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Abstract 

Training and development are essential for all organizations. The objective of this study 

was to examine how coach-training is implemented in Gymnastics clubs in Iceland. The 

research was twofold, leaders of seven clubs with 600 gymnasts and more were 

interviewed and asked to share their thoughts on the subject. The leaders’ definition of 

successful training was defined. Furthermore, the leaders were asked to explain how 

coach-training is conducted within their clubs. To what extent the Icelandic Gymnastic 

clubs are using the Icelandic Gymnastics Federations’ and the National Olympic and 

Sports Associations’ educational systems in coach-training. Furthermore, the leaders 

were asked for ideas to improve the systems.   

The second part of the research was a survey conducted amongst all coaches working in 

the same clubs as the leaders. The survey aimed to determine what the coaches consider 

good training methods, both within the clubs and the Icelandic Gymnastics Federations’ 

educational system and if their training needs are met. 

Finally, the thesis addresses if the coaches and leaders are in line when defining 

successful training. 

The main conclusion is that Icelandic Gymnastics Clubs use the Icelandic Gymnastics 

Federations’ educational system as their primary training. Most of them are using the 

National Olympic and Sports Associations’ educational system, but not all of them, and 

the main focus is not on it.  

All clubs have some internal training; the extent of the training varies between clubs, 

but mentoring, short courses, coaches’ meetings, and performance reviews were the 

primary training methods that are most popular. The majority of Icelandic gymnastic 

coaches feel that they are trained rather well in their clubs and that the Icelandic 

Gymnastics Federations’ educational system is working rather well, but there is room 

for improvement. The coaches emphasize the importance of practical training courses 

and think that it can improve coach-training the most.    

Keywords: Gymnastics, Gymnastic coaches, coach-training, Icelandic gymnastic clubs, 

FSÍs’ educational system 
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1. Introduction 

The history of gymnastics can be traced back to early Greek civilization and has been 

part of the Olympics since the beginning. Since then, gymnastics have developed as a 

sport. Gymnastics are now trained at many different levels, both men and women. The 

sport is now trained in local clubs worldwide, and schools are up to universities at all 

school levels. Many gymnastic competitions are held worldwide at different levels, 

local competitions, regional competitions, national competitions, and international 

competitions (Strauss, Michael., n.d.). Today, gymnastics are a popular sport 

worldwide, and the distribution in Iceland has been growing in past years, and the 

number of gymnasts has increased very much (Íþrótta- og ólympíusamband Íslands, n.d. 

& 2015).  

Being a gymnastic coach is complicated, demanding, and technically 

challenging. Despite that, it can be enriching being a gymnastic coach. A gymnastic 

coach usually has a severe impact on the gymnasts’ life, and the gymnasts depend on 

their coaches in so many aspects (Readhead, 2013). Gymnasts can benefit a lot from 

having a good coach, and a bad coach can severely impact gymnasts’ lives for the 

worse, even for life. How coaches treat the gymnasts is very important, so it is crucial to 

train them and educate them well. One of the steps to change the culture and teach the 

coaches how to work with gymnasts is preventions. More knowledge to the coaches 

about what is right and what is wrong will help them be better coaches, with better 

gymnasts and better health of the gymnasts, mental and physical. 

Training and development are essential factors in organizations, including sport 

organizations (Hove et al., 2015). Well-trained employees increase their performance, 

commitment at work, and are more dependable and self-confident (Weerakoon, 2016). 

Good training for the coaches is essential. The importance of good gymnastic coaching 

is one of these research subjects. With this research, the goal is to understand the coach-

training at Icelandic gymnastic clubs better.   

The sports environment has changed a lot in recent years, and it has gained more 

professionalization and, with that, implemented more business factors in the system. 

Sports management is a growing profession, and the demand to have a structure and 

professionalism within the sports organization (Taylor, & McGraw, 2006). In recent 

years, Iceland is no exception; the increase in paid staff vs. volunteers has been 

growing, and sports clubs and federations are becoming more professional. The 
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National Olympic and Sports Association has led the development of educational 

systems for coaches. The Icelandic Gymnastics federation has developed an educational 

system in three levels and a membership system to increase the professionalism in 

Icelandic Gymnastics (Fimleikasamband Íslands, n.d). With this research, the idea is to 

see how gymnastic clubs use these educational systems for support. 

This research is based on interviews with gymnastic clubs’ leaders and a survey 

submitted for gymnastic coaches within the same clubs. The goal was to gather 

information about coach-training and analyse them to answer the research question.   

1.1 Thesis purpose and research question 
The objective of this study is to examine the state of coach-training at Icelandic 

gymnastics clubs.   

This is done by (a) gaining an understanding of how leaders of Icelandic 

gymnastics club define successful coach-training and examine how training is 

conducted, and (b) obtaining coaches’ assessment of how well their clubs meet their 

training needs. 

Objective (a) is reached by conducting interviews with leaders of the nine 

largest Icelandic gymnastic clubs (with 600 or more gymnasts). Leaders are defined as 

managers, head coaches, or people at comparable positions working for a gymnastic 

club. 

Objective (b) is reached by conducting a survey amongst all coaches of the same 

clubs. 

The study aims to answer the following research questions: 

i) How do leaders of Icelandic gymnastics clubs define successful coach-training? 

ii) How is coach-training conducted within the clubs? 

a. To what extent are The Icelandic Gymnastics Federations’ and The 

National Olympic and Sports Associations’ educational systems used for 

support? 

iii) What ideas do leaders have for improving coach-training? 

 

iv) What do coaches consider to be good training methods? 

v) How well do coaches think their club is meeting their training needs? 



10 

 

  

By comparing and contrasting the results from the two studies, the aim is to 

determine whether the leaders and the coaches’ definition of successful training is 

aligned. 

vi) How well aligned are coaches and leaders’ definitions of successful coach-

training 

Picture the state of coach-training at Icelandic gymnastics clubs, it can be 

formed, taking into consideration both the views of leaders and coaches.   

 

Using these two different methods and analysing the data separately and 

together, the purpose is to get a holistic view from different angles. The leaders of the 

gymnastic clubs are the trainers, and the coaches are the trainees. When getting both of 

these angles, the view and understanding of training gymnastic coaches in Iceland will 

add knowledge to this science field. 

 

1.2 Thesis structure 
This thesis structure is as follows: It begins with this introductory chapter, where an 

overview of the thesis is presented, and the research question introduced. In chapter 

two, the literature review is covered, where the highlight of existing literature regarding 

the topic is presented. In chapter three, this thesis’ research methods will be covered, 

and every step of the research will be prescribed. In chapter four, the results and 

findings of the research are covered and explained. Discussions about the research, were 

the main results will be covered and connected to the literature review, are in chapter 

five. In chapter six, the main conclusion will be summarised. References are listed in 

chapter eight, and after that, there are appendices.  
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2. Literature Review 

2.1 Training and development 

Training and development is learning what is required of the staff to perform at the jobs 

(Hove et al., 2015). General training is useful in all organizations and can be 

transferable from one to another. Specific training can be training for one employer or 

in a single industry and is more specific. A well-trained employee develops through 

gaining new knowledge and new skills, more self-confidence. An employee with high 

self-confidence, well trained, and developed within the organization will increase their 

performance and commitment. The employee will also have less anxiety in personnel, 

more dependability, and productivity (Weerakoon, 2016). 

Training and development are very important for sports organizations. Sports 

organizations that do not engage in systematic training and development are more likely 

than others to operate below their optimum (Hove et al., 2015). 

 

Figure 1: Five-step training and development process 

When designing a training system, the Five-step training and development 

process can be beneficial. It starts with needs analysis, what is it that needs to be 

trained. Step two is developing the training program. Then in step three is validation, 

where the training program is validated if it is in hand with the need analysis. Step four 

is the programs’ implementation, and then finally, step five is the programs’ evaluation. 

For best solution, these five steps are then repeated (Hove et. al., 2015). 
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2.1.1 Internal training 

When the training of the staff members takes place within the organization, it is called 

internal training. In many cases, this can be cost-effective, staff members train each 

other, so there is no extra expense. However, that can, of course, affect their daily job, 

and there might not be room for that in their schedule (Noe, 2019). 

2.1.2 External training 

When organizations outsource their training to an external firm, the firm then takes 

responsibility for the staff's training. Reasons why organizations outsource their training 

can be; money-saving aspects, focus on other parts of the organization, the desire to 

have access to more advanced training practices, or lack of knowledge within the 

company to meet learning demands (Noe, 2019). 

2.2 Theories 
As previously mentioned, being a good gymnastic coach requires various skills and 

qualifications. There is no one method to apply the knowledge to the coach; there are 

various learning ways. In this chapter, different theories will be introduced and 

connected to coach-training.  

2.2.1 Social learning theory 

Social learning theory proposes that a person learns from observing other people 

perform if they believe that they are credible and knowledgeable. When seeing other 

people doing a good job and being rewarded, it encourages them to learn from them. 

Social learning theory takes self-efficacy in consideration. A person needs to believe in 

their performance and that he/she can perform like the people he/she is learning from. 

People with low self-efficacy believe that they are unable to implement what they are 

learning from other people (Noe, 2019). Gymnastic coaches’ development is more 

successful when coaches are working in a gymnastic hall with other coaches and are 

interacting socially with them then if they are not. They observe the coaches while 

working and see how they solve complex coaching issues and learn from them (Côté, 

2006). 

2.2.2 Theory of identical elements 

The Theory of identical elements proposes transfers of training are as much as identical 

as tasks that the trainee is trained for. The training focuses on closed skills; the 

information learned in one situation will transfer to another situation. Near transfer is a 

type of transfer that applies to Theory of identical elements and has to do with the 
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trainees’ ability to apply the training to the job he is being trained for (Noe, 2019). For 

part of gymnastic coaching, the Theory of identical elements applies. When spotting the 

gymnast, it is very important for the gymnasts’ safety that the coach is well trained and 

has fast robotic moves (Readhead, 2013). 

2.3 Transfer of training 
Training transfers refer to the challenge of moving from training outcomes to transfer 

outcomes. The Theory of identical elements proposes that transfers of training areas 

identical as tasks that the trainee is being trained for. The training is focuses on closed 

skills; the information learned in one situation will transfer to another condition. Near 

transfer is the type of transfer that applies to the Theory of identical elements and has to 

do with the trainees’ ability to apply the training to the job they are being trained for. 

Physical and psychological fidelity applies to the training since the tasks being trained 

are like the tasks required for the job. Relevant elements of practice are active practice 

and automaticity (Noe, 2019). Coaches do not spend enough time on formal educational 

programs for coaches. The main limitations of these programs are: the complexity of 

coaching is too much so it can be taught on a weekends’ coaching course, and there are 

indications that the training of transfer is not good enough. What is taught in the 

educational program is challenging to apply in the field of gymnastic coaching. The 

reason for that the training of transfer is not good enough might be that the courses are 

taught top-down (scientist to the practitioner) but should be designed more “knowledge 

transfer”, where the experience of the coaches is shared, and there are more cooperative 

learning opportunities (Côté, 2006). “…effective coaches are lifelong learners 

committed to personal growth and that their development extends far beyond any 

formal training program”  (Côté, 2006). 

