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Abstract 

It is a well-known fact that some students have learning challenges, some are able to 

deal with them with medication, therapy, special needs programs and so on. This thesis 

explores two learning challenges in the classroom, ADHD, and Dyslexia. These 

learning-challenges make it difficult for children to study the same subjects as their 

peers with the same results because they just are not receiving enough help. The 

diagnostic procedure for both challenges can range from just a few months if the parents 

go the private way, which is very expensive, all the way up to years of waiting lists and 

tests if they go through the “proper” official channels through the government and the 

schools. This lengthy process can have a strong influence on the child’s mental state as 

well as educational progress, because if they do not receive the right diagnosis, they will 

not receive the proper help in school, seeing as the schools do not receive extra funding 

for special needs children if they are not properly diagnosed. This diminishes their 

ability to reach the same academic results as their peers and makes it harder for them to 

further educate themselves in secondary school or even the university. Exploring the 

diagnostic methods and possible methods for teachers to help these students is therefore 

extremely important and necessary to further improve the individuality of the 

classroom. Providing teachers with the knowledge about these learning-challenges 

along with methods that allows them to help their students in the classroom, not only 

with physical tools, but with mental assistance as well, is important so that students with 

ADHD and dyslexia are better equipped to handle difficult situations that derive from 

these learning-challenges and reach the same or similar results as their peers.  
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1 Introduction  

Even though teachers know children experience learning challenges, and the 

resources needed to help students learn everything that their peers are learning are 

available, still many are not being used. There can be multiple reasons explaining the 

situation, such as, the teachers not being aware of some resources, and so many students 

with learning challenges that individual help cannot be done in the classroom, to name a 

few. My interest in this subject is not exactly new because I have a son that has multiple 

learning challenges, but it is new in the sense that I did not know I wanted to become an 

English teacher to help students that have learning challenges. I have never had any real 

learning challenges besides ADD, so reading and writing comes quite naturally to me, I 

am a very fast reader, and all my knowledge of these challenges are second hand. My 

son, on the other hand, has ADHD and undiagnosed Dyslexia and that along with my 

work in an after-school program in Iceland sparked my interest in the subject. I have 

worked in a few after-school programs in primary schools which has allowed me to see 

the struggle children with these challenges have in learning, not only basic subjects, but 

in learning language as well. While children who do not have any learning-challenges 

read and write fairly fast and well and do not seem to struggle with this, I have seen 

children who struggle with two to three-word sentences all throughout their first grades. 

Furthermore, while some students are diagnosed very early and receive help with what 

they need in school, some students are not so lucky. For children with ADHD and 

Dyslexia, homework can be extremely hard since they often do not receive the help they 

need in regard to language learning and reading and writing can become an obstacle 

which is hard to overcome if they do not receive the proper assistance needed right at 

the beginning of their studies. Having a son who has these learning challenges and 

working with children in my after-school program opened my eyes about the school 

system and the fact that many children do not get the help they need, even though they 

have the diagnosis. I discussed this matter with the special needs teacher in my sons’ 

school. This conversation alone made me realize I wanted to look at this subject, define 

the challenges and explore what methods are available for teachers to help these 

students even more, because the fact is that there are multiple ways a teacher can help 

students with learning challenges reach the same academic result as their peers, the 

students just need a little more time and help than others. It is important to note that 
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although the resources are not being used, it is usually not because the teachers cannot 

or do not want to use the resources, it is usually the system that makes it harder for the 

teachers to obtain the resources available. Providing teachers with the knowledge about 

these learning-challenges along with methods that allows them to help their students in 

the classroom, not only with physical tools, but with mental assistance as well, is 

important so that students with ADHD and dyslexia are better equipped to handle 

difficult situations that derive from these learning-challenges and reach the same or 

similar results as their peers. 

The focus of this thesis revolves around the challenges of having ADHD and/or 

Dyslexia in the classroom. The thesis explores what exactly defines these challenges as 

well as how teachers are helping students to learn the same subjects as their peers who 

do not have these challenges. Therefore, the questions are: Do teachers have the 

knowledge needed to help students with these challenges in the classroom? Are teachers 

able to help these students with a full class of 20-30 students? Apart from physical help, 

can teachers help these students emotionally? An attempt is made to answer these 

questions by looking at these challenges individually and how they affect the school 

environment and learning. The second chapter of this thesis will define the challenges 

separately. Then, the third chapter will examine how a specific challenge makes the 

ADHD and Dyslexic student different regarding language learning from their “normal” 

peers. The fourth chapter then follows with possible methods for teachers so they can 

help students with these learning challenges reach mostly the same academic results in 

language learning as their peers despite their challenges. Lastly, results of the findings 

are discussed in relation to exploring teaching methods for students with these 

challenges.  



 

 5 

 

 

2 Defining ADHD and Dyslexia 

This section focuses on defining ADHD and Dyslexia as it is important to 

understand these learning challenges before trying to focus on teaching methods. 

Exploring the nature and relationship between ADHD and Dyslexia in children’s 

learning, particularly language learning demonstrates the importance of understanding 

these challenges and the struggles students who have ADHD and Dyslexia encounter. 

