

Another study which included children took place in a school in Wales. It was conducted 

by two teachers who were teaching Welsh as a second language for students in fifth 

garde, with the ages between 9 and 10. Although the study is not pointed specifically to 
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English as a second language, it was included in this review because of the approach 

called Vocabulary Acquisition via Drama. According to Kalogirou, Beauchamp & Whyte 

(2019), vocabulary acquisition via drama is a complex process which takes place in three 

phases. Thus, the drama activities should be preceded and followed by pre and post 

activities and are derived from the principles of process drama, involving the use of 

spontaneity task-based approaches and communicative approaches. The study included 

63 Welsh students in primary school who were divided into an experimental and a 

control group. Over a month, students were taught 21 words and 3 expressions related 

to food vocabulary. In the experimental group, the teacher used Vocabulary Acquisition 

via Drama as a primary method of teaching, while the control group the same vocabulary 

was taught using traditional methods. A pre and post-test was administered to both 

groups to assess their prior knowledge and to understand whether using drama is more 

effective in teaching vocabulary. After three weeks, students took a retention test to 

assess the impact on long term memory. The results showed that the experimental group 

had better results and as a result, Vocabulary Acquisition via Drama can become a 

potentially useful tool in second language acquisition.  

Nawi & Greenwood (2015), discussed the introduction of drama techniques in ESL 

textbooks, in a process called staging the textbook. The study took place in a rural school 

in Malaysia and focused on whether it is possible to include drama in the textbooks in a 

reasonable amount of time. It is important to mention that the Malaysian school system 

is rather rigid, based on a constant reinforcement of the previous lessons, including 

knowledge from the previous years. Thus, teachers need to make sure that the 

curriculum and the textbooks are strictly followed and covered, otherwise there would 

be a disruption in the learning process of the students. However, the use of the textbook 

alone might prove to be tedious both for the students and the teachers (Cheng, & 

Winston, 2011). 

Since the process of staging the textbooks is rather complex, it involved two stages: 

selecting from the textbook some key elements that are to be taught and adding drama  

techniques to the selected elements (Nawi & Greenwood, 2015). For instance, instead of 

reading the newspaper articles available in the textbook, the teacher would become the 

editor and students would play a team of journalists investigating a case. The data was 

gathered through videos, interviews, as well as reflective journals. The results showed 

that it is possible to introduce drama techniques in the curriculum by combining the use 

of textbooks and interactive methods. Besides, students were able to accommodate to 

the new learning context after only two lessons. Although the study may be specifically 



 

12 

relevant for the Malaysian society, it does not exclude the use of such a method in other 

contexts to teach English in an entertaining way without discounting the textbooks.  

 

2.2 Possible burdens in introducing drama in class 

Despite the fact that the current literature has shown a series of advantages that come 

with dramatic art integration, Shepherd (2014) offers an interesting perspective in terms 

of struggles and difficulties of this process. Thus, it raises a series of questions regarding 

the integration of drama in class. For instance, how would students accommodate the 

idea of drama integration in a foreign language? and what would be the difficulties 

encountered when introducing drama in the classrom? Shepherd 2014 developed a 

theatre project for students whose second language was English. The project had a 

duration of eight months and included 20 youngsters with the ages between 15 and 17 

who were enrolled in a community college course. One of the main objectives of the 

project was to improve the communication skills of the participants. A certain 

particularity was that all students have transitioned from their home countries to the UK 

and were also transitioning from teenagers to adulthood. As a results, according to the 

research, the students had a difficult time adapting, some of them dropped out and 

found it difficult to express themselves in English. At the end of the program, the 

students were challenged to participate in a theatrical performance. They claimed that 

apart from improving their communication skills, they were more confident and eager to 

express their emotions.  

A similar study was conducted by Ntelioglou  (2011) and took place in a drama English as 

a Second Language class. The research was supported by two important theoretical 

concepts: multiliteracies pedagogy and situated practice. Multiliteracies pedagogy is 

focused on using all form of communication to create a meaningful learning experience 

(spatial, visual, audio etc). The idea behind the situated practice is that learning should 

take place in real life environments that offer students useful experiences. In order to 

prove that drama has the potential of applying the two concepts, Ntelioglou (2011) 

conducted a study based on ethnographic research that took place in a Canadian high 

school for adults and included around 50 students. All of them had come from different 

backgrounds and countries and had a hard time adapting themselves. The drama ESL 

class was mandatory, and some students seemed reluctant and lacked confidence in the 

beginning, especially because the drama course took place in a different setting. A lot of 

students had never attended drama classes or were used to the traditional way of sitting 

and listening and did not respond positively to warm-up exercises or the need to actively 
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participate and interact with the teacher. Due to other responsibilities or the lack of 

interest in drama, absenteeism was a big challenge on the duration of this course. 

However, at the end of the course, the students claimed to have improved their writing 

skills, gained more confidence and felt that ‘words make more sense when you act them 

out’ (Ntelioglou, 2011, p. 609).  