2.4 Mentoring 
One of the training methods used is mentoring. That means that an experienced, 

productive employee helps a less experienced employee (the protégé) develop and grow 

in his/her job (Noe, 2019). When mentoring, there is not only traditional training. The 

mentor is also training the protégé emotionally and spiritually. Mentoring can be 

applied to anyone, no matter what stage the protégé is in his career. The mentor needs to 

be supportive, give guidance, and motivate the protégé (Chatzimouratidis, Theotokas, & 

Lagoudis, 2012).  
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Mentoring can be a successful method and can be used in various ways. One 

mentor can have a few protégés, and it can have only one. When developing a 

successful mentoring program, the employees must have reasonable access to the 

mentors, and trust must be between them (Noe, 2019; Jones, Harris & Miles, 2009). The 

participants in the relationship between mentors and protégé must know what is 

expected of them. The participants need to have a good relationship and be open about 

their work styles, backgrounds, and personalities. They need to feel comfortable in the 

relationship, not forced. A successful mentor programs’ characteristic is that 

participation is voluntary, and it can be ended without fear of punishment. There should 

be mentors to choose from for the protégé, and then it is more likely that the mentor and 

the protégé fit together. The mentor needs to be willing to serve as a mentor and have 

excellent communication and listening skills. The mentor needs to meet the protégés’ 

needs, and both are encouraged to pursue a relationship outside the formal program 

(Noe, 2019). The protégé needs to take responsibility for its professional development, 

such as skills, knowledge, and self-awareness (Jones et al., 2009). The program needs to 

be well defined, with a time limit. An evaluation must be made on the program, and the 

protégé should be encouraged to share stories and successes. If the program is 

successful, it must be rewarded, and the managers of mentoring programs have to feel 

that the program is worth their time and effort (Noe, 2019).    

2.5 The history of gymnastics 
The sports of gymnastics, whose name is derived from the ancient Greek word 

gymnastike and means “fond of athletic exercises” (The Greek origins of Gymnastics—

By North Atlantic Gymnastics Academy, n.d.). In ancient Greek, gymnastics means 

disciplinary exercises, coordination, gracefulness, coordination, and combines physical 

skills, like body control, and needs to be performed gracefully. The history of 

gymnastics goes back to early Greek civilization. At that time, gymnastics was a 

synonym for swimming, running, jumping, throwing, weightlifting, wrestling, and some 

basic gymnastic exercises, often done naked. After the Romans conquered Greece, the 

activities were developed into a more formal sport. The Romans used gymnastics to 

prepare the warriors for war physically. After the decline of Rome, interest in 

gymnastics dwindled and changed into a form of entertainment (Strauss, Michael, n.d.). 

 In late 1700, gymnastics’ development was taking place, and it was turning into 

a modern sport. Friedrich Ludwig Jahn from Germany is considered to be the father of 
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modern gymnastics. He developed many of the apparatus used in gymnastics today, 

such as the parallel bars, the horizontal bar, the balance beam, and the jumping events 

(Strauss, Michael., n.d.). 

 The first modern Olympic games were held in 1896 and was Men’s artistic 

Gymnastics on the schedule. After that, Men’s Artistic Gymnastics has been on the 

agenda on every Olympics since 1924. Women’s Artistic Gymnastics has been on the 

agenda at the Olympics since 1936. Two performances are considered to be historical 

for gymnastics, the performance of Olga Korbut in the 1972 Olympics and the 

performance of Nadia Comaneci in the 1976 Olympics. These performances were very 

dramatic and drew much attention to gymnastics and increased its popularity (Strauss, 

Michael, n.d.). It is not possible to name historical performances through history 

without naming the historical gymnast Simon Biles. She is the world’s most successful 

gymnast of all time. She has won every single competition since she started to compete 

internationally in 2013. In the Olympics in 2016, she won four gold medals, at Team 

finals, All-around finals, vault and floor finals, and a bronze for beam finals. She is the 

first woman to win five World all-around titles for both all-around and Floor exercises. 

She is also the first woman to win three World balance beam titles. She has been named 

AP Female Athlete of the Year in 2019, United States Sports Academy, Female Athlete 

of the Year in 2018, and 2016 ESPNW’s woman of the year, to name a few 

acknowledgments in past years (USA Gymnastics, n.d.). 

2.6 Gymnastic coaches 
The National Olympic and Sports Association has a written policy about coaches’ 

education. In the policy, it says: “Coaches are an important influencer in the life of 

young people, that is why they must gather education” (Íþrótta og ólympíusamband 

Íslands, 2019). 

Gymnastic coaches need to have various methods of knowledge to be effective 

coaches. Knowledge like planning skills, being good at goal setting, having specific 

knowledge of the sport, being effective in teaching, having a vision and following it, are 

qualities that a good coach needs (Dowdell, 2010). Coaches need to be psychologically 

motivated and supportive of the gymnasts. They also need to be able to manage the 

sociology of a team. They need to be good at spotting, being disciplined, being 

organized, being consistent, and having excellent communication skills. It is important 

that the coach can change training methods to help each gymnast based on their own 
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needs (Coaches & Athletes, n.d.). With increased knowledge in sport science, being a 

coach is more complex and demanding. A coach needs to be good at making plans for 

the gymnasts, both short- and long-term. In addition to that, a coach needs to react when 

sudden changes happen, such as injuries or change of schedule (Standal &Hemmestad, 

2010). Gymnastic coaches have various technics and coaching styles. These various 

methods affect the environment in the gym very much. While some coaches operate in 

an authoritarian style, others let the gymnasts collaborate and operate in a democratic 

style. A very strict coach and operates in an authoritarian style can be very stressful for 

the gym, while a collaborative coach creates a relaxed environment (Coaches & 

Athletes, n.d.). Some coaches have a more natural gift of coaching than others. They are 

more talented and better dedicate coaching technics (Readhead, 2013).  

In recent years, gymnastic class standards have risen substantially. Both 

gymnasts and parents have higher expectations than before and expect the class to be 

effective and motivational for the gymnasts. The coach plays a crucial role in the class 

and is able to motivate the gymnasts. Gymnasts with a coach that is enjoying his work, 

and has adaptive behavior, are more likely to love the sport, and the sport will be 

beneficial for the gymnasts (Dowdell, 2013).  

Gymnastic coaches can be a big part of a gymnasts’ life, especially those who 

are part of an elite program. Many gymnasts spend over 20 hours a week training with 

their coaches; their relationship is tight and needs to be built on trust and respect. The 

gymnasts are dependent on their coaches to improve and be better at gymnastics. The 

coaches get credit for the gymnasts’ success. The coach is often the person that the 

gymnast looks most up to and has the most impact on the gymnasts’ life. The coach is 

the role model, and the gymnasts put their life and gymnastic success in their hands 

(Coaches & Athletes, n.d.). A good coach needs to coach for the right reasons, focus on 

the gymnast and its well-being, and not satisfy their ego. A good coach needs to be 

dedicated, motivated, and desire to help the gymnasts improve their performance 

(Readhead, 2013). Gymnastic coaches very often play a supportive role for the gymnast. 

When gymnasts and coaches have a good relationship built on trust and respect, the 

coach can play a significant role in the gymnast life. The coach often is a primary 

supporter for the gymnasts regarding difficulties inside and outside the gym. A highly 

active coach during gymnastic training, and is open to having a conversation with the 

gymnast before or after training, creates a positive training environment, is being 
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emotionally supportive, and is increasing the self-efficacy of the gymnast. A good 

coach helps the gymnasts make realistic goals for themselves, motivates them to attain 

the goals, and supports setbacks (White & Bennie, 2015). Most coaches aim for the 

highest possible level of performance for their gymnasts. Nevertheless, a coach must be 

coaching the gymnast to be a good competitor and be a happy human being that is 

healthy and strong (Szabo, 2012).  

Not all coaches are respecting the gymnasts and treating them well. That is 

obvious with multiple accounts of sexual, physical, and psychological abuse accusations 

in recent years (Coaches & Athletes, n.d.). Laurie Hernandez is one of the gymnasts that 

filed a complaint about mistreatment against her coach Maggie Haney. Hernandez is a 

successful gymnast. She competed with Team USA at the Olympics in Rio 2016, where 

she won the Olympic title with her teammates in the team competition, and she was in 

second place on beam in apparatus finals. Her coach abused Hernandez for many years. 

She body-shamed her, verbally and emotionally abused her, and forced her to train 

while being injured. When Hernandez told her mother, who talked to Maggie Haney, 

Haney punished the whole group for that. The abuse resulted in an eating disorder for 

Hernandez, and she thought how Haney treated her was normal. It was not until her 

mother realized how bad it was, few weeks after the Olympics in 2016, that they filed a 

complaint which resulted in a suspension for Maggie Haney from USA gymnastics for 

eight years (Macur, J., 2020). In the Netherlands, two very successful coaches, Vincent 

Wevers and Gerrit Beltman, have been accused of emotionally and physically abusing 

young gymnasts. Gerrit Beltman has confessed, he said that he had abused and belittled 

young gymnast while coaching them. He said it was not his intention, but he did it, and 

he regrets it (Dutch News, 2020). 

2.7 The development of gymnastic management 
In recent years there has been development and changes in the sports 

environment. Part of that development is pressure on organizations to become more 

business-oriented. Increased professionalization has taken place in the past years, with 

increased numbers of paid staff doing tasks that volunteers did before (Auld, 1997; 

Thibault, Slack & Hinings, 1991). More and more gymnastic coaches are employees 

instead of volunteers before (Readhead, 2013). Volunteers and paid professional 

workers bring different beliefs, attitudes, and biases to the workplace. They have 

different knowledge and expertise, and they are participating in the sports club on a 
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different ground. This mixed composition can cause a problem between these two 

groups. That can develop into a power struggle and can become personal (Chelladurai 

& Kerwin, 2018). 

Taylor & McGraw (2006) argue that professionalization in sports management 

increases with the more paid staff than volunteers. In developing of going from 

volunteers to paid staff in sport management, the requirements increase in having 

managers with knowledge of sport management. With volunteers, the selection is tight. 

Instead of recruiting people for their tasks, there is often only acceptance of the 

volunteers without setting some standards. It is not easy to transfer a complex business 

organization to sport organizations. There are more complex factors regarding formality 

and informality in sports organizations; one is volunteering.  

Regarding coach-training, coaches learn from different sources, including 

nonformal, formal, and informal sources. Nonformal learning can be learning from 

conferences or workshops, and formal learning includes studying at university for a 

coaching certificate. There are many types of informal learning. For example, learning 

from peer coaches or learning from their own experience as coaches or athletes. It also 

includes other self-directing learning options, like reading articles or watch instruction 

videos (Côté, 2006). 

