
 
 
 
 
 
 
 
 
 
 

DEILD FAGGREINAKENNSLU 

 

 

 

 

 

B is for Dyslexia  

How audiobooks and podcasts can help students with dyslexia 

in the classroom 

 

 

Karen Sif Jónsdóttir  

 

 

 

 

 

 

 

 

Lokaverkefni til B.Ed.-prófs  

June 2022 

 

         

  



 



 

B is for Dyslexia 

How audiobooks and podcasts can help students with Dyslexia in 

the classroom  

Karen Sif Jónsdóttir  

 

 

 

 

 

 

 

 

 

 

Lokaverkefni til B.ed-prófs í Grunnskólakennslu með áherslu á erlend tungumál 

Leiðbeinandi: Susan Elizabeth Gollifer, Adjunct 

 

 

Deild Faggreinakennslu 

Menntavísindasvið Háskóla Íslands 

June 2022  



 

 

 

 

 

 

 

 

 

 

 

 

 

 

B is for Dyslexia- How audiobooks and podcasts can help students 

with Dyslexia in the classroom 

 

Ritgerð þessi er 10 eininga lokaverkefni til B.ed-prófs  

í Grunnskólakennslu með áherslu á erlend tungumál við Deild 

Faggreinakennslu,   

á Menntavísindasviði Háskóla Íslands 

 

© 2022 Karen Sif Jónsdóttir 

Ritgerðina má ekki afrita nema með leyfi höfundar. 



3 

 

Abstract 

Í þessari ritgerð er fjallað um lesblindu, tegundir lesblindu og hversu mikið hljóðbækur og 

hlaðvörp geta hjálpað nemendum sem eiga við námsvanda að stríða vegna lesblindunnar. 

Að greinast með lesblindu getur verið langt ferli og stundum getur tekið of langan tíma að 

fá greiningu og í kjölfarið fá hjálpartækin sem til þarf í náminu. Á meðan að nemendur bíða 

greiningar á lesblindu dragast þau aftur úr samnemendum sínum í náminu og missa oft af 

mörgu sem er mikilvægt að læra hverju sinni. 

 Tæknivæðing skólastofunnar býður nemendum upp á aðgang að hlaðvörpum og 

hljóðbókum í skólanum og heimavið, því að allir nemendur geta nýtt sér þessa tækni hvar 

og hvenær sem er. Hlaðvörp og hljóðbækur auðvelda námið fyrir nemendur sem eru með 

lesblindu, þeir eflast bæði fræðilega getur og geta hagnýtt tæknina sem er nú til dags. 

Þanngi geta nemendur sem eru með lesblindu unnið jafnt á við nemendur sem ekki eru 

með lesblindu og byggja þannig upp trú á eigin getu og styrkari sjálfsmynd af sér sem 

nemanda.  
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Preface 

I was never the best at reading and writing when I was in elementary school, and I always 

misspelled words and found it hard to see the difference between b and d. I struggled to 

learn the grammar rules for the Icelandic language. I also disliked writing stories and working 

on anything creative because I had a hard time writing down things that I was thinking of.  It 

was not until 10th grade that the teachers found out that I had dyslexia, and everything 

became much easier. However, I wish that I had been diagnosed earlier because I still feel 

like I missed so much, and I continue to find it challenging to engage in active reading and 

work with complicated grammar structures. I found that as a student in school, I became 

satisfied with getting a C as a grade and I was not motivated to try harder. This experience is 

the source of this final paper. I wrote this essay to make sense of my own journey with 

dyslexia and to inform my professional development towards becoming a teacher. I want to 

thank my supervisor Susan Gollifer, who has helped me by being patient with me and who 

has always cheered me on.  I also would like to thank my special education teachers who 

taught me in middle school. They helped me a great deal on my learning journey, and I 

would never be here if it were not for them. This final paper is for all those students who 

struggle with dyslexia and for all those teachers who are searching for effective ways to 

support them.  

 

Þetta lokaverkefni er samið af mér, Karen Sif Jónsdóttur. Ég hef kynnt mér 

Vísindasiðareglur Háskóla Íslands (sjá www.hi.is/haskolinn/log_og_reglur, undir 

Sameiginlegar reglur) Ég hef gætt viðmiða um siðferði í rannsóknum og fyllstu ráðvendni í 

öflun og miðlun upplýsinga, og túlkun niðurstaðna. Notkun mín á heimildum er í samræmi 

við 4. mgr. 54. gr. Reglna fyrir Háskóla Íslands nr. 569/2009. Ég vísa til alls efnis sem ég hef 

sótt til annarra eða fyrri eigin verka, hvort sem um er að ræða ábendingar, myndir, efni eða 

orðalag. Ég þakka öllum sem lagt hafa mér lið með einum eða öðrum hætti en ber 

sjálf/sjálft/sjálfur ábyrgð á því sem missagt kann að vera. Þetta staðfesti ég með undirskrift 

minni.  

Reykjavík, ____.__________________ 2022 

 

_________________________________ _________________________________ 

https://www.hi.is/node/300103
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1 Introduction  

 

When I was in middle school I was not properly diagnosed with dyslexia until I was in 10th 
grade and about to graduate.  The teachers were aware that there was something different 
about the way that I approached reading and that was affecting my learning. Also In middle 
school it was decided that I should start to participate in one-on-one classes with a special 
education teacher. This teacher helped me with the assignments that I had a hard time with. 
I recall being given a red coloured plastic sheet to put on the pages to help me read the 
material better. All the exams that I took were printed on coloured paper to help me read. I 
also got permission to listen to texts on a Walkman or CD player when there was an exam 
with long reading chapters. These strategies facilitated my reading and learning and 
therefore helped me to understand the material better.  

The purpose of my paper is to learn more about dyslexia and how it can affect writing and 
reading for children with dyslexia in school and at home. Based on my own experience, I 
wanted to find out how audiobooks and podcasts can play a role in helping students with 
dyslexia with their learning. As I intend to continue my studies to become an English teacher, 
I also wanted to understand how these tools can be used to help students with dyslexia 
learn a new language and help them do better in school overall. Writing this final paper 
provides me with the opportunity to go deeper into what dyslexia is, and how it affects 
learning, and how I as a teacher can include audiobooks and podcasts in my lesson plans to 
further their learning. My pedagogical intention is to be able to work with a large group of 
students so that every student can feel included and capable.  