Before defining the challenges, it is important to understand what language-based 

challenges entail. There have always been children who struggle in their studies in the 

past, but they were often considered lazy, unintelligent, or just not interested in 

studying. According to Franklin, this incorrect assumption has had devastating 

consequences (p. 9). Children who have difficulties in learning, usually have underlying 

challenges when it comes to language skills development or executive functioning (p. 

10). Even though Dyslexia is a language-based challenge, ADHD is not, but these 

challenges are often linked together, which makes it extremely hard for students with 

both challenges to achieve the same academic results as their peers, because in addition 

of having difficulties in learning because of Dyslexia, they have a difficult time 

focusing on the task at hand because of the ADHD. Defining the challenges separately 

demonstrates how it can affect the student’s studies in the classroom. 

2.1 ADHD 

According to the Centers for Disease Control and Prevention (CDC), ADHD or 

Attention-Deficit / Hyperactivity Disorder is a neurodevelopmental disorder that affects 

a person’s ability to pay attention, managing impulsive behavior and causes the student 

to be overly active. It is most commonly diagnosed in childhood, but sometimes a 

person can go undiagnosed into adulthood. According to the CDC (n.d.) there are three 

types of ADHD, predominantly inattentive presentation, predominantly hyperactive-

impulsive presentation, and combined presentation, and it depends on the symptoms 

what type the individual has.  

First, there is a predominantly inattentive presentation. This is when the 

individual has a hard time to organize or finish tasks, pay attention to all kinds of 

details, following instructions or conversations can also be extremely hard. They also do 

not seem to be listening when spoken to, have trouble organizing, they often fail to 
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finish their work, whether it is in school or at home. They often avoid tasks that require 

sustained mental effort, for instance doing homework (Centers for Disease control). 

These individuals can be easily distracted and often very forgetful, they lose their 

homework assignment, their clothes, backpacks, keys, or even the shoes they were 

wearing when they left home earlier in the day.  

Secondly, the predominantly hyperactive-impulsive presentation is when the 

individual has a hard time controlling itself. The individual talks a lot and keeps on 

fidgeting. It is hard for these individuals to sit still for a long period of time, for 

example, while doing homework, or during a class in school. They also have little 

impulse control and seem to feel restless all the time. An individual who is very 

impulsive may speak at inappropriate times, take objects from others, interrupt others, 

particularly in a classroom, blurts out answers before the teacher finishes the questions 

or even without raising their hand. These individuals also struggle with waiting and 

listening to directions (Centers for Disease Control). It is also very common for 

individuals with this type of ADHD to have more accidents or injuries than a normal 

person because of their impulsiveness because they do not think ahead of what might 

happen, for instance when climbing a tree, they just know that they want to climb that 

tree, they do not think of the consequences of what might happen if they fall, or if a tree 

branch breaks and so on. 

Lastly, there is combined presentation, and this presentation is when the 

individual has equally present symptoms of both types of the above present. It is also 

important to note that ADHD usually does not present itself in the same way in boys 

and girls. According to Jacobson in The Child Mind institute, ADHD symptoms in girls 

are much more subtle, meaning they usually get diagnosed later than boys, if they get 

diagnosed at all. In many cases, the girls usually only show the inattentive symptoms of 

ADHD, so teachers and parents just think they are dreamy or ditzy. In the cases where 

the girls show the hyperactive-impulsive symptoms, they are seen as aggressive or 

hyper talkative or even too emotional. 

Receiving the right diagnosis of ADHD is no easy task, children need to go 

through extensive tests which can take a long time. The Directorate of Health in Iceland 

suggests two different diagnostic tools to diagnose children with ADHD. The first one 

is called ICD-10, but children must demonstrate symptoms from all three categories 
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displayed here, hyperactivity, inattentiveness, and impulsiveness. The second one is 

called DSM-IV and children must demonstrate six or more symptoms of inattentiveness 

or six or more symptoms of hyperactivity to get an official diagnosis of ADHD. In both 

instances of these diagnostic tests, the symptoms need to have manifested in children 

before the age of 7. It must be present in two different settings, i.e., in school, work or at 

home, and it must be constricting for the child in these situations. The difference in 

these diagnostic tools is mostly about the fact that in the former, symptoms must be 

present in all categories, while in the latter it is enough to have symptoms from just one 

category (Directorate of Health in Iceland). In Iceland, DSM-IV is most commonly used 

to diagnose children, mostly because the definition of that diagnostic tool is more 

practical.  

If a child is thought to have ADHD, the first thing needed to do is engaging the 

parents and teachers who work with the student to answer a questionnaire regarding 

ADHD to determine if a further diagnosis is needed. It is important to note that 

diagnosing a child with ADHD is usually not possible through controlled relaxed 

circumstances in a doctor’s office, so the beginning of the process goes through the 

people who know the child best in different settings, i.e., teachers and parents. After the 

questionnaire has been completed and it is evident the child needs further diagnosis, 

then the child is usually referred to The Centre for Child Development and Behavior, 

which is the official diagnostic channel for this type of diagnosis. Parents can also 

decide on a more expedient method which revolves around going to a private practice, 

but that approach can be quite expensive. After the child is referred to a further 

diagnosis, it usually must go through a waiting list which can take about a year, 

sometimes more. When the child finally reaches the end of the waiting list, an interview 

takes place with the parents and child performed by a psychiatrist which entails 

discussing the medical history and maturity of the child, along with the medical history 

of the family as it is important to know if either parent or immediate family members 

have ADHD or related challenges since this is often a condition which is gene related. 