Training is essential for coaches, and there are many options for training. Some 

clubs are doing a good job and spend time, money, and effort training their coaches.  

However, according to Weerakoon (2016), the most common reason sports managers 

are not focusing on and spending enough time on training and developing is the 

expense. 

2.8 Training systems for Icelandic gymnastic coaches 
Gymnastic clubs in Iceland have access to educational systems through The Icelandic 

Gymnastics Federation (FSÍ), The National Olympic and Sports Association (ÍSÍ), 

European Gymnastics (UEG), and International Gymnastics Federation (FIG).  

ÍSÍs’ educational system has three difficulty levels, and participants need to 

finish each one to get to the next one. Level 1 has 60 hours for the general part, and 

participants need to finish 60 hours in the program taught by each federation focusing 

on their discipline-specific education, to be a Level 1 coach. The general part is for all 

sports coaches, the part in the FSÍ program (1A, 1B & 1C) is focusing only on 
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gymnastics (Íþrótta- og ólympíusamband Íslands, n.d.-2). In Level 2 and 3, there are 

also 120 hours, but it is divided differently within the general part and the discipline-

specific part (2A, 2B, 2C, 3A, 3B & 3C). The general part is 40 hours, but the 

discipline-specific part is 80 hours (Íþrótta- og ólympíusamband Íslands, n.d.-3 & 

Íþrótta- og ólympíusamband Íslands, n.d.-4). To finish each level, gymnastic coaches 

need to apply what they have learned by coaching gymnastics, complete a first aid 

education and complete all courses for each level in FSÍ and ÍSÍ system (Íþrótta- og 

ólympíusamband Íslands, n.d.). For each level that ÍSÍ has, FSÍ has three courses that 

the coaches need to finish to finish the level. The courses have specific gymnastic 

education for gymnastic coaches (Fimleikasamband Íslands, n.d.). 

UEG organizes training courses for coaches, but there is no structure and no 

specific system. The courses are independent and are not part of any system (European 

Gymnastics, n.d.). 

FIG’s Academy Program is a training system for coaches on an international 

level that consists of three levels of coaches’ education for each discipline. The system 

provides education from a low level, beginner’s gymnastics to a high level, and specific 

training. For each level, coaches need to complete seven days of training, one-third of 

its theory, and two-thirds of its practical lectures (Federation Internationale 

Gymnastique., n.d.). 

2.9 FSÍs’ membership system 
In Iceland, there is a membership system for coaches, judges, gymnasts, and clubs. 

According to FSÍs’ regulations, coaches can have gold, silver, or copper membership, 

depending on what coaches courses they have finished.  

Membership Coaches’ courses Level of gymnastics 

Gold 3* Elite 

Level 1 

Silver 2C 

2B 

2A 

1C 

Level 2 

Level 3 

Level 4 

Level 5 

Copper 1B 

1A 

Beginners 

Table 1: FSÍs’ coaches’ membership 
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The membership gives the coaches access to go with their gymnasts to gymnastics 

competitions in Iceland, depending on which type of membership the coaches have 

earned (Fimleikasamband Íslands. n.d.-3). It is a system that can help the gymnastic 

clubs to make a decision on which level each coach is coaching, but it is optional for the 

clubs to use it, it is not mandatory.  

 The membership system is based on the membership system of British 

Gymnastics. The system makes the organization able to grow, develop, and keep on 

being successful. British Gymnastics offer service and support for their members and 

help them achieve their full potential (British Gymnastics, n.d.). 

2.10 Gymnastics in the Icelandic sports context 

As seen in Table 2, gymnastics are third largest sport in Iceland with 14,127 participants 

in 2018 (Íþrótta- og ólympíusamband Íslands, n.d.). The sport has grown very fast in 

recent years. In 2002 gymnastics was the 8th largest sport in Iceland with only 5,087 

participants (Íþrótta- og ólympíusamband Íslands, 2015). 

Sport Participants 2018 

Football 27,994 

Golf 20,752 

Gymnastics 14,127 

Horse sports 11,791 

Public sports 10,060 

Handball 7,678 

Basketball 7,251 

Badminton 6,290 

Table 2: All participants in eight largest sports in Iceland in 2018 (Íþrótta- og ólympíusamband Íslands, 

n.d.) 

Table 3 shows how many participants are in each gymnastic club in Iceland. The 

numbers are gathered from The National Olympic and Sports Association web page and 

is for 2018. Also, in Table 3, The number of coaches has been received from the 

Icelandic Gymnastics Federation and are for 2019. The registration of the gymnasts is 

through the system Felix, and the registration of the coaches is through the system FSÍ’s 

membership system, and there are indications that some registrations are missing. 
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Club Gymnasts Coaches 

Íþróttafélagið Gerpla         3,046            63 

Ungmennafélagið Fjölnir         1,557            18 

Fimleikafélagið Björk         1,389            12 

Fimleikafélag Akureyrar             993            13 

Íþróttafélagið Fylkir             955            19 

Umf. Stjarnan             834            57 

Umf. Selfoss             787            18 

Fimleikafélag Akraness             704            29 

Íþróttafélagið Grótta             656              6 

Other Gymnastic clubs in Iceland 3,206 118 

Total 14,127 353 

Table 3: Gymnastic clubs in Iceland, gymnasts and coaches (Íþrótta- og ólympíusamband Íslands, n.d.; 

Fimleikasamband Íslands, n.d.) 

2.11 Gymnastic Disciplines in Iceland 
Internationally, according to FIG, gymnastics have officially eight disciplines. These 

disciplines are Gymnastics for all, Men’s Artistic Gymnastics, Women’s Artistic 

Gymnastics, Rhythmic Gymnastics, Trampoline Gymnastics, Acrobatic Gymnastics, 

Aerobic Gymnastics, and Parkour (Federation Internationale Gymnastique., n.d.-2). In 

Europe, Parkour is not listed as a discipline but is part of Gymnastics for all. In addition 

to that, European Gymnastics lists Team Gym as a discipline, and FIG does not 

(European Gymnastics, n.d.-2). 

 Not all disciplines are trained in Iceland. In Iceland, there are; Women’s Artistic 

Gymnastics, Men’s Artistic Gymnastics, Gymnastics for all, and Team Gym 

(Fimleikasamband Íslands, n.d.-2). It differs between gymnastic clubs in Iceland if they 

have all the disciplines or only part of them.  
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3. Methodology 

The objective of this study was to analyse how gymnastic leaders define successful 

training. Examine the methods they are using, how they are applied, how they are 

considered successful if the gymnastic clubs are using FSÍs’ and ÍSÍs’ educational 

systems, and if the clubs are using the systems, how is it working and how it can be 

developed and improved. A qualitative research method was used to map out club 

leaders’ views of successful training and what kind of training the leaders are provide 

for their coaches. There are three types of qualitative research: document analysis, 

participation observation, and interviews (Cassell & Symon, 2004). In this research, 

interviews were conducted. The interviews allow the researcher to reach in-depth and 

better understand the research questions for this first part of the research. The goal was 

to get an extensive and diverse set of answers and have the leaders go deep into ones’ 

personal experience (Katrín Blöndal og Sigríður Halldórsdóttir, 2013). 

Using the interviews’ findings, a survey was made to submit to the clubs’ 

coaches. The purpose is to get the coaches’ perspective on the subject and see what 

methods they feel are successful. Also, to see if the coaches feel they are trained 

successfully and get ideas from them on how the training can be improved. It was also 

submitted to see if the coaches’ assessment aligns with the club leaders’ objectives. For 

this part of the research, a survey was chosen because it is good to systematically and 

objectively gather information. Statistical methods are then used to present and interpret 

the data (Ragnheiður Harpa Arnardóttir, 2013). 

When different research methods are used, it is possible to explore the subject 

from different angles. When using different methods, and the database is connected, and 

the data are analysed together, it is defined as mixed research methods. When collecting 

the data with interviews, to begin with, and then using the data to do a survey, the data 

collection is connected, and the results will be based on both data collection. This 

method is what is called Exploratory sequential design (Sigurlína Davíðsdóttir & Anna 

Ólafsdóttir, 2013).   

3.1 Interview with club leaders 
The original plan was to start with interviews, take interviews with the leaders, and 

asking them open-ended questions. To fit the criteria, the leaders had to work for 

Icelandic gymnastic clubs with 600 gymnasts and more. As seen in Table 2, nine 

gymnastic clubs fit the criteria, Íþróttafélagið Gerpla (Gerpla), Ungmennafélagið Fjölnir 
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(Fjölnir), Fimleikafélagið Björk (Björk), Fimleikafélag Akureyrar (FimAk), 

Íþróttafélagið Fylkir (Fylkir), Umf. Stjarnan (Stjarnan), Umf. Selfoss (Selfoss), 

Fimleikafélag Akraness (Fima), and Íþróttafélagið Grótta (Grótta). When conducting 

interviews, the researcher captures the words being said, how they are being said, and 

even other body languages. That gives the researcher a better insight, feeling, and 

understanding of the topic at hand. With this methodology, the researcher gets a 

different perspective from different interviewees and a deeper understanding (Helga 

Jónsdóttir, 2013).   

3.1.1 Selecting participants 

When selecting the participants, the selection criteria must be chosen carefully and 

given a good thought. If the participants are not carefully chosen it can be difficult for 

the researcher to analyse the data and gain a deeper understanding of the topic (Katrín 

Blöndal & Sigríður Halldórsdóttir, 2013). When the participants are selected, it is 

crucial to have access to the participants. To gain access to the participants, gatekeepers 

are important. A gatekeeper is a person that is standing between the researcher and the 

participants. The gatekeeper has the knowledge and an overview of the subject in hand 

and is an excellent fit to evaluate which person fits the research (Hennink et al., 2011). 

Leaders were defined for each club for the research by contacting the clubs’ primary 

contacts, the gatekeepers. The focus was on interviewing the people working for the 

clubs and have the most comprehensive information about the topic. The gatekeepers 

were asked to name that person for each club who has the most knowledge and 

experience in training the coaches. 

When the leaders were defined, they were contacted, and interviews were 

scheduled. Leaders in all nine clubs were sent e-mails (Appendix 2), and most of them 

responded quickly and agreed to do an interview. After repetition attempts, seven out of 

nine clubs that were contacted responded to the e-mails and agreed to participate in the 

research. This research reaches the seven clubs that answered; Gerpla, Fjölnir, Björk, 

FimAk, Fylkir, Stjarnan, and Grótta. 

3.1.2 The interviews 

Before the interview took place, an interview frame was designed to focus on answering 

the research questions (Helga Jónsdóttir, 2013).  The interview frame (Appendix 1) 

consists of; introduction, background questions, questions about the clubs’ training, and 

questions about FSÍs’ and ÍSÍs’ educational systems. 
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When preparing for the interview, the researcher must make sure that the 

interview will take place in a quiet place, where the interviewee feels comfortable. 