Although multiple studies have highlighted the tremendous impact that drama can 

provide on students` cognitive and affective development as well as providing teachers 

with numerous resources, teachers still find it difficult to understand its value and 

applying it in the classroom (Khaemba, 2014). Some teachers are not familiar with drama 

activities because they tend to be insignificant in the curriculum and time consuming. On 

the other hand, many teachers may not show interest in introducing drama activities in 

the classroom (Furman, 2000; Khaemba, 2014) because the playful character of some 

drama activities may hinder the students from focusing and from taking the learning 

process seriously (Khaemba, 2014) 

Shyness which can be a serious problem can prevent most students from taking part in 

drama activities, therefore, the idea of drama activities does not interest them. There are 

also cases when only a few students would like to participate in drama activities. For 

these students to become interested and participate in drama activities, language 

instructors require more effort, training and preparation (Dawoud, 2012). Besides, the 

lack of effective teaching aids can hinder the effectiveness of ESL learning through drama 

(Dawoud, 2012). 

What might be perceived as shyness, can be language anxiety. The research included 24 

Brazilian teenagers who were involved in two different four months of  English learning 

programmes. Some of the students were involved in a drama related programme while 

others were part of a non-drama programme. In order to assess whether drama 

techniques could reduce language anxiety, the study used a Foreign Language Classroom 

Anxiety Scale.  

The research has shown that although there is a general perception in the literature that 

dramatic art integration is for any age (Alvarado, 2017), it is important to keep in mind 

the possible difficulties that students might be facing, such as their background or their 

living situation, which might detain them from showing interest in such a class. On the 

other hand, used in the right context and adapted to the necessities of the students, the 

drama is “deserving of recognition as a serious and theoretically sound pedagogical 

construct “(Via, 1981, p. 211). For this reason, in certain cases, a more student-centred 

learning approach might be useful when designing a drama integrated ESL class. Besides, 
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it might offer useful tips on how to introduce the class so that students have a more 

positive attitude and more chances of getting fully involved in the learning process. 

 

2.3 Perceptions and attitudes on using drama in EFL classes 

As it has been shown, several studies support the use of drama as an effective method in 

teaching a second language. However, it is also important to assess how teachers and 

learners perceive drama integration in EFL classes. For instance, Yilmaz & Dollar (2017) 

conducted a study that aimed to familiarise students with several drama techniques and 

understand how their attitude might affect the process of learning English. The setting 

was a private school in Istanbul and included 23 EFL students in 9th grade and 11 teachers 

in the Department of Foreign Language Teaching. The methods used were semi-

structured interviews with the teachers and the head of the department; feedback from 

students collected at the end of each activity and reflective logs of the teachers. In this 

case, the drama was used as a supplementary and not a primary teaching method. In 

terms of results, the feedback from the students revealed really interesting conclusions. 

Thus, students noticed that using drama techniques created an environment where they 

could feel more confident and less anxious, which was beneficial in terms of second 

language acquisition. The change of attitude was also observed by the teachers and 

added in the reflective log. Finally, the interviews with the teachers and the head of the 

department revealed that students’ perception had a big impact on the positive learning 

outcome. It is, however, important to mention that during the EFL classes, students did 

not experience a negative situation and thus the learning process was not disturbed in 

any way. When introducing drama in EFL classes in a day to day context, such situations 

might arise and the results might be slightly different in terms of learning.  

 

2.4  Icelandic National curriculum guide and drama 

In 2011 the Icelandic National curriculum guide was introduced and in 2013 the subject 

areas were introduced with the English version for compulsory schools but published in 

2014, it was based on Act, 91, 21 June 2008 compulsory school, which is structured for 

activities and a guide to achieving objectives and goals in the school.  In addition, it gives 

a clear understanding of the educational policy (Thorkelsdóttir, 2016).  

The Icelandic National curriculum is mainly for educational personnel such as school 

administrators, and teachers. students, parents, social partner and the public also have 

the opportunity to get informed about school activities and objectives. 
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The Icelandic curriculum is based on the six fundamental pillars of education which are 

the main guidelines for education in compulsory schools (The Ministry of Education, 

Science and Culture, 2014). The six fundamental pillars can be seen in the subject area 

and content, assessment, students’ ability and schools internal evaluation 

(Thorkelsdóttir, 2016. p,40). In addition, the fundamental pillars enable children and 

youths to mentally and physically develop as a result of social, cultural, environmental 

and ecological literacy. It is also a vision of the future that creates the will power to 

influence, active in changing, developing and maintaining the society (The Ministry of 

Education, Science and Culture 2014, p.14). The fundamental pillars are the intrinsic part 

of the school activities seen in working methods and communication in the schools. 

Likewise, teaching material, study content and play, teaching methods, discussions, has 

to reflect the fundamental pillars.  