After this first interview, special diagnostic interviews are performed where the child 

must go through different tests and questions. If the child, then meets the criteria for 

ADHD after all this, then it receives the diagnosis, and it is defined what particular type 

of ADHD the child has, predominantly inattentive presentation, predominantly 
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hyperactive-impulsive presentation, or combined presentation. Acquiring the right 

diagnosis can take a long time and consequently some parents do not bother taking their 

children through this process because it is so time consuming and since the private way 

is so expensive, this leaves the parents with limited options to receive help for their 

children. Even though an ADHD diagnosis can be a lengthy process, a Dyslexia 

diagnosis can be very lengthy as well and is split into multiple types like the ADHD 

diagnosis which will be demonstrated in the next section. 

2.2 Dyslexia 

Dyslexia is a language-based neurological learning challenge which is usually 

not diagnosed until primary school because most parents do not realize their children 

are Dyslexic until they start reading or writing. There are a few subcategories of 

Dyslexia as with ADHD, and the diagnosis can be very time consuming depending on 

the school, teachers, or psychiatrists. This language-based learning challenge affects 

both children and adults. It involves struggling to decode individual words, poor 

spelling abilities, difficulties with reading, reading comprehension, and even 

pronunciation (Higuera, 2020). It is important to note that Dyslexia can present itself 

differently in everyone, so all the symptoms and treatments vary amongst the 

individuals living with this language-based learning challenge. Furthermore, there is no 

official list with different types of Dyslexia, but according to Higuera (2020) people 

agree that there are four main types of Dyslexia, Phonological Dyslexia, Surface 

Dyslexia, Rapid Automatic Naming Deficit Dyslexia and Double Deficit Dyslexia.  

Firstly, there is Phonological Dyslexia which is the most common type of 

Dyslexia and is described by Welbourne and Ralph (2006) as a challenge of reading and 

characterized by impairment in a nonword reading ability. Furthermore, Read and 

Fawcett (2005) explain that people with this type may have difficulty with phonemic 

awareness, a metalinguistic skill involving knowledge about the sounds that make up 

words (p 5). This ability helps normal people recognize individual letter sounds in a 

word and then make those sounds into a written word. When this phonemic awareness 

does not work properly, as with Dyslexic people, then it is hard for them to break the 

words into syllables and connect the words and letters to the sound they relate to.  

Secondly there is Surface Dyslexia which is portrayed as the lack of ability to 

read words that are spelled differently than how they are pronounced. This is also 



 

 9 

 

 

sometimes referred to as visual Dyslexia because people with this condition have a hard 

time recognizing word by looking at them. Although Dyslexia does not usually involve 

any problems with the eyesight, this is caused by the discrepancy in the way people’s 

brain recognizes words, and letters. People with this this type of Dyslexia might have a 

hard time reading words that include “yacht” or “subtle” (Higuera 2020). 

Thirdly there is Rapid Automatic Naming Deficit Dyslexia which is portrayed as 

a type of Dyslexia which makes the people recognize letters and numbers very slowly. 

This results in a very slow reading time because it takes longer for the brain to process 

information (Higuera 2020).  

Lastly there is Double Deficit Dyslexia which is simply portrayed as having 

more than one type of Dyslexia. It is very common for people to have more than one 

type of Dyslexia, and the types that are most seen together are phonological Dyslexia 

and rapid naming deficit Dyslexia (Higuera 2020).  

The process of diagnosing Dyslexia is not considered as difficult as diagnosing 

ADHD, but it is very time consuming and usually it takes years to receive a full 

diagnosis. According to Lesblind.is, the word Dyslexia is used to describe the instance 

in where people have difficulties learning to read.  

There is a particular test that the primary schools here in Iceland use that is 

called LOGOS. The LOGOS test is based on two sections, the first section is in 

seventeen parts and is meant for 3-5th grade while the second section is split up into 14 

parts and is meant for 6-10th grade and adults. Parts of the first sections are sometimes 

used in second grade so reading difficulties are detected as fast as possible, but that is 

not always the case, and this can be due to multiple factors. For example, because 

teachers are not able to detect reading problems due to having so many students in the 

classroom, so it can be hard to detect every single learning challenge early even though 

they try their best. The sections are designed to analyze reading speed, reading 

comprehension, understanding of listening, decoding abilities and other reading related 

skills (Bjarnfríður Jónsdóttir, Guðbjörg Ingimundardóttir, Guðlaug Snorradóttir, Gyða 

M. Arnmundsdóttir). 

Even though there are different sections in this test, it does not mean that a 

diagnosis will be finished before some allotted time. A personal experience shows that a 

child can start taking the LOGOS tests within 3rd grade, and now in 6th grade has not 
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finished the tests and this procedure depends on the school, but in most cases the 

diagnosis is done in a few years if the parents do not proceed with the more expedient 

way which involves a private practice or a private psychiatrist. Although defining 

ADHD and Dyslexia can be very hard, it can be difficult to define how students with 

these challenges differ from their peers in the classroom environment. 

  



 

 11 

 

 

3 The difference between students with ADHD and Dyslexia 

and their „normal” peers. 