The Icelandic national curriculum guide for compulsory schools states that all students are 
entitled to learning without being told that they are different, regardless of their mental or 
physical attainment (Ministry of education science and culture, 2012). Students that have a 
learning disability like dyslexia, or who are suffering from long term illness, have the right to 
special support to help them in their studies at school (Ministry of education science and 
culture, 2012). 
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Based on a search that I conducted of the School of Education’s programmes and courses, I 
noted that there are only two classes that address dyslexia, that can be taken as part of the 
B.Ed. English language teaching courses. One is Literacy and reading instruction (Læsi and 
lestrakennsla) (KME101G). Literacy and reading instruction is taught in the first semester of 
the B.Ed. program and is a class that is compulsory to continue with the B.Ed. program. In 
that course teachers of the future learn about reading abilities and how to help children 
learn to read and connect words to the sounds.  

That is helpful because children with developmental dyslexia do not comprehend speech 
and sounds the same way as their peers (Serniclaes et al., 2004) and it is important to learn 
about the symptoms of possible dyslexia.  Then there is another class in the master's 
program for English teaching (M.T) that is called Literacy and Dyslexia (Læsi and 
Lestrahömlun) (ÍET005M).  This course is only taught once every two years and is 
compulsory.  In this course, students go more deeply into dyslexia and how it is portrayed 
amongst students, and how we as teachers can help students with dyslexia in their learning.  

Dyslexia can manifest itself differently amongst children; some have mild dyslexia, while 
others have more severe forms. It is estimated that 15-20% of people have symptoms of 
dyslexia in the form of inaccurate reading, poor spelling, poor writing or mixing up similar 
words and letters (Higuera, 2020b). It has also been shown that dyslexia can be inherited so 
if a mother or a father has dyslexia there is more chance that their children will have dyslexia 
(Higuera, 2020b). In 1989, there were at least 14% of students in Icelandic schools who had 
problems with reading and at least 4% who have severe difficulty reading and writing 
(Higuera, 2020b).  

 It is important to have a proper diagnosis because dyslexia will never go away, and if a 
student has no treatment or any help it can lead to the student falling behind in their 
schoolwork and not doing as well in school as their peers. Students with dyslexia may feel 
frustrated and have low self-esteem and low self-confidence; they may also find it 
uncomfortable to be around people and have a hard time socializing (Sigurdardottir et al., 
2017). That can possibly result in them never reaching their full potential. There is some 
evidence that some people with dyslexia have problems with visual attention (Sigurdardottir 
et al., 2017).  

Comparative studies between children who do not have reading difficulties and those that 
do, show that students with dyslexia have a specific deficit in the magnocellular dorsal visual 
pathway (Franceschini et al., 2015; Sigurdardottir et al., 2017). In recent years audiobooks 
have become more and more popular despite the misconception that listening to a book is 
less beneficial than reading a book (Snelling, 2021). Audiobooks have taken a lot of forms 
over the years, but most notably they have developed from being a physical product that 
was bought from a store to digital formats that can be downloaded on a smartphone 
(Snelling, 2021). 
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 In 2020 audiobooks were mostly used by children under the age of eighteen and that is a 
14% increase than in earlier years. When the pandemic started and parents were working 
more at home and caring simultaneously for their children, they bought more audiobooks 
than print books to use as educational material. This also provided an opportunity to help 
children entertain themselves while reducing their screen time (Snelling, 2021). 

There are at least 73% of parents that reported in 2021 that they were much more 
interested in buying audiobooks for their children rather than letting them watch the 
television, a 4% increase than from 2020 (Snelling, 2021). The study also stated that 
audiobooks can offer brain stimulation and total relaxation, which is one of the main reasons 
young working and stressed professionals enjoy listening to audiobooks (Snelling, 2021). 

Podcasts have also become more popular in the media over the last decade. Podcasting is 
the process of capturing an audio event, speech, song or mix of sounds and then posting on 
a blog or a website for either everybody to listen to or selected group of people (Yugsán-
Gómez et al., 2019). They have become more popular because they are a good medium that 
connects other multimedia together and are another bastion for marketing and advertising 
(Yugsán-Gómez et al., 2019). 

 Listeners can find many podcasts for various topics such as education, sport, comedy and 
television (Yugsán-Gómez et al., 2019). Podcasts have also been used for many other uses 
which are educational in nature. For example, the police can use a podcast to inform 
residents about potential hazards and recent activities in a neighbourhood (Yugsán-Gómez 
et al., 2019). Teachers are in a profession where dissemination of important information to 
students is essential. 

 The way of disseminating this information becomes important for students who find it 
challenging to engage with certain forms of teaching material because of dyslexia. Podcasts 
can be used as an assignment or as a tool for the teacher to give instructions on a topic. 

This is the focus of my final paper, as I have already stated: to learn more about dyslexia and 
how it can affect writing and reading for children at school and at home, and to find out how 
audiobooks and podcasts can play a role in helping students and children that have dyslexia 
with their learning.  

In the next chapter I will go more deeply into defining dyslexia, looking at the different kinds 
of dyslexia and how it can affect students in school and in daily life, and how teachers can 
spot the symptoms of dyslexia to help them in their learning. I then discuss in chapter three 
how podcasts and audiobooks can work as educational tools and facilitate learning, and how 
they can help students with dyslexia and reading difficulties. In my fourth chapter I draw on 
the previous two chapters to present some ideas for activities using audio materials and 
podcasts to support dyslexic learners learning English as a foreign language in the classroom. 
As I draw my paper to a close, I discuss various ways to help dyslexic students, how 
audiobooks and podcasts can enhance their learning. I attach a lesson plan as an appendix, 
which includes possible activities in connection with my discussion in chapter four.  
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2 Defining dyslexia 

 

In this chapter I will go more deeply into defining dyslexia, looking at the different kinds of 
dyslexia and how it can affect students in school and daily life. I also elaborate on how 
teachers can spot symptoms of dyslexia and talk about tools or tests to help with the 
diagnosis of dyslexia.  