The Icelandic curriculum emphasizes more on creativity which is the central 

pillar when it comes to Iceland education. Creativity is simply the ability to 

reflect critically, creating something new in a different way. It is about 

exploration, challenge and inquisitiveness of new ideas. It offers a new 

perspective (The Ministry of Education, Science and Culture 2014, p. 22).  

Creativity involves critical thinking that provides new possibilities which make the 

creative process very important. However, to create is to go beyond the known to 

increase one`s knowledge and skill competence (The Ministry of Education, Science and 

Culture 2014, p. 22).  Creativity which is one of the six fundamental pillars is no longer 

tied to studies in arts alone but to other study fields because the general idea of 

creativity was connected closely to arts studies (The Ministry of Education, Science and 

Culture 2014, p. 22).  Creativity encourages reflection that will create an opportunity for 

improvement in educational work and personal training. Creativity deals with originality 

which is seen in working methods in arts and science creation. Creativity does not only 

deal with new and original but also uses what already is in existence. In addition, the 

Icelandic curriculum refers to play as a vital learning technique that creates a new 

dimension of joy creation for children and youths. That is to say, finding happiness and 

joy depends on when an individual discovers his or her talent. (The Ministry of Education, 

Science and Culture 2014, p.22).   

Critical thinking, which is a key factor as mentioned earlier, it is interconnected with 

creativity. According to   Lipman, (1988) “skilful, responsible thinking that facilitates good 

judgment because it 1) relies upon criteria, 2) is self-correcting, and 3) is sensitive to 

context” He believes that critical thinkers make skilful and responsible thinking that will 
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lead to good judgement (Lipman, 1988, p.39,   cited in   Lai (2011). The Icelandic 

curriculum points out new ways of thinking in schools and more emphasis on creativity, 

because a student is competent when he/she is able to critically think, reflect, and create 

(Thorkelsdóttir, 2016). 

Drama education in the Icelandic curriculum is the training given to students in the form 

of art which enriches the students with the understanding of themselves, human nature 

and the society as a whole. Drama creates an opportunity for students to imitate others 

and experiment with different behaviors and expression in a secured school surrounding.  

According to the curriculum, drama education should train students in the methods of 

the art form, but no less in dramatic literacy in the widest sense of the term, that is, by 

enriching and facilitating the students’ understanding of themselves, human nature and 

society.  

„In drama students are to have the opportunity to put themselves in the position of 

others and experiment with different expression forms, behavior and solutions in a 

secure school environment. Drama encourages students to express, form and present 

their ideas and feelings. In addition, drama constantly tests cooperation, relationships, 

creativity, language, expression, critical thinking, physical exertion and voice projection. 

This is all done through play and creation.” (Ministry of Education, Science and Culture, 

2014, p. 153). 

The Icelandic curriculum also emphasizes on innovation because it is a key factor of 

competence along with creativity and critical thinking. Innovation and creativity are vital 

qualities needed by citizens. Innovation enables students to identify problems and find a 

solution to the problem (Jónsdóttir & Macdonald, 2013).  Innovation is one area in 

Icelandic education that has been developing for the past two decades and will continue 

to develop (Thorkelsdóttir, 2016). And it aims to develop action competence in students 

which can also be supported by drama.  

2.5  The communication Art 

Communication is when information and the common understanding is transmitted from 

one person to another (Keyton, 2011). The Latin word for communication is communis 

which means common as pointed out in the definition. In every communication, there 

are two elements known as the sender and the receiver. The sender initiates the 

communication while the receiver gets the message. The sender makes use of words, 

gesture and symbols to compose a meaningful message. The message takes the form of 

written, verbal and non-verbal. The message is carried through a medium and the 

medium can be one on one conversation, phone call, email etc. The communication 
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process becomes successful immediately the receiver decodes the message sent. 

Therefore, communication art is an important skill required by young learners so that 

they can listen and speak with confidence anywhere they find themselves  (Lunenburg, 

2010). 

Communication can be verbal or non-verbal, verbal communication is a kind of oral 

communication that includes discussion, speeches and conversation (Khaemba, 2014).  In 

verbal communication, the tone used by the speaker, speech clarity, body language and 

quality of words will determine the effectiveness of the communication.  The feedback is 

spontaneous because the  message is received and transmitted simultaneously between 

the sender and the receiver. The sender is required to keep his speech tone high and 

audible clearly to everyone. It is very important that the sender confirms with the 

receiver that the message sent is understood as intended (Business Jargons, 2016).  The 

success of verbal communication does not just depend on the speaking skill but also on 

listening skill because how an individual listens effectively to a subject matter determines 

how effective the communication. 

Non-verbal communication requires body language or posture, use of eye and facial 

expression. The body language which is a form of non-verbal communication can provide 

cues as to a person`s state of mind and attitude. For example, body language may show 

aggression, amusement and pleasure.  

 

2.6  Drama role in Education and Communication  

The purpose of drama in education goes beyond the purpose of entertaining the 

audience. The main purpose is to transform the knowledge, attitudes, establishing 

tolerance and empathy among students (Khaemba, 2014).  Today, the use of drama for 

educational purpose is very remarkable, especially in social education, it has been used 

to transfer information and influence behavior all over the world (Guliyeva, 2011).  