Students who struggle with ADHD and/or Dyslexia differ considerably from 

their peers who do not experience the same challenges. Their behavior may be 

interpreted as laziness or even as being not interested in their studies, which is often far 

from the truth. Most “normal” students start reading and writing their homework after 

the first grade and have no problem with it, while students with ADHD and Dyslexia 

struggle considerably and a simple reading homework assignment can take hours to 

complete. This section will discuss each challenge in turn to examine the students’ 

experience in the classroom before addressing the relationship between the challenges 

and suggested teaching methods. 

3.1 ADHD students  

Determining the difference between students with ADHD and the “normal” 

student can be quite difficult because children with ADHD are so diverse. They usually 

struggle in studying because they have a hard time focusing on the task at hand, 

especially when the task is something they do not have a special interest in. Many 

children with ADHD function best when it comes to physical learning, for instance in 

carpentry, art, sewing, sports and so on, because that revolves around them doing 

something with their hands rather than thinking too much. Because that is sometimes 

the problem in studying with ADHD, when a child must think about a subject that they 

are possibly not interested in and they find hard to study, their mind shuts down and 

they tend to lash out because the subject is too hard for them and they are not able to 

focus on the task at hand. As stated by Wyse and Rogers (2016), teachers might have 

concerns about behavioral issues in the classroom, because it is a fact that unwanted 

behavior can undermine teacher effectiveness and even their well-being, so it is 

extremely important to promote a positive classroom environment. Some educators 

might believe that unwanted behavior is deliberate and that children should know better. 

It is important to realize that no child is born bad, this is usually learnt behavior, a 

response to an experience or difficulties that are out of the child’s control, like having 

ADHD. Most children like to learn new things, but ADHD children deal with struggles 

in concentration. Furthermore, they sometimes believe they are stupid because they do 
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not seem to be able to learn the same things as their peers. For example, they may bring 

their troubles at home to school, they might have a sick family member, and because of 

their concentration struggles, they might be thinking about the sick family member and 

are not able to focus in school because this is all they can focus on. It is important to 

realize that a child with ADHD has these struggles and forcing them to focus on the task 

at hand might result in them lashing out, which disrupts the whole classroom. So, in 

these cases it is best to acknowledge the struggle the child is experiencing, possibly find 

an easier subject that the child might enjoy, while also staying on the subject the child’s 

peers are studying. Having discussed this with a teacher in Ölduselsskóli, this is a 

method that is often used for students with ADHD and/or Dyslexia who have difficulty 

with studying the same subjects as their peers (Særún Lísa, Pétursdóttir, Personal 

communication). A simple example for this might be geography where, the child’s 

peers might be reading and writing about different countries and learning about them 

that way, but a simple project for the child might be drawing the earth, or specific 

countries, in this way the child is still learning geography, but in a simpler way than its 

peers. Therefore, simplifying the subjects for students with ADHD can be extremely 

helpful and allows them to learn the same subjects as their peers even though they do so 

with other methods. ADHD students differ quite much from their “normal” peers, but it 

is also important to determine how Dyslexic students differ form their “normal” peers 

which is what the next section will demonstrate. 

3.2 Dyslexic students 

Determining how a Dyslexic student differs from the “normal” students depends 

on the type of Dyslexia the child has, but in most cases these children struggle with 

reading and writing. When a person has a hard time reading, studying can become quite 

the challenge because most of it is through reading, writing, and listening to texts. 

Fortunately for Dyslexic children, it is much easier to acquire audiobooks today than a 

few years ago, so they can listen to the texts even though they have a hard time reading 

it.  

According to Lesblind.is, common symptoms of Dyslexia can include:  

• Experiencing sensory as reality. 

• Being particularly aware of your surroundings. 
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• Thinking in pictures rather than words. 

• Using all senses at the same time. 

• Changing or mixing up the order of letters or numbers. 

• Bad spelling. 

• The perception of letters or numbers moving around. 

• Skipping words and lines when reading or writing. 

• Does not link correct pronunciation with right spelling.  

• Having trouble writing.  

• Has difficulty in learning the time on a clock. 

These are just a few symptoms that make Dyslexic children differ from a “normal” 

student in the classroom. There are multiple other symptoms that will not be listed here 

but this just shows how difficult it can be for a Dyslexic student to learn the same 

subjects as their peers without extra help from the teacher. As Davis (1997) explains in 

his book, there are two kinds of words, verbal conceptualization, and nonverbal 

conceptualization. Words that describe real objects do not cause Dyslexic students much 

trouble, a simple illustration of this can be the word lion, because they can connect a 

picture of a lion with the word lion. “Seeing its picture is seeing its meaning” (p. 11). 

Even though words which describe real objects do not cause Dyslexic people trouble, 

words which have no particular image to its meaning is a whole other matter. For 

instance, the indefinite and definite article “a” or “an”, have no pictures that the students 

can link to these words, so understanding them is quite difficult for them, and the only 

form of picture a student has for these words is the form of the letters themselves. A 

“normal” student would use a verbal conceptualization, seeing the “a” and “an” in a 

sentence will not cause problems because they are able to see the meaning of the 

sentence after having completed the whole sentence. For a Dyslexic student on the other 

hand, a nonverbal conceptualization is used, they read one word at a time, use pictures 

to understand each word, and are unable to look at the sentence as a whole and 

understand its meaning after having read the entire sentence (p. 12).  