There needs to be similarity in all interviews regarding how the researcher appears to 

each interviewee. It needs to be the same, or as same as possible (Helga Jónsdóttir). 

All seven interviews with the leaders took place from June 9th to July 10th. The 

researcher used a one on one interview format, and took the interviews took place in 

Icelandic. The gender ratio was five women and two men. The interviews’ timing was 

from 8:32 minutes to 47:12 minutes, and the average length was 22:37 minutes. Five of 

the interviews took place at the leaders’ workplace, and two at the researcher’s 

workplace. All of them took place in closed, quiet meeting rooms or offices. The 

interviews were recorded with the researchers’ iPhone. 

Theoretical sampling is a process for data collection, where the data collection 

continues while there is some new information coming up and is a value to the research. 

This process makes the researcher aware of being criticized for what data to collect 

next. Theoretical saturation is when the data is being collected, and more data is not 

adding more knowledge to the collection; there are neither more theoretical insights nor 

more reveals in the data (Thornberg, R. & Charmaz, K., 2020; Cassell & Symon, 2004). 

Before the interviews, the researcher was open-minded to add more clubs to the 

research if these seven interviews did not reach saturation. 

3.1.3 Data Analysis 

In qualitative research, data analysis starts before finishing all the data collection.  It 

begins when data collection starts. It is unknown beforehand how many will participate 

in the research or how much time it will take to gather all the data. How many 

interviewees is not most important, but the interview’s depth and how many interviews 

take place with each one. It depends on the researcher and the research purpose of how 

many interviews will take place, and when the data collection is saturated (Katrín 

Blöndal & Sigríður Halldórsdóttir, 2013). When doing this research, in the beginning, 

each interview added more knowledge to the topic. In the end, there was a repetition of 

many subjects discussed before in previous interviews. After seven interviews with 

leaders, the researcher felt that saturation was reached, and there was no need to add 

more interviews to the research. 
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There are five types of qualitative research methods; phenomenology, case 

study, ethnography, grounded theory, and cultural studies (Castellan, C. M., 2010). In 

this research, grounded theory was used to analyse the data gathered in the interviews. 

The approach is comparative, iterative, inductive, and interactive, which makes theory 

out of data. The grounded theory makes it possible to go back and forth in the research 

with data collection, and the research can be interactive. It uses methods that are the 

best fit for the research problem and is open to various data collection (Thornberg, R. & 

Charmaz, K., 2020). 

After doing the interviews, recordings were transcribed word by word. The 

researcher read through the transcripts a few times and used a highlighter with different 

colors to overview and analyse the main codes. Coding is ongoing from the data 

collection starts and is ongoing throughout the research. According to Grounded theory, 

codes created are used to define what the data is about (Thornberg, R. & Charmaz, K., 

2020). After the transcription of the recordings, an excel spreadsheet was designed. The 

interviews were simplified, and the codes were set up in different groups depending on 

the topic. By doing that, it was possible to see and compare different opinions for each 

one. When the excel spreadsheet was completed, it was possible to get a good overview 

and start analysing it. 

When analysing the data, the excel spreadsheet was used to get a good overview 

and find themes. The topics discussed in the interviews were categorized, and when 

analysing the categories, a list of five main themes from the interviews came up. 

Themes focusing on answering the research questions are the following; existing 

training methods, successful training, obstacles in training, successful coaches, and 

improvements in FSÍ’s educational system.                  

3.2 Survey for coaches 
After getting a deeper understanding of the topic by doing interviews with the leaders, 

an online survey was created. The reason for conducting a survey for the coaches was to 

reach a broader perspective and generalization from the coaches on specific topics. 

Doing a survey makes it possible to get answers from many coaches within a relatively 

short time (Ragnheiður Harpa Arnardóttir, 2013). There are four types of quantitative 

research design; descriptive research, correlation research, causal-comparative/quasi-

experimental research, and experimental research. The type used in this research is 

descriptive research. Descriptive research is an excellent method to collect massive data 
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and conduct to describe its current status and provide systematic information about it 

(Winston-Salem State University, 2020). 

3.2.1. sampling and participants 

All participating clubs have Women’s Artistic Gymnastics, Team Gym, and Gymnastic 

for all. In addition to that, Gerpla, Fjölnir, Björk, FimAk, and Fylkir have Men’s artistic 

Gymnastics. Then Gerpla, Björk, FimAk, and Fylkir also have Parkour (Gerpla, 2020; 

Fimleikafélagið Björk, n.d; FimAk, n.d; Fjölnir, n.d; Fylkir, n.d; Íþróttafélagið Grótta, 

n.d & Stjarnan, n.d.). There was not a question about which discipline the coaches are 

coaching. The reason for that is that the study’s object was not to distinguish if there is a 

difference between coaches of different disciplines. In this research, all coaches are 

gymnastic coaches, and no distinction between disciplines. 

The survey was forwarded to all coaches of the clubs that had been selected for 

the study. The survey was anonymous and voluntary and was in Icelandic. The purpose 

was to assess the coaches’ methods are successful, and if they are trained successfully. 

It was also to examine if the coaches’ assessment of their training is in line with the club 

leaders’ objectives. Since all the leaders talked about FSÍ’s educational system, 

questions regarding how well the system worked were added to the survey.  

3.2.2. Questionnaires 

The survey consists of three parts after introducing the researcher; four questions 

regarding the coaches’ training in their club, six questions regarding FSÍs’ educational 

system, and six background questions. The multiple-choice questions regarding training 

in their club and FSÍs’ educational systems were developed according to what the 

leaders discussed in the interviews. 

Sixteen questions were in the survey, two open-ended questions were presented, 

and fourteen closed questions (see Appendix 5). The open-ended questions were used to 

have more ideas about improving educational systems, both for FSÍ and the clubs, so 

the researcher would not miss good ideas that were not listed in the survey. The 

background questions are essential to get a detailed profile of the participants. A year 

range was used to ensure a higher anonymity level to obtain the participants’ age and 

job tenure. 

The web page www.freeonlinesurveys.com was used to create the survey and to 

keep track of the data. A link to the survey was sent to the clubs’ leaders by e-mail on 
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Thursday, July 17th. The leaders were asked to share it with the coaches by e-mail and 

in a closed Facebook group (Appendix 3). On August 4th, e-mail was sent out again for 

follow up to remind them of the survey and hopefully get more answers (Appendix 4). 

3.2.3 Data processing 

SPSS was used to process the answers from the questionnaire. The data was exported 

from the www.freeonlinesurveys.com as a numeric spreadsheet. Some minimum 

changes were done to the spreadsheet to customize it and then imported it in the SPSS 

system. To see if there was a statisticaly significant difference between values, a One-

way ANOVA test was used with 95% level of confidence. 

When analysing the data, it was observed that in two questions, the scale had 

been reverted. When the scale, strongly disagree – rather disagree – neutral – rather 

agree – strongly agree, was used, it was switched in two questions out of four. However, 

the questions were clearly worded, and there was little chance that the respondents had 

misunderstood the scale. In order to simplify the data analysis these two questions were 

reverted when entered into SPSS. They got the same value as the other two, Strongly 

disagree (1) – rather disagree (2) – neutral (3) – rather agree (4) – strongly agree (5). 

  



28 

 

4. Results and findings 

In this chapter, the findings and results will be presented. The overall purpose of this 

thesis is to examine the state of coach-training at Icelandic gymnastic clubs. That was 

done by presenting the results and findings from the interviews and the survey in three 

subchapters. The findings from the interviews with the leaders are listed in the first one. 

The second part of the chapter lists the survey results, the coaches' views on training.   

4.1 Leaders views on coach-training 
Before viewing the interviews' findings, the leaders' profiles will be summed up. The 

leaders' age ranged from 27 years old to 56 years old. Three of the interviewees have a 

masters' degree, three have bachelor's degrees, and one has no formal university degree 

but has taken many individual courses in the university. Two of them are executives, 

and one is both executive and board chairman, one as chairman, two are project 

managers, and one is a head coach. Eight of them are paid staff, and one is a volunteer. 

The leaders have a different experience working in gymnastics, and their professional 

background varies from two years to over 40 years. 

The primary purpose of interviewing the leaders was to understand how the 

Icelandic gymnastic club leaders define successful coach-training and examine how 

training is conducted. While analysing the data, there was much information to go 

through and work with. Through that process, themes started to form, and in the end, the 

focus is on five main themes: existing training methods, successful training, obstacles in 

training, successful coaches, and improvements in FSÍ's educational system.  

4.1.1 Existing training methods 

In the interviews, when talking about what the clubs are doing today regarding coach-

training, there are some similarities and differences between clubs. All clubs are doing 

coach-training at different levels, and it varies how much. FSÍs' training system seems 

to be the key in all clubs, with support from other training types. 

None of the gymnastic clubs have a formal written policy about training 

gymnastic coaches. At the beginning of the interview, few of them said that there was 

no policy, but most of the time, they realized later in the conversation that they did have 

a policy, just not a formal one. 

All the clubs are encouraging their coaches to go through FSÍ's educational 

system. It is the clubs' primary training system. Five of them are also encouraging them 
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to go through ÍSÍ's educational system, but two are not. Only one club is actively 

sending coaches abroad for training. Some of the clubs have done it at some point, but 

are not actively doing it now. 

One club has a formal program for their young coaches, and it is also available 

for all interested coaches. They have a course scheduled for one hour a month during 

the wintertime, and for each session, there is a different topic scheduled. When the 

coaches have finished all the classes, they get a diploma. Some of the other clubs also 

have similar, short courses but none of them as systematically and frequently, usually 

two to four times per year. 

In another club, there are formal procedures when new coaches start coaching at 

the club: 

When a new coach starts by having a meeting with the executive and head 

coach, meeting all the coaches, and getting an introduction about what is 

going on in each training group. We want all our employees to know 

everything going on in the gymnastic hall, not just about what is going on in 

its group. We are very clear that it is forbidden to discriminating against the 

children, zero tolerance for that. Then we introduce to the new coach what is 

in the contract we have with the municipality. 

In most of the clubs, coaches are paired together to weigh each other up and 

make a strong team. People with different strengths and different weaknesses are paired, 

so the gymnasts will hopefully have the best from both. 

All clubs emphasize the importance of qualified coaches to be mentors for the 

young and inexperienced ones. An experienced coach is paired with an inexperienced 

coach for the inexperienced one to learn from the other. It varies how formal this 

mentor program is. Some clubs have head coaches that monitor each group's coaching 

in the club, help the coaches, and give them instructions and useful advice about the 

coaching. Others are encouraging the young, inexperienced coaches to go to the 

experienced ones and ask for help. 