Drama motivates the students to be active in the classroom, the attention of bored 

students during lessons can be captured by live drama. They become engaged and 

involved in experience when there is an active involvement this simply means that the 

teacher has achieved fifty percent of the lesson`s objectives (Guliyeva, 2011). The 

effective use of drama does not only influence the cognitive skill or intellectual but self-

confidence and emotion in a way in which traditional method of teaching cannot. Not 

forgetting that, the more the senses get involved in the learning process, the more the 

students effectively and actively learn. Students improvement will last and not be easily 

forgotten. In addition, drama prevents controlled communication in a lesson because the 



 

18 

more open and less controlled communication becomes, the more fluent and authentic 

the lesson will be (Guliyeva, G. 2011). 

The use of drama in the classroom is a valuable technique to improve reading 

comprehension and vocabulary, most importantly use language in real life situations. This 

can be done by teachers picking any dramatic literature in the English language in the 

classroom, making sure that the script from the novel is simplified and shortened for the 

students to understand and the play has many characters, for all the students to 

participate (Thorkelsdóttir & Ragnardóttir, 2019).  The teacher should write out 

important vocabulary list in the play as an assignment for students to look them up in the 

dictionary. Appropriate vocabulary assessment should be given to the students. The 

students are assigned to read the script and description of characters in written form. 

Students are asked the specific characters they would like to play. The students are 

instructed to read and comprehend the text, use the dictionary to learn some words that 

they don’t understand (Thorkelsdóttir & Ragnardóttir, 2019).   Students have to 

understand their character and its speech before memorizing the text. The teacher 

listens and correct pronunciation when students speak their part from memory. When 

the students finally act their parts, the words and phrases used during the play will be 

used in real life situation (Guliyeva, 2011). 

Drama can provide practical training in communication in today’s increasingly 

information centre world because students who participate more in drama activities 

have less difficulty in speaking in the public (Khaemba, 2014).   

Drama encourages students to work together in the classroom. Students participation in 

drama activities encourages them to work together, they listen and accept the 

contribution and viewpoints of other students. Also, students who undergo many drama 

activities in the classroom will likely have understanding ideas in history and the current 

situation in the society (Khaemba, 2014). 

If we look closely to the nature of drama by expanding the statements talked about in 

the previous section, it can be asserted that drama provides students with the 

opportunity to use the voice, gesture and body movement to act out roles, then this 

shows how drama is linked to the nature of language. Drama in English language 

emphasize on developing the means of communication, it has taken communication 

beyond just writing and talking but to physical interaction and gesture which encourages 

listening and observation that real communication truly demands (Saraç et al., 2007).  
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2.7 Creative drama as a tool for improving communication skills 

Creative drama is a very good tool used to enhance the speaking skill of students. The 

activities prepare students to communicate, experience something new, and interesting.  

Students feel free to communicate in a stress-free environment and atmosphere. For this 

same reason, creative drama activities as being useful in improving the speech of 

students (Saraç et al., 2007).   They are motivated to speak out, want to be clearly heard 

and understood. Also, the most important means of communication is speech because 

learning takes place through oral, this way students express themselves, feelings, needs 

and desires.  

According to Cottrel (1987) as cited in (Saraç et al., 2007) creative drama is an important 

aspect of language art in the curriculum, mostly in the areas to help students become 

more competent in their communication skill. She also emphasized that creative drama 

provides different student-centred activities in improving communication skills, such as 

pantomime, improvisation, role play etc.  

Creative drama is a very good way to encourage students to guess the meaning of words 

in a context which makes meaning clear. By doing this they are learning how to mix 

language structure and function to successfully communicate.  

The main concept behind creative drama is self-expression (Saraç et al., 2007).  because 

creative drama is a great tool to develop a student`s self-confidence. Student’s 

confidence is built when they are encouraged to always feel free to express themselves 

and transfer knowledge of language to skills.  
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3 DRAMA ACTIVITIES 

The current thesis will introduce a series of concepts which are important in the context 

of the thesis and will illustrate them by showing some examples of drama exercises 

which can be introduced in the classroom.  

3.1  Warm-up activities 

A first step when introducing drama in the classroom is to help students become active 

and focus on what they are about to do. Such a task can be especially difficult in the 

morning when students feel sleepy and do not have enough energy to get fully involved. 

The issue can be solved by introducing drama games to warm-up. According to Walqui 

(2006), warm-up activities should be a form of preparing the students, make them 

interested and ready for more complex tasks. Besides, they can also aid with group 

cohesion or allow students to get to know each other. The diagram in Figure 1  

represents some of the principles for warm-up activities, as introduced by Velandia 

(2008). 

 

 

Figure 1. Principles for warm-up activities. 
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In order to better exemplify this type of activity, I will introduce possible warm-up 

exercises in the classroom.  