Studying languages can also be extremely difficult for Dyslexic student, 

particularly when learning inconsistent languages, such as English, because in these 

languages, phonemic representation is considerably slower and according to Goswami, 

high levels of grapheme-phoneme recoding skills are found only after about 3 years of 
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acquisition. When it comes to these languages, Dyslexic students struggle extremely 

much with them and they find phonemic awareness and decoding tasks particularly 

difficult (p. 3). Phonemic awareness is essential when it comes to learning a language, 

so it is quite difficult for a child to learn a language if it has trouble pertaining to 

phonemic awareness. For instance, a student that has these difficulties cannot 

understand that a word sounds differently than it is written, because phonemic 

awareness requires the child to have knowledge about words that are comprised of 

individual sounds that can change and can be manipulated depending on the context. 

For example, the word “read” it can be used in a sentence “The student read the book” 

and this is pronounced “red”, but in the sentence “I read a lot of books” in which the 

word is pronounced “reed”. For a “normal” student this distinction can be easy to 

understand, but for a Dyslexic student, this distinction can be almost impossible to 

understand because they do not understand that grammar and sound can change 

depending on the context. 

Defining how students with ADHD and Dyslexia differ from their peers is no 

easy task but helping students with these challenges achieve the same academic results 

as their peers can also be a struggle, the next chapter will discuss methods teachers can 

use to assist these students.  
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4 Helping students with ADHD and Dyslexia achieve the 

same academic results as their peers. 

Assisting students with ADHD and Dyslexia is no easy task but through the 

years methods have been developed to aid teachers. Some revolve around simple 

objects students can have in the classroom to help them focus better on what they are 

studying, while others revolve more around emotional help and assisting the student 

mentally so that they are better equipped to handle different situations in the classroom 

that might distract them from their studies. This section will first address methods 

focused on ADHD and Dyslexia individually and then suggest combined solutions for 

students who have both ADHD and Dyslexia.  

4.1 ADHD students. 

There are many ways a child with ADHD can learn the same subject as their 

peers. This can be done with different types of tools in the classroom. Firstly, there are 

physical tools that can help the child to focus. For example, this can be a little fidget 

spinner, pop it cubes, little cubes with buttons to push, an elastic band on the bottom of 

their chair so that their feet can fidget with it, soundproof earmuffs so that they are not 

distracted by environmental sounds while trying to read or doing an assignment. While 

it is important to allow children with ADHD to have some objects to help them focus 

inside the classroom, it is also important that the teacher is aware of the challenges and 

can help the individual achieve the same academic result as their peers through other 

means.  

One form of assistance the teacher can help the student with according to Wyse 

and Rogers is expressing their emotions, since children with ADHD often struggle with 

dealing with their emotions. This can benefit both the student and the teacher because if 

the student is able to express their emotions in the right way, then it is less likely to 

disrupt the classroom, and is able to focus more on its own studying (243). For example, 

there is a student who has had a rough night, slept too little and is very angry and the 

smallest thing triggers an emotional response that makes him lash out and make much 

noise in the classroom. In this case, the teacher can remove the student from the 

classroom, discuss what is bothering him, allow him to have a moment to himself and 

relax without the chaos in the classroom. The teacher can also help the student learn 
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breathing exercises to be able to control how he reacts to stimulus and conflict in the 

classroom. 

Another form of assistance the teacher can help the student with is boosting 

friendship skills and inclusive practice according to Wyse and Rogers (244). It is known 

that students with ADHD sometimes have a hard time either making friends or even 

keeping friends. This is due to the fact that students with this learning challenge are 

often hyperactive, they have a hard time waiting in line, often shout out answers instead 

of raising their hands, they do not do well in group games and even handle rejection 

very badly, which is partly due to the fact that they have trouble expressing their 

emotions in the right way. An example of the help the teacher can provide in this 

instance can be playing a game with the children to help them see what they have in 

common. This can be done with pairs or larger groups, when dealing with ADHD 

students, it might be better to have the students in pairs so they can focus better on what 

they are saying and what their partner is saying, making them write down what they 

have in common with each student can help them in realizing that although they have a 

learning challenge, they still have something in common with someone else, If the 

students cannot find something in common amongst themselves, the teacher can help 

them.  

One other form of assistance the teacher can help students with is encouraging 

them to take responsibility for their actions. (Wyse & Rogers, 2016. P. 245). This 

allows the students to realize that there are consequences for their actions, and this is not 

limited to bad consequences, because it is important for the student to understand that 

consequences can be a good thing as well. An example for this can be when a student 

lashes out and hits another student. After the student lashes out, take the student away 

from the situation and discuss what happened. Discovering what triggered the lashing 

out can also be extremely helpful, as it helps both the teacher and student understand 

trigger points for the student. Discovering the trigger points can help the student in 

preventing this from happening again and consequently allow the student to feel better 

in the classroom. The teacher also needs to determine if it is appropriate to make the 

student apologize after having lashed out at another students, and this depends on the 

situation, forcing a student to apologize can escalate the situation and make matters 

worse, so it is extremely important to evaluate the situation correctly. Another form of 
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help that the teacher can give the student is allowing the student to remove himself from 

the classroom and be able to compose himself alone before coming back into the 

classroom. However, if the problem is persistent, detention might be in order, or calling 

the parents in for a meeting to discuss possible solutions and reasons for this behavior. 