One club focused on the clubs' values and implemented them into their coaches' 

daily life and thinking, focusing on one value per year and implementing it to the clubs' 

culture. 
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All clubs have some coaches' meetings. It differs how frequently the sessions 

are, usually more regularly for full-time coaches. It also differs from which discipline 

the coach is working. Team gym coaches have meetings more frequently then coaches 

in artistic gymnastics. Two leaders talked about going from big meetings for the 

coaches to smaller ones and agreed that it was more successful that way. Most of the 

clubs have had some external training in the coaches' meetings, having lecturers talk 

about specific topics, usually not gymnastics itself, but nutrition, mental training, and 

other topics. 

One club has a formal performance review with all the coaches two times a year. 

The leader of that club felt it was crucial. They talk to the coaches about how they feel 

and ask them for feedback about the club and what can be done to improve the 

workplace. At those meetings, they always ask the coaches for their training needs and 

respond with a short course or send them to the FSÍ course to meet the coaches' training 

needs. 

The majority of leaders agreed that the development has been in the right 

direction; there is more training now than before. "I think we are doing a lot better job 

today in training the coaches then we did in the old days. Then the new coaches just 

received a list of gymnasts, and they were told to start coaching! It used to be like that!"

 

Figure 2: Existing training methods 
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As previously mentioned, and seen in Figure X, the FSÍs' educational system is the key 

to coach-training in Iceland. All clubs send their coaches to take courses in the system 

and rely on it as their primary training. Other training types in Figure 2 are used in the 

clubs, but no club uses all of the training types. The FSÍs' educational system and one to 

four other training types with it describe the existing training methods that Icelandic 

Gymnastic clubs are using today.  

4.1.2 Successful training 

In general, the leaders shared vision on what is successful training. The leaders also 

agreed in general that training is essential, and they should put more focus and energy 

on their training system. All leaders, exempt for one, agreed that the FSÍ educational 

system is the key in successful training for their club, and they put much trust in it. Most 

of them agreed, though, that there is always room for improvement and development. 

All the clubs rely on it to be the primary, as external training for their coaches. 

      When exploring internal training, most leaders mention their mentor program to 

be successful, having experienced coach guide an inexperienced one: 

The mentoring program is working very well, I have a good experience 

from it, and I think it is very good. It builds up self-esteem for the young 

coaches; they do not feel like the experienced coaches are sitting in their 

corner and judging them. Instead, they give the young coaches instructions 

and are learning from the experienced coaches. 

The club leader focusing on the clubs' values thinks it has been successful and will 

continue with it. The clubs that have been doing short courses about specific topics 

within the club also believe that it is successful, and they are hoping for more time to do 

short courses. Some of them talked about a very noticeable change in the coaches' 

behavior after a short course.    

The leaders mentioned coaches' meetings as successful training. In the core, it is 

internal training, but sometimes there is a lecture coming externally. All the leaders 

agreed that it was successful. Some of them talked about development in the coaches' 

meetings; more short meetings with smaller groups are more successful than larger 

meetings with bigger groups. 
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In one club, there is a formal performance review twice a year. The leader of 

that club said that it was very successful, it is vital to ask the coaches how they are 

feeling at work, and it is also an excellent way to analyse the coaches' training need. 

When the leaders were asked, they assess the training need, what to train next, 

and how to improve training, various discussions came up. One leader talked about 

observing which young coaches were enthusiastic and asked them to attend a course in 

FSÍs' educational system. She did not encourage the coaches that she felt were only 

coaching for the money and did not seem to have much interest in coaching. She said it 

was a waste of money. In other clubs, all young coaches are sent to FSÍs' educational 

systems, but some of the leaders discussed that they felt that in some cases, it was a 

waste of money because of a lack of interest for the coaches. One leader said that some 

of the coaches are "afraid" of uneven bars. It is a complicated apparatus to train, and 

some coaches felt they did not know how to train it well. Then she had a specialist in 

uneven bars to have a short course in the club and teach them to train it.   

All leaders agreed that most of the training methods they are using are 

successful, exempt one who thinks that FSÍs' educational system needs changes to be 

successful. It seems that changes made in coach-training in Icelandic Gymnastic clubs 

in past years are going well. 

4.1.3 Obstacles in coach-training 

When training obstacles were discussed during the interviews, the leaders' most 

common answer was a shortage of time. While most gymnastic coaching takes part 

outside of regular work hours, and usually every minute is scheduled, it can be 

challenging to find time for training. Competitions and events also usually occur during 

the weekends, and the courses in the FSÍs' educational system are also usually during 

the weekends. So, when the coaches have free time during the weekend, they are not 

exactly enthusiastic about spending more time on training. Most of the coaches are 

coaching part-time and have other jobs or are attending school during weekdays. 

Training them on weekdays is a limited option and only possible for a few of them. 

One of the leaders talked about how high the turnover rate is in the club. Many 

coaches only stop by while they are getting an education for their "real future job." 

Other leaders also talked about that, and it was why they feel like they are always at the 

starting point regarding training the coaches. They start training coaches, and then they 
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quit and get a "real job." One leader talked about how low the average age is in 

coaching gymnastics,  

the average age of the coaches is a lot higher in football, handball, 

and basketball. Coaches in these sports are grown-ups, even parents, they 

come and coach a group that is training three times a week, one and a half 

hours each time. To get a gymnastic coach available four times a week, 

three hours per time is a lot more difficult  

Only one leader talked about the cost as an obstacle in training. Some of the 

other ones talked about sponsorship from the municipality or other supportive 

organizations like youth programs. That helps the clubs to pay for the training. 

           Coach-trainings' obstacles are related to the difficulties that come up because of 

how many coaches are only working part-time as gymnastics coaches and how low the 

average age of gymnastic coaches is. According to the leaders, problems in finding time 

for the coach-training and how short the job tenure are the key obstacles.   

4.1.4 Successful coaches 

All leaders agreed that the gymnasts' happiness is the most important thing when 

defining successful coaches. Gymnasts' happiness is the foundation of other qualities 

that successful coaches have. Other essential qualities came up during the interviews 

and will be listed in this chapter and discussed. 

When asked how the leaders define successful coaches, most of them talked 

about the gymnasts' happiness, which was most important. Dropout of the gymnasts 

from gymnastics was also what all of them agreed on was very important "I really do 

not care if you win the Icelandic championships. If you start with 15 gymnasts in the 

fall, and they are all still there in the spring, you will get a perfect score from me". Five 

of the leaders talked about the importance of coaching all the gymnasts in the group, not 

only the talented ones. Set a goal based on each gymnast and cheer with them every 

time they reach it regardless of how high the goal is. Being well organized, ambitious, 

and proficient was often mentioned, demanding and, at the same time, fair. 

Having excellent communication skills, according to the leaders, is essential. 

Being able to communicate well with the gymnasts, parents, and the other coaches are 

what all the leaders mentioned. One leader said that: 
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It is not possible to teach a person to be a coach, either you are a 

coach, or you are not. You know, it is not possible to teach what comes 

from the heart, the ambition and, the x-factor that some people have, if you 

have the passion for the sport, you will deliver it to the gymnasts, and you 

will be able to keep them interested in the sport and motivated. 

Overall, the leaders said it also depended on the group; the coaches are coaching 

what demands they have for the coaches. For summer courses, the coach is supposed to 

be fun and attract the kids to enroll in the gymnastics program for the upcoming fall. 

While coaches that are coaching a high-level gymnastic, they need to be able to have 

the gymnasts train very hard and, at the same time, be happy and feel well in the 

gymnastic hall.   

           A successful coach needs to be well organized and well prepared: "…young 

coaches that come to work with their maps, have already done their homework, have 

written down what they are doing on today's training, I think they are good coaches…" 

Only one leader mentioned good competition results as the primary feature a 

coach needs to be defined as a successful coach. The other leaders said that excellent 

results in competitions as a bonus to a successful coach, not a primary feature. 

 

Figure 3: Successful coaches 
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Figure 3 summarises how the leaders defined successful coaches. The gymnasts’ 

happiness is the key to the definition. The leaders talked about other qualities that are 

also essential and are in the figure. The size of the circles of each quality mirrors the 

importance of each quality according to the leaders.  

 

4.1.5 Improvements in FSÍ's educational system 

All the clubs are using FSÍ educational system as a primary base in their educational 

system. Overall, the interviewees were positive regarding FSÍs’ educational system, 

except for one that was very unhappy. The main reason was that the leader felt the 

system is too general and too one-sided. This leader's complaints from the coaches in 

her club are that the system focuses too much on women's artistic gymnastics and not 

enough on other disciplines. 

All the leaders agreed that there is room for improvement in the system. Most of 

them agreed that online teaching should be the next step in developing the educational 

system for lectures, "I am not sure about the online lectures, are not the same people 

going to fall asleep watching them as are sleeping in the classroom?". However, at the 

same time, all agreed about the importance of practical education, focusing on hands-on 

learning. That was very important and should weigh more in the system. 

The timing of the courses in the system was discussed in all interviews. Having 

them during a whole weekend is causing problems for some of the clubs. Most 

competitions are during the weekend, and all clubs have classes during the weekends. 

The weekends' load is burdensome for many coaches and adding courses on them can 

be exhausting for them and causes problems in the clubs because they need to have 

replacement coaches for the ones doing the courses. Some of the leaders talked about 

this as a problem, but not all of them. The solution two proposed was to have more 

classes during the afternoon or evenings on weekdays.   

When asking them specifically about what can be improved in the courses' 

content, most of them mentioned security and injury prevention. 

Regarding the setup of the system, the leaders talked about various changes to 

improve it. The most common answer was that the courses should be shorter and the 

topic more specific. There should be more room for choosing which path to take and 

have more selection. Some of them discussed dividing it into a different type of 
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gymnastics earlier, e.g., team gym, women artistic gymnastics, and men artistic 

gymnastics. 

One leader talked about the higher levels of courses that should be more about 

meeting other coaches and learning from each other. 

What are you doing in level 3 about twisting? How do you teach tsukahara? 

What is your focus when teaching a double summersault? In level 4, we use 

this station a lot. What do you do? Do you have some other good ideas? 

When it comes to cost participation for FSÍ education, all the clubs are 

altogether paying for their coaches' education. 

There is room for improvement in the FSÍs' educational system, according to the 

leaders. Most of them had strong opinions on how it can be improved and talked about 

various ways of implementing them. Ideas such as online lectures, different setup, more 

options, and more security and injury preventions were the focus of the interviews' 

leaders. 

 

 

4.2 Coaches views on coach-training 
Coaches' views on training were assessed by conducting a survey. The purpose of the 

survey was to assess the methods that coaches feel are successful and trained 

successfully. They were also given a chance to suggest improvements, both for the 

clubs and FSÍs' educational system. It was also to see if the coaches' assessment of their 

training is in line with the club leaders' objectives. 