Dyslexia is a Greek term and refers to Dys, which means difficulty and Lexia meaning word 
(Eggertsdóttir & Jónsdóttir, 2006). This term is international for developmental or acquired 
reading difficulties. Reading disabilities are widespread in families and are thought to be of a 
biological nature. The first writings on dyslexia can be found in information over a century 
ago and refer to a certain Doctor Morgan who was treating a 14-year-old boy who he 
describes as "…. sharp and slender and quick in play and is in no way a laggard of peers. his 
biggest problem has been and is now his inability to learn to read. this weakness is so unique 
and so obvious that I doubt it is caused by some kind of congenital defect. He has been in 
school or guided since he was seven years old, and much effort has been made to teach him 
to read. despite this extensive training... he can only with difficulty spell out one word. " 
(Eggertstóttir & Jónsdóttir, 2006, p.15).  

The doctor knows that the boy is capable of learning, but the doctor refers to the boy´s 
difficulty with reading words as character blindness or congenital dyslexia (Eggertsdóttir & 
Jónsdóttir, 2006). The term that Morgan found for the boy became well-established in 
society.The Scottish ophthalmologist Hinselwood began to examine those with dyslexia and 
published a book on the subject in 1917 (Eggertsdóttir & Jónsdóttir, 2006). Hinselwood 
noticed that dyslexia seemed to be familial and was much more common in boys than girls. 
He also said in the study that children with dyslexia have a normal brain and that the 
problem is mostly connected to reading difficulties. He also recognised that part of the brain 
that processes language was affected and disrupted the visual vocabulary functioning of the 
brain (Eggertsdóttir & Jónsdóttir, 2006).  
 
It was not until the 1940‘s that the importance of language development and the 
relationship to dyslexia was discussed (Eggertsdóttir & Jónsdóttir, 2006). Orton wrote an 
article about dyslexia and presented a new perspective that had implications for schooling 
and teaching and learning. Orton believed that dyslexia was related to a major language 
disorder and therefore it was important for those with dyslexia to have special needs 
education to ensure that they were supported in their learning (Eggertsdóttir & Jónsdóttir, 
2006).  
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Dyslexia is one type of learning disability that is related to difficulty in learning, how to relate 
words to sounds. However, it is not a sign of lack of intelligence and dyslexics are able to 
learn at the same pace as their peers if they are provided with support in their learning 
(Eggertsdóttir & Jónsdóttir, 2006).  

Other reading difficulties that are not connected to making connections between sounds, 
letters and words can be caused by intellectual disabilities. However, the environmental 
context must also be considered, as reading disability can also be linked to external factors 
that create stress or pressure, for example because of ineffective teaching approaches 
(Eggertsdóttir & Jónsdóttir, 2006).  

There are visible symptoms that are seen in a person with dyslexia. For example, they can be 
good with numbers but not equally good with reading. We know that dyslexia is not related 
to intelligence and can be of varying severity, and that people with dyslexia have their 
weaknesses and strengths like everybody else. Dyslexia affects reading skills and suggests 
that it may be related to language. Dyslexia can occur in people with a movement disorder, 
attention deficit, hyperactivity disorder and speech disorder. Many people are born with 
dyslexia and dyslexia can also be hereditary (Eggertsdóttir & Jónsdóttir, 2006).  

The link between dyslexia and learning has long been known to be of neurological origin and 
first appeared around 1900 (Eggertsdóttir & Jónsdóttir, 2006). Although the symptom is 
inherited, it is not necessarily so.  

Thus, the symptoms can be inherited in families for environmental reasons such as speaking 
Icelandic or having diseases and lead poisoning. Lead poisoning and dyslexia have similar 
symptoms (Shaywitz, 1998). The similarities that children with dyslexia and lead poisoning 
are, difficulty processing information, difficulty with memory, difficulty focusing and 
maintaining attention, and lastly difficulty with reading, vocabulary, and writing (Spezio, 
2011). 

The problem, however, was that in the case of inherited inheritance, it is important to 
identify which factor is dependent on genetics and what is environmentally related. Family 
tests are performed to examine the genetic component of dyslexia. But the most difficult 
part of this research was the involvement of genes and the environment, so twins were used 
and were studied in different conditions (Eggertsdóttir & Jónsdóttir, 2006).  

The assessment of dyslexia is divided into two main areas. One is about scientific research, 
the other is about five main topics of dyslexia. They are; biological causes of dyslexia, to set 
specific criteria for analysis, on the frequency of dyslexia, on the progress forecast of the 
rate of individuals in reading and to focus on pedagogical solutions to the grammar problem 
(Eggertsdóttir & Jónsdóttir, 2006).  
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Several tests have been translated into Icelandic to be able to diagnose and evaluate people 
with reading disabilities (Eggertsdóttir & Jónsdóttir, 2006). They are HLJÓM-2 which was 
published by The Research Institute of Upbringing and Education in 2002. This is an 
individual study and is mostly concerned with rhymes, consonants and compound words, 
and sound connections.  

This test evaluates students aged 4-6 years. Literacy and reading screening is another test 
that is used to examine the reading skills of students in 1st to 2nd grade. It is mostly used to 
find those students who are at risk due to reading difficulties and for the teacher to give 
them information (Eggertsdóttir & Jónsdóttir, 2006).  Another test is called The Aston Index 
and is intended to check the reading and writing assessment of children aged 6-14 
(Eggertsdóttir & Jónsdóttir, 2006).  

In many countries where the term ‘specific learning difficulties’ is used there is often 
discussion and disagreement about what conditions should be included (Farrell, 2006). Some 
say that the conditions that fall under that category are dyslexia, developmental coordinal 
disorder, and dyscalculia.  

Developmental coordination disorder is considered an impairment of motor coordination 
that significantly interferes with academic achievement or activities of daily living. It is not 
due to a general medical condition, nor is it associated with any medically evident 
neurological symptoms. The expression “clumsy child syndrome” used to be more commonly 
used to describe it (Farrell,2011). 

Though dyslexia is a learning disability that lasts a lifetime, the manifestation can change 
when the person gets older. The effect of dyslexia can change during one’s lifetime. Most 
societies recognize that the key to learning is reading. Reading acquisition is an important 
goal for all children when they are starting their education (Muter & Snowling, 2003). 
Learning to read differs from learning to talk since children acquire speaking by listening at 
home, in school, to family and friends and strangers (Muter & Snowling, 2003). 

 They do not necessarily need to be taught how to speak. However, for written language it is 
a different story. Learning to read is an important skill that needs to be taught to children in 
their first year at school (Muter & Snowling, 2003). By the age of seven, the majority of 
children should be able to read with few difficulties and should be able to access many 
marketable reading materials (Muter & Snowling, 2003). 