 

Name: The sunflower - a warmup activity 

Objectives:  stretching and freeing the body, individual empowerment 

Time: 4 minutes 

Age: All age groups 

Guidelines: The kids can close their eyes and the knees are bent by bringing the 

upper body forward down, transforming their bodies into a very small flower seed. 

Count slowly up to ten and as you do, ask the kids to grow slowly into a tall 

gorgeous Sunflower. At the count of ten, kids need to extend their bodies to their 

full height, arms stretched to the ceiling and standing on their toes. The kids are 

asked to open their eyes asking them to look at how they look and what they see.  

 

Since drama also involves vocal work with a special focus on developing communicative 

skills, it is important to find an exercise that can help warm-up the facial muscles and the 

jaw: 

 

Name: Chewing gum 

Objectives: preparing students for vocal work 

Time: 5 minutes or less 

Age: All age groups 

Guidelines: Start by pretending to get  chewing gum out of your pocket, open the 

package and put it into your mouth. Encourage the students to imitate you. Continue 

by pretending to chew the gum and do all possible moves in all the areas of the 

mouth (side to side, up and down, etc.) 
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Another example of a warm-up exercise is especially useful when working with students 

who do not know each other and there is a need for increasing group cohesion. 

 

Name: Your life story in 1 minute 

Objectives: develop active listening, getting to know each other better 

Time: 1 minute 

Age: 10 – 18 

Guidelines: Divide the students in pair of two. One of them will start telling the 

  story of his life. Ask the other students to listen without interrupting. After one 

 minute ask the listener to reproduce as much as possible.  

 

3.2 Drama games 

After a short warm-up session, the teacher can gradually move further to more complex 

and longer activities, such as drama games. Like any other type of game, these activities 

should enhance certain skills without discarding the entertainment aspect. An example is 

the game Dramatic endings, which requires students to act the death of famous 

characters. Students will turn the first wheel and will get a character such as Shakespeare 

(Figure 2). The second wheel will give them a scenario such as “death by hiccups” (Figure 

3). The goal is to act out a story which integrates the two scenarios. In order to make it 

more challenging, the story should not take more than 60 seconds. Students should be 

encouraged to be as expressive, dramatic and funny as possible but also make sure that 

their speech is coherent. The objective of the game is for the students to express their 

creativity and ideas in an entertaining form. By integrating such games in an ESL class, the 

teacher can develop speech and vocabulary. Telling a story in a limited period will require 

the students to be more concise and clear, which are essential communication skills.  
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Figure 2. Dramatic endings – wheel. 

 

 

Figure 3. Dramatic endings – wheel. 
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Shakespeare

You are...
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Being able to express feeling and emotions is a foreign language is an important step in 

the process of second language acquisition. For this reason, the teacher can introduce a 

drama game related to the topic by using a game board or a game rug, as exemplified in 

Figure 4. Thus, students will play in pairs by rolling the dice and moving a pawn. The final 

goal is to move the pawn forward and get to the finish line. When rolling the dice and 

moving along the path, students will be asked to identify the emotion or feeling they are 

on, as well as act it out. Apart from the benefits that come from acquiring new 

vocabulary in the area, such an activity can be useful in helping the students recognise 

and work with emotions and feelings, which is really important in drama integration.  

 

 

 

                        

                                                         

                                                                                                         

  

                        

                                       

Figure 3. Game rug. 
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3.3 Roleplay  

 According to Dougill, (1987) role play is a drama activity which enables the students to 

practice the language by acting out or performing the part of a person or character, since 

it engages them in a real-life situation. Role-taken and role-creating in educational drama 

give students a chance to put themselves in other‘s shoes in an imagined context, which 

immediately brings the students to talk and communicate from a different point of view 

(Thorkelsdóttir & Ragnarsdóttir, 2011).  

Another type of activity is the role playing cards (Figure 5). In this case, the students will 

pick a card that includes information about their characters, such as age, name, 

occupation and the place of origin. Starting from the basic information written on the 

cards, students will be encouraged to use their imagination and create possible 

interactions between the characters or create a story around the card they picked. 

 

Figure 4. Role play cards. 

 

Name: Jane

From: USA

Age: 31

Job: doctor

Name: Matt

From: Serbia

Age: 54

Job: Farmer

Name: Anna

From: England

Age: 24

Job:Painter

Name: Joseph 

From: England

Age: 37

Job: Pilot

Name: Ivan

From: Russia

Age: 24

Job: Soldier

Name: Rajah

From: India

Age: 47

Job: Chef

Name: Filip

From: 
Romania

Age: 29

Job: 
Accountant

Name: Mike

From: Nigeria

Age: 65

Job: Taxi driver
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When designing a role play activity, it is important to consider factors such as the link 

between emotions and meaningful learning, which has proven to have a strong 

connection (Heyward, 2010). For instance, Ntelioglou (2011) carried out a research in 

which students taking part in ESL drama class were asked to act out experiences from 

their past. The students participating claimed that they were more interested because 

they were emotionally involved, and they felt connected because the exercise was about 

their own lives (Ntelioglou, 2011), implying that students are more likely to learn if the 

role play has a meaning for them.  