4.2.1 The coaches' backgrounds 

The survey was sent to coaches working in seven clubs. Responses were in line with the 

size of the clubs and the number of coaches working there. Most responses came from 

coaches working in Club E, which is also the largest one. No coach working in Club B 

responded, which was surprising, but it should be kept in mind that it is one of the 

smallest clubs, | 

To get an overview of the backgrounds of the coaches, six background questions 

were in the survey. In Table 4 here below, there is a summary of the coaches' 

background: 



37 

 

Gender  61 responses 

Female 74%  

Male 26%  

Age  60 responses 

< 17 years 20%  

18 – 24 years 30%  

25 – 34 years 23%  

35 – 44 years 18%  

45 – 54 years 8%  

> 55 years 0%  

Job tenure  61 responses 

< 1 year 2%  

1 – 3 years 21%  

4 – 6 years 23%  

7 – 9 years 21%  

10 – 15 years 15%  

16 – 20 years 10%  

21 – 25 years 2%  

> 26 years 7%  

Clubs  59 responses 

Club A 15%  

Club B 0%  

Club C 7%  

Club D 15%  

Club E 32%  

Club F 19%  

Club G 12%  

Job ratio  61 responses 

Full time 18%  

Part time 82%  

Education  61 responses 

Primary school 21%  

Upper secondary level 33%  

Bachelors’ degree 25%  

Masters’ or doctors’ degree 21%  
Table 4: The coaches’ background 

It is interesting to see that most of those who responded to the survey, three out 

of four are women, and only one out of four are men. As seen in Table X, most 

gymnastic coaches who responded to the survey in Iceland are young. Half of the 

coaches are 24 years and younger. The job tenure is in hand with the coaches' age; 67% 

of all coaches that responded to the survey have job tenure below ten years. The 

majority of respondents (>80%) are working part-time. When asked about the coaches' 

formal education, little over half (54%) of the coaches have finished primary school and 

upper secondary school. Less than half (46%) have a degree from a university. 
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4.2.2 Coaches’ training in gymnastic clubs 

When asked about the coaches' view of training within the clubs they are working for, 

out of 77 responses, a majority (66%) thought their club was doing rather well or very 

well. However, as listed in Table 5, only 23% of the coaches answer Very well, when 

43% answered Rather well. These results indicate that the coaches think there is room 

for improvement in coach-training in their clubs. 

Very well 23% 

Rather well 43% 

Neutral 22% 

Rather badly 8% 

Very badly 3% 

Table 5: How well do you think your club is doing regarding training to coaches? 

 

 

When analysed how the clubs are doing in training coaches according to the 

coaches, the overview is in Table 6. It shows that three clubs are doing very well 

according to their coaches, with a mean of 4.00 and higher, these clubs are Club C, Club 

D, and Club E. The coaches in Club F and Club G are not as pleased with their training 

as the other three clubs; their mean is lower 3.43 and 3.45. Club A coaches are not very 

pleased with their club in coach-training, with the mean 2.56.  

Club Mean SD Sig. 

Club A 2.56 1.130 .049 

Club C 4.00 .816  

Club D 4.10 .568  

Club E 4.16 .688  

Club F 3.45 1.036  

Club G 3.43 1.134  

Table 6: How well coach-training is in each club 

When asked if the coach saw an opportunity for the club to improve, out of 76 

responses, a significant majority (83%) thought clubs could do better in training. Only 
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5% answered that the club could not do any better than it already is, and 12% were 

unsure. 

The coaches were asked what the club could do to improve. Six possibilities 

were given, and the coaches asked to rate; strongly disagree, rather disagree, neutral, 

rather agree, and strongly agree. 

 Strongly 

disagree 

Rather 

disagree 

Neutral Rather 

agree 

Strongly 

agree 

Responses 

More lectures 3% 6% 35% 40% 15% 62 

More practical courses 1,5% 1,5% 6% 35% 56% 66 

Guidance from a more 

experienced coach 

2% 3% 14% 42% 39% 64 

More reading material  10% 32% 26% 19% 13% 62 

Online teaching 5% 14% 24% 33% 24% 63 

Letting coaches know of 

possibilities in external 

training 

13% 8% 18% 15% 46% 61 

Table 7: What can clubs do to improve their coach-training? 

As seen in Table 7, more practical courses are what is most important regarding 

improving coach-training within the gymnastic clubs, according to the coaches that 

answered the survey. With 91% responses answering Strongly agree and Rather agree, 

it is apparent. The majority (61%) of the coaches who responded think that clubs could 

do better in letting them know of external training possibilities, which means that clubs 

seem to do better about information flow about coaches' courses thought outside the 

clubs. The coaches seem to be positive regarding mentoring; 81% answered Rather 

agree and Strongly agree when asked if a Guidance from a more experienced coach 

could improve coach-training within their club. The coaches that responded did not 

seem to have a strong opinion on More reading material, with 10% answering Strongly 

disagree and 13% Strongly agree, and the rest is in between. When asked about More 

lectures, the coaches who responded seem to be somewhat positive, with 40% 

answering Rather agree, but only 15% Strongly agree, and 35% Neutral. It seems that 

they do not have a strong opinion about it. Regarding Online teaching, the coaches who 

responded seem to be relatively positive regarding it, with the most frequent response to  

Rather agree (33%), but both 24% were Neutral and Strongly agreed.  

Then there was an open-ended question for the participants to write down if they 

had more ideas for improvement. Four answered it, three with the answer no, and one 

with a lack of information flow. 
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4.2.3 Coaches' view on FSÍs' educational system     

           There were questions about the coaches' experience on the FSÍs' educational 

system and how FSÍ can improve it in the survey. 

           In the beginning, there was a question if the coaches had taken courses within the 

FSÍ educational system. There were 65 responses, almost all of them (95%) had taken a 

course within the FSÍ educational system, and 5% had never taken a course within the 

FSÍ educational system. 

           Then there was a question about the highest level of FSÍ's educational system the 

coach had finished. 59 responded, and the answers are in table 8: 

1A 14% 

1B 20% 

1C 7% 

2A 10% 

2B 12% 

2C 8% 

3A 10% 

3B 3% 

3C 15% 
Table 8: Highest level of FSÍs’ educational system coaches have finished 

Next was a question about the coaches' view on the FSÍs' educational system if 

they were pleased with the courses they had taken within the system. There were 62 

responses, 19% answered that they were delighted, a majority (55%) answered that they 

were rather pleased, 11% were neutral, 13% were rather displeased, and 2% were very 

displeased. 

Then there was a question regarding the system's improvement, what FSÍ could 

do better regarding their educational system. 64 responded a great majority (84%) 

answered yes, 4% answered no, and 9% did not know. 

Then the coaches were asked what improvements FSÍ can do for its educational 

system. Six options were given, and coaches were asked to rate each option; strongly 

agree, rather agree, neutral, rather disagree, and strongly disagree. 
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 Strongly 

disagree 

Rather 

disagree 

Neutral Rather 

agree 

Strongly 

agree 

Responses 

More lectures 15% 24% 35% 22% 5% 55 

More practical courses 7% 5% 11% 33% 44% 57 

Online course 16% 7% 31% 20% 25% 55 

More courses 11% 9% 20% 24% 36% 55 

Shorter courses 5% 7% 28% 25% 35% 57 

Longer courses 19% 26% 42% 6% 8% 53 

 
Table 9: How can FSÍ improve their educational system? 

When viewing the results, there is a similarity to what the clubs can do to 

improve their coach-training. With the same coaches responding to both questions, it is 

not surprising. Nevertheless, it puts more weight on the importance of adding More 

practical courses to coach-training in Iceland. With 77% of the responses answering, 

Rather agree or Strongly agree, 44% answered Strongly agree, emphasizing it more. 

The options More courses and Shorter courses received similar answers, both with 60% 

answering Rather agree or Strongly agree. More coaches answered Neutral for Shorter 

courses, and then More courses, and more (20%) disagreed with that More courses 

would improve the FSÍs' educational system than Shorter courses (12%). When asked if 

More lectures would improve the system, only 5% strongly agreed. Most of the coaches 

responding answered Neutral, and only 15% answered that they Strongly disagreed. 

These responses are an indication that the coaches answering the survey did not have a 

strong opinion on it. When asked about Longer courses, very few agreed, 14% of the 

coaches responded that agreed, with 42% neutral and 45% in total that disagreed. 

Regarding Online courses, the most frequent answer was Neutral (31%), but 45% 

answered either Rather agree or Strongly agree. The coaches who responded seem to be 

relatively positive about Online courses, but some coaches Strongly disagree that 

adding it to the system will improve it.  

Then there was an open-ended question for the coaches to add more ideas for 

FSÍ to improve their system, and there were 14 responses. Three responded that there 

should not be the same course for artistic gymnastics and team gym; they want to split 

it. Two answered that there should be possible to evaluate the coaches, so coaches who 

have the knowledge taught in the course do not have to sit the whole course. One 

answered that FSÍ should use more video teaching. One answered that FSÍ should have 

more short courses. One answered that the courses should be taught more often because 

if the coaches are busy at the weekend that the course is being taught, they have to wait 

a year or two. One emphasized that it is crucial that the courses would not be taught 
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online. Being in a classroom makes talking about the subject a lot easier, and it is often 

that coaches learn from other coaches sitting in the classroom, that would not be 

possible online. One answered that the description of the courses was not fulfilling. It 

needs to be more exact. In the same answer, the participant said there should be more 

continuity from one course to the next because there is often repetition in the course 

from previous courses. One answered that it should be possible to repeat a course 

without paying for retraining; otherwise, the clubs will not pay for their coaches to do 

the course again. Two answered with "no," and one answer was irrelevant to the 

question; it was a comment about the survey setup. 

4.3 Comparison of leaders' and coaches' view on coach-training 

When comparing how well-aligned coaches and leaders are defining successful coach-

training, they seem to be rather well synced. Both leaders and coaches believe that there 

is room for improvement and that the clubs should focus more on coach-training. Both 

groups focus on the importance of mentoring system within the clubs, and that practical 

courses are successful in coach-training. 

Most of the leaders and coaches agree that the FSÍs' educational system is 

working rather well, but there is room for improvement. As in within coach-training in 

the clubs, they agree that more practical courses would improve the system. The leaders 

are more optimistic regarding online courses when the coaches do not seem to have a 

strong opinion on it. Both leaders and coaches are optimistic that more courses and 

shorter courses would improve FSÍs' educational system. 
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5. Discussion 

The object of this study was to examine the state of coach-training at Icelandic 

Gymnastic Clubs. That was done by (a) gaining an understanding of how leaders of 

Icelandic Gymnastic clubs define successful coach-training and examine how training is 

conducted, and by (b) obtaining coaches’ assessment of how well their clubs meet their 

training needs. Objective (a) was reached by conducting interviews with leaders of the 

seven Icelandic Gymnastic clubs. With the interviews, the study aimed to answer three 

parts of the research question; How do leaders of Icelandic Gymnastic clubs define 

successful training? How is training conducted within the clubs, and to what extent are 

the Icelandic Gymnastics Federations’ and the National Olympic and Sports 

Associations’ educational systems used for support? What ideas do leaders have for 

improving training? 