Children that have difficulty in writing, reading, spelling, or working with numbers can still 
gain skills in other subjects more quickly and may also demonstrate a high oral ability. But it 
can also be that some children can become frustrated and have behavioural difficulties when 
they have difficulty gaining reading or number skills (Payne and Turner, 1999). An inability to 
spell may greatly affect how students are seen by their own peers or teachers. 

 They may be looked at as if they have low intelligence (Payne and Turner, 1999). Spelling 
matters in literature and learning. Weak spellers that are good readers are rare but good 
readers that cannot spell are more common (Payne and Turner, 1999). That is because 
reading and spelling are two different skills and are also independent of each other (Payne 
and Turner, 1999). 
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 Reading is mainly a decoding process and to be able to read you will need to decode the 
symbols in letters and by doing so you can read (Payne and Turner, 1999). There are many 
ways to help children improve their spelling, but the teacher has to remember the golden 
rule that children cannot learn to spell by copying out a list of words because copying is not a 
great way of memorizing spelling and creating a good vocabulary (Payne and Turner, 1999).  

It is not so uncommon to find that students that have dyslexia have a good oral command in 
English and that may be because children have many inputs of the English language, through 
television and movies and music (Miller-Guron & Lundberg, 2000). English lessons here in 
Iceland start a little earlier than students in Sweden, where they start when students are 10-
11 years old. In Iceland they start when they are 8-9 years old, but it depends on the school 
(Miller-Guron & Lundberg, 2000). 

 

2.1 Different types for Dyslexia 

 

People can be born with dyslexia, and they can develop dyslexia because of a serious 

accident or illness (Eggertsdóttir & Jónsdóttir, 2006). Valencia Higuera wrote about four 

main types of dyslexia: phonological dyslexia, surface dyslexia, rapid automatic dyslexia, and 

double deficit dyslexia (Higuera, 2020a). 

Phonological dyslexia is the most common type and is described as a challenge of reading 

and impairment in reading ability. Students have difficulty breaking the words into syllables 

and connecting the words to the sounds that they relate to (Higuera, 2020a). 

Surface dyslexia is the lack of ability to read words that are spelled differently to how they 

are pronounced. It is often referred to as visual dyslexia because many people with this kind 

have difficulty recognizing the word by just looking at it (Higuera, 2020a). It is usually caused 

by the discrepancy in the way that the brain recognizes words and letters. For example, 

people with surface dyslexia might have a hard time reading words that can include 

phantom letters that are only in writing but not said out loud like “eclipse” or “yacht” 

(Higuera, 2020a). 

Rapid automatic dyslexia is a type of dyslexia that leads people to recognize letters and 

words slowly, which will result in slow reading time because it takes their brain longer to 

process the information that is in front of them (Higuera, 2020a). 

The last type is double deficit dyslexia which is when people have more than one type of 

dyslexia. It is common that some people have more than one type, the most common ones 

to have together are rapid naming deficit dyslexia and phonological dyslexia (Higuera, 

2020a).  



13 

 

Two additional forms of dyslexia include dyscalculia which is when people have trouble with 

numbers and dysgraphia which is impaired ability to express ideas in writing (Hornberger, 

2008). Dyscalculia is a term that applies to disturbances of quantitative thinking stemming 

from dysfunction of the central nervous system. It is a disorder owed to heredity or 

congenital impairment of the brain centres that are the organic substrates of mathematical 

abilities (Hornberger, 2008). The symptoms for dyscalculia frequently appear with other 

impaired symbolic functions of the brain including dyslexia and dysgraphia (Hornberger, 

2008). Many dyscalculic children are deficient in visual-spatial organization and nonverbal 

integration. They may have excellent auditory abilities and excel in word reading but it is not 

unusual for them to encounter difficulty in higher levels of reading comprehension 

(Hornberger, 2008). 

Johnson and Myklebust suggested that due to an inability to integrate certain types of 

nonverbal experience, some children that have dyscalculia have a disturbance in visual 

motor skills and they frequently make poor social perception and judgements. Dysgraphia is 

an impaired ability to express ideas in writing (Hornberger, 2008). 

The ability to communicate thoughts to others through the written word is a complex 

process that involves the integration of auditory, visual, and motor skills, and is easy for 

everyone except children with dysgraphia (Hornberger, 2008). The nature of these 

underlying deficits is related to one or more of these factors. Writing disturbances are 

commonly observed when children are required to copy written or printed material, write 

words and sentences to dictation, or write spontaneously (Hornberger, 2008) 

2.2 How to diagnose dyslexia  

 

There are many instruments for diagnosing dyslexia, the most common in Iceland are 

HLJÓM-2. This test is best for students aged 4-6 years. Literacy and reading screening is 

another test that is used to examine the reading skills of students in 1st to 2nd grade, it is 

mostly used to find those students who are at risk due to reading difficulties and for the 

teacher to give them information (Eggertsdóttir & Jónsdóttir, 2006). Another test is called 

The Aston Index and is intended to check the reading and writing assessment of children 

aged 6-14 (Eggertsdóttir & Jónsdóttir, 2006).  

It is also important to think about school history and it is helpful to obtain information about 

the development of written language skill. This can be established with samples from the 

writing that the student writes through the school years (Schulte-Körne, 2010). To try to 

describe the ability of a student with dyslexia, it is best to have a test with as broad a scope 
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as possible. The option that can be broad is WISC-IV (Wechsler intelligence scale for 

children) which has been used for students that are from 5 years old to 16 years old.  

The test provides differential diagnosis of reading and spelling weakness both due to 

dyslexia and lower intelligence (Schulte-Körne, 2010). The test is conducted with individual 

students and the length depends on the attention span of the student’s attention to the test. 

It is often good to divide the time into two periods in order to ensure that the results are 

fair. 

The results of spelling and reading tests give a ranking percentage that can be used to 

compare a student’s performance to other students that are in their class performance. A 

15% ranking means that 85% of students in the same year score better on the test (Schulte-

Körne, 2010). To be diagnosed with dyslexia a student’s reading and spelling performance 

needs to be below average in the classroom. But the diagnosis must not be based only on 

reading and spelling scores, as it is important to think about the critical borderline value that 

can be missed accidentally (Schulte-Körne, 2010).  