While the role-play cards can be suitable for younger ages, there are possibilities of 

creating role-play activities for all students and tailored to their interests. For example, 

for advanced students, simulating a job interview might be more suitable. Since getting a 

job interview and preparing for it is generally really important for students, it can create 

a great opportunity for using drama techniques, while also improving their vocabulary. 

 

Name: Job interview – role play 

Objectives: acquiring vocabulary necessary in a job; developing communication 

skills  

Time: 30 minutes 

Age: 16 - 18 

Guidelines: Divide the students into two groups. One group will sit in a circle and 

the other group will form another circle inside the main one. The first circle 

represents the employees and the second one the employers. Taking turns, each 

student will become an employee or employer, the moment the teacher decides to 

swap the circles. The interaction should take place in the form of a job interview and 

the students representing the employer will be asked to move around to 

communicate to as many students as possible. 

 

An important aspect of this exercise is the fact that it offers students the possibility of 

repeating the interaction several times by changing partners. Thus, guided by the 

teacher, students can improve their communication skills by making slight changes in 

their discourse. 
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3.4  Improvisation 

Compared to other activities, improvisation is a type of drama that allows little or no 

time to prepare for the performance. It involves student’s creativity and improves 

communication skills, not only for students but also for teachers, who cannot be fully 

prepared beforehand and need to adapt according to the situation (Toivanen, 

Komulainen, & Ruismäki, 2011). As a result, both parts can benefit from this kind of 

exercise since it requires spontaneity. Besides improvisation can increase the feeling of 

self-confidence because this kind of activity has the effect of reshaping the reality for the 

participants (Catterall, 2009). What causes this kind of change is the certain degree of 

freedom which offers students the possibility to develop the character they want 

(Toivanen, Komulainen, & Ruismäki, 2011).  This is especially beneficial when teaching a 

second language, since any form of spontaneous interaction could represent a form of 

learning in a more natural environment, while the possibilities for creating scenarios are 

unlimited. 

 

 

Name: The translator 

Objectives: improving listening and communication skills 

Time: 5 minutes 

Age: 14-18 

Guidelines: Select two students who will play in front of the classroom. Ask 

one of the students to play the role of a foreigner poet or author who is 

 performing some of his work in gibberish (nonsense-language). Ask the other 

 student to translate into English what the first student is saying. Encourage both 

 students to make use of appropriate facial expressions, gestures and mimics.  

  

 

3.5 Drama process 

The concept behind the drama process is to enable students to assume roles and give 

solutions to a particular problem, enabling them to be creative. Since drama process 

encourages students and teachers to interact and learn by developing their own reality 

based on action and reaction (Bowell & Heap, 2013), this type of activity stimulates 
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experiential learning (Pugh & Girod, 2007). As expected,the drama process cannot be 

fully structured since it is based on spontaneity and there is no way of knowing how the 

participants would react. Compared to role playing, this exercise might require more 

resources in terms of creativity since it is task based and involves a degree of uncertainty. 

For example, the teacher and the students create their own scenario in which the 

problem discussed is the level of pollution in the city. All students get roles, either as 

environmentalists, politicians, investors or ordinary people. Each of them has to express 

an opinion and convince others how to lower the level of pollution in the city without 

affecting the local business. Although this exercise might seem complicated for younger 

students, it can be adapted according to the level of the students, their language 

proficiency and their desire to get involved.  

A more complex example is a variant of „The survival game”, which apart from the 

entertaining and challenging aspect, can also be useful in opening communication 

channels for all students. Thus, the idea behind the game is to determine students to 

take a stand in an important matter and develop their abilities by expressing their ideas. 

The example proposed below (Figure 6) requires the students to ensure the survivors of 

humanity by choosing the fittest candidate. In order to make it more challenging, each 

candidate has a profile, qualities and defects that should be taken into account. Students 

should also take into consideration if the skills possessed by the candidate would be 

more important in such a scenario than their personality. The game can be played by 

choosing 12 students, assigning each one of them a character and asking them to defend 

themselves. The rest of the group will be the jury and thus active communication and 

opinion sharing should be encouraged.  

 

 

 

 

 

 

 

 

 

     
 

                                                                           

 

 

 

The end of the world 

After a nuclear bomb wiped almost all humans off the Earth, the last suvivors are 

hiding in a bunker. However,  an asteroid is about to hit the earth in 45 days and the 

last hope for humanity to survive is to send a rocket in space hoping to colonise 

March. Only 8 people can board the rocket. Choose wisely! 
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He is Marcos, a talented 
painter. He is known as „the 
new Picasso” but he often 
smells like alcohol. 

Arthuro is a 52 years old doctor. 
He has saved thousands of lives 
but he is accused of running 
illegal experiments on children. 