It is important to note that there is no perfect consequence for each action, it all depends 

on the student, teacher, and the situations. 

Then there is the quality of teacher-student relationship, but these are just basic 

relationship advice regarding teachers and students as stated by Wyse and Rogers (248). 

Smile towards the students and be approachable, this allows the student to feel like he is 

not a burden in the classroom and just as well liked as the other students. Then the 

teacher should demonstrate the behavior that it wants to see in the classroom, because 

children copy behavior from important people in their lives and allows them to 

understand what is expected of them inside the classroom. Another important factor of 

teacher-student relationship is to learn the names of the students because that alone 

shows the students that they are a part of the class, not just another difficult student who 

the teacher is trying to deal with. Demonstrating to students that mistakes are a part of 

learning; this will help them understand that they are not stupid if they make a mistake 

which is extremely common when students with ADHD and Dyslexia make a mistake, 

they believe that because of their learning challenges, they cannot learn these things and 

are just stupid. Another important factor is, acknowledge your own mistakes, this will 

allow the student to see that you are human and can also be wrong, and sometimes 

being deliberately wrong can boost the confidence of the student as he sees that the 

teacher makes mistake like everybody else, and this allows the student to believe in 

himself and that he can be correct even though the teacher is not. And last but not least, 

find out what the children are interested in, for examples tv shows they like to watch, 

this allows you to explore their interests, and possibly integrate it into the teaching, 

because this demonstrates that you as a teacher are genuinely interested in their lives 

and are willing to combine their interests with their studies, such as language learning. 

This is of course not a complete list of what can be done in the classroom to help these 

students, but this demonstrates that there are multiple different ways to help ADHD 

student achieve more focus in the classroom, boost their confidence and allow them to 

see that their learning challenge does not define them as students.  
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4.2 Dyslexic students. 

First and foremost, it is important that the confusion about written text is quickly 

solved because improper literacy behavior can be very hard to resolve later. It is also 

important to know that an early successful start to literacy allows the child to reach the 

path of academic achievement. As Riley states in her book “Learning to read becomes 

reading to learn and access to the whole curriculum is curtailed by an inability to read”. 

It is also very important to remember that a sense of competence and self-worth is easily 

broken down and affects the way a child functions through its studying. If teachers act 

quickly and intervene early, then a complete recovery is possible and makes it easier for 

the child to study the same subjects as their peers without being far behind. It is also 

important to remember that every student is different, and even though students reach 

the same success as their peers at a slower rate, they will succeed in reading and writing 

with help from the teachers and the schools.  

It could be contemplated how it is possible to detect these learning challenges 

early when you have a class of 30 students. Well, that can be done by assessments, first 

there is a baseline assessment, and if a child has made no progress between that 

assessment and the next, then the teacher knows that the child needs some extra help. A 

simple baseline assessment could include a measure of word recognition skills 

according to Reid and Fawcett (p. 135). In my line of work, I have gotten to know a few 

teachers and some of them believe that children should not been given tests or give 

grades to assess the students’ progress, but it is important to realize that not all 

assessment is bad. A teacher can measure the students’ progress through other means of 

assessment, like in simple writing or reading exercises during class. Because in an 

academic setting, reading, writing and spelling are extremely important. After the 

assessment has been made, and it is clear what the student needs help with, then the 

teacher can move on with either physical or emotional help in the classroom. There are 

multiple ways a teacher can help Dyslexic students but only a few will be named here.  

Firstly, the teacher should have visual orders instead of oral ones. This allows 

the student to visualize what it is supposed to do rather than try and listen to the word, 

understand the word, and then proceed to do what it is supposed to because the student 

might not understand some words and having this visually helps the student.  
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Secondly the teacher can give the student colored paper instead of white ones. 

This helps the student read because black ink on a white background can be difficult for 

a Dyslexic student to read. This also relates to colored slides; this tool allows the 

student to have color on their paper and helps them focus on one line at a time because 

students with Dyslexia have a hard time reading one line after another because they 

easily mix up the lines.  

Thirdly, listening to audiobooks while reading the text is extremely helpful, this 

allows them to understand better what they are reading and helps the listen to how 

words are read and written at the same time.  

Fourthly, having questions read out loud to them instead of making them read 

them helps them to understand the question and answer them instead of starting to read 

the question and having to try and understand each word before being able to see the 

context and then answer the question.  

Lastly, instead of just being told what to write, allow the student to have the text 

in front of them and listen to it at the same time, this allows the student to realize that a 

word is not always written the way it is said and vice versa.  

4.3 ADHD and Dyslexia combined. 

Understanding how to assist students with ADHD and Dyslexia separately is an 

important task but assisting students who have both learning challenges is not less 

important as these two learning challenges are often linked together. As Franklin (2018) 

states in his book “Not only do we find that children diagnosed with ADHD are 

frequently diagnosed with Dyslexia, but we also find that children diagnosed with 

Dyslexia are frequently diagnosed with ADHD.” (p. 155) For children who experience 

having both learning challenges the outcome is similar, they experience difficulties in 

processing written language and sometimes in acquiring math skills. There are multiple 

methods that can be used in helping these students be more relaxed in the classroom and 

allow them to understand that their brain just works differently than of a “normal” 

student. 