 

Decisions to diagnose a child with dyslexia need also to take into consideration the child’s 

overall psychosocial development. That includes all the support and treatment that they 

have received through the years, the student’s integration in school, relations with their 

class and friends and also the student’s family situation, stress and support (Schulte-Körne, 

2010). 

The concept of dyslexia is not necessarily related to all reading difficulties, but solely the 

specific difficulties that the person has problems with, in specific areas, but the main feature 

is that a person can do most other things other than reading. Reading disabilities are 

widespread in families and are thought to be of a biological nature. The link with dyslexia has 

long been known to be of a neurological origin, and although the symptoms are inherited it 

is not hereditary.  

There are four main types of dyslexia that are called phonological dyslexia, surface dyslexia, 

rapid automatic dyslexia, and double deficit dyslexia. There are also two other diagnosis that 

are dyscalculia, which is having trouble with numbers and calculating, and then dysgraphia, 

which is the impaired ability to express ideas in writing. Children that have dyslexia and have 

difficulties with writing, reading, spelling or working with numbers can still gain skills in other 

subjects more quickly and may also demonstrate a high level orally, but it can also have a 

downside like a student may have behavioural problems or other difficulties.  
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3 Audiobooks and other audio tools  

 

In this chapter I look at how podcasts and audiobooks can work as educational tools and 

facilitate learning and can help students with dyslexia and reading difficulties. I include a 

focus on the history of audiobooks and podcasts. 

 

3.1 Audiobooks  

 

Audiobooks have changed a lot through the years. One of the major changes is the shift from 

being a physical product like a tape or a DVD player that you could buy at a store or 

bookstore to being available as a code that you can download from your smartphone 

(Snelling, 2021). In the late 1800s, it was easier to print books because audiobooks had to be 

recorded using the phonograph. Paper books were more popular because were more 

available and convenient due to the limited technology supporting audiobooks (Snelling, 

2021). The rapidly changing technological developments have led to increasing popularity of 

audio for entertainment purposes and as a learning tool. 

The year 2020 was the first year of covid and during that year there was a 14% increase in 

the number of children listening to audiobooks when compared to the year 2019. Parents 

who were staying home because of the pandemic bought audiobooks for children rather 

than books. This decision was based on wanting to find ways to entertain and educate 

children while shortening their screen time (Snelling, 2021). In 2021, 73% of parents 

reported that they were more interested in buying audiobooks for their children than they 

had been before the pandemic. This was a 4% increase since the year 2020 (Snelling, 2021). 

The increase was influenced by the involvement of librarians and educators. Given that 

students were expected to stay home because of the pandemic, and that children were not 

in the classroom and able to interact with each other, there was concern about students 

spending eight hours a day on computers for study purposes. School started to promote and 

include more audiobooks in their lessons (Snelling, 2021). 
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  Audiobooks provide an opportunity for struggling readers to access high-quality self-

selected children's literature.  

Kylene Beers, a former middle school teacher, states that audiobooks provide better access 

for children who are struggling with reading and vocabulary and who are having difficulty in 

relating to literature (Whittingham et al., 2013). Audiobooks help to create reading habits 

amongst students who have not been reading for long. While authentic literature is great 

exposure, it is also the only one of many aspects of successful reading (Whittingham et al., 

2013). 

Listening to books is also a valued activity. Audiobooks are educationally beneficial for 

children and young adults, and scholars argue that listening to audiobooks constitutes a 

legitimate form of reading. Although there are many similarities to reading, listening to 

audiobooks is a little different from reading a normal book (Cahill & Moore, 2016). While 

reading a book involves the eyes to read the page, audiobooks involve the ears to listen to 

the book (Cahill & Moore, 2016). 

Using audiobooks and audio is common in the foreign or second language classroom. 

Increasingly, teachers have been using commercially available audiobooks to help with 

second language learning (Cahill & Moore, 2016). Rósa Guðrún Eggertsdóttir (2000) studied 

dyslexia and language learning and discusses the difficulties that occur from students with 

dyslexia. She divides these difficulties according to whether they occur in the students 

reading, writing, memory, hearing, organization and then attention (Eggertsdóttir, 2000). 

She found that students may confuse places and numbers, turn them around or confuse 

their order. Students may also have poorer reading skills and reading comprehension and 

may also have difficulty putting their thoughts on paper (Eggertsdóttir, 2000). 

 

3.2 Audiobooks for dyslexia  

 

It is important to create activities and identify strategies to motivate students with dyslexia 

so that they can learn a new language. These students will face different and unique 

challenges than those faced by students without dyslexia (Dal, 2008). Students with dyslexia 

need to have more reason to learn the language than just needing to find a way to pass a 

special exam or complete assignments. They need to see that they can use the language in 

the future to express themselves and talk to others whose mother tongue is different from 

their own (Dal, 2008). 
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 When students with dyslexia are learning a new language, they may have difficulty 

distinguishing between words, acquiring new words and evoking words that are not in their 

own vocabulary (Dal, 2008). To be able to learn a new language, a lot of memory is used to 

remember new words and rules need to be memorized, and it first goes into the short-term 

memory, then it goes into the working memory and then the long-term memory where the 

skills will be used (Dal, 2008).  

It is also very likely that a student with dyslexia will have difficulty strengthening their 

learning in each area (Dal, 2008). Lack of motivation can mean that the student will struggle 

with difficulties in that subject (Dal, 2008). Audiobooks are a helpful tool for improving 

reading skills and resemble reading aloud (Wolfson, 2022). Since the reading process is 

developed through students' experience with the oral language, audiobooks can simply be a 

tool to help to provide another opportunity to increase the understanding and appreciation 

of the written word (Wolfson, 2008). 

Studies show also that students with dyslexia have problems in learning to create words 

from the alphabet like a code. Therefore, they cannot successfully learn that alphabetical 

code to help them create words, because of the difficulties in phonological processing, and 

will more often make mistakes when they are reading words and trying to keep the correct 

representation in their minds (Suárez-Coalla et al., 2020).  

Children all over the world learn English as a foreign language at an early age. Schools 

prepare them for a global society, but the language barrier challenges those children that 

have dyslexia. They need to learn at least two different alphabetic codes. In the English 

language there are 26 letters in the alphabet (21 consonants and 5 vowels) but there are 

more than 40 consonant and vowel words (Suárez-Coalla et al., 2020). 