Juliano is a respected 
Catholic priest. Word goes 
that he can heal cancer but 
he cannot have kids.   

Kelly is about to graduate from 
nursing school. She is pregnant but 
has a 25% chances of passing a fatal 
genetic disease on to her child. 

Takahashi is a politician. 
Nobody likes him but he is 
bribing everyone in to get a 
place.  

Theo is a great writer but 
his wife accused him of 
domestic violence. 

                                                                                             

Tobias has been a policeman for 
15 years. He is respected but he is 
constantly hungry and eats twice 
as much as a normal person.  

Darius is a great singer 
but many of his friends 
accused him of being 
very mean and cruel 
with animals. 

Juan has a PhD in electronics and 
astrophysics but his mental illness 
can make him violent sometimes if 
he does not take his medication. 
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Figure 5. The survival game. 

 

3.6 Scripts 

 

Name: Script writing 

Main objectives: developing oral and writing skills, build a more complex 

vocabulary,  comprehension reading, pronunciation practice 

Time: 40 minutes 

Age: 13 - 18 

Guidelines: Divide the students into groups of 5. Next students are given the 

beginning of a scenario, such as: 

„Steven has been in prison for the past 5 years. His daughter Jana comes to visit 

him her father reveals her a secret she could have never imagined.”  

Working in group students will get the tasks of continuing the story and write a script 

for a play. Encourage the students to start by asking some questions. 

Who are the characters? What is the relationship between the two of them? What 

could the secret be?  

The scripts will be read and discussed with the rest of the students.  

 

After receiving the main plot, students are free to express their creativity and ideas by 

writing a script that they would like to perform. Although a plot is given before-hand, 

students are offered a certain degree of freedom to take the scenario in any direction 

they want. In order to enhance the benefits that come from developing the vocabulary 

through writing a script, other activities can be included as a follow-up. Thus, before the 

actual performance, the script is read first of all individually and in a group, analysed and 

discussed critically by other students.   

 

3.7 Mime 

This is a drama activity that involves the use of gesture and body movement to express 

an idea or story in a nonverbal way (Dougill, 1987). It creates a more comfortable 
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environment for students in front of their peers when performing not to worry about the 

language and it can also be a warm-up exercise. (Dougill, 1987). 

 The teacher can adapt the activity according to the needs of the students. For instance, a 

well-known type of miming is often the game in which one person is miming a word and 

the other participants have to guess it. This kind of activity can be entertaining for any 

kind of age and is often present in social gatherings such as parties. In order to make it 

more suitable for vocabulary acquisition, the teacher can ask the student who is miming 

to choose more complex concepts or to ask the students that are guessing to develop on 

what they have guessed. An example would be to create a short story starting from the 

mimed concept.   

Another form of mime can involve the use of music. Such an activity requires a lot of 

creativity since it is close to a theatrical performance. It is more complex, requiring more 

thinking and preparing and it can even be done in groups.  

 

Name: Mime music 

Main objectives: developing vocabulary and oral skills 

Age: 12 - 18 

Guidelines: Divide the students into bigger groups and ask them to create a 

 story that can be mimed accompanied by music. Each group will perform its 

 story and the students watching will be asked to guess what it is about. The 

 story that the students would be miming can be either chosen freely by 

 students or by the teacher, who can even introduce the concept based on the 

 curriculum.   

 

3.8 Puppet plays 

Represented in the form of a rod puppet, a string puppet, or simply a glove, a puppet is a 

tool that can have exceptional communicative potential and in some countries has even 

become part of the educational process (Ahlcrona, 2012). 

Keogh, Naylor, Maloney & Simon (2008) remarked that even in the hand of the teacher, 

children do not perceive the puppet as a form of authority but rather as a peer. In some 

cases, young children may prove to be too shy to perform in front of their peers. Thus, 

introducing puppet play increases confidence because the puppet is seen as less 
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knowledgeable and closer to the children, encouraging them to communicate (Keogh, 

Naylor, Maloney & Simon, 2008). At some point in their lives, all children have used their 

imagination and improvised a puppet play with their toys at home. Participating in a 

familiar activity and being protected behind the curtains, may offer the children the 

comfort they need in order to get involved.  For this reason, introducing puppet play in 

the classroom may be a great variation. Thus, instead of passively watching a puppet 

play, children will be asked to come up with an idea for the scenario and act it out.  

The objectives of this type of activities are to improve their language and communication 

skills, develop their imagination, as well as offer them a space to vent and work on their 

emotions. For children in preschool, for whom this type of activity might not be suitable, 

the idea can be adapted by involving them in the play. For instance, during the puppet 

play, children will be asked different questions regarding the course of action, allowing 

them to interact and express their ideas.  

 

3.9 Performance poetry 

Performance poetry is a version of the classical printed poetry in which the poem is 

performed in front of an audience in the form of a theatrical event (Wheeler, 2008). The 

term performance poetry was used for the first time in 1980, in a press release describing 

the performances of the American poet Hedwig Gorski (Wheeler, 2008).  