Objective (b) was reached by conducting a survey amongst all coaches of the 

same clubs. With the survey, the study aimed to answer two parts of the research 

question; What do coaches consider to be good training methods, and how well do they 

think their club is meeting their training needs?  

By comparing and contrasting the results from the two studies, the aim was to 

determine whether the leaders and the coaches’ definition of successful training was 

aligned. The results and findings will be discussed and explored in this chapter and 

compared to literature findings to see whether they match previous studies done in the 

field.  

5.1 The leaders’ perspective 
Most of the leaders valued the gymnasts’ happiness as the most important thing in 

successful coaching. The happiness can be increased by motivating them, help them set 

a goal, and cheer with them every time there is an improvement. Readhead (2013) 

discussed that a good coach needs to have dedication, motivation, and the desire to help 

the gymnast to improve their performance. It is crucial for the leaders that the dropout is 

being kept to a minimum from gymnastics, so the leaders’ and coaches’ goal is to keep 

the gymnasts in the sport. The goal for the leaders is that there is a minimum dropout 

from gymnastics.  

 Some coaches are more talented than others and have what it takes to be a good 

coach (Readhead, 2013). Some leaders also mentioned this because some coaches have 
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something extra that others do not have that help them be a better coach. Both the 

leaders and Readhead (2013) agreed that those coaches still need adequate training to be 

even better coaches. 

 The leaders talked about how important it is for coaches to have excellent 

communication skills. Coaches need to interact with the gymnasts, the parents, other 

coaches, and other clubs’ employers. In the literature, it is repeatedly mentioned that 

good communication skills are essential for the coaches to have, and that is one of the 

qualities that define a successful coach (Readhead, 2013; Coaches & Athletes, n.d.). 

Being good at organizing and preparing for the classes was often mentioned by the 

leaders when they were asked to define a successful coach. That is in line with the 

theory that good organization skills and good preparation are some of the most 

important qualities that a successful coach needs (Dowdell, 2010; Standal 

&Hemmestad, 2010; Coaches & Athletes, n.d.) Other skills that the leaders repeatedly 

mentioned when asked to define a successful coach, were that the coaches needed to 

give all the gymnasts equal attention when coaching in groups. Some coaches are 

spending more time coaching one gymnast than the others, which is a bad quality to 

have. It was surprising that only one leader defined a successful coach as someone who 

got good results at competitions.   

Most leaders agreed that a successful training for gymnastic coaches in Iceland 

is based on the FSÍs’ educational system. All of them are using the system as a primary 

training. In line with that, 95% of the coaches that responded to the survey have taken at 

least one course in the FSÍ system. Some part of gymnastic coaching is trained by the 

ideology of theory of identical elements, where automatic movements are thought and 

transferred to another situation. When spotting gymnasts, it is imperative to have 

automatic movements. Automatic movements are trained by doing the movements again 

and again. For some coaches, a part of this training takes place in the practical courses 

in FSÍs’ educational system, and other parts in the club where experienced coaches are 

training the inexperienced in spotting. Nevertheless, for coaches in some clubs, they 

only learn this in courses in FSÍs’ educational system since there are not all clubs that 

train spotting. Spotting is one of the most important skill to have regarding the safety of 

the gymnasts (Readhead, 2013). 

Social learning theory applies to what coaches learn in the gymnastic hall while 

watching other coaches’ work. When watching other coaches perform and do a good 
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job, it encourages the coach to use their methods while coaching gymnastics. According 

to the leaders, mentoring is a successful coach-training way, either if it is a formal 

mentoring program or an informal. All clubs have some form of mentoring systems, and 

many rely on it as their primary internal training. One club has a formal onboarding 

system, and the leader in another club talked about wanting to have one, said that it 

would improve their training. It seems that there is a development with coaches’ 

meetings. The clubs seem to have smaller meetings than large meetings before, and the 

leaders said it was more successful. One leader talked about the importance of 

performance reviews hand how important they are to keep a good relationship with the 

coaches. 

None of the seven Gymnastic clubs have a formal policy for coach-training. 

With a formal policy, it helps the leaders to gain better structure and overview on 

coach-training.  All clubs have a combination of internal and external training, and they 

are all focusing on outsourcing their training. All clubs use FSÍs’ educational system as 

their primary training system. ÍSÍs’ educational system is used by five out of seven 

clubs as the supportive training system. The leaders are not focusing on encouraging 

their coaches to take courses in the ÍSÍs’ educational system, which is surprising, 

because the coaches are supposed to finish each level in ÍSÍs’ system as well as each 

level in the FSÍs’ system. Even though both systems are in place, there seems to be a 

gap between the systems.  

Like Côté (2006) discussed, it is very important for the development of coaches 

to interact socially with other coaches. It helps them deal with complex issues regarding 

coaching. One of the leaders focused on this one when discussing how FSÍs’ 

educational system could be improved. Doing courses that focus on having coaches 

come together and help each other and share experience.  

There is an indication in the literature that leaders are not spending enough time 

on training because of a lack of money (Weerkoon, 2016). This was not in line with 

what the leaders said in the interviews; only one leader considered the financial cost to 

be a significant factor in the coaches’ lack of training. The others didn’t consider the 

cost as an obstacle because of the sponsoring system in Iceland, the municipality, and 

youth programs are sponsoring the clubs for their coaches’ education, so it is not that 

much the clubs have to pay from their own pockets. Their biggest obstacle was a lack of 

time and difficulties in finding time for the training. 
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5.2 The coaches’ perspective 
Practical courses in gymnastics coach-training are in line with the theory of identical 

elements, a closed skill training, where the coaches learn how to spot and instruct the 

gymnasts. The training is based on repeatedly making the same moves with coaches’ 

hands when spotting, so in the end, the movement will be automatic, and the coach 

more and more secure during coaching. In the interviews taken for this research the 

coaches believe that more practical training will increase their training success. This 

practical training should be offered by both the club as well as FSÍ. In the survey, 56% 

strongly agreed that the clubs should have more practical courses and when asked what 

FSÍ could do better in their educational system, 44% strongly agreed that more practical 

courses should be added. This underlines the importance of practical training in the 

minds of the coaches.  

The coaches that responded to the survey believe that both their clubs and FSÍ 

are, in general, doing a relatively good job in coach-training. There is a difference, 

however. Some clubs are doing a better job than others between the clubs. However, 

there seem to be plenty of possibilities for improvement. When the coaches were given 

the change to express their ideas of improvement, few mentioned that they suggested 

that the system start earlier, focusing on the disciplines separately in FSÍs’ educational 

system. That is in line with what one leader discussed, that the course is to one sided, 

there is too much emphasis on Women Artistic Gymnastics, instead of gymnastics in 

general.  

 

5.3 Alignment of leaders and coaches 
The survey shows that 66% of the coaches feel that they are very well, or instead well 

trained. The researchers feel that it seems to be in line with their experience, and what 

they said in the interviews. Nevertheless, both leaders and coaches agree that there is 

room for improvement.  

When the coaches were asked in the questionnaire if short courses would 

improve the FSÍs’ educational system, the majority agreed. One of the leaders also 

talked about it in the interview that sending the coach to a whole weekend course can be 

burdensome, so it could be an improvement if FSÍs’ would replace or add short courses 

to theirs’ educational system. It might also be easier to implement new coaching 

methods during short courses, and the coaches could focus on the things they learn 
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during that short course instead of remembering many things learned during a weekend 

course.  

According to the survey, 50% of coaches are under the age of twenty-four. 

When discussing obstacles in training, one leader talked about how young gymnastic 

coaches are compared to other sports. The same leader talked about how the gymnastic 

coaches are only coaching part-time while getting an education for their “real job”, 82% 

of coaches are working part-time, and only 18% full time.  

Discussions about online teaching have been frequent in recent years when FSÍs’ 

educational system development has been brought up. Both negative and positive, 

people with strong opinions have been vocal when discussing the pros and cons. Both 

the leaders and coaches were positive regarding the idea of bringing some of the 

training and teaching it online. All leaders were positive towards it, and three out of four 

coaches answering the survey were either positive or neutral.   

5.4 Further research 
This kind of research has never been done in Iceland. There is a wide range of options 

for further research on this topic. Going deeper into what kind of training is needed for 

coaches would be interesting. To measure if the coaches need more knowledge in 

physical training, mental training, or training to socially approach the gymnast. 

           Further research with a case study where training would be implemented and 

measure before and after implementing how it is working would be exciting.  

5.5 Biases and limitations 
The researcher must address its own experience of the topic and its possible personal 

interest on the matter. It is especially important that the researcher stays objective and 

does not influence the study participant, even though it was not the purpose. The 

researcher needs to be aware of its own experience and opinions and make sure that it 

does not affect the research (Helga Jónsdóttir, 2013). 

The researcher has been working in the gymnastics field for over 20 years and 

has experience and opinions that may affect the research. The researcher has worked as 

a coach and a leader, currently working for the Icelandic Gymnastics Federation as an 

Elite Manager. The researcher sought to avoid bias and to be objective. However, as 

stated, the researcher has knowledge and experience regarding the topic, so it is hard to 
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eliminate bias. The views, values, and experience of the researcher might 

unintentionally affect the findings.   

It is not possible to generalize findings with conducting interviews, the 

interviews give a more in-depth understanding, but it is not possible to use the findings 

to generalize for all gymnastic clubs in Iceland. The sample size was relatively small. 

There is no possibility to replicate the qualitative research and get the same findings. 

The participants might have different views or/and experience with a different 

researcher then the one in this research in other semi-structured interviews. 

The researcher has taken few semi-structured interviews before, years ago in its 

bachelor studies, and two in the past year in the master studies. The researcher has never 

before done a few interviews with the same interview frame to the comparison. The 

researcher is inexperienced in this field of research, which could have affected the 

findings and results. 

The survey was in Icelandic; coaches are working in Iceland that do not speak 

Icelandic, so the survey did not reach them. 
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6. Conclusion 

The objective of this study was to examine the state of coach-training in Icelandic 

Gymnastic Clubs. All Gymnastic clubs that participated in the research are providing 

some training for their coaches to some extent. All of them are relying on the FSÍs’ 

educational system. According to the survey submitted for the coaches, 95% of the 

coaches who responded had taken a course within the system. There is less emphasis on 

the ÍSÍs’ educational system, which is surprising since both systems support each other. 

There seems to be a gap between those two systems and a lack of follow-through to 

ensure all coaches get a good education.  

 As stated by the literature, training is very important for employees (Hove et al., 

2015), and that, of course, also applies to gymnastic coaches. The leaders that 

participated agreed that coach-training is very important. Most of them said that they 

are focusing on training within their clubs but without any formal policy. Lack of time 

seems to be the biggest obstacle for them not doing better. They all agreed that there is 

room for improvement, both within their clubs and in FSÍs’ educational system.  

The majority of the coaches that participated in the survey reported that hands-

on training with practical courses is most successful. They seem to think both FSÍ and 

their clubs are doing relatively well in coach-training, but there is plenty of room for 

improvement.  