That means that there is a difference in seeing the number of letters and hearing the sounds. 

For example, green has five letters, but you can only hear four of them. Also, some have 

different pronunciation but different spellings such as know sounds like no, and these 

irregulars make it hard to read English as a foreign language, particularly for students with 

dyslexia (Suárez-Coalla et al., 2020).  
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3.3 Audiobook websites 

There are many audiobook apps and websites that are available for everybody, but they all 

have a different access to books and not all of them are for Icelandic children that do not 

know English.  In this short chapter I will talk about few of the audiobooks websites, to help 

find the one that fits for everybody but especially students with dyslexia.   

The first one is Hljóðbókasafnið and that gives good access to all kinds of books, both for 

entertainment and also workbooks. A diagnosis of dyslexia is necessary to get access. 

Hljóðbókasafnið is also free for everyone under 18 but it costs 2000IKR for a year for an 

adult. 

Storytel is also a great site for children with dyslexia. It costs 2990IKR a month, but you can 

join a family plan for 3900IKR and that gives access for two adults and two children. Storytel 

is a great way to access reading material in English and Icelandic, but also Swedish, Danish, 

and Norwegian. What is also great about Storytel is that you can both read the book with a 

tablet that you buy or just on your phone and listen to it simultaneously.  

Audible is another website and app that is from Amazon. It is cheaper than Storytel at only 

1107IKR a month, and although it only has English books it also has many podcasts.  

Hlusta.is is a website that has Icelandic books, poems, interviews, children’s books, podcasts 

and plays, and books in English. It costs 1790IKR a month  

  



19 

 

3.4 Podcasts 

 

Podcasts have become more popular over the years. The definition of a podcast is “the 
process of capturing an audio event, song, speech, or mix of sounds and then posting that 
digital sound to a website or a blog in a data structure called an RSS 2.0 envelope “ (Yugsán-
Gómez et al., 2019, p.3). One of the reasons that podcasts have become a main medium of 
information is because of the number of multimedia resources like blogs, websites, social 
networks, all of which are easily accessible by many people (Yugsán-Gómez et al., 2019). 
Listeners can find podcasts on a wide variety of topics like games, hobbies, health, music, 
sports, and many more (Yugsán-Gómez et al., 2019). Podcasts have had a small influence on 
education. Some universities have created their own podcasts and podcasts are also used to 
record classes or lectures.  

Also in recent years, educational institutions have been adding new ways to help with 
studies and distance learning (Yugsán-Gómez et al., 2019). Podcasts for the distance learners 
have become a popular and valuable tool to enhance studies while allowing students to feel 
more like they are in the classroom with the teacher. Podcasts can be an excellent option to 
enhance the experience of learning a foreign language, and some educators say that 
podcasts are an excellent option for delivering content or lessons to students that require 
remedial or prolonged support. Podcasts also give learners the opportunity to be able to 
understand difficult notions and they also can study more effectively (Yugsán-Gómez et al., 
2019).  

 

3.5 Podcasts in the language learning   

 

To use podcasts in the classroom the teacher can have them within the classroom or outside 
of it, where the students can listen to them at home or at class (Yugsán-Gómez et al., 2019). 
They are easy to access, and students can listen to them whenever and replay them as often 
as they like. Podcasts are also great to motivate and engage the students more in their EFL 
(English Foreign Learning) classroom. Students can work on many activities with the 
podcasts, for example they can create podcasts to experiment more with the language and 
to hear themselves talk in the language that they are learning (Yugsán-Gómez et al., 2019). 

Instructors and teachers can use creative opportunities to give information about the topic 
that they are teaching by using podcasts (Robinson & Ritzko, 2009). There are a lot of 
podcasts that have an educational focus rather than entertainment. By searching on the web 
for educational podcasts you could find over forty-seven million podcasts (Robinson & 
Ritzko, 2009).  

Podcasts have a lot of important use in education. Listening or creating podcasts can be a 
formal assignment providing new ways to interact with the material of the course, and also 
by showing the students a new use for technology (Robinson & Ritzko, 2009). Teachers can 
use podcasts in many ways like giving information about the assignment, information that is 
important in the textbook, news and research that students will like. Podcasts are great for 
students that learn best by listening as they will learn more rather than reading from a book, 
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it is also great for students with dyslexia or other reading disabilities. Students can also listen 
to the podcasts when they are outside walking, exercising, or driving. 

 Creating a podcast is relatively easy and does not cost a lot. The files that the teachers 
create can be reviewed by the students and they can self-assess their ability to talk about 
the topic of discussion (Robinson & Ritzko, 2009).  

The use of podcasts is endless in teaching. Podcasting is like a radio talk show where the 
speaker talks to a single listener and that individual feeling can help the instructors maintain 
a bond with the students even when they are not in class. It can also really be great for 
distance students that don’t come into classes (Robinson & Ritzko, 2009).  

Teachers that use podcasts in the classroom mainly use them to record the lectures that are 
held for the classes. By using podcasts that way, recording lectures makes it so that students 
may just use the recordings and not show up in class. But there were reports that showed 
that students used the podcasts for preparing themselves for exams or assignments, and 
that the students can recap on the material after the lecture is finished (Robinson & Ritzko, 
2009).  

It is also great that many students have smartphones that they can use to listen to podcasts 
instead of in 1990’s when they needed a Walkman or a mp3 player to listen to audio. It is 
also great that students can listen to podcasts repeatedly if they want and at their own 
speed (Robinson & Ritzko, 2009). 

Audiobooks provide an opportunity for students and readers that struggle with reading to 
access high-quality literature, audiobooks help create reading habits amongst students that 
have not read in a long time. Audiobooks is also a valued activity, they are educationally 
beneficial for everyone.  Using audiobooks and audio is common in the classroom while 
teaching a second language. It is important to create activities and identify strategies to 
motivate students that are dealing with dyslexia so that they can learn a new language. They 
tend to need to have more reason to learn the language than just needing to pass an exam 
or complete assignments, they need to see that they can use the language in the future to 
express themselves and talk to others that speak the language that they are learning.  