 

3.10 Masked drama 

 Historically speaking, the mask is associated with Greek tragedy, representing a ritual 

drama in which emotions are to be expressed by moving the whole body (Vervain, 2012). 

At the moment masks are no longer used in contemporary theatre performances on a 

normal basis, but it can represent a useful tool when introducing drama in the classroom. 

Similar to the puppets play, students can feel more confident performing behind a mask 

and avoiding the anxiety generated by other types of drama activities that require them 

to show their faces. Since masked drama does not involve showing emotions through 

mimics, students need to be aware that exaggerated body language plays an essential 

role in this type of performance. Besides, the teacher needs to emphasize on expressive 

speech and pronunciation, which overall can have a positive impact on enhancing 

effective communication in ESL classes.  
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3.11 Reader‘s theatre 

It is a type of activity where students are asked to read parts of a script to develop their 

reading fluency and increase their confidence (Worthy & Prater, 2002). Besides the 

activity is considered minimalistic because it does not require any special preparation 

such as costumes (Young, Durham, Miller, Rasinski & Lane, 2019), which makes it easy to 

be introduced in a classroom setting. By dividing the scripts and sharing it between 

students, they will have the opportunity to practice reading aloud. A good practice in this 

sense in the book „Joyful Noise: Poems for Two Voices. It was written by Paul Fleischman 

in the form of fourteen poems dedicated to children who are specifically written so that 

they can be read aloud by two people (Figure 7). By increasing their fluency, children will 

also learn how to read with expression and appropriate intonation. 

 

 

Figure 6. Poems for Two Voices. 
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4 SOME PRACTICAL AND FINAL ADVICE 

According to the Icelandic curriculum which emphasizes more on creativity and 

innovation which can be supported by drama, all students should be allowed to adopt, 

create and sustain different roles and the ability appropriately to others in the role.  

Role play and other drama activities can help students to identify and explore different 

characteristics (Farmer, 2017), in this way  students can extend their understanding of 

what they have read in the classroom, and the opportunity to use the English language 

they listened to in front of their teacher and peers. In addition, a student`s confidence in 

using the language in different situations such as presentations and debate.  

Drama activity can help ignite students` creativity that will lead them into imaginative 

artwork. This can be done by drawing along with drama activities in the group to form a 

storyline used to characters and explored through drama activities. Roleplay activities 

can be used  to present a character from a locality used to exam different issue from 

their perspective (Farmer, 2017).  Historical characters can be examined through drama 

activities such as role play in bringing back historical account.  

Through improvisation drama activity, verbal expression can be improved, and students 

are allowed to think (Farmer, 2012). An example is a three-word sentence. Students are 

paired in two or three, two volunteers improvise a scene where they will both speak 

three-word sentences E.g. A restaurant.     

Storytelling activities will help students to improvise stories and storytelling because it is 

more interesting and fun to write stories through action than discussion (Farmer, 2007). 

Students form a circle and take a turn with each other in adding one word. The main idea 

is to keep the thought of students to flow freely and connected. Break a large group into 

a smaller group, a ball is thrown around the circle in any order, students add their word 

as the ball is thrown to the next person. A story that has never been told before is 

suggested. For example, a taxicab. It starts with “Once upon a time”. 

The use of drama in the classroom can be considered as one of the most effective. 

According to Mattevi, 2005 as cited in (A. Abu Rezeq et al., 2018) argued that the use of 

drama by language instructors during their classes help make the atmosphere interactive. 

The lesson becomes lively, interesting and authentic.  

The use of drama can be very challenging for teachers, therefore it is very important that 

teachers are highly qualified to teach drama (A. Abu Rezeq et al., 2018). They should be 

equipped with different methods used for teaching literature and drama, such as author 

oriented, communicative language teaching, and language-based approach.  
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4.1 CONCLUSION 

 

Drama plays a vital role in the development of communication competence. It builds 

students` confidence to communicate in the target language. This allows the students to 

use the target language in a real-life situation. Drama encourages students to use their 

vocabulary and grammatical structure that will enable them to gain fluency and 

confidence because constant use of words and phrases will make them use the words 

more often which will eventually make them more fluent and self-expressing.   Drama 

encourages collaboration among students, making students work together in the 

classroom creating social and cultural awareness among them.  

The Icelandic national curriculum guide emphasizes the importance of Drama education 

because it is a form of art that enables the students to understand themselves, human 

nature and society. It also emphasizes on innovation because it is a fundamental factor of 

competence alongside with creativity and critical thinking needed by every citizen. 

Creative drama is a vital aspect of language art in the curriculum, it provides different 

activities that are student-centred in improving the communication competence of 

students.  

The efficient use of drama by language instructors will enable the development of self-

confidence and communicative skills of students in a way the traditional method of 

teaching cannot. Preparing learners to be competent users of English language in their 

immediate world and creating an opportunity to use the language.  
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