Helping students with ADHD and Dyslexia stay organized is an important factor 

as it allows the students to have their personal belongings sorted in a way that makes 

life less stressful for them. Having their backpacks organized in a specific way can be 

extremely helpful as it makes it less stressful to look for objects they need to use in the 
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classroom and makes it less likely that the student experiences anxiety about not finding 

its homework or a special book. A good example of this can be to help the student 

organize its backpack and allow the student to make choices of what should be where, 

as it is after all his backpack (Franklin p. 158). This allows the student to organize while 

also being in control. Calling a meeting with the parents and discuss how situations are 

at home for the student can also be very helpful. Inquire about the workspace the 

student has, possibly come up with suggestions about how to improve the workspace, 

but always do so in conjecture with the student.  

Students with combined ADHD and Dyslexia need help with sustaining their 

attention because their minds will wander constantly if they cannot focus on the task at 

hand, so encouraging the student to share possible observations about the subject it is 

studying is helpful, it keeps the discussion about the assignment lively and allows the 

student to think about the assignment in a different way than reading on a piece of paper 

which is of course sometimes very hard for students with these learning-challenges. 

Making keywords and illustrations can also help the student understand better what it is 

studying about, even though some textbooks have illustrations, letting the student make 

his own illustration can improve the students understanding on the subject.  

Another struggle students with combined ADHD and Dyslexia encounter is 

regulating their emotions. When a task becomes too difficult, they become frustrated, 

and this tends to lead to different types of tantrums. Teachers should be aware of this 

struggle and watch out for signs that lead to this frustration. Allowing students to take 

little breaks here and there so that the assignment does not become too overwhelming is 

a good way to help them regulate their feelings, and if they feel overwhelmed, then 

asking them if they would like to discuss it or even to just take a little time for 

themselves is a good tactic, because as stated before, no student is the same and what 

works for one student does not necessarily work for another (p. 160). Thus, a challenge 

derived from their dyslexia can result in difficulty regulating their emotions. 

Furthermore, there is another struggle that can lead to problems in the 

classroom, and teachers need to be able to be flexible when this problem arises. This 

pertains to transitions. Let us for example look at a student that usually has a problem 

with focusing on writing stories in his storybook because he has both ADHD and 

Dyslexia and usually does not last through whole assignments in each class. There is 
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one particular class he seems to have hyper focus in and becomes very angry if the class 

is over and his assignment is not done. In these cases, it would be helpful to allow the 

student to finish his assignment, especially if it leads to a beneficial outcome in 

language learning, as this could be the start of a foundation for better sustained attention 

skill regarding further studies in the future (p. 161). Thus, allowing students with 

ADHD and Dyslexia to have more leeway than other students in finishing their tasks is 

beneficial to all students in the classroom.  

Lastly, there is the discussion around class sizes. The size of the class students 

with ADHD and Dyslexia are in can have a huge impact on their learning abilities. 

Allowing these students to be a part of smaller groups can be beneficial for all parties 

involved because students with ADHD and Dyslexia are able to focus better in smaller 

groups because there is less noise and less disruption. Smaller classes also allow for 

more individual teaching which is extremely beneficial for students with these learning-

challenges.  

There are multiple other ways to help students with combined ADHD and 

Dyslexia reach the same academic results as their peers, and what works for ADHD 

individually, can also work for Dyslexia and then when they are combined. Because 

these learning-challenges are so closely linked together, it is not uncommon for all these 

methods to work together to reach one common goal, that is for these students to reach 

the same academic results as their peers.  



 

 22 

 

 

5 Conclusion 

It is important to note that with language-based challenges, such as ADHD and 

Dyslexia, there is no cure. They are both considered to be neurological challenges, and 

although there is no cure for them, there are multiple treatments that are available to help 

students who face various difficulties in their studies because of these challenges. After 

having defined these challenges, first as a general definition for language-based 

challenges and then individually and lastly combined, it is obvious that individuals who 

suffer from these challenges struggle very much in their studies if they do not receive 

extra help from teachers. If teachers receive the right education and are able to receive 

the tools that they need to help these students, there is nothing that says they cannot help 

students with these challenges reach the same academic results as their peers. Even 

though teachers know some students face these challenges, they are not always equipped 

to handle them. This can be due to many reasons, but the size of the classes is a significant 

part of the problem. Having a class with 20-30 students where multiple students have 

learning challenges makes it extremely hard for a teacher to help them all reach the same 

academic results. Besides helping the students study the same subjects with physical 

tools, emotional help can be just as important. This can be seen when students are able to 

control their emotions the right way, when they can do that, the classroom is more relaxed, 

and the students are able to focus better on the task at hand. Learning languages becomes 

easier when the students receive the right help and can focus better. Emotional help does 

not have to be very demanding. A good example of emotional help can be to listen to 

their problems. Talking to a teacher about what bothers them and discussing their feelings 

can help a lot. The teacher can then proceed to help them express their emotions further 

through games and exercises. Finding out what particular help each student needs is the 

most difficult part of the process, because in order to help them, the teachers need further 

clarification on what challenges they face in their studies, this is done by getting the right 