Podcasts have been more popular over the years. And in recent years educational 
institutions have been adding new ways to help with studies and distance learning. Podcasts 
can also be a great option to enhance the experience of learning a foreign language. To have 
podcasts in the classroom, teachers can have them within the classroom or outside where 
they can either listen to it at home, in the car or on a walk, they can also listen to it as much 
as they can. Podcasts have a lot of important use in education, both listening and creating 
podcasts can be a formal assignment to provide with new way to interact with the material.  
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4 How to use audiobooks and podcasts in a classroom setting  

 

In this fourth chapter I draw on the previous two chapters to present some ideas for 
activities using audio materials and podcasts to support dyslexic learners in the context of 
learning English as a foreign language. With technology always changing and almost every 
school and classroom having an iPad or a computer to work with, it is easy to fit audiobooks 
and podcasts in the classroom. In this chapter, I use the lesson plan that I have created (see 
appendix A) to show how teachers can help students with dyslexia or other reading 
disabilities. Below I explain some of the choices that I make in the lesson plan.  

Increasing accessibility: There are many ways that a teacher can use audiobooks and it may 
also be easier to get access to the audiobooks that the students need, rather than books. 
When there is a book that students need that is in an assignment, it is usually difficult to get 
20-30 copies at once. When you have audiobooks, there is a better chance that a teacher 
can have 20-30 copies of the audiobook because students can access it with a link. Podcasts 
also provide a tool for increased access to information for dyslexic students. Teachers can 
create their own podcasts with the information that students need to know in the class or 
before class and can record instructions on an assignment and what they need to do to get a 
good grade. The teacher can also use it again for the next class.   

Technology can help close the cap for helping students stay with the class even when they 
cant keep up with reading materials(Stone, 2018). But not all dyslexic learners have the 
same reading difficulty and may have a range of causes that can manifest in different ways 
for each learner(Stone, 2018).  

Increasing choice and reducing stigma: Not all students need to have audiobooks. This can 
be offered as a choice. Some students only want to read a book because they cannot process 
what the audiobook is saying. Other students are not good at getting the information from 
the page and prefer to listen to audiobooks. A third option is that students read while they 
listen and so they do both. These choices can be given to all students, irrespective of 
whether they are dyslexic. Having both audiobooks and hardcover books of the same 
content can ensure that the student with dyslexia will not feel different when they pick what 
works for them.  

Increasing motivation: Students can also create their own podcasts that are only for them. 
By doing so they have a creative way to describe what they are working on in the language 
classroom.  In this way, they can express themselves with the studies that they are learning 
or explain the material in greater detail for themselves. Dyslexic learners need ways to 
express themselves to address the challenge of feeling restricted by the written word. A 
podcast offers an opportunity for integrated skills development, putting less emphasis on 
isolated skills and more on the concept of needing to draw on all four skills to become a 
competent language learner.  

 

 

 



22 

 

Another way to increase motivation is to use films and/or television. Combining films and 
audiobooks and podcasts in one or more lessons is easy. Students start to read or listen to 
the book and do small activities with the reading. When they are finished, they watch the 
movie and can write down what they thought was different or similar between the book and 
the movie, and also write words that they do not quite understand. The teacher and 
students then work together to translate the words and explain the meaning.  

 

Developing learner autonomy: Learner autonomy is an important learning strategy for 
language learning that can better engage dyslexic learners in their studies. After students 
have finished watching the movie and reading the book, they can divide into groups of 2-4 
and create their own podcasts. These can be either one long podcast or 2-3 short podcast 
episodes. In the assignment they need to include three things in the podcast. They need to 
describe what they thought about the book and the movie adaptation (Was it good? Not 
very good? Was it easy to read? Could they understand what was happening in the movie?). 
Next, they discuss the similarities and differences between the book and the movie. Finally, 
they have a discussion and discuss the movie and each person in the group answers these 
questions: How did you like the movie? Did you notice any messages in the movie? Would 
you recommend this movie to a friend? Who was your favorite character? Why were they 
your favorite?  
 
By working together as a group and drawing on multiple skills (as well as listening, reading, 
writing, and speaking, students draw on teamwork, communication and planning skills), 
dyslexic learners can contribute in the same way as their peers and autonomously without 
teacher support. 

 Part of becoming an autonomous learner is also the capacity for assessment. Students will 
be given a rubric to show them what the teacher will grade them on in the lesson. The 
teacher will mostly grade them on teamwork, how well they worked on the small 
assignments with the book, did they pay attention to the movie, and the quality of the 
podcast.   
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5 Conclusion 

When I started writing this final essay I wanted to go into more detail about dyslexia because 

it has always been an interesting subject for me, and I was also really interested in how it 

affects each student differently.  I love to listen to audiobooks and podcasts and I wanted to 

see how teachers can use those platforms in the classroom and how they can benefit 

students with dyslexia or other reading difficulties. Also, it is important to note that they are 

helpful for students who do not have dyslexia or other reading difficulties, because there are 

many ways to learn and not one learning strategy works for everybody.  

The concept of dyslexia is not necessarily related to all reading difficulties, but just the 

specific difficulties that the person has problems in specific areas, but the main feature is 

that a person can do most other things other than reading. Reading disabilities are 

widespread in families and are thought to be of a biological nature. The link with dyslexia has 

long been known to be of a neurological origin, and although the symptoms are inherited it 

is not hereditary.  Children that have dyslexia and have difficulties with writing, reading, 

spelling or working with numbers can still gain skills in other subjects more quickly and may 

also demonstrate a high level orally, but it can also have a downside like a student will have 

behavioural problems because they have difficulties  

Using audiobooks and audio is common in the classroom while teaching a second language. 

It is important to create activities and identify strategies to motivate students that are 

dealing with dyslexia so that they can learn a new language. They tend to need to have more 

reason to learn the language than just needing to pass an exam or complete assignments, 

they need to see that they can use the language in the future to express themselves and talk 

to others that speak the language that they are learning.  

Podcasts have been more popular over the years. And in recent years educational 

institutions have been adding new ways to help with studies and distance learning. Podcasts 

can also be a great option to enhance the experience of learning a foreign language. To have 

podcasts in the classroom, teachers can have them within the classroom or outside where 

they can either listen to it at home, in the car or on a walk, they can also listen to it as much 

as they can. Podcasts have a lot of important use in education, both listening and creating 

podcasts can be a formal assignment to provide with new way to interact with the material.  
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Annex A Lesson plan  

In this lesson plan I created an assignment that is for 8 weeks. For this lesson plan i picked 
the book Mathilda by Roald Dahl that also has a movie adaptation. But many books with 
movie adaptations also work for this lesson plan so it is not hard to change it .  