The leaders’ and coaches’ ideas seem to be in line with coach-training. Their 

definition of successful training is very similar, and they also have similar ideas about 

what possibilities there are to improve coach-training in Iceland, both within the clubs 

and FSÍ.  

This thesis provides FSÍ, ÍSÍ, and Icelandic Gymnastic clubs with valuable 

information to develop and improve their educational systems. There seems to be a gap 

between FSÍs’ and ÍSÍs’ educational systems. The courses in both systems are expected 

to be taken in parallel, but few coaches are doing that. Some of the leaders are not 

sending coaches to courses in ÍSÍs’ educational system. This should be acknowledged 

and changed. The FSÍs’ educational system is the centre of coach-training in Iceland. In 

this thesis there is information about how the leaders and coaches view the system and 

express their opinions. What is working well and what requires improvement. Some of 

the ideas that came up were; shorter courses, more practical courses, more courses in 
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general, online courses, and more specialization. The clubs are essential in coach-

training. With this thesis, the leaders can see what is most important for the coaches and 

what clubs need to improve their coach-training. Some of the ideas for improvements in 

the survey were; more mentoring, more practical courses, online teaching, and the 

opportunity to go to courses elsewhere. 

The researcher has participated in many discussions about the topic in recent 

years, and it was interesting to see how the result and findings of the research reflected 

these discussions. Hands-on, practical coach-training seems to be something that people 

agree is successful gymnastic coaching. A coach-training that includes mentoring has 

also been discussed often, that people seem to agree it is a successful coach training.    
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Appendix 1 – A interview frame 

 

Fyrst vil ég byrja á að þakka þér fyrir að gefa þér tíma til þess að setjast niður með mér 

og veita mér þetta viðtal.  

Viðtalið verður tekið upp og svo umbreytt í texta. Þegar að það hefur verið gert verður 

hljóðupptökunni eytt. Upplýsingarnar sem hér koma fram munu vera notaðar í 

meistararitgerð minni sem fjallar um mat á starfsþjálfunaraðferðum fimleikaþjálfara hjá 

íslenskum fimleikafélögum með 600 iðkendur og fleiri.  

Ritgerðin verður aðgengileg á skemman.is. 

1. Hvað heitir þú og hvað ertu gömul/gamall? 

2. Hvaða menntun hefur þú? 

3. Hvað ertu búin að vinna lengi í fimleikahreyfingunni? 

4. Hvað ertu búin að vinna lengi hjá félaginu sem þú vinnur hjá í núna? 

5. Hvaða hlutverki gegnir þú? 

6. Hefur þú fleiri hlutverk innan fimleikahreyfingarinnar, t.d. dómari, 

nefndarmeðlimur o.s.frv. 

------ 

7. Er félagið með stefnu varðandi þjálfun þjálfara? Hvaða?  Hvers vegna er sú 

stefna valin?  Hvernig hefur hún reynst….? 

8. Er félagið með skipulag sem heldur utan um þjálfun þjálfara? Hvernig skipulag? 

hvers vegna? 

9. Hversu mikla áherslu á að þjálfa þjálfara?  Hvernig kemur sú áhersla fram í 

verki? 

10. Hvernig vitið þið /leggið þið mat á hver þjálfunarþörfin er?   

11. Hvernig er árangur þjálfara í starfi mældur? 

12. Hverjir sinna þjálfuninnni?  Hvers vegna eru þetta bestu /réttu aðilarnir?  

Hvernig fer hún fram 

13. Hvert er mat þitt á árangri þjálfara hjá félaginu?  Hvers vegna? 

14. Hvað telur þú að hægt sé að gera betur? 

----- 

15. Styðst félagið við fræðslukerfi ÍSÍ og FSÍ og með hvaða hætti? 

16. Hvað mætti bæta í fræðslukerfi ÍSÍ og FSÍ? 
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Appendix 2 – Introduction letter 

 

Góðan dag 

Sæunn Viggósdóttir heiti ég og er meistaranemi við Mannauðsstjórnun og vinnusálfræði 

við Háskólann í Reykjavík. Ég er að skrifa meistararitgerð um þjálfun fimleikaþjálfara 

hjá Íslenskum fimleikafélögum með yfir 600 iðkendur .. 

Fyrsti hluti rannsóknarinnar er að taka viðtöl við þá sem eru í forsvarihjá félögunum og 

ræða við þá um aðferðir til þess að þjálfa þjálfara sína. 

Ég óska eftir því að fá að taka viðtal við þann aðila hjá félaginu sem ber ábyrgð á 

starfsþjálfun þjálfara.  

 

Bestu kveðjur, 

Sæunn Viggósdóttir 
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Appendix 3 – Questionnaire participation request 

 

Sæl/l XXX 

Takk kærlega fyrir að veita mér viðtal fyrir meistaraverkefnið mitt. Ég hef sett saman 

stutta könnun til þjálfara með því markmiði að fá fleiri sjónarhorn á verkefnið. Mig 

langar til að biðja þig um að senda könnunina áfram á þjálfara í þínu félagi, hvort sem 

er með tölvupósti eða í gegnum facebook hópa. 

  

Öll úrvinnsla á könnuninni er í fullum trúnaði og ekki er hægt að rekja einstök svör til 

svarenda. Ef áhugi er fyrir hendi, þá er sjálfsagt að senda þér niðurstöður fyrir þitt félag 

eftir að ég hef unnið úr svörunum. 

  

Hlekkur á könnunina er 

hér: https://freeonlinesurveys.com/s/fpu1yU8r?fbclid=IwAR1aU8iC8-6u5C-

O4iwFUosSXtVRfJYetGPdQwl97wRKbJJe_MSFcxRfu98#/0 

Með von um góða þátttöku, 

Sæunn Viggósdóttir 

  

https://freeonlinesurveys.com/s/fpu1yU8r?fbclid=IwAR1aU8iC8-6u5C-O4iwFUosSXtVRfJYetGPdQwl97wRKbJJe_MSFcxRfu98#/0
https://freeonlinesurveys.com/s/fpu1yU8r?fbclid=IwAR1aU8iC8-6u5C-O4iwFUosSXtVRfJYetGPdQwl97wRKbJJe_MSFcxRfu98#/0
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Appendix 4 – Questionnaire follow up  

 

Sæl/l 

Takk fyrir að senda listann út fyrir mig. 

Ertu nokkuð til í að minna á hann einu sinni fyrir mig í von um enn betri svörun? 

Bestu kveðjur, 

Sæunn 
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Appendix 5 – Questionnaire to coaches 

 

Introduction 

Ég heiti Sæunn Viggósdóttir og er meistaranemi í Mannauðsstjórnun og Vinnusálfræði 

við Háskólann í Reykjavík. Ég er að vinna rannsókn um menntun þjálfara hjá níu 

stæðstu fimleikafélögunum á Íslandi. Rannsókn þessi er  hluti af lokaritgerð minni til 

MSc gráðu. Ég leita til þín í þeirri von að þú getir gefið þér nokkrar mínútur til þess að 

svara spurningakönnuninni sem inniheldur nokkrar spurningar. Ég vonast til þess að fá 

góða svörun til þess að niðurstöður verði áreiðanlegar og réttmætar, því væri þín 

þátttaka mér mikils virði. Leiðbeinandi minn er Þóranna Jónsdóttir. Öll gögn verða 

meðhöndluð sem trúnaðarmál og verður ekki hægt að rekja svör til einstaka þátttakenda 

eða fyrirtækja. Ef þú hefur einhverjar spurningar skaltu endilega hafa samband við mig 

á netfangið saeunn06@ru.is eða í síma 696-5585 

 

Spurningar sem varða menntun þjálfara í félagi 

1. Hvernig finnst þér félagið þitt vera að standa sig í fræðslu til þín sem þjálfara? 

 

Mjög illa – Frekar illa – Hlutlaus – Frekar vel – Mjög vel 

 

2. Sérð þú tækifæri fyrir félagið til að gera betur í þjálfun og fræðslu til þjálfara 

sinna? 

 

Já – Nei – Veit ekki 

 

3. Ef já, hvaða tækifæri sérð þú til að gera betur hjá félaginu þínu? 

 

  

Mjög 

ósammála 

Frekar 

ósammála 

Hvorki 

né 

Frekar 

sammála 

Mjög 

sammála 

Í fyrirlestra formi      

Verkleg námskeið      

Vera með handleiðslu frá reyndari þjálfara     

Gefa út lesefni      

Kennsluefni á netinu      
Láta vita af námskeiðum sem eru í boði utan 

félags     

     

4. Hefur þú aðra tillögu en tilgreindar voru hér að ofan? 

 

Spurningar sem varða menntun þjálfara hjá Fimleikasambandi Íslands 
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5. Hefur þú sótt námskeið hjá Fimleikasambandi Íslands? 

 

Já – Nei 

 

6. Ef svo er, hvað er hæsta stig á námskeiði sem þú hefur farið á? 

 

1A – 1B – 1C – 1D – 2A – 2B – 2C – 3A – 3B – 3C 

 

7. Hversu ánægð/ur með þau námskeið sem þú hefur sótt? 

 

Mjög ánægð(ur) – Frekar ánægð(ur) – Hvorki né – Frekar óánægð(ur) Mjög 

óánægð(ur) 

 

8. Sérð þú tækifæri fyrir Fimleikasambandið til að gera betur 

 

Já – Nei – Veit ekki 

 

9. Ef já, hvar sérð þú fyrir þér að hægt sé að gera betur?  

 

 

  Mjög sammála 

Frekar 

sammála Hvorki né 

Frekar 

ósammála 

Mjög 

ósammála 

Meiri bóklega kennsla      

Meiri verkleg kennsla      

Fjarnám      

Fleiri námskeið      

Styttri námskeið      

Lengri námskeið      
 

 

10. Hefur þú aðrar tillögur en tilgreindar voru hér að ofan? 

 

11. Hvað ert þú gamall/gömul? 

 

17 ára og yngri – 18-24 ára – 25-34 ára – 35-44 ára – 45-54 ára – 55 ára og eldri 

 

12. Hvert er kyn þitt? 

 

Kvenkyn – karlkyn – Annað 

 

13. Hvað hefur þú starfað lengi í fimleikaþjálfun? 

 

Skemur en 1 ár – 1-3 ár – 4-6 ár – 7-9 ár – 10-15 ár – 16-20 ár – 21-25 ár – 26 ár 

eða lengur 
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14. Hjá hvaða félagi starfar þú? 

 

Björk – FimAk – Fjölnir – Fylkir – Gerpla – Grótta – Stjarnan 

 

15. Ertu í fullu starfi eða hlutastarf sem fimleikaþjálfari? 

 

Fullu starfi – hlutastarfi 

 

16. Hvar er hæsta menntunarstig sem þú hefur lokið? 

 

Grunnskóli – Framhaldsskóli – Grunnnám í háskóla – Framhaldsnám í háskóla 

 

 

 

 