diagnosis for the student. This is a long process unfortunately and can take years 

depending on the diagnosis. There are multiple waiting lists when it comes to ADHD 

diagnosis, which is done with psychiatrists and pediatric doctors, while the Dyslexia 

diagnosis is mostly performed in school and is then confirmed with a psychiatrist. After 

the students have gotten the right diagnosis, then they are finally able to get extra help in 

school, because schools do not get extra funding for students with learning challenges 
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unless they have a diagnosis, which makes this process even more difficult. This process 

puts a strain on all parties involved, parents, teachers and first and foremost, the students 

who do not get the help they need right away. Although this essay has shown different 

types of ADHD and Dyslexia and possible methods for the teachers to help students who 

face these challenges, it is also evident that this is not enough. Teachers want what is best 

for students and try and help them in any way possible. After the students have received 

their diagnosis, then the teachers are able to help them further individually and in most 

cases the teachers even do more than they are officially allowed to. A simple example of 

this is when teachers get certain tools in the classroom to help these students, but that is 

not enough, so the teachers possibly find other methods in their own free-time, or even 

buy books or tools themselves for the student. This is something I have done because I 

do not receive all that I need to help each student individually. Because the fact of the 

matter is that colored slides and visual orders for Dyslexia, smaller groups and less noise 

for ADHD students just is not enough for these students. They need both physical and 

emotional help in the classroom, teachers need extra help in the classroom, if not with an 

extra teacher, then with extra staff that are equipped to help these students, they need to 

get special training in order to help these students emotionally and they need more 

funding to be able to get more physical help for these students. All this combined allows 

the student to study the same subjects as their peers with the same academic results. If 

teachers can help these students reach the same academic results as their peers, then these 

students have a better foundation for further studies in the future, which consequently 

results in more educated people in the future.  

This essay has shown that even though teachers are aware of the problem, they 

still need more knowledge of specific learning challenges to be able to help their students 

further. They also need to have smaller classes because teaching a full class of 20-30 

students in which multiple students might have learning challenges is too challenging for 

all parties involved. Apart from physical help, teachers also must be able to help students 

emotionally because as stated before, physical help just is not enough for these students, 

combining different methods shows to be most promising in helping students with 

learning challenges reach their full potential.  
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Csépe Valéria, Breznitz, Z., Goswami, U., Guttorm, T., Heiervang, E., Helenius, P., … 

Shaul, S. (2003). Dyslexia: different brain, different behavior. Kluwer 

Academic/Plenum Publishers.  

Davis, R. D. (1997). The Gift of Dyslexia (2nd ed.). Perigee Trade.  

Embætti landlæknis. (2012, March 1). Vinnulag við greiningu og meðferð athyglisbrests 

með ofvirkni (ADHD). Landlaeknir.is. 

https://www.landlaeknir.is/servlet/file/store93/item14259/ADHD-

7.%20mars%202012.pdf.  

Franklin, D., & Cozolino, L. J. (2018). Helping your child with language-based 

learning disabilities: strategies to succeed in school & life with dyslexia, 

dysgraphia, dyscalculia, Adhd & processing disorders. New Harbinger 

Publications, Inc.  

Heilsugæsla Höfuðborgarsvæðisins. (n.d.). Special services. Þroska og hegðunarstöð. 

Retrieved from https://www.heilsugaeslan.is/serthjonusta/throska-og-

hegdunarstod/?lang=en-us. 

Higuera, V. (2020, August 20). What is Dyslexia? Symptoms, causes, diagnosis, and 

treatment. Everyday health. Retrieved February 15, 2021, from 

https://www.everydayhealth.com/Dyslexia/. 

Higuera, V. (2020, July 13). What are the different types of Dyslexia?. Everyday health. 

Retrieved February 19, 2021, from 

https://www.everydayhealth.com/Dyslexia/types/. 

Jacobson, R. (n.d.). How to Tell if Your Daughter Has ADHD. Childmind institute. 

https://childmind.org/article/how-to-tell-if-your-daughter-has-adhd/  



 

 25 

 

 

Jónsdóttir, B., Ingimundardóttir, G., Snorradóttir, G., & Arnmundsdóttir, G. M. (n.d.). 

LOGOS - LEXOMETRICA. LOGOS. http://www.logos-test.is/.  

Reid, G., & Fawcett, A. J. (2005). Dyslexia in context: Research, policy and practice. In 

Dyslexia in context: research, policy and practice (pp. 3–20). Whurr.  

Riley, J. (2006). Children who Find Learning to Read and Write Difficult. In Language 

and literacy 3-7: Creative approaches to teaching (pp. 232-250). London: 

SAGE. 

Team, T., & Guinevere, E. (2021, February 05). Types of Dyslexia: What researchers 

are studying and why. Understood. Retrieved February 26, 2021, from 

https://www.understood.org/en/learning-thinking-differences/child-learning-

disabilities/dyslexia/different-types-of-dyslexia. 

Welbourne, SR., & Lambon, R. MA. (2006). Phonological and Surface Dyslexia in a 

Single PDP Model of Reading. In Proceedings of the 28th Annual Conference of 

the Cognitive Science Society (CogSci 2006, Vancouver) 

Wyse, D., & Rogers, S. (2016). A guide to early years & primary teaching. London: 

SAGE. 

 