The astablished time:  for this lesson plan is 8x 40 minutes lessons over 8 weeks.  

Topic of theme: self image and self esteem  

Literature and film: Matilda by Roald Dahl 

Grade 8th grade, level B1 

 

Learning outcomes:  after this 8-week lesson students will learn how to create podcasts, and also 
learn about that you dont need to change yourself to fit into a group of people, just be yourself and 
people will want to stay with you without you changing your personality. 

Learning objectives  Activities Content 
and/or context 

vocabulary & 
grammar 
forms/skills 
development 

Assessment ideas 

Lesson 1:  

Introducing what 
we are doing and 
what the topic is  

Group discussion 
about the topic 
that we are 
doing.  

Mathilda books 
and 
audiobooks.  

Reading 
comprehension 
and self esteem 
and self image 
vocabulary. 

Word scramble. 

Lesson 2: 

Discussion about 
self image and how 
they see 
themselves, what 
makes them who 
they are.  

Students go into 
groups of four 
and discuss the 
topic that was in 
last class  

Self esteem 
and self image 
discussion  

Listening skill, 
Speaking, And 
thinking skill 

Self assessment, 
how well do i know 
the topic that is 
discussed?  
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Lesson 3: 

Discuss their 
expirience in a 
friend group or at 
home, do they feel 
like they are acting 
differently at home 
or at school ? 

Body image 
asssignment, 
students get a 
blank page with 
an image of a 
body and they 
color areas of 
what makes 
them unique and 
fill the body up.  

Self image and 
self reflection.  

Reading skill and 
listening skill.  

Students assess 
how they are filling 
the body and how 
they feel if it is 
accurate or not  

Lesson 4: 

understand the 
vocabulary that is in 
the movie to help 
them understand 
more.   

Write down 
words that they 
do not 
understand  

Watching the 
first half of the  
movie 
Mathilda 

Writing skill, 
listening skill and 
decoding skill  

Written words that 
they do not 
understand  

Lesson 5: 

Practice writing the 
words that they do 
not understand and 
create sentences  

Use the words 
they did not 
understand from 
the previous 
lesson and this 
lesson and create 
sentences that fit 
the word  

Watching the 
secon half of 
the movie 
mathilda  

Writing skills, 
listening and 
decoding skills 

Written 
sentencesthat 
students create. 

 
  

Lesson 6:  

Working in groups 
using the previous 
language skills they 
have learned. 

Groups of 
students start to 
write down what 
they want to talk 
about in their 
podcasts, answer 
all the questions 
and who says 
what.   

Working in 
groups and 
making a 
podcast. 

Research, 
writing, spekaing 
skill  

 
 
 
 

  

Each group turns in 
a small rubrick on 
what they worked 
on and if everyone 
was participating. 

Lesson 7: 

Working in groups 
using the previous 
language skills they 
have learned. 

Groups work on 
their podcast the 
group starts on 
the recording 
part of the 
assignment.  

Working in 
groups and 
making a 
podcast.  

Research, 
writing, spekaing 
skill.   

Each group turns in 
a small rubrick on 
what they worked 
on and if everyone 
was participating. 
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Lesson 8: 

Developing oral 
presentation skills 
and answer 
questions on their 
work. 

  

Groups present 
their work with a 
small 
presentation for 
the class. Other 
groups must ask 
at least one 
question after 
each 
presentation. 

Presentation 
for class. 
Students pick a 
few questions 
that they 
answered in 
the podcast 
and present. 

Public speaking. Peer-review 
assessment. Groups 
will give other 
groups a grade and 
constructive 
feedback for their 
project. 

Follow-up options: Students can decide if they want to listen to the book or read it, or both read 
it and listen at the same time. While students are reading the book at home 
they will answer questions in witch the answers are in the book, students  
also will have small assignments in each lesson and they can also read in 
class.  

The movie is one hour and 35 minutes long so i decided to have it in two 
sessions, the object of this lessons is to let the students see that they just 
need to be themselves and do not need to change who they are to be liked 
by other people.  

I also calculated the reading time and if they are slow readers, it will take 
them 15 hours to read 232 pages, witch is how long mattilda is. And if they 
read for 2 hours a day  it will take them 8 days to read approximetly.  

If they are average readers it will take them 8 hours to read 232 pages, and if 
they read for two hours it will take them 4 days approximetly.   
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Annex B assignments that are in the lesson plan  

word scrambles ideas for session 1 :  

 

 

Body image paper for Session 3 :  

 

Here students fill the figure out with colours and 
write What each colour means for what makes them 
unique. 

 

 

 
  



31 

 

Questions for the podcast assignment:  

Divided into three parts, students can have one long podcast or 2-3 short podcasts. 

First, they need to talk about the movie: Was the movie good? Not very good? Was the book 
easy to read? Could you understand what was happening in the movie? 

Next, they discuss the similarities and differences between the book and the movie.  

In the end they will have a discussion and discuss the movie and each person in the group 
answers these questions: How did you like the movie? Did you notice any messages in the 
movie? Would you recommend this movie to a friend? Who was your favourite character? 
Why were they your favourite? 
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Annex C Self-Assessment Rubric, and teacher Rubric  

Students put an X where they felt fits the criteria, great to have one that the teacher has and 
instead of this they can have the names of the students on the left and on top the criteria 
that they have in the rubric. They fill each box with either green colour, which is great work, 
yellow for it was okay and then red for needs to improve.  

Self-assessment rubric  

 Great work  It was okay  Need to improve  

Did I listen to what I 
needed to do in the 
assignment, and 
started right away?  

   

Did I have a positive 
attitude towards the 
assignment?  

   

Did I work well in the 
group and did my 
part of the project?  

   

Did i read the book 
and worked all my 
assignments?  

   

 

Teacher Rubric  

Names of the 
students  

 

Did they listen 
to what they 
needed to do in 
the assignment, 
and started 
right away? 

Did they have a 
positive 
attitude 
towards the 
assignment? 

Did they work 
well in the 
group and did 
my part of the 
project? 

Did they read 
the book and 
worked all my 
assignments? 

Anne Marie 
(fake name) 

X X X X 

 
 